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Binnuyvxuii oeporcasnuii nedazo2ivnuii ynisepcumem
imeni Muxatina Koyrobuncokoeo

Haykosuul kepienuk: I nasynosa T. B., k. neo. nayk, ooyenm

CALL TA MALL TEXHOJIOI'Ii AK IHCTPYMEHT B3AEMO/III 3
YUYHAMU B YMOBAX BOEHHOI'O YACY

CydacHa OCBiTa HCBIMHHO 3MIHIOETHCS, 3aMIHIOIOYHM TPAIUIIHI METOIU Ta
dbopMu HaBYaHHS, MO0 COPUYMHEHO BHUKJIUKaMH 21 CTOMITTS, 30KpeMa MaHAEMIEI0
COVID-19 Ta pexuMOM BOEHHOTO CTaHY.

BuknagaHHg B IMX yMOBax € CKJIQJHUM 3aBJaHHSIM, 110 MOB’S3aHO 3 TaKUMU
TPYJAHOIIIAMH, SK OOMEXEHICTh JOCTYIMYy 10 HaBUaJbHUX PECypCiB Ta 3MIHCHHM
COIIAIbHO-€KOHOMIYHUM KOHTEKCT. OJHAK CydacHI MOXJIMBOCTI BUKOPHUCTaHHS
1H(OpMaIIITHO-KOMYHIKAI[IMHUX TEXHOJOTIM MOXKYTh 3HAYHO TMOJErHIIUTH el
npoiiec 1 nominmutu Horo poctynHictb. Computer Assisted Learning (CALL) Ta
Mobile-Assisted Language Learning (MALL-TexHoOTI) € BaXJIMBHM 1HCTPYMEHTOM

HaBYaJIbHOI AISJIBHOCTI 3aBISKH MOXJIMBOCTI 31MCHIOBATH HaBYaJIbHHUUN MPOIEC B
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Oyap-skuil yac 1 B Oy/Ab-SIKOMY MiCIll, a TaKOX TOMY, IO KUIbKICTh IHHOBaLlIMHHUX
nporpaM aJisi BuBYeHHs MOB Ha ocHOBI CALL Ta MALL-TexHOJOTIH MNOCTIIHO
30uIbIIy€eTheA [ 1, p. 29]. MOOUIbHI HaBYANIbHI IPUCTPOI BKIIOYATH B c€0€ €IEKTPOHHI
rajpkeTH, Taki sk MOOUIbHI TeJaedOoHH, MIAHIIEeTH, HOYyTOYKH ToI1o [2].

OcHOBHHII CcrOCIO BUKOPUCTAHHS Cy4aCHUX TEXHOJIOTIN Il BUKJIQJaHHS €
oHnaiH-maTgopmu ta noxatku. Taxki, sk Duolingo, Rosetta Stone, Babbel, Memrise,
MPOMOHYIOTh I1HTEPAaKTUBHI YpPOKHM, BIPTyaldbHI BOpaBUM Ta TecTyBaHHs. lle nae
MOXJIMBICTh 3700yBauy CaMOCTIMHO OOpaTH Yac Ta MICLI€ 3aHATTS, OOpaTH PIBEHb
BOJIOJ[IHHSI MOBOIO Ta OJ[pa3y MEpPEBIpUTHU 3aCBOEHICTh MaTepiaily. Benuka nepeBara —
BUKOPUCTaHHS 0€3 JOCTyNy 10 IHTEPHET MEPexi.

BipryanbHi ypoku abo TpymnoBi 3aHSATTS MOKJIMBI 3aBASIKM IutaTGopMaM Jyis
BileokoHpepeHItii (Hanpukiaa, Zoom, Skype, Webex Meetings, Google Meet), ne €
Taki (QYHKIII: 3aMUC BIACOJ3BIHKA, JEMOHCTpAllil €KpaHy, OHJaiH-I0IIKa, YaT JyIs
CIUIKYBaHHS Ta oOMiHy (¢aitmamu. lle gae€ MOXIMBICTH BHKOPHCTOBYBATHU
wiathopMu IS PI3HOMAHITHHX I, BKIIIOYAIOYU TIPOBEACHHS PETYISIPHUX
3ycTpiuei, 00rOBOpEeHb, a TAKOXK OMUTYBaHHS.

[lepernsi eNeKTPOHHUX MIAPYYHHUKIB, OHJIANH KypCiB, HABYAIBHUX MaTepiaiis,
ayJ1io- Ta BiIEOYPOKIB ISl CAMOCTIHOTO BHBYEHHS MOBH HemoxiuBe 0e3 CALL Tta
MALL Ttexunosoriid. IcHye psim MOOUIBHUX JIOJATKIB, 1€ MOYKHAa CTBOPUTH OHJIAMH-
010710TeKY.

CTBOpeHHS cHeIlialbHUX TpyI, YaTiB Ta crnuibHOT B Telegram, Viber abo
WhatsSApp — 1ie HOBa TEXHOJIOTIs, KA JIO3BOJIIE BUYMTENIO JOCSITATH HACTYITHUX
LJIei:

—  aKTHBI3allisl CJIOBHUKOBOTO 3aMacy Y4HiB;

—  MOXJIMBICTh MEPEBIPSITH HAMCAHHS NIEBHUX CIIIB YUHSIMU;

—  3JaTHICTb 3aBXJIHU OyTH Ha 3B’SI3KY 3 YUHIMU,

— MOXJIMBICTh JUIMTHCS IiKaBOK iH(OpMaIli€ro, Bifco, ayaio3anmucamu 3
VUHSIMH, M0 CHPUATAME aKTUBi3allil ayJIUTUBHOI KOMIIETCHIII Y4YHIB, Ta
3aHYypIOBATUME 1X y aHTJIOMOBHE CE€PEIOBHUIIIE;

—  aKTHUBI3aIlis KOMYHIKaTHBHUX HABUYOK 1HO3EMHOIO MOBOIO;

— CTUMYJIFOBaHHS aHTJIOMOBHOTO CITUTKYBaHHS;

— Oprasizarlisi TpynoBoi IisiIbHOCTI.

OTxe, 11l TEXHOJIOTIYHI 3aCO0M MOXYTh OyTH BUKOPUCTAHI JIsl HABYAHHS MOB
y Oynb-IKMX yMOBaX, BKIIIOYAaIOYM BOEHHUW dYac, N€ JOCTYyN 10 TPaJAUIIHHUX
HAaBYAIBHUX PECYPCIB MOXKE OYyTH OOMEKEHHUM.
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USING AUTHENTIC MULTIMEDIA MATERIALS IN TEACHING
SOCIOCULTURAL ASPECTS OF EFL

Taking into account the general recognition of the competence-based approach
to teaching foreign languages, teachers face the practical task of forming students’
foreign language communicative competence. In connection with rapid globalization
processes, it often happens that textbook materials are not enough or they become
outdated, so today more and more authentic materials are involved in the educational
process. Multimedia materials play a special role because of their value for the
formation of sociocultural competence, which in turn is an important component of
communicative competence.

N. Bozhko analyzed the theoretical essence of the term “linguistic-
sociocultural competence” and defines this concept as a complex system of
knowledge, abilities and skills necessary for effective intercultural communication,
which covers lingual and extralingual factors of communicative interaction,
emphasizes the development of such personality qualities that help implement
intercultural communication. In the structure of linguistic and social competence, the
following components are distinguished: linguistic, sociocultural, cultural and
linguistic and country studies, social, linguistic and cultural, sociolinguistic and
country studies competences [1, p. 18].

For the formation of foreign language socio-cultural competence, it is
extremely important to understand nationally specific phenomena, which are
reflected in non-equivalent vocabulary at the linguistic level. The study of such
vocabulary is best organized with the help of authentic multimedia materials, because
in addition to the fact that students immediately learn the correct form of lexic items
(pronunciation, grammatical aspects), such materials provide the context of the
comunicative situation (and therefore an example of the use of a specific lexical unit),
and also visually demonstrate the use of non-verbal means of communication
[5, p. 170]. According to S. Korol, the effectiveness of using multimedia materials is
caused by simultaneously stimulated several channels of perception, so they are
better perceived by students. However, in order to turn the video material from an
entertainment into a teaching tool, the teacher must put in a lot of effort and prepare
well for the lesson. Before watching the video, it is necessary to activate the
necessary vocabulary and grammar, to encourage the students to watch by making
them interested, and to update the task, the setting for viewing.

Direct viewing tasks will vary depending on the purpose of the particular
lesson and the content of the particular video, but they should be logical and
consistent. After the viewing, it is advisable to hold a discussion, debate, and
reflection of what was watched aimed at the development of foreign language socio-

cultural competence and simply speaking practice [3, p. 171].
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