CaMOCTIIHOT poOOTH, a TaKOXK (POPMYBAHHS Y CTYJE€HTIB HABUYOK iX BUKOPUCTAHHSI.
CnyluHUM BHUSBISETbCS IXHE 3ayBa)X€HHS MO0 HEOOXITHOCTI 3abe3nedyeHHs
CTYICHTIB IHCTPYMEHTaMHU JUIsi CaMOJIarHOCTUKHU PIBHS 3HaHb 1HO3EMHOI MOBH,
YCBIJOMJIEHHSI CBOiX CHJIBHUX 1 CJIAaOKMX CTOpIH, HABUYOK OpraHizaiii caMOCTIHHO1
poboTH.

I3 B1acHOTO A0CBiAYy BapTO 3ayBakuTH [1; 2], 10 BeMKe 3HAYCHHS BigirparTh
YITKICTh 1 3pO3yMUIICTh C(HOPMYITHLOBAHOTO BUKJIAJaue€M CaMOCTIMHOTO 3aBJlaHHI,
THCTPYKIIT I0JI0 MOCJITOBHOCTI Jii, TOJATKOBUX JKepen iHdopmallii, BIIKPUTOCTI
Ta TOTOBHOCTI BHKJagaya J0 B3a€EMOAIl 31 CTyIAEHTaMH, OKpPECJIEHI TEpPMIHU
BUKOHAHHSA, 00csar 1 3micT pobotu. Takox Oylo BHU3HAYEHO, 110 OOI3HAHICThH
CTYJEHTIB 11010 MOXJIMBOCTEW 3BOPOTHOTO 3B’SI3KY 3 BHUKJIAaJauyeM, HEOOXIIHOCTI
3MIACHEHHsS] MEeBHUM M1 TICHs OTPUMAHHA BIATYKY IIOJO BHUKOHAHOI poOOTH,
YCBIZJOMJICHHSI BJIACHOi BIAMOBIAAJIBHOCTI 3a pe3yJbTaTH HABUAHHA HaJEXaTb 10
BaroMux (akTopiB oOpraHizaiii CaMOCTIHHOI POOOTH CTYACHTIB IpPU BHUBYECHHI
1HO3€MHO1 MOBH.
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THE USE OF AUTHENTIC MATERIALS TO LOWER LISTENING
ANXIETY

Mastering foreign languages is a challenging emotiogenic activity related to the
constant overcoming difficulties, negative mental states (fear, anxiety etc.).
Emotional states that occur in students in the process of foreign language acquisition
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are different in power, modality, direction and stability. To reduce the above it is
required to form students’ ability of emotional and mental self-regulation.

Among the factors to be focused at is anxiety which as personality’s mental
state often accompanies students’ learning activity. The level of the above anxiety,
which is mostly often so-called socio-situational anxiety of a personality, is defined
by both the objective situation the student has occurred in and student’s individual
typological qualities [1].

Anxiety is investigated in terms of two perspectives: trait anxiety which is
defined as anxiety on the level of fear and situation specific anxiety, on the other
hand which can arise in situations of insufficient or contradictory information about
the risks between the individual settings and the perception level of the situation.

In a considerable number of studies on the subject, it is expressed that anxiety
has a holistic effect on foreign language learning process and plays a decisive role on
development of listening skill as a multidimensional language skill that has an
important function in the development of all other language skills, and primarily on
speaking [3].

Horwitz emphasizes that a lot of different factors effects the development of
listening skills in a foreign language, as well as highlights that anxiety, which is an
affective variable, is accepted as an increasingly important issue when it’s compared
to other factors.

In order to overcome the above anxiety problems it is beneficial for students to
be trained on authentic texts as the ones containing the language written by real
authors or real speakers, in order to convey a genuine message to real readers or
listeners. The authentic videos prepared by institutions such as Oxford University,
Cambridge University, Pearson and the British Council, which develop the course
materials commonly used in the teaching of English as a foreign language across the
world may become the essential part of teaching process with emphasis on
communication examples related to real life. In this case, in the process of developing
English listening skills of students at any proficiency level, authentic video usage can
be interpreted as moderately and much more desirable in terms of lowering the
foreign language listening anxiety levels when it is compared to the use of non-
authentic videos.

It should be noted that through the development of listening skill it is aimed to
help students to distinguish the sounds in genuine contexts and real situations in the
relevant language; to recognize the semantic changes caused by emphasizes, stresses
and intonations in a context and to become skillful in order to understand the contents
of speech completely and correctly [4].

Research findings which reveal that there is a strong negative relationship
between listening anxiety and academic achievement level in respect of listening skill
are an effective reason to consider the listening anxiety as an important variable in
the development of foreign language skills [2].

In the context of the development of foreign language listening skill, it can be
mentioned that there is a linear relationship between the quality of the listening
source (teaching materials, teachers, etc.), listening anxiety, and listening

performance. The speed of speech, diction, the distinction of accents, the number of
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unknown words in the content, syntactic difficulties and grammatical structures in
which the individuals are not familiar in the listening materials lead to listening
anxiety.

Besides, teaching materials that are widely used in the foreign language
teaching-learning process and have the power to influence the whole teaching
process, learning outcomes, as well as the teaching methods and techniques to be
employed, are considered as important variables in studies on the development of
listening skills.

Thus, it is considered as an important necessity in order to make students
successful in the situations that they may encounter in real life in the context of
language comprehension the teaching materials that are used in teaching-learning
process should be based on real life and presented in a meaningful coherent way. In
order to achieve the objectives in respect of developing listening skills, materials used
in the process are of great importance [4].

The researchers emphasize that materials playing a decisive role in the
presentation of the content should be carefully selected in order to provide the
students with accurate information about the target language and reflect the natural
usage examples of the target language of authentic material.
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BUBYEHHA JJEKCUKO-CEMAHTUYHUX I'PYII Y KOHTEKCTI
CYYACHHUX JIIHBICTUYHUX JOCJIIKEHDb

Hocmikennst nekcuko-ceMantuunoi rpynu (JICTY), sk 1 Oyab-sikoi iHIIOT
JIEKCUYHOI MIKPOCUCTEMHU, CKIAJAETHCA 3 JJBOX OCHOBHMX €TalllB: HAa MEPIIOMY eTalli

BinOyBaerbes BunuieHns JICT, na npyromy — ii anani3z. Jocnimpxenns JICI noB’si3ane
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