LANGUAGE LEARNER TYPES IN EFL CLASSROOM

HaBuanHs 1HO3€MHUX MOB 3aBXIHM OyJ0 BUKIMKOM, MPOTE CHOTOMAHI IIE IIIe
CKJIQ/IHIIIE, OCKIJIBKU CEPEOBHILE HABUAHHS 3MIHIOETHCS 3 TOUKU 30pYy KYJIbTYPHHX
Ta €THIYHMUX BIJIMIHHOCTEH Ta pi3HOMaHITTA. HaB4yaHHS 1HO3eMHOI MOBH CBOTOJIHI
CTa€ JOCUTh NPOOJEMAaTHYHMM HE TUIBKA Yepe3 pI3HOMAHITTS MOTHBALId Ta
npedepeHIliii cepen CTyACHTIB, ajie i yepe3 mpoOsieMu, TIOB’si3aHil 13 30UThIICHHSM
KUIBKOCT1 CTYyAEHTIB y rpymi. Came ToMy OaraTbOM BHKJIaJadyaM aHIJMCHKOI SIK
inozemHoi (EFL) ckmagno OymyBaTu HaBYaJbHUN TPOIEC Y KIAcCl 3 ypaxXyBaHHSIM
yCiX 1HIUBIAyaJbHUX CTUJIIB HABYAHHS YUHIB.

Y remepimHIX yMOBaxX B YKpaiHi HHU3Ka [€JaroriB  BHUCJIOBIIOIOTh
CTypOOBAHICTh 11010 3IaTHOCT1 BUUTEIIIB 3aJ0BOJILHSATH OCBITHI OTpeOu yuHiB. Il
yac HaBYaHHS B YHIBEpCHUTETax MaWOyTHI BUMUTEN HE JIOCSATAIOTh CBOI'O MOBHOIO
MOTEHI[Ialy; BOHU OTPUMYIOTh OIIIHKM, $IKI HE BIANOBIJAIOTH iX CIPaBXKHIM
MOXJIUBOCTAM. Taka cuTyarlisi Moxke OyTH moscHeHa Oararbma (pakTopamu — 3amaia
MpaKkTU4YHA MIATOTOBKA (MpPaKTHUKAa Yy CEpPEeIHIX 3aKiajiax OCBITH), HEIOCTATHS
KUTBKICTh TOJAMH 3 METOJAUKHA HABUAHHS 1HO3EMHUX MOB TOHIO. SIK pe3yJbTar, MOJIOI1
BUUTENl BiAYyBalOTh TPYJHOIIl B YCHIITHOMY BHUKJIAJaHHI aHTJIMCHKOI MOBH Yy
CepelHIi MKOJi. A OAHUM 13 (AaKTOPIB YCHIIIHOIO BUKJIAJaHHS € 3HAHHS Ta HABUYKU
BUMTENIB MPAIIOBATH 3 YUHSAMHU PI3HUX CTHIIIB HABYAHHS.

[Tlin ywac poboTM Hax po3poOKOO I1HHOBAIIMHOI TPOrpaMu 3 METOJUKH
HAaBUaHHS 1HO3EMHHX MOBH, IO BUKOHYBajach y pamkax mpoekty «llIkimpHuii
BUMTEIh HOBOTO TOKOJIHHS» MU MO3HaoMuinch 3 kinacudikamiero Epna CreBika
TUMIB YYHIB, SIKI BUBYAIOTh 1HO3eMHY MOBY — IHTyiTuBHUI Yuenn (an Intuitive
Learner), ®opmansHmii ydenbp (& Formal Learner), Hedopmanehuii yuens (an
Informal Learner), Yuens-ysBauk (an Imaginative Learner), AxtuBHuid yueHs (an
Active Learner), Hamuchuii yuens (a Deliberate Learner), Camocsinomuii yuens (a
Self-aware Learner). Takuit miaxig € JOCHTh HOBUM JIJIS HAI[IOHAJBLHOI OCBITHBOI
CUCTEeMHM 1 MOro BHUKOPHUCTAaHHS MOXY OyTH JOCUTh €(PEKTUBHUM Yy OCBITHBOMY

MpoIIec.



Earl W Stevick is a leading researcher within the field of second language
acquisition. While being employed at different universities, he published several
leading publications and among them is, Success with Foreign Languages: seven who
achieved it and what worked for them (Stevick ). Earl W Stevick investigates the
factors which have led to the success of learners in acquiring a second language. Earl
W. Stevick put the students into different learning categories according to their
preferred learning environment, namely how they obtain, process and retain
information while studying a foreign language. Moreover, the learner types are
closely related to the students’ personalities.

Epn B.CteBik - mpoBigHUIT HAYKOBEIh Y Taly31 OBOJOJIHHS JPYTOI MOBOIO.
[Ipamroroun y pi3HUX YHIBEPCUTETAX BIH BUJIAB JIEKIIbKa

The main criteria for categorizing the learner types are their preferences in
learning vocabulary and grammar, how important it is for them to master their
pronunciation, if they find classroom work effective for learning a foreign language
or not. Or they would rather work autonomously. One more criterion is the role of the
coursebook in language learning. For some types (a Formal Learner, an Active
Learner, a Deliberate Learner, a Self-aware Learner) the coursebook is essential,
while the others (an Intuitive Learner, an Informal Learner, an Imaginative Learner)
prefer to learn a foreign language from authenticity resources.

Unfortunately teachers do not regularly provide the ideal learning environment
for the intuitive and formal learners. Thus, teachers do not focus on phonetic
transcription or provide regular and suitable oral exercises. Furthermore, the informal
and imaginative learners are asked to read longer literary texts and there are no
mathematical instruments used in teaching; this does not provide the optimal learning
conditions for members of these categories. The mathematical instruments could
involve rods or tables. The active and deliberate learners require a thorough
organisation and full involvement in tasks so teachers should regularly give the
students lesson plans prior to the lessons or make them actively involved in all tasks.
The imaginative learner requires exercises that stimulate their imagination. The last

learning style is the self-aware learner. The self-aware learner requires total control of



their own learning and being able to improve and practise grammar in their own way.
Thus, teachers should allow the students to structure their own learning.

In our teaching experience we introduce our students to the theory in
Methodology Course in Unit Psychological Factors in Language Learning as a
separate session. Below you can find the session we designed on the topic. Students

find it effective for the future teaching career:

Procedure Purpose Time
Activity 1: Warm-up to introduce students to | 15 min
Learner’s experience the topic; to get

e Ask students why they are good or bad at | students to reflect on
language learning. Ask them to draw on their own | their experience of
study habits and preferences. language learning

e Accept all responses and explain that the variety
of their answers proves that people have different
different ways of language learning and retaining
information.

e As a class brainstorm reasons why it is important
to understand one’s learning type

Possible answers: ideas about motivation, learning

styles, self-confidence, anxiety etc

Activity 2: Case Study on 7 Types of Learners (Earl To acquaint students 30 min
W.Stevick Success with Foreign Languages. Seven who | with different types of
achieved it and what worked for them) language learner and

. . ) their main features
e Split students into pairs

e Distribute Handout 1(a set of 7 Case Studies) and
Handout 2 (a blank grid) to each pair

e Ask students to read the Case Studies on different
types of language learner, analyse them and match
each with the type in the grid

e Ask students to report back to the class like
Learner 1 is An Imaginative Learner because he/she
learns best when.........

Learner 2 is An Active Learner because he/she
learns best when...... ...

Learner 3 is A Deliberate Learner because he/she
learns best when... ... ...

e Display the keys to the grid on board

Key
Case Study 1 - A Formal Learner
Case Study 2 - An Intuitive Learner




Case Study 3 - An Imaginative Learner
Case Study 4 - A Deliberate Learner
Case Study 5 - An Informal Learner
Case Study 6 - A Self-aware Learner
Case Study 7- An Active Learner

Activity 3: 20 min

e Introduce students to Earl W.Stevick classification,
according to which learners can be of such types as
An Intuitive Learner, A Formal Learner, An Informal
Learner, An Imaginative Learner, An Active Learner,
A Deliberate Learner, A Self-aware Learner

e Split students in groups of threes. Tell them:
to address this question:

- Which of these seven types of learner is closest to
your own way of learning?

- Support your decision with examples from your
experience of learning English

Remind students that as language learners they all can
be of more than one Type.

Activity 4. Round-up 10 min
Now that the students have learned a little more about
their language learner types, ask them to answer the
following questions:

- What do you think are some of the challenges
associated with your language learner type?

- What do you think are some of the advantages/
disadvantages of your learning style?

Case Study 1

When | started to learn English, | wanted to listen, listen, listen until | was ready to start
repeating. So | listened to sentence patterns over and over again and when | repeated them often
enough, | felt I really knew them. | was glad when my teacher insisted on drilling us in the
classroom, paying attention to correctness in grammar and pronunciation. | would practise
everything at home, just getting used to speaking and trying not to make mistakes. I wasn’t too
worried about matching the forms to meaning — there was time for that later. Now | speak
English pretty well, I think, but I still worry about making mistakes.

Case Study 2

I think I am different from most people. They depend on seeing. | do not think I learn much
through my eyes, through looking at the printed page. | seem do to most of my learning through
my ears. One more thing is that | do not feel that everything I learn in English goes into some
system. | do not worry about systemizing everything | learn — | just simply take these things in. |
hate learning different language systems, e.g. the phonetic transcription system — I'd rather
make up my own symbols than use ready-made ones in a book. And another thing — | do not
know why but | can reproduce the sounds. It is enough for me to hear the teacher pronounce
words with definite sounds so that | can remember and imitate them. What | really dislike is
learning vocabulary lists. | try to guess the meaning of a new word in its context — isn ¢ it fun?!

Case Study 3




I find it much easier to study English grammar and vocabulary by making charts. | make up my
own charts. | get more value from doing so than from having the same material presented to me
by a teacher or by a textbook. When | started to learn the language | would try to reproduce the
way my teacher spoke or I “heard” native speakers in my head. Then I would also imagine
myself speaking with the same accent. The more | practised in this way the better my
pronunciation got. In learning process | like being immersed in a problem and then allowed to
try to find my own way out of it. I like role-play and simulation — in this kind of interaction | can
play around with the things | am learning or have just learnt. There is always an imaginary
speaker | carry on a conversation in English with — this is my way of learning languages.

Case Study 4

I like to learn English from books. I have to see things before | try to say them. I do not like to
work spontaneously on the language things | am week in — I should be able to know the stuff
before | produce it in class. | try to put my whole self into language learning. | try to grasp each
lesson step by step and do it thoroughly and completely. As to English grammar | always master
the patterns that are presented to me in class. | prefer using paradigms. The more often | use
them the less time it takes to learn grammar. For learning vocabulary | use ordinary word cards.
Especially at early stages before | wanted to say something | had to write it down and say it a
few times for myself before it became natural. | used to carry cards on the bus and put them
around my house. | believe it is my thoroughness that enabled me to become a successful
language learner.

Case Study 5

I know I speak incorrectly in English. When I started to learn the language I didn’t study basic
grammar and all those grammar charts. That is because I don’t know much about
understanding and memorizing — I don 't think it is important for being able to speak English. I
have never memorized things! Whenever students are supposed to learn a dialogue and to use
certain words in it I feel depressed. I don’t think drilling suits my way of studying — | have so
many other words to express the same meaning rather than using the particular words that are
in the book. Learning for me is not fun. Maybe because | feel under pressure in classroom
situations. | think that the other students are holding me back, keeping me from using what |
know. For me communication as well as learning should be natural. I know some English not
because | learnt it, but because | have acquired it in real situations.

Case Study 6

I think that success in language learning depends largely on self-study. From the very beginning
of my learning English | always started out with things | knew intellectually — teachers call it a
rule. I liked to practise constructing a sentence first in my head, applying the rules I knew. In this
way | understood how grammatical principles worked. Then when the sentence was still fresh in
my head, I could put it in the conversation. I don’t mind if I make mistakes. I think it is a natural
process in learning a foreign language. I felt my teachers disliked me as my progress was painful
and rather slow. | felt comfortable when teachers explained rules in class so that as a language
learner I could say “I know it and use it because I understand it”. I got frustrated when I had to
memorise dialogues without any grammatical background to the forms, used in it, in other
words, without being aware what | was memorising. | think grammar patterns should come first.
It was only when I had the whole picture of English grammar that | felt rather free to construct
long sentences and then conversations.




Case Study 7

In the first weeks of studying the language I liked to read it out and get the sound, though 1 did
not understand the words. Even now if | study at home | cannot study by just reading something
silently. I have to pronounce everything. This helps me to memorise new words and to get the
flow of the whole sentence — I understand the grammatical structure of complicated sentences
better if | read them out! Vocabulary and grammar come to me via words and sentences | am
pronouncing. Memorising things is not my strength. I don'’t like to learn single elements and then
put them in a structure — | mean starting with words and prefixes and building them into
sentences, words into sentence. I prefer to “manipulate” the words or sentence structures in a
meaningful situation. | work actively to make up English sentences, based on basic grammar
rules and some previous drilling. Though there is one thing | have noticed in my English
learning — at the beginning of the English course | had a lot of energy to study, but after a
certain period my enthusiasm and level of energy went down. Since then the feeling comes and
goes usually in cycles.

It is obvious that the theory has some controversial issues to be fully implemented in the
language classroom. However it is worth being regarded by EFL teachers. Further research would
need to be conducted in order to investigate student achievement when teachers fully incorporate
Stevick’s seven learning categories. Thus, it would be insightful to extend this research by
identifying the different learning categories and provide exercises that are beneficial to each of the
learning styles.
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