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AHOTANIA

Konextuna monorpadist « Cyuacui noninapaouemanvhi ainegicmudni cmyoii
ma 6npoBAONCEHHS IXHbOI MemoOoNo2ii 6 O0CBIMHIL NpOCMIp BUWOL WIKOIUY
y3arajibHIO€ Pe3yJbTaTH I’ SITUPIYHOI HAYKOBOI AISUTBHOCTI Kadeapu aHTMiHChKOi
MOBH, CIIPSIMOBAHOT Ha JTOCHIKEHHS CY4aCHUX TEHACHINH y (io0rii Ta METOTUII
BUKJIQJIaHHS 1HO3€MHUX MOB. BumaHHs moegHye (QuUIONOTIUYHUN 1 METOAMYHUN
HampsIMH, BIAOOpakal0dM B3a€MO3B 30K TEOPETUYHOI HAYKH Ta OCBITHBOI
MPaKTUKH.

Y  dinonoriyHOMYy  pO3AiIl  MPEACTaBICHO  KOTHITUBHO-IUCKYPCHBHI,
CEMIOTHYHI, IHTEpMEIIaJIbHI Ta TEeHJEpHI CTyAil, M0 JAEMOHCTPYIOTh
MOJIACMEKTHICTh CY4YaCHOi JHHIBICTUKUA. JlOCHIIKEHHST OXOIUTIOIOTH —aHali3
KOHLIENITIB y MAacoOBId KyJIbTypl, HOJITUYHOTO JUCKYPCY, IHTEPMEI1aJbHOCTI
CIOppEaIICTUYHO]I M0e31i, @ TAKOK FeHAEPHOI (hoKai3alii y Xy 10’KHbOMY TEKCTI.

Meronnunuii po3ain IIPUCBSIYEHO (bopMyBaHHIO IHIIOMOBHOI
KOMYHIKaTUBHOI KOMIIETEHTHOCTI MalOyTHIX (UIOJOTIB 1 BUMTENIB aHIJIIHCHKOT
MOBU. ABTOPH JOCIHIJDKYIOTh CTpaTeriuHi, KOMYHIKaTHBHI Ta COIIOKYJbTYPHI
aCIeKTH HaBYaHHsS, MPOOJIeMH AaBTOHOMHOTO HAaBYaHHS, BUKOPHUCTaHHS
ABTEHTUYHUX MaTepialiiB, UMPOBUX TEXHOJOTIH, IHTEPHET-PECYPCIB 1 MITYUYHOTO
iHTenekty. Okpema yBara NPUAUIAETHCS MUTAHHSIM KOHTPOJIO, TECTyBaHHS Ta
3BOPOTHOTO 3B’SI3KY y Ipolieci pOpMyBaHHSI MOBJICHHEBUX YMIHb.

MoHorpadiss € BHECKOM Y PO3BUTOK CYy4YacHOi YKpaiHChbKOi (isionortii,
BiJIoOpaXkae 1HTETPAIlil0 HAIIIOHATLHOT HAYKOBO1 IIKOJIM y CBITOBUM TYMaHITapHUMN
KOHTEKCT 1 MPOTIOHY€ HOB1 METOJIOJIOTIYHI OPIEHTUPHU JJIsl BUIIIOT OCBITH Y KpaiHH.

Kiaw4oBi cjaoBa: momnapaaurManbHICTh, KOTHITHUBHA JIIHTBICTHKA,
IHTEpMEN1ANIbHICTh, TEHIEPHI CTY/l1i, KOMyHIKaTUBHA KOMIIETEHTHICTh, aBTOHOMHE
HaBYaHHs, HU(POBI TEXHOJIOTI, IITYYHUH 1HTENEKT, CydyacHa OCBITa.



SUMMARY

Contemporary Poly-paradigmatic Linguistic Studies and the
Implementation of Their Methodology in the Higher Education Space

The collective monograph presents the results of five years of research
conducted by the Department of the English Language. It integrates theoretical and
methodological dimensions of modern linguistics and foreign language teaching,
demonstrating the productive interaction between philological scholarship and
educational innovation.

The philological section unites studies in cognitive-discursive, semiotic,
intermedial, and gender approaches, which together reflect the polyparadigmatic
character of modern linguistic thought. The articles explore the verbalization of
concepts in popular culture, features of Ukrainian and American political discourse,
intermedial interpretations of surrealist poetry, and gender-based focalization in
literary narratives.

The methodological section focuses on the development of foreign language
communicative competence among future teachers and philologists. It examines
strategic and sociocultural dimensions of language education, methods of fostering
learner autonomy, and the use of authentic materials, digital technologies, Internet
resources, and artificial intelligence tools. Special attention is paid to issues of
assessment, testing, and feedback in developing students’ language proficiency.

This monograph contributes to the development of contemporary Ukrainian
linguistics and language pedagogy, promotes the integration of national research into
the global academic community, and provides new methodological guidelines for
the modernization of higher education in Ukraine.

Keywords:  polyparadigmatic  linguistics,  cognitive  linguistics,
intermediality, gender studies, communicative competence, learner autonomy,
digital technologies, artificial intelligence, higher education.



BCTYII

TeopeTnuna mIHTBICTMKA Ta METOAOJOTIS TMOCTIHHO PO3LIUPIOIOTH CBOI
TOPU30HTH 1 CTBOPIOIOTH HOBI raiy3i JOCIIKEHHS.

3MiHa mapaJurM B MOBO3HABCTBI Ha mo4yaTKy XXI CTONITTS BHKJIHKaIa J0
KUTTS IUTHA PsAJ] HOBUX JIIHTBICTUYHHMX AUCIUILITH 1 OoHATH. CamMa MoBa cTalyia
pPO3YMITHCS K AUHAMIYHA, ICTOPUYHO CPOpPMOBaAHA 3HAKOBA CHCTEMA, PO3YMIHHS
SKO1 TICHO TOB'Si3aHE 3 HEMOBHUMH 3HAaHHSAMHU — 13 00JIaCTI HAyKH 1 KYJIbTYpH,
JOCIIIJIKEHHSI CYKYIHOCTI SIKAX JI03BOJISIE TOBOPUTH IIPO HAI[lOHAJIbHY MOBY.
VYckitagHeHHs caMoro 00'eKTa TOCHIIKEHHS], aJIeKBaTHE BUBUCHHS SIKOTO HaBPSI/L YU
M CWIy OJHINM HayIl, SKII0 TUIBKM BOHA HE 3HaWe croco0iB o0'€qHAaTH B
JIOCSITHEHH1 CBOTO 00'€KTa CBOI 3yCWJUIA 3 3yCHJUIAMHU 0araThOX HayK, BUKJIHKAJIO
TEHJICHIII0 JI0 MDKIUCHUIUIIHAPHOCTI. TOMy cydacHa CHUTyallis B JIIHTBICTHUII
BU3HAUYAETHCS SK TMOMiMapagurMaibHa, [0 CHHTE3y€ B CBOIX TEOPETUYHHX 1
METO0JIOTIYHUX 3acaax MOCTYJIATH PI3HUX HAYK 1 Tapagurm.

[ToninapagurManbHUl MIAX1A J03BOJSE TNIHOLIE NPOHUKHYTH B CYTh 1
MOBHIIIE MPOAHANI3yBaTU TEKCTH, IO THKIOTH 0 CHHTE3Yy MHCTEUTB, B SIKUX
OpraHiyHe XyJO0>KHE IIie (POPMY€eThCS MiJ BIUIMBOM PI3HUX €CTETUYHUX CUCTEM,
TUMYACOBUX 1 MPOCTOPOBHUX (TJIACTUYHUX) MHUCTEHTB. Y TaKOMY XYJI0KHbOMY
cUMO01031 MOBA KO>KHOT'O BUJy MUCTELTBA HaJla€ TpaHC(OPMYIOUM BIUIMB HA 1HIII
XYJI0’)KHI MOBHM, HaOyBarO4M OCOOJIMBHX BIJIACTUBOCTEH, HE MpPUTAMaHHUX Il
BIJJOKpeMJIEHO. MOBa XyA0KHBOTO TBOPY fK clieln(iyHa CEMIOTUYHA CUCTEMA CTA€
TUM XYJIOKHIM BTIJICHHSIM, Ji€ BUHHUKAIOTh PI3HI IUCKYPCHU ¥ KOAM, SIKI CyTTEBO
BITMBAIOTH OJIMH HA OJIHOTO, a IX BUBYEHHS CTA€ JOIUILHIUM, TOMY 1110 CaMe B MOBI
BepOai3yeTcs 1 00'€KTUBYETHCS YCSIKE HOBE CBITOOQUEHHSI 1 YMOHACTPIM.

HaykoBe nociimkeHHs 3 3a3HaueHO1 MpoOIeMaTUKH niepeidayac BUKOHAHHS
psAIy KOHKPETHUX HAYKOBUX 3aBJaHb, OB’ I3aHUX 3 JOCTIKEHHSIM P13HUX M1IXO1B
JI0 BUBYCHHS MOBHM ¥ MOBHUX OJHMHHIIb, 3aKOHOMIPHOCTEH 1X (YHKIIIOHYBaHHS Y
CYy4YaCHHUX (IJIOJOTIYHUX CTYIIsIX.

Mera Ta xapakTep poOOTH 3yMOBJEHI 3arajlbHUMHU 3aBIaHHSAMH, 1110
CTaBJIATHCSA MEpPE] HAYKOBISIMU B Taily3l JIIHTBICTUYHOI HAyKW 1 BIJNOBIJAIOTH
NPIOPUTETHUM HaIpsiMKaMm, BU3HAUY€HUM 3akoHaMu Ykpainu “IIpo ocsity”, “’TIpo
BUlly OCBITY”’, ‘“HaykoBi mnpoOisemMu po30ynoBU J€pkKaBHOCTI YKpaiHu,
KoHncrutymieto Ykpainu Ta IHITMMU 3aKOHOJJABYUMU aKTaMH Y KpaiHH.

MeTta naHoi HAyKOBO-JIOCIITHOT pOOOTH TOJISATAE Y MPOBEJACHHI HAYKOBUX
JOCIIJKEHb Y Tajdy3l MPOBIIHMX MapajurM JIHTBICTUKH Ta METOIOJIOTIl i y
BUBYCHHI ITUISIX1B BIPOBAKEHHSI OCHOBHUX 3acajl, PO3POOJICHUX Y X011 BAKOHAHHS
TEOPETUYHOT pOOOTH, Yy TPOIEC BUKIATAHHS TEOPETUYHUX Ta MPAKTUIHUX
JTUCITUTUTIH Kadenpu.

AKTyaJIbHiCTh BHOOpPY TEMH [OCHIIKCHHS BU3HAYAETHCS 3arajibHOIO
CIIPSIMOBAHICTIO CYYaCHMX JITHTBICTUYHUX Ta METOJOJOTTYHUX CTY I HA BUBUCHHS
npobsieM (PYHKIIIOHYBaHHS ¥ PO3BUTKY MOBHHMX CHUCTEM, IO PO3TJISIAIOTHCS il
KYTOM 30py PI3HMX MapajJurm, Ta 3’sSICyBaHHS NUISXIB MAaKCUMAJIBHOI ONMTHUMI3allii



MPOLIECY OCBOEHHS COLIOKYJBTYPHUX OCOOJMBOCTEH MOBH Y XOJ1 PO3BUTKY

KOMYHIKQTHBHOI KOMIIETEHTHOCTI CTYCHTIB.

HaykoBa HOBHU3HA 1 TEPCIEKTUBHICTD JOCTIKEHb Yy JTAHOMY HAMpsIMKY
MOJISATAa€ Y BUSIBJICHHI Cy4YaCHUX TEHJICHIIH PO3BUTKY Ta (PyHKII1IOHYBaHHS MOBH, 110
Cpusi€ MOJANIbLIii po30yJOBI TEOpid KOTHITUBHOI JHTBICTHKH, JIHTBICTUKH
TEKCTYy, CEMaclOJIOTii, MparMaTUKy, IHTEpMEIAIbHUX CTYAlN Tomo. JocmiTKeHHs
HOBITHIX TIXOIB 0 BUBYCHHS METOJIOJIOTIi HABUAHHS Y BUIIIN IITKOJII 3yMOBJICHO
HEOOX1THICTIO BIPOBA/KEHHSI PE3yJIbTaTIB Cy4aCHUX JOCIHIPKCHh B HaBUYAJIbHUN
MPoILIeC B YMOBAaX aKaJeMiqyHOTO CepeIOBUIIIA.

B xoni BUKOHAHHS HAyKOBO-JOCIHIJHOI TeMH MepeAdadyaeTbCss BUKOHAHHS
HU3KU KOHKPETHUX 3aB/IaHb, 4 CaMe:

- y3araJlbHUTH ICHYIOUl IIPOBIJHI Ta MapriHAJIbHI MiJAXOIU BO BHUBYEHHS MOBH,
OKPECJIUTH iXHIO METOJI0JIOT110, 0a30B1 KaTeropii Ta MOHATTS;

- BHCBITUTH Cy4YacHi MpOOJEMU BHBUEHHS MOBU Ta XyJ0KHHOTO MOBJICHHS 3
MO3UII  KOTHITUBHO-TUCKYPCHUBHOI  JIHTBICTHKH,  JIIHI'BO-CEMIOTHKH,
1HTEepME1aTbHOCTI;

- PO3TISHYTH MOXKIIUBOCTI JIEKCHKO-CEMAaHTHYHUX PO3BIIOK Ta MEPCIEKTHUBH iX
noAaNbIIol po30yA0BU y CyYacCHIH JIIHTBICTHIIL,

- 3’scyBaTd OCOOJIMBOCTI CY4YaCHUX TIIXOMIB 10 (OpMyBaHHS 1HIIOMOBHOL
KOMYHIKATUBHOI ~ KOMIIETEHTHOCTI, =~ MOXJIMBOCTI  IHTEPHET-PECYpPCIB  Ta
ABTEHTUYHHUX MaTepiaiiB Ta X BUKOPUCTAHHS JJIi PO3BUTKY KOMYHIKAaTHUBHHX
yMiHb 1 OpMyBaHHSI MOBJICHHEBUX HAaBUYOK;

- BU3HAYUTH IUISAXU GOPMYBAHHS COLIOKYJIBTYPHOT KOMIIETEHIIIT;

- y3arajJpHUTH (OPMH BIOCKOHAJIEHHS KOHTPOJIIO MOBHUX Ta MOBJICHHEBUX
HaBUYOK.

TeoperuuHa HiHHiCTH POOOTH BU3HAYAETHCS MOTIUOICHHAM 3HAHD Y PI3HUX
rajy3six CydacHOi JIIHTBICTUKM Ta METOOJIOTIi, IO YMOXJIMBIIIOE CHUCTEMHE
BHUBYEHHSI MOBHM Ta METOJIMKHM HaBYaHHS y BUIIIN Ta cepeaHii mKomi. Y pe3yabTaTi
poOOTH MOXYTh OyTH BHECEHI YTOUYHEHHS W 3MIHU B PO3pPOOKM KOTHITUBHUX
MEXaH13MiB Ta COIIOKYJIbTYPHHUX aCIEKTIB MOBH, B JOPOOKU JICKCUKO-CEMaHTUYHUX
W JIIHMBO-CEMIOTHMYHHUX CTYAlM, aKyMyJbOBaHI METOAOJOriYyHI HaOyTKH B ramysi
METOJMKM HABYaHHS 1HO3EMHOI MOBM y Ce€pelHii Ta BUIIIA mKojdi. OCHOBHI
MOJIOKEHHSI poOOTH OyIyTh OMyOJIiKOBaHI y (paXxOBHX BUIAHHSX, aripoOOBaHI Ha
HAyKOBUX 1 HAYKOBO-TIPAKTUYHUX KOH(EPEHINSX PI3HOTO PIBHSA, B TOMY YHCII
MIKHAPOTHOTO.

IIpakTHYHe 3HAYEHHSI TEMU TOJISATAE Y PO3POOIl HABYATILHO-METOIUYHUX
MaTepiaiiB, siki OyTyTh 0a3yBaTHCS Ha HOBITHIX MIX0/aX Ta Cy4YaCHUX BUMOTAX JI0
3HaHb, YMIHb T4 HABUYOK 3 aHIIIMCHKOI MOBH Y CTYACHTIB (paKyJIbTETy 1HO3EMHHUX
MoB. OCHOBHA yBara mpH IbOMY HPHIUIATUMETHCS PO3pOO0Ill KOMIUIEKCIB TaKHX
BIIpaB Ta 3aBAaHb, 3aBASKA SIKHM PO3BUBAIOTHCA BMIHHS  CTYJICHTIB
BUKOPUCTOBYBAaTH HaOyTlI MOBHI 3HAHHS 1 MOBJICHHEBI HaBUUYKH JIJIs1 €()EKTUBHOTO
YCHOTO 1 MMCHbMOBOTO CIHIJIKYBaHHS, a TaKOX JJIsl PO3BUTKY KOMYHIKaTHBHHUX Ta
COITIOKYJIbTYPHUX KOMITETCHIIIH.



VY cyuacHOMY HayKOBOMY IPOCTOPI JIIHTBICTHKA TIEPEKUBAE TIEPI10]T TITMOOKOT
Tpancdopmariii. Ha 3MiHy MOHOMapaaurMaibHUM MOJENSM Mi3HAHHS MPUXOAUTH
MOJIMApaIUrMabHICTh, 10 TMepeadavyae BIAKPUTICTH 1O B3aEMOJIl PI3HUX
HAYKOBHMX IIKUI, IHTErpamil0 METOJIB, CHUHTE3 KOTHITUBHHX, IUCKYPCHUBHUX,
COIOKYJBTYpPHHX Ta memaroriyaux miaxomiB. Came Taka METOAOJOTIvHA
0araToBEKTOPHICTh CTaja BH3HAYAJbHOIO PHCOI0 Cy4yacHOi (ijoJiorii, 1e MoBa
BUBYAETbCS HE JIMIE $SK CHUCTEMa 3HaKiB, a SK >KUBUM (DEHOMEH KYJIbTYpH,
MUCJICHHS, KOMYHIKaIlii Ta TBOPYOCTI.

KonexktuHa moHorpadist « Cyuacui noninapaduemanvbHi aiHegicmuymi cmyoii
ma B8npoB8AONCEHHsI IXHbOI Memo0o02ii 8 O0C8IMHIU NPOCMIp BUWOI UWKOIUY» €
MIJICYMKOM 0araTopiyHOi HAYKOBOi JISTIBHOCTI KadeIpu aHrIiHChKOI MOBH.
YpoaoBx I’ SITM POKIB BUKIIaAadi, JOCITIAHUKA Ta 3100yBayl kadeapu po3BUBAIU
CHUIBHUI HAYKOBHM HampsM, SIKUA MO€JHAB (DUIOJIOTIYHI Ta METOJWYHI CTYAIl,
3aCHOBAaHI Ha Cy4YaCHUX TEHJIEHLIAX TyMmaHiTapHoro 3HaHHA. llg1 30ipka €
pE3yNbTATOM 3J1aroKEHOI Mpalll, M0 MoeAHaNIa NMUOUHY TEOPETUYHUX MOIIYKIB 13
IPaKTUYHOIO OPIEHTALIEIO0 HA TOTPEOU Cy4aCHO1 OCBITH.

MoHorpadis CKIagaeThcs 3 JBOX JIOTIYHO B3a€EMOIOB’SI3aHUX YaCTHUH:
(b170JI0OTIYHOT Ta METOJIMYHOI, SIKI HE MPOTUCTOSATH OJHA OAHIN, a YTBOPIOIOTH
€IMHUM HAyKOBO-OCBITHIM mpocTip. DinonoriyHa yacTuHa BigoOpaxae po3MaiTTs
CyYaCHUX HAmNpsMIB JIHIBICTUKM — KOTHITUBHOI, JUCKYPCHUBHOI, CEMIOTHYHOI,
IHTepMEA1aIbHOI, TeHIepHOi. MeTOAMYHUN PO3ALT MPE3EHTYE HOBITHI MIIXOIU 10
dbopMyBaHHS 1HIIIOMOBHOI KOMYHIKATUBHOI KOMIIETCHTHOCTI, BHUKOPHCTaHHS
U(POBUX TEXHOJIOTIH, IITYYHOTO IHTENEKTY Ta aBTEHTUYHUX MaTepialiB y
HABYaHHI, & TAKOX MEPEOCMUCIICHHSI KOHTPOJIIO i OI[IHIOBaHHS 3HaHb Y KOHTEKCTI
pedopMyBaHHS BULIOI IIKOJW. Y Takuid crocid y 30ipli MPeaCcTaBIEHO LIUIICHY
HAyKOBY MMapagurmy, y HEHTP1 sIKOT — MOBa SIK IHCTPYMEHT IMi3HAHHS, CIIJIKYBaHHS 1
podeciiiHOro CTaHOBJIEHHS 0COOUCTOCTI.

HoninapaaurMajbHICTh IK 03HAKA Cy4acHOI (iy1010Til.

OcTaHHI JECATUIITTA XapaKTepU3YIOThCS MOCTYNOBUM 3MILIEHHSAM (OKYCY
JIHTBICTUYHUX JOCHIJI)KEHb B1J ONUCY (POpPMajbHUX BJIACTUBOCTEM MOBH 10 i
KOTHITUBHUX, KOMYHIKAaTMBHUX 1 KyJIbTypHUX BHMIpiB. MoBa nepam Oinbiie
pO3IIIAIA€ThCA  SK  MOJCNIb CBITY, BIJOOpPaXEeHHS CBIIOMOCTI Ta 3acid
KOHCTPYIOBaHHS COLIAIHOT PEATbHOCTI. Y IIbOMY KOHTEKCTI ITOJI1 TTapaJurMaabHUN
MiIX1A HE JUIIe TMOEAHYE PI3HI METOAW — B CTPYKTYPHOTO aHamizy 0
IHTEPIPETATUBHOI TEPMEHEBTUKH, — a ¥ CTBOPIOE YMOBHU ISl CIPABKHBHOTO
MDKIUCITUTUTIHAPHOTO JIajory.

®D110JIOTIYHI TOCTIHKEHHS, TIPEACTaBIeHI B MEPIIOMY po3AiT MoHOrpadii,
JIEMOHCTPYIOTh IIH0 €BOJIIOIII0 (D1JIOJIOTIYHOTO MUCJICHHS. BOHM 3aCBiA4yIOTh, 110
MOBAa 1 TEKCT CTalOTh 00’ €KTaMH HE JIUIE JIHIBICTUYHOTO OIHUCY, a i KyJIbTYPHOTO
TAyMa4deHHs, KOJM CJOBO B3aeMoji€ 3 00pa3oM, KOHTEKCTOM 1 COI[laIbHUM
JIOCBIJIOM.



Tak, Csitmana ['manbo y crarti Emoyitina apximekmypa XyO0odCHb0O2O
mexkcmy: 00C8i0 iHmepnpemayii CyuacHoi aHeIoMO8HOI NPo3u aHATIZYE MEXaHI3MU
dbopMyBaHHS €MOIIIHOTO 3MICTY B XYJOXXHBOMY TEKCTi. ABTOpKa JOBOIUTH, IO
eMolliliHa Harpyra BUHUKAE HE HA PIBHI OKPEMHUX JIEKCEM, a 3aBJSIKH OaraTropiBHEBi
B3a€EMO/IIT JIEKCHKO-CEMAaHTHYHHUX, CUTYaTUBHUX 1 CHMBOJIIYHUX KOMITOHCHTIB, SIKI
CTBOPIOIOTH CKJIAJIHY «EMOIIIITHY TOTIOJIOT1I0» TBOPY. JlOCiIXKEHHS pO3KpHBA€ TUTTU
3B’A3KIB MI>)K €MOTUBHO 3apsKCHUMHU €JIeMEHTaM1 — aHaJIOT110, KOHTaMIHAIIIIO Ta
amajbraMyBaHHs — 1 IOKa3Ye, SIK 111 BIIIHOCUHU BU3HAYAIOTh CTYIIHb ABTOHOMHOCTI
YU B3a€EMO3AJIECKHOCTI EMOIINHUX 3HaueHb, (DOpPMYyHOUYM AHUHAMIYHY CHCTEMY
€MOI[IOTEHHOTO 3HAHHS Y XYJ0KHbOMY TEKCTI.

VY crarti Ans6inu [anamapuyk Features of verbalization of the concept of
love in modern English song lyrics Ha Marepialli Cy4acHO1 aHTJIOMOBHOI MICEHHOT
TBOPUYOCTI JOCIIDKY€EThCA BepOaizallisi KOHIIENTY /ove. ABTOpKa BU3HAYA€ IIMICTh
OCHOBHUX TEMaTHYHHUX TPYN I[HOTO KOHIENTY, IO OXOIUIIOIOTH PIi3HI aCIEeKTH
JIOJICBKUX  CTOCYHKIB, €MOI[il, TMCHUXOJoriyHux cTaHiB. IliceHHa mipuka
PO3IIIAIA€THCS SIK CBOEPIIHUM «I3€PKATIBbHUM MPOCTIP» KOJEKTUBHOI CBIIOMOCTI, /1€
MOBa CTa€ CrocoOOM KOHCTPYIOBAHHS MOYYTTIB. JloCHiDKEHHST MOAIOHOIO THITY
MalOTh BaroMe 3HAYEHHS HE JIMIIE I KOTHITHMBHOI JIHTBICTUKH, a W JUIA
MDKKYJIBTYPHOI KOMYHIKAIlli, OCKUIbKH JOTIOMaraloTh MPOCTEKUTH YHIBEpCaIbHI
3aKOHOMIPHOCTI €EMOLIIITHOT0 IUCKYPCY PI3HUX MOBHHX CIHIJIBHOT.

CemioTuuHuit miaxia, peanizoBanuit y mpami Jlroamunu [pagiiasauoi A
semiotic approach to the study of surrealist poetry, 1TIOCTpy€ TIEPEXiJl JIHIBICTUKH
JI0 OCMHCJICHHSI MOBU Y B3a€MOJIii 3 1HIIMMH BHUJAMH MHCTENTBA. AHai3yl0uu
noesiro JleBina [ackoiina, aBTOpKa MOKa3ye, K BEpOaIbHUN TEKCT BCTYIAE Y A1aIor
13 300paxkeHHsM, (OPMYIOUM CHHECTETUYHUN MPOCTIpP MOETUYHOro OayeHHS.
CemioTHKa, a TakOX IHTEPMEMIAIbHICTh, BUKOPUCTAHI SK METOJOJOriyHa Oa3za
JOCIIIJIKEHHS, PO3UIMPIOIOTh TOPU30HTH (PIIOJOTIi, CHPUAIOTH (POPMYBAHHIO
LUTICHOTO KYJBTYPHOTO MHMCIEHHS 1 JalOTh 3MOTY I[I0-HOBOMY TJIyMauWTH
CHaIUIMHY €BPOIMEHCHKOTO aBaHTapAy. Y IbOMY KOHTEKCTI poOOTa perpe3eHTye
BKJIMBUN KPOK YKpaiHCHKOI (hu1oyorii 10 1HTEerpauii y CBITOBUH T'yMaHITapHUUN
JUCKYPC.

I'ennepHuil acmekT XyI0KHBOTO AMCKYpCY pO3KpuUTO y ctarri OkcaHu
Kozaunmmunoi Gender and Focalization in a Literary Text. ABTOpKa IOCTIIKYE
doxkamizairito sk XyJA0KHIN 3aci0, 1110 BU3HAYAE TIEPCIEKTUBY CIPUMHSITTS MOAIN y
pomanax @. C. ®inmxepanbaa Tender is the Night 1 3. @iumxepansn Save Me the
Waltz. UYepe3 aHami3 OMOBIAHOI TMEPCHEKTUBH PO3KPHUBAIOTHCS TEHICPHI
O0COOJIMBOCTI aBTOPCBHKOI 1HTEHINIi, MOJEINI KIHOYOTO 1 YOJOBIYOTO JIOCBITY B
XyIOKHBOMY CBITI TBOpIB. [ €HIepHI CTYIil, 110 MOETHYHOTh EIEMEHTH JHTBICTUKH,
TICUXOJIOTIT ¥ KyJIbTYPOJIOT1i, HUHI (POPMYIOTH OJIMH 13 HAMIMHAMIYHIIINAX HATIPSIMIB
3axigHOi (iyoJorii, 1 MpeacTaBiIeHe JOCTIHKEHHSI OPTaHIYHO BIHCYEThCS Yy IeH
KOHTEKCT.

MeToa0/10Tisi BUKJIAJAHHSA iHO3EMHHMX MOB: iHHOBauii, Hu(ppoBizauis,
aBTOHOMIisl.



MetoauyHi PO3BIJIKM JAPYTroro pos3nauty MoHorpadii TeMOHCTPYIOTh, SK
napagurMa KOMIIETEHTHICHOTO HaBYaHHS TpaHC(HOpPMYE CHUCTEMY MiJIrOTOBKU
MaiOyTHIX (isosoriB. 3MiHA OCBITHIX OPIEHTUPIB, OABA TUCTAHIIIMHUX (HOpPMATIB,
BUKJIMKM TaHJEMIi Ta BOEHHOTO Yacy, BIPOBAKCHHS IITYYHOIO IHTEIEKTY Y
HaBYAJILHUN MIPOIEC — yCe 1€ CIIOHYKAE 0 MOIIYKY HOBUX MoJenel popMyBaHHs
1HIIIOMOBHOI KOMYHIKaTUBHOI KOMITIETEHTHOCTI.

VY crarti Haranii I'aBpumtok Educational approaches overview of foreign
language competence development among philology students 3po0yeHO
y3arajJlbHeHHSI CyYaCHHMX OCBITHIX KOHIICIIIIH, 110 JIeKaThb B OCHOBI MpodeciiiHoi
MIATOTOBKM (istoiora. ABTOPKa MiAKPECTIOE pOJIb 1IHTErpallii Teopii ¥ MpaKkTHKH,
aKIIEeHTye yBary Ha ()OpMyBaHHI MIXKKYJIbTYPHOI KOMIIETEHTHOCTI SIK CKJIaJIOBOT
npodeciitHoro 3poctanHs. llell HampsiM Teperykyerbcs 3 €BPONEUCHKUMU
TEHJICHIIIMH OCBITH, 3aKPIIUICHUMH Yy 3arajbHOEBPOIMEHCHKUX PEKOMEHJAIIAX 3
MoBHOT ocBith (CEFR), ne mnpiopureroM € aBTOHOMis, MOOUIBHICTh 1
KOMYHIKaTHBHA THYYKICTb 3100yBaya.

HNocmimxennss Karepunu Menbvauk The Strategic Dimension of Developing
Foreign Language Communicative Competence in Contemporary Education
MPOJIOBXKYE 10 TEMY, 30CEPEIKYIOUUCH Ha CTPATETr14HI1i KOMIIETEHTHOCTI SIK YMiHHI1
CBIIOMO KEpYyBAaTH IMpPOIECOM CIUIKYBaHHS, J0OJaTH KOMYHIKAaTMBHI Oap’epw,
3M1MCHIOBATH pedIEKCii0 BIACHOTO MOBJICHHS. Y CTaTTI HAroJIONIEHO Ha 3HAYEHHI
UPOBUX TEXHOJIOTIHM, 3MimaHoro HaBuaHHs (blended learning), pO3BUTKY
CTIMKOCTI Ta TIICHMXOJOTIYHOI TOTOBHOCTI MaWOyTHIX IIE€JaroriB 10 BUKJIMKIB
CYy4acHOCTI.

HOmnis T'opaienko y cratti The Diagnosis and Formation of Future Foreign
Language Teachers’ Communicative Speech Competence 3BEpPTaETbCA N0
po0JIeMU OLIHIOBAHHS 1 PO3BUTKY MOBJIEHHEBOT KOMITETEHTHOCTI. BoHa nmpomnonye
LUTICHY cucTeMy (opMm, METOAIB Ta NPHUMOMIB, IO BKIIIOYAIOTh IHTEPAKTHBHI
TEXHOJIOT1i, KOMYHIKaTHUBHI ITPH, CUTYaTHUBHI 3aBAAaHHS, Kl CTUMYJIIOIOTh pEeaJIbHE
BUKOPUCTAHHS MOBH. Taxk1 MIX0IU BIIMIOBIJIAIOTH MIPUHIUIIAM
CTYJCHTOIEHTPU3MY, 3aKJIaJCHUM y CyJacHI METOHUIII BUKIIAJaHHs MOB.

Oco06nMBy yBary mpuAIEHO TaKOX MPoOJieMi CaMOOCBITH Ta aBTOHOMHOTO
HaByaHHsa. Y crarti A. Jlicamuenko, T. Jlosramok 1 . ®danpITHHCHKOL
PO3KPUBAIOTHCS LUISIXH M1ABUIIEHHS €(DEKTUBHOCTI CAaMOCTIHHOT pOOOTH MalOyTHIX
YUHUTEIIB 1HO3EMHUX MOB, OKPECIIOIOTHCS MOKIMBOCTI BUKOPUCTAHHS OHJIAiTH-
maTdopM 1 BIIKPUTUX OCBITHIX pecypciB. CaMocTiitHa poOoTa PO3TIIAIAEThCS HE
K JOTIOMDKHAa (opMa HaBYaHHS, a SK 0a30Ba KOMIIETEHTHICTh, IO CIPHUSE
(dbopMyBaHHIO BiJIMTOBIATBLHOCTI i YMIHHS HaBUATUCS MPOTITOM KHUTTSI.

[Mudposi TexHOMOTII SIK MOTYKHUU (HAKTOp MOJEpHI3AIll OCBITH CTaJIH
MPEAMETOM KUTBKOX 3MICTOBHUX JOCTipKeHb. MupocnaBa Kipienko y crarTi
Buxopucmanua  ownnaun-niamepopmu  TED Talks 0Ons  po3sumky HA8U4ox
MOHONI02IYHO20 MOGJIeHHS Y GUWYINE KO aHATI3y€E MOTEHIal OTO PEeCcypcy SIK
IHCTPYMEHTY (OpMYyBaHHSI aHAJIITUYHOTO MUCJEHHS, MyOJIYHOTO MOBJIEHHS Ta
HaBUYOK aprymenTanii. Haramis Jlebenesa po3risgae posib MOOUTbHHUX 3aCTOCYHKIB
y 3a0€e3MeUeHHI aKaJeMIYHO1 YCIIIIHOCTI CTYI€HTIB, MAKPECIIOI0YU MICUXO0JIOT1UHI
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acriekTu iXx Bukopucrtanns. Onena Kynenschka y ctarti The Prospects of Internet
Education in English Language Teachers’ Training axkiieHTye yBary Ha
NEPCIIEKTUBAX  IHTEPHET-OCBITHM  AK 3aco0y  po3MMpeHHS  mpodeciitHux
MO>KJIMBOCTEH MaOyTHIX mefaroriB. A A. JlicHU4eHKO y mociimkenni Embracing
Al Tools in Higher Foreign Language Education cuctematusye Kputepii 1000py
HITYYHO-1HTENEKTYaIbHUX PECYPCIB, 110 JOMOMAraroTh ONTHUMI3yBaTH HaBYAJIbHUN
IpoIIeC 1 BOJHOYAC 30€perTy HOro ryMaHITapHy CyTHICTb.

Meroauuna dactuHa MoOHOrpadii 3aBeplIyeTbcs JeKMisMu Tamiiu
JloBrayitok, TMPHUCBSIYEHHMMH TECTYBAaHHIO Ta 3BOPOTHOMY 3B’SI3Ky y HaBUYaHHI
IHIIOMOBHMX  HABHYOK. i poOOTM  MHOEMHYIOTh  KIACHYHI  HPMHIMIH
JIHTBOJUJAKTUKA — BaJIIIHICTh, HAIIHHICTh, TPAKTUYHICTh, aBTCHTUYHICTh — 13
CYYaCHHUMH MIIX0aMU A0 (POPMYBAIBHOTO OI[IHIOBaHHS. 3BOPOTHUM 3B’ SI30K, KU
MOIAETHCS SIK J1aJOTTYHUHN MPOIEC MK BUKJIaIaueM 1 CTYJACHTOM, CIIPUSIE PO3BUTKY
pediiekcii, caMOKOpEKIIii Ta YCB1IOMJICHOTO HaBYaHHSI.

KopucauM A0mOBHEHHSIM KOJIEKTUBHOT MOHOTpadii € J0JaTOK, MPUCBIYCHUN
npoOiemMi aBTEHTUYHOCTI HABUYaJbHUX MaTepialliB, fKa OTpUMaia IpPaKTHYHE
BTUIEHHS Y KOoJeKTuBHIN poOoTi T. I'mazynosoi, T. loeramok, O. Kynenscbkoi Ta
O. MenpHunpbkoi. [TigroroBiennii HaBYaIbHO-METOAUYHUN TOCIOHUK € TIPUKIIAJIOM
1HHOBAL1HO1 pO3pO0OKH, OPIEHTOBAHOI HA PO3BUTOK MOBJIEHHEBUX YMIHb CTY/ICHTIB
3aco0aMu pealbHUX CUTyallld CHUIKYBaHHS, 1HTEPAKTUBHUX POJBOBUX 1rop 1
Bukopucrtanus I-tpenaxepi. Bifrak MoBa mocrae He K MPeAMET BUBUCHHS, a SIK
IHCTPYMEHT >KHMBOi KOMYHIKAI[ii, III0 MOTHBYE JI0O TBOPYOTO CAMOBHUPAKEHHS.

¥Y3aranbHeHHs i nepcneKTUBH

3i6pani y MoHorpadii AOCTIHPKEHHS CTBOPIOIOTH IHUIICHUM 00pa3 Cy4acHOi
(inonoriuHoi KON, IO PO3BUBACTHLCA HA TEPETHHI HAyKu il mejgaroriku. i
BIJIMIHHMH PUCAMH €:

e BIJKPUTICTH A0 MIKAUCIUILIIHAPHOTO J1aJIOTY;

o TMO€JHAHHS KOTHITUBHUX, IUCKYPCUBHUX, IHTEPMENIAJIbHUX Ta NEAArOrTYHUX

TIXO/IIB;

o Opi€EHTAILlISl HA KOMIIETEHTHICHY MOJI€JIb HAaBYaHHS;

o TMparHeHHs IHTErpyBaTH LU(POBI TEXHOJOTIi y TYMaHITApHUN NPOCTIp Oe3

BTPaTH I[IHHICHOT'O 3MICTY OCBITH.

VYci mpeacraBiieHi mpaiii — II€ HE JIMINE aKajeMiuHl JOCHIDKCHHS, a i
METOJIOJIOTIYHI OPIEHTUPH, IO MOXKYTh OyTH BHKOPHUCTaHI B OCBITHIA MPAKTHIIL.
Bonu neMOHCTpYIOTh, SIK HAYKOBHUW TMOIIYK MEPETBOPIOETHCS HAa I1HCTPYMEHT
MOJIepHi3allii BUIIOi IIKOJIM, SIK TEOPis 3HAXOJUTh CBO€E BTUICHHS Y HAaBYAJIbHOMY
IIPOIIECI.

Monorpadis «Cyuacui noninapaouemanvui aiHegicmuuni cmyoii ma
BNPOBAOIICEHHS IXHbOI MemOO0N02ii 8 OCEIMHIL NPOCMIP BUUOT WKOIUY 3aCBITUYE
BHUCOKHU piBEHb HAYKOBOI KYJbTYpU KOJEKTUBY KadeIpu aHTIIIChKOI MOBH, HOTO
3MATHICTh pearyBaTd Ha TJ00albHI BHKJIMKH dYacy, 30epiraroun akaaeMidHy
ITUOWHY 1 METOAMYHY IHHOBAIIIMHICTh. Y 100y IIBHIKUX TEXHOJOTIYHUX 1
COlLlialbHUX 3MIH caMe Taki JOCHiKeHHA (OPMYIOTh TyYMaHITapHy OCHOBY
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OCBITHBOTO TIPOCTOPY, CIPHUSIOTh YTBEPHKCHHIO €BPONCHCHKUX IIHHOCTEH,
PO3BUTKY KPUTUYHOTO MUCJICHHS, aBTOHOMIi Ta MI>KKYJIBTYPHOTO PO3yMIHHSI.
[TincymoByro4M, BapTO MiJKPECIUTH, 1110 MPECTaBieHa 301pKa HE € 3aBEPIICHHSM,
a pajaiie eraroM Yy TpHBAJIOMY HAyKOBOMY miano3i, skuii kadempa Beae 3
YKPaiHCHKUM 1 MDKHAPOIHUM akaJeMIidHUM cepenoBuieM. [lominapaaurmMansauii
T11X1T BITKpHUBA€ HOB1 IEPCTIEKTUBH JIJIS1 TOCITIPKEHb MOBH SIK ()eHOMEHA KYJIbTYPH,
JUTST BJOCKOHAJIICHHS METOJIB BHUKJIAJaHHS 1HO3EMHHMX MOB Ta JUIsl 1HTErpartii
yKpaiHChKOI (PioJorii y rimodaibHU HAyKOBHM KOHTEKCT.
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PO311JI 1. ®LJIOJIOTTYHUN

TEMA 1. KOTHITUBHO-IUCKYPCHUBHI OCOBJIMBOCTI
PI3BHOXKXAHPOBHUX TEKCTIB.

Ceimnana I'naovo

EMOLINHA APXITEKTYPA XYJIOXKHBOI'O TEKCTY: TOCBIJ
IHTEPIIPETALIII CYUYACHOI AHT'JIOMOBHOI ITPO3H

VY niTepaTypHOMY THUCKYpCl MOBa HE OOMEKYEThCSI CBOEIO pedepeHIIHHOI0
YU JICHOTATUBHOIO METOI0, & CTa€ CEPEIOBUIIEM I CTBOPEHHS €CTETUYHOIO U
eMoliiHoro noceiay. Sk 3a3nauaB P. SIko6con [17, c. 354], noetnuna QpyHKIIis
MOBH BHUCYBA€ Ha MEPIINH TUIaH HE came OBIIOMIIEHHS, a 3[aTHICTh MOBHOI (hopMu
BUKJIMKATH €MOLI11 1032 ME€KaMU 3HaU€HHS JIEKCUKH. 3a TOTIOMOT0I0 PI3HOMaHITHUX
MOBHHUX Ta MOBJICHHEBHX 3aCO01B 3BUYHI JIEKCUYH1 OJMHHUII MEPETBOPIOIOTHCS HA
BUPA3HUM IHCTPYMEHT, 3JJaTHUH reHepyBaT aheKTUBHUN pe3oHaHc [2, c. 126]. e
Mpoliec ecTeTu3allli J03BOJIIE MUCbMEHHUKAaM BOYJOBYBaTH OCOOMCTI OILIIHKH Ta
eMOIIiiTHI To3uIlli y 300pa’keHy peanbHICTh, KOHCTPYIOIOUM TEBHUM aBTOPCHKHIMA
HaMIp, SIKUi (HOpPMy€ COPUUHATTS TEKCTY YMTAaYeM. 3TAHO KOHLEMLII OCTpaHIHHS
(«poszmizHaBanHs») B. IlIknoBcekoro [28, c. 12] BiquyKeHHsS 3HaOMUX 00’ €KTIB Ta
NepeKUBAHHS 3a I0MTOMOT0I0 00Pa3HOTO BUPAXKEHHS CTBOPIOE XYAO0KHINA MEXaHI3M,
10 OHOBJIIO€ €MOLIIMHE COPUIHATTS Ta MiABUILLY€ Yy TIMBICTh YUTA4a 10 €eMOLIMHHUX
MIJITEKCTIB TBOPY.

CpOroJiHi 1l €CTETUYHI CTpaTerii MOKHa PO3YyMITH SK HEBIA'€MHY YacCTUHY
EMOILIIITHOT  apXITeKTypu JIITEPaTypHOI TMpO3U, OCKUIBKM €MOLli He JuIIe
HA3WBAIOTHCS / BHUPAXKAIOTHCS Uepe3 EKCIUNIMUTHUA a(eKTUBHMI CIOBHUK, a
BUHUKAIOTh BHACIIJOK KOHTEKCTYaJIbHOI peasizailii 3Ha4eHHs, K€ B1IOYyBA€ThCA Y
MeXax JIEKCUKO-CEMaHTHYHOT0, KOHIIENTYaJlbHO-CUTYaTUBHOTO Ta TEMaTHYHO-
CUMBOJIMYHOTO PiBHIB. Ha neKcHKO-ceMaHTHYHOMY PiBHI CJIOBA, CJIOBOCIIOTYYCHHS
Ta CTHJIICTUYHI MapKepH BiI3HAYCH] eMOIIHHOIO BaJICHTHICTIO, SIKY MOYXHA BUSBUTH
yepe3 iXHE KOHOTATUBHE HABAaHTAXEHHS Ta KOHTEKCTyalbHI Moaudikaropu. Ha
KOHLIENITyaJIbHO-CUTYaTUBHOMY PIBHI €MOIlli 3aKOJ0BaHl B TOJI€EBI CTPYKTYpi
OMOBI/l — Yepe3 KOHQIIKT, HAMPYTY Ta B3a€EMOII0 MEPCOHAXKIB, 10 TPUTEPYIOTh
adekTHBHI BUCHOBKU. HapelTi, Ha TeMaTHYHO-CUMBOJIIYHOMY PIBHI MOBTOPIOBaHI1
MOTHBH, HalpUKIaA, BTpaTa, CTPaXKIaHHs, OaxkaHHS Ta IHII, CTBOPIOKOTH
KYMYJISITUBHY €MOIIiiiHy atMocdepy, (GopMyrouH 3arajibHy €MOLIWHY peakuito /
IHTEpIpeTanilo yuTaya. 3rigHo Teopli iMIUNUTHOro yutada B. I3epa [16] meit
MPOLIEC 32 CBOEID CYTTIO CTA€ IHTEPAKTUBHUM, KOJU TEKCT HAJA€ CTPYKTYpPOBaHI
MiJKa3KH, SK1 BUKIMKAIOTh EMOIIMHY 3aly4yeHICTb, TOJAl SK YUTad 3alloBHIOE
eMOLIMHUN TaTTepH uyepe3 BJIACHUW JOCBiN, YsABY Ta emmartiio. JlocmikeHHs
CTUMYJIIOBaHHSI YMTALbKUX €MOLIN 3ac00aMU XyIOKHBOTO TEKCTY, TAKUM YHHOM,
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nependavyae He yuire iaeHTUdikamiio aQeKTUBHOT MOBH, ajieé ¥ PEKOHCTPYKIIIIO
ECTETUYHMX MEXaHi3MiB, 3a JOIOMOTOIO0 SIKMX BUKIIMKAIOTHCS EMOIIIHHI peakilii
YUTaya Ha TEKCTOBY JIIACHICTb.

Jliia ananizy OaraTopiBHEBUX MPOIECIB, AKi IHTYITUBHO BI4yBalOTh YMTadi,
MIPOTIOHYETHCS] TOKEHI3aIlisl TEKCTY (CerMEeHTaIlisl Ha MOBHI OJIMHUIII ), 3 TTOTAJIBIITUM
aHaJli30M TOKEHIB 3a JIOTMOMOTOI0 BXKE€ ICHYIOUHMX EMOLIWHUX JIEKCUKOHIB 1
BXKUBAIOTHCSA AJITOPUTMHU, IO JTOCIIHKYIOTh CHHTAaKCUC 1 CEMAHTUKY TEKCTOBOTO
MPOCTOPY 32 JIOMIOMOIOK0 HAPATUBHUX Ta OLIIHOYHUX MOJENEH, SAKI HaMararoThCs
BHUBECTU €MOIIii 3 CUTyaTUBHOTO KOHTEeKCTY [20, c. 81]. TemaTuuHe MojeIrOBaHHS,
y CBOIO Uepry, MOB'A3y€ €MOllii 3 MOBTOPIOBAHUMH TeMaMH, (DIKCYIOYH AUHAMIKY
CTBOPEHHSI UM BIITBOPEHHS HACTPOIO B TEKCTI.

Opmnak, ciig mam'sTaTd, 10 €CTeTUYHO-XYJIO0XKHIM 3MICT € BOYJIOBaHHM Yy
MEpEeKy O3HAu€Hb Ta KyJbTYpHUX KOJIB, @ €MOIlli HE MOKHA 3BECTH 0 MPOCTOl
cymu JjekcuyHux cur"amiB P. bapt [9, c. 72]. Tomy ajexkBaTHE BUSBJICHHS
EMOILIITHUX peaKlii y Mpoliecl OMaHyBAHHS TEKCTOBOI 1MCHOCTI Ma€ BpaXxOByBaTu
oOpa3Hy, KOHTEKCTyaJlbHy Ta €CTETUYHY CKIAJHICTh JITEpaTypHOi MOBH,
IHTErpyIOYd CJIOBHUKOBI JJaH1 Y KOHTEKCTyalbHO-IHTEPIIPETALIHI MEXI1. Y LOMY
CEHC1 BUSBIICHHS MOTEHUIMHOTO BIUIMBY €MOLIA HA YUTaya y XyJ0XKHBOMY TEKCTI
MOEJHY€E AaHANITUYHI HABUYKH Ta €CTETUYHE CIPUUHATTS, OTXKE, M0
(dbopmali30BaHUM JIHIBICTUYHUM aHall3 Mae OajaHCyBaTH 3 PO3YMIHHSIM TOTO, SIK
aBTOPU MaHIIMyIIOI0Th (POPMOIO, 0Opa3zaMu Ta TOHOM, IIIOOU BUKJIMKATH €MOLIMHY
Ta €CTeTHUYHy peakiito uyutadya. CamMe TOMY KIHIIEBUH €(EeKT CHpUMHATTS 1
PO3yMIHHS XyA0KHBOTO TEKCTY (TaK caMo SIK 1 eCTETUYHHM €eKT Oy Ib-IKOro TBOPY
MHUCTEIITBA) € BIAMIHHUM BiJ] CYKYIMHOTO e€¢eKTy CyMH CKJIAJOBUX HOTO
KOMITOHEHTIB, a PO3yMIHHS SIK CKJIQHHUM IHTETEKTyaIbHUH MPOIIEC HE 3aKIHIYETHCS
OMAHYBAHHSIM TEKCTOBOI CEMAHTHKH, a TPOJOBXKYETHCS HA PIBHI MHCICHHS U
Ha0yBae 1HAUBIAYyanbHOCTI [27, ¢. 285].

[HTEepec cydacHHMX JIHTBICTUYHHMX AOCTIIKEHb CTOCYETHCSI BUKOPHUCTAHHS
METO/IB BIJICTEKEHHS IMOTOKY €MOLIM y pOMaHax, IM'ecax Ta KIHOCLEHAPIAX,
BUSIBJICHHSI MOJIeJIed HACTPOIB, CHIJIBHUX JJISI TEKCTIB PI13HOI MPO30BOi Gopmu, a
TaKO0X BIJCTEXKEHHS MPOsBY eMolii mepcoHaxis [5; 11; 19; 21; 32; 33]. Kpim toro,
BEJIMUE3HI OOCSATH JaHUX, II0 HAAXOIATH 13 COLIIBHUX MEpEeX, MPU3BEIU 0
3HAQYHOTO 1HTEpecy [0 aHajidy JOMmuCiB y Osiorax, TBITaX, MHUTTEBUX
MOBIJIOMJICHHSIX, BIATYKaxX KIi€HTIB Ta gonucax y Facebook sk Ha mpeamer
BaneHTHOCTI [7; 8; 18; 20; 24], Tak 1 emomii [12; 25; 26]. Mety naHoro
JAOCTiI?KeHHS] CTAHOBUTHh BHYTPIITHHOPIBHEBA Ta MIKPIBHEBA B3a€MO/Iisi EMOTHBIB
y XYyJOXHIX TEKCTaX Majoi Mpo3oBoi (opmMu y Tpoleci OCBOEHHS TEKCTOBOI
CEMaHTUKH aJpecaToM 3 ypaxyBaHHSM I[IOTOKIB acoliamiii 1 crmoramis, IO
BUHUKAIOThH MPU O3HAYYBAHHI OKPEMOT'O MOBHOTO 3HAKa.

3 TOYKM 30py TEKCTOBOi CTAaTUKM €MOTHBI € C(POPMOBAHUMHU TEKCTOBHUMH
KOMITOHEHTaMHU, Kl MOB’s3aH1 3 BIIOOPaXEHHSAM Yy TEKCTI €MOLIMHUX 3HaHb MPO
MOBY Ta B MOBI, IIPO CBIT Ta MPO TEKCTOBY MINCHICTh. 3 TOYKHU 30py TEKCTOBOI
JWHAMIKHA TTOKAa3HUKHA €MOIIIMTHOCTI CIIBBITHOCATHLCS 3 PI3HUMHM €TaraMu 00pOoOKH
1H(popMarlii, no BigoOpaxae Mpolec eKCIIiKalli eMOUIMHUX 3HaHb Y TEKCT1 Yepe3
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BKa31BKy Ha BHYTPIIIHBOPIBHEB1 Ta MIXKPIBHEBI 3B S3KH W BITHOCHHU MK HUMHU.
TakuM 4YWHOM, EMOIIMHO 3apsHKEHI €JIeMEHTH (YHKIIIOHYIOTh Ha TPhOX
B3a€MOJIIOYMX PIBHIX TEKCTy (JIEKCHYHOMY / CEMaHTHUYHOMY, CHUTyaTUBHOMY /
¢dpeiiMoBOMy U TeMaTMYHOMY /CHMBOJIIYHOMY) 1 TMOENHYIOTHCA B KiacTepu /
KoH(iryparii Ha OCHOBI CHiBBIIHOIIEHb AaHAJIOT{l, KOHTaMiHaIii (TIEpeHECCHHS
eMoTIIiil) Ta amaneramyBaHHs (TiOpuaHi/00'eqHaH] 3HaueHH) [4, ¢. 178-179].

Jlexcu4HMIA piBEHb OXOILTIOE TOKEHU SIK OKpEMi CI0Ba Ta CIOBOCIOIYUYEHHS,
K1 HecyTh a(eKTUBHY KOHOTaIlito: 1) cioBa, 10 IO3HAYAKOTh €MOIlli Ta
EKCILUTIIIMTHO Ha3uBaroTh ctad [10; 13;29; 31]; 2) emoriiiiHo HaBaHTaXKEeH1/OIIHOYH1
CJIOBa, K1 BUKJIMKAIOTH MOYYTTS, HE HazuBaro4dM ix [22; 23]; Ta 3) cemMaHTUYHI
KJIacTepH, aQeKTUBHUIM BIJITIHOK SIKMX HA0YBAE€THCS 3aB/ISKM TUIIOBUM KIIIIIOBAHUM
MOJIeNIAM (HAMpPUKIIAJ, MPUYMUHA, 10 CTEPEOTHUITHO ACOILIIOETHCS 3 HEraTUBHUMU
Haciiakamu) [4; 6]. Jlekcuunwuii BmiuMB e(EKTUBHO BIUIMBAE Ha ajpecara,
3aIlyCKal04YM OLIIHKHM Ta €MOLIHI peakIlii e 10 ppeiiMyBaHHs BULIOTO PIBHS.

CuryatuBHO-hperiMOoBHiI piBEHb CTOCYETHCS 0e3nocepeHbOro
TEKCTOBOTO/BUCIIOBIIOBAHOTO KOHTEKCTY Ta MparMaTHYHOTO (peiiMy 3a CXEeMOIO:
XTO TOBOPHUTH — JI0 KOTO — 3 SIKOIO TO3UIIIEI0 — 5IK1 MO1T 300paxkytoThesi. Ha nibomy
PiBHI BUBHAYAETHCS, K IHTEPIPETYIOTHCS JIEKCUYHI €JIEMEHTH (HAIIPUKJIIa, capKa3M
IPOTH IIUPOI OLIHKH), HACKUIBKH CHUJIIBHO CTABJICHHS MPOBOKYETHCS, CTPUMYETHCS
ab0o OJIOKYETBhCS, a TAaKOXK SK BH3HAYAIOTHCA E€MOTHUBU SIK TPUTE€pU EMOLIN y
pedeHHsix [6, c. 106]. Teopis ouinku dhopmalizye 11l pecypcu y TUIONINHI CTaBJICHHS
(adpext, cy/pKEeHHS, OIIHKA), 3aly4eHOCTI (MO3UIIIOHYBAaHHSA, TeTEpOrjiocis) 1
rpagaiii (cuia, GoKyc) 1 po3risiaae iX sk IHCTPYMEHTH JUIsl TOOYI0BU aJITOPUTMY
CUTyaliiiHoro peliMyBaHHs, OT)Ke, JOIOMAarae BU3HAYUTHU Tporec GopMyBaHHS
E€MOIIIMHOTO 3HaYeHHsI TIEBHOT'O TEKCTOBOTrO cermeHTy [30, c. 178].

TeMaTHYHO-CUMBOJITYHUN PIBEHb OXOIUIIOE MACIITAOHINI KYyJbTYpHI Ta
CUMBOJIIYHI PECYpCH, [0 SKHUX 3aly4yaloTbCsl aBTOpU: MeTadopH, apXEeTHIIHI
HapaTWBH, 1KOHOTpadi0 M IHTEPTEKCTyallbHI acoliaimii (Hampukiaa, «MICTO SK
XWKak» a00 pediriiHo-cUMBOJIYHI (peiimu). TeMaTHYHO-CUMBOJIIYHI PECypCH
“KOQYIOTh” KYJbTYpHO CIUIbHI CIIEHapii €MOIiil Ta MPOMOHYIOTh ‘‘CUMBOJIIYHI
CKOPOYEHHS”, AKI MOXYTh HErailHO BHUKJIMKATH CKJIaAHI a(eKTUBHI peakiii
(HocTamnerisi, MopajibHe OOypeHHsS Touo). TeMaTHYHO-CUMBOJIIYHA IUIOLIMHA
TEKCTOBOTO MPOCTOPY MOOLII3y€ ICHYHOYl B MOBHIMA CHAJIIMHI METOHIMIYHI Ta
MeTadopudHi 3acCO00H, 0 PENPE3EHTYIOTh MOHATTS €MOIII Ta MOYYTTIB Y BUTIISIL
CHUMBOJIIB Ta TeMaTH4HHX (hpeimis [3, c. 178].

[Tin xoHIrypali€o SK METOJOM PO3MIIIEHHS MPEAMETIB Yd HOro 4acTUH
pPO3YMIETHCSL 3OBHINIHINA BUTIISAN, OOPHUC, B3aEMHE pO3TAITyBaHHS OYIb-IKHX
npeameTiB. Came MOHATTS “KOHGIrypailis’ BXKEe BUKOPHUCTOBYBAJIOCSA I/ Yac
BCTAHOBJICHHS (DYHKITIOHAJILHOT B3a€EMO/IiT OKPEMHX E€JIEMEHTIB TEKCTY — TEKCTOBHUX
BHeceHb [1, c. 129]. Kondiryparilii eMOTHBHUX MapKepiB SBJISIIOTH COOOIO
CYKYMHOCTI, IO CKJIaJal0ThCs 3 QYHKI10HATBHO-OJHOPITHUX KOMIIOHEHTIB OJTHOTO
TEKCTOBOI'O pPaHry, 3a JOMOMOrOI0 SIKMX BIJIOYBA€ThCS JIIHIMHE PO3rOpTaHHS
€MOI[IOT€HHOTO 3HaHHS PO MOBY 1 B MOBI, IIPO CBIT 1 PO TEKCTOBY JIIACHICTb.
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Tun koHdirypamii €MOTHBIB BH3HAYa€ CTYIMiHb iX CTPYKTYpHOi Ta
CEMaHTUYHOI 3aJIEKHOCTI OJHE BiJ OJHOTO: BiJl CAMOCTIMHOCTI — JI0 YaCTKOBOTO
/TIOBHOTO TIOTJIMHAHHS 4M 37UTTA. [IpeBammoBaHHs aHajorii Mk 00’€THAHUMU B
KoH(irypamii eMoTHBaMU TPHU3BOAUTH JO EKCIUTIKAI[ii €MOIIOTeHHOTO 3HAHHS
HUIIXOM CEMaHTHYHO aBTOHOMHUX, MOAIOHUX JAPYTY APYTY 3a (POPMOIO Ta 3MICTOM,
eMOLIIMHO 3apsAHKCHUX KOMIIOHEHTIB TEKCTy. Y pa3l CeMaHTHUKO-KOTHITUBHOI
HEOJTHOPITHOCTI CepeJl EMOTHUBIB, 110 YTBOPIOIOTH KOH(ITYpallilo, MPOCTEKYETHCS
iX CeMaHTHYHA B3a€EMO3AJICKHICTh, BIJl CTYMEHI SKOI 3aleKUTh MNEPEePO3MOALI
(mepeHeceHHst a00 yTOUHEHHS) EMOIIMHOT BEKTOPHOCTI KOHDIryparrii.

Kondirypaiiii eMoTuBiB, 1m0 00'€HAHI aHanozi€lo, Peali3yloThCsl HU3KOKO
MeTadop, MOPIBHIHBL Ta aHAJIOTIYHUX BIIOOPaKEHbB, SIKI TPYNYIOTh Pi3HI JICKCUYHI
OJIMHUITI HABKOJIO CIIJILHOTO a)eKTHUBHOTO Mpodito. [HIITUMH clTIoBaMH, CTPYKTypa
KOHIIETITyaIbHUX MeTadop/KapT aHaJIOrii, SKI HEOJHOPA30BO AKTUBYIOTHCS B
TEKCT1, CTBOPIOIOTH KJAacTep, II0 BUKOPUCTOBYE CIUIbHI €MOLIMHI MOXIJIHABOCTI
(Hanpukmnan, Meraopu BIMHM KIACTEPYIOThCS HABKOJIO 3arpo3d, MoOuTi3alli,
npaBenHoOro rHiBy) [22, c¢. 97]. KoHuentyanbHe 3'€qHaHHS Ta Teopis Metadop
MOSICHIOIOTH, SIK KJIACTEPH CTBOPIOIOTH y3rO/DKEHE HOBE TioymaueHHS. EMoTuBam,
110 XapaKTepU3yIOThCs BIJHOCHHAMM aHAJOrIi B MeXaxX KOH(Irypauii, mpuTaMmaHH1
HACTyNHI BIAcTUBOCTI: 1) cemaHTM4YHa Ta/ab0 CTPYKTypHAa MOIIOHICTh; 2)
OJTHOPIIHICTh €MOLIMHOI 3HAYYIIOCTI; 3) BIACYTHICTh MPOTUPIUYS MIXK €MOLIISIMH,
[0 TINOTETUYHO MOXKYTh BUKIHMKATH KOMIOHEHTH TeKcTy. [loBHa abo yacTkoBa
cemaHnTu4Ha (1 hopMaibHA) aHAJIOTISA IIUX TEKCTOBUX KOMIOHEHTIB MPU3BOUTH 10
TOTO, IO MPOIEC EKCIUTIKAIII B TEKCTI €MOIIIOTEHHOTO 3HAHHS BIIOYBAETHCS 32
paxyHOK TMOBTOPIOBaHHSI Ta/ab00 yTOYHEHHS €MOIIINHO 3HauyIioi iHdopmarlii, 1o
MOMAETHCS TEPIINM €JIEMEHTOM KOHIryparii, ii HACTYMHUMH €JIEMEHTaMHU.
Bracaigok meBHOT CeMaHTHYHOI HAJIMIIIKOBOCTI, SKa IMiJATBEP/KY€E a00 MOCHITIOE
€MOIIIOT€HHICTh aKTyall30BaHUX BEpOAJIbHUMH 3aC00aMU 3HAHb, CTUMYJIIOIOTHCS
OJIHOPI1/IHI €MOLIIHI peaKIii.

VY posnosiail k. Anpaiika “The Family Meadow” (AP, p. 34-36) Hu3ka
€MOTHBHO 3apsKEHUX €JIEMEHTIB TEKCTY Mepeae 0COOIUBY EMOLIHY 3HAUYIIICTh
JYKU [K MOCTIMHOTO CBiKA TPAAMLINHUX pOAUHHUX 3ycTpiueid. CaMo MOHATTA
«pOJIMHHA JTyKay, II0 BUHECEHE B 3ar0JI0OBOK PO3MOBI/Ii, IPUBEPTAE YBAry 10 OMHUCY
KOHKPETHOT'O MICIISl, HAa IKOMY B1A0YBa€ThCA TpaIULiiiHa 3yCTpid KIJIBKOX MOKOJIIHb
onHi€i Benukoi cim'i. KimrouoBe ciioBo “meadow’ oapasy BKUBAETHCA 3 apTUKIEM
‘the’ Ta emitetamu (family — traditional, this particular — [sunny] — antique — happy),
KOXEH 13 AKUX MOPOJIKY€E MO3UTHUBHI acoriamnii. CeMaHTHKa CJI0OBA JOTOBHIOETHCS
E€MOTHBHUMU KOHOTAI[ISIMUA «YMHPOTBOPEHHSI, «PAICThY», IIACTS.

The family always reconvenes in_the meadow. For generations it has been
traditional, this particular New Jersey meadow, with its great walnut tree making
shade for the tables and its slow little creek where the children can push themselves
about in a rowboat and nibble watercress and pretend to fish. (AP, p. 34)

BuKoOpuCTaHHS EKCIPECHBHOTO CHHTaKCUCYy — 1HBepCii, yCKJIaJHEHOI
ieoHasMoM (For generations it has been traditional, this particular New Jersey
meadow...) — IpU OMHKC1 MICLS 3yCTPidl HE TUIbKH MIIKPECIIOE 3HAYYIIICTh I[HOTO
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JYTY JJIs1 KOHKPETHOI CIM’1, ajie 1 JoroMarae 3aHypUTHCS Y CBIT, HECOOMEXKEHUH Y
yaci (3aBx11, U1l TOKOJIHb), ajie 00MeXeHH y mpoctopi. Untay HIOU cTa€e CB1IKOM
MOJIIH, SIKI TPAIUIIIAHO B1I0OYBAIOTHCS HA IEBHOMY CHUMBOJIYHOMY MICII.

VY HactynHoMmy ypuBky: The sun, reaching toward noon, domineers over the
meadow; the shade of the walnut tree grows smaller and more noticeably cool (op.
cit., p. 35) mepenaerbcsa OCOOIUBHIA, Ma)I(OpHI/II/I HACTpIH, MOB’A3aHUNA 3 OMUCOM
3aJJUTOTO COHIIEM JIYTY. HCI/I HACTpId WIATPUMYETbCA 1 Jali, aie eMoun
CIPSIMOBYIOTHCSL Y 3HAUEHHS “TIPUEMHO PO3CIAOIATUCS, HE XBUIIOBATUCS , aJlKe
MiCIIe XpaHUTh HeMmiABIaAHI 4yacy crnoraau “The sun passes the noon and the
shadows relax in the intimate grass of this antigue meadow”. (ibid.). Emiter
“antique” MPUBHOCUTH B 00pa3 JIyry acolliaiii, MoB'si3aHl 3 BIYHICTIO, MYJIPICTIO,
He3MiHHICTIO. [lo3uTHBHA peakIlis 4yuTadya 3aKPIILIIOETHCS OCTAHHIM PEUYCHHSIM
onoBinaHHs: “And there is a stagnant fragrance the lengthening afternoon strains
from the happy meadow. “ (op. cit, p. 36)

ATtmocdepa, 10 MaHye Ha TYKY, IMIUTILIUTHO IEPEHOCUTHCS Ha POJIMHY, CKJIA]]
AKO1, SIK 1 4ac, 3MIHIOEThCSI, a MOCTIMHICT 1X 3yCTpideH, SIK 1 JIYT, 3aJUIIAETHCA
HE3MIHHUM. XapaKTepUCTHKA YTy SK IIACIHMBOTO HEOJHO3HAYHA: UM TO JyT
IIACJIMBUI y CBOIM B1JICTOPOHEHOCTI BiJ JIIOJCHKOI CYETH, YU TO JyT IPHHOCUTH
HIACTS JIFO/SIM, SIK1 3yCTPIYatOThCSA HA HBOMY.

EMoriitHa mo3uiisi abo OIliHKa, MepelaHa 4epe3 KOHTEKCT, CHUHTAaKCHC,
MOJAJIbHICTh Ta TOUKY 30PY (POPMYETHCS 3aB/ISKH CXOKUM TEKCTOBUM (PparMeHTaM,
K1 BHUpaXaroTbcs y 1) 4YacTKOBIM 1AEHTHYHOCTI pedepeHTHUX CUTYyaIlid, M0
CIIBBITHOCSATHCS 3 OJHIEI0 1 TIEIO X €MOIIIOICHHOI CHUTYyaIli€r; 2) CTPYKTYypHO-
CEMaHTUYHIN TOMIOHOCTI TEKCTOBUX CHUTYyallii; 3) OJHOPOJHOMY E€MOIIHHOMY
BIJIHOIICHH], 10 (opMyeThesi 10 HuX. [Ipukiamom aHamoroBoi KoH}iryparii Ha
CUTYaTUBHO-KOHTEKCTHOMY PiBHI cTa€ HU3Ka (peimiB y po3noiai C. Moema “The
Council” (SSS, p. 221-226). [X momiOHicTh mosirae sk y TOCTIMHOMY CKJIajl
YYaCHUKIB, TaK 1 B 1JEHTUYHOCTI CaMHUX MOJi¥, 110 OMUCYIOTh €MOLIMHUN CTaH
KOHCYJIa MICJIsl 3yCTpiul 3 KOHKPETHORO JKIHKOI0: MOT0 po3apaTyBaHHs (his irritation)
— Horo BTpaTa camoBiiaianus (at last he lost his temper) — ioro THIB (the consul’s
flying into a passion) — ioro Biguait (as usual lost his temper, entirely robbed him
out of his calm) — Aoro HEKOHTPOJILOBAHA JIIOTH (S0 outrageous, it really was the last
straw, to walk off his anger, really could not restrain himself, fiercely).

Y omnoBimanHs #nperbes mpo wictepa Ilita, KoHcyma OpPUTaHCHKOTO
nocofibcTBa B Kurai, sikuii BuMyIiieHu# ciryxatu ckapru mic Jlambept, rpomaasiHku
Benukoi bpuranii, mo Buiinuia 3aMix 3a kutais, mictepa O 1 perymisipHo BiaBiay€e
MOCOJILCTBO JIJISI TOTO, IIIOOW CKap KUTHCS Ha CBOTO YOJIOBIKa, Horo MaTH 1 (!) xKeHy-
kutasHky. Ilicas oxpyxenHs 31 cryneHtom 3 Kwurtaro, sxuii HaB4yaBcs B
JlonmoHCHEKOMY yHIBEpCHUTETI, Mic JlaMOepT moixana 3a HUIM Ha HOTo 0aTHKIBIIUHY,
Jie 11 ueKaJyio MOBHE po3UapyBaHHS, aJ)Ke He 0YyJI0 a Hi 6ararcTra, a Hi eJIeMEeHTapHUX
YMOB, a KUTH JIOBEJIOCS B OJHOMY OYIMHKY 3 OaThbKaMH 4YOJIOBIKA Ta MOro
IpyXUHOI0. BIpomoBK ABOX POKIB BOHA PETYISPHO CKAPIKHUIIACS KOHCYIy Ha CBOE
JKUTTS 1 PO3MOBiJIajia PO CBOE OakaHHS TMOBEPHYTUCS Ha POJUHY, B AHIIIIO.
EMoriiiHuii cTaH KOHCyJia MPSIMO OMNHUCY€ThCS Ha IMOYATKy OIOBIJAHHA, a 3a
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JIOTIOMOTOI0 KOMITO3MIIIMHOT peTapallii cTae 3po3yMUTUM, IO PO3ApaTyBaHHS
mictepa [lita gk moauHu 3aHanTo cyMiniHHOI (He was a man who took his work
hardly) Ta rinep6oi30BaHO BiANOBinaILHOI (Worrying himself to death over every
trifle) € HETUIIOBUM Ta HEXapaKTEPHUM JIJIsi HhOro. Ha ckitagHi IUTOBI BITHOCHHU
Mix MictepoM IliTom 1 foro BiABIAYBaYKOIO BKa3ye Te, IO JlaMa BOJIiIa HA3UBaTH
cebe wmicic YO (a lady who called herself Mrs Yu), a mictep IIiT 3BepTaBcs 10 Hel
BUKJIFOYHO sIK 710 Mic Jlambept (Whom he with a consular passion for precision
insisted on calling Miss Lambert). BUKOpUCTaHHS CJIiIB BUCOKOTO CTHJIICTUYHOTO
TOHY JJIsi TIOSICHEHHS OCOOJHMBOCTEH CIIUJIKYBaHHS TIpalliBHUKA IOCOJBCTBA 1
OpUTAaHCHKOI T'POMAJSIHKM CTBOPIOE  TparikoMiuHUM edext #  IMIUTiKye
HaIpyKeHICTh Y CTOCYHKax (This in itself was suffice to deprive their intercourse of
amenity):

He was a man who took his work hard, worrying himself to death over every
trifle, but as a rule a walk on the wall soothed and rested him. <...> but now he
walked quickly, looking neither to the right, nor to the left, and his fat spaniel frisked
about him unobserved. He talked to himself rapidly in a low monotone. The cause of
his irritation was a visit that he had that day received from a lady who called herself
Mrs Yu and whom he with a consular passion for precision insisted on calling Miss
Lambert. This in itself sufficed to deprive their intercourse of amenity. (SSS, p. 221)

HactymHa cuTyalrisi 9aCTKOBO MOBTOPIOE TOTIEPEIHIO: YEProBa CyIepedKa
KOHCYJIA 3 B1/IBIIyBauKOIO 3aKIHUY€ThCA po3apaTyBaHHsaM Mictepa [lurta: The consul
began to argue with her, but the more he argued the more determined she became
and at last he lost his temper. (op. cit., p. 224)

JlunaMuka po3MOBHU TEPENAETHCA 32 JOTIOMOTOI0 CTUIIICTUYHOTO MPUHOMY
rpanaiii (began — the more he argued — at last he lost his temper), yCKIaagHEHOT
aHaoporo (the more... the more...), a KIHIICBUN pe3yibTaT — €MOIINHUN CTaH
KOHCYJIa — CTa€ €MOLIMHO 3HAYYIIIHM.

VY Tpertiit PppeiimoBiil cutyauii He repeated his offer to get her away, but she
remained _steadfast in her refusal to go, and their interview always ended into
consul’s flying into passion. He was almost inclined to pity rascally Yu who had to
keep the peace between three warring women (ibid.) miATBEpIKY€ETbCS
OJIHOTUITHICTb PE3yJbTATY 3YCTpidl KOHCYJIA 3 )KIHKOIO (always ended into consul’s
flying into passion) 1 npsIMO BKa3y€TbCSd Ha MOTO CTaBJICHHS 10 JKIHKHA uepes
BXKMBAaHHS €MTETIB (steadfast, warring). KynbMiHamiifHOIO B OMNHUCI JIJOBHX
CTOCYHKIB MIX T€pOsSIMU PO3MOBII CTae ueTBepTa cutyaiis: But he found himself
helpless against the woman’s insane obstinacy. He repeated all the arguments he
had used so often, but she wouldn't listen, and as usual he lost his temper. It was
then, in answer to his final, desperate question, that she had made the remark which
had _entirely robbed him of his calm (op. cit., p. 225), moO BHCTYyIae
PETPOCIEKTUBHUM TMOSICHEHHSIM MPUYUHU THEBa (the woman’s insane obstinacy)
micrepa [liTa y nepmiii curyari.

ANTOpUTM €MOUIWHO 3HauylIoi Oeciiu KoHcyna 3 mic JlambepT (3ycTpiu —
cynepedka — oOypeHU KOHCYJI) MOBTOPIOETHCS 1 B KYyJbMIHAIIMHUIN 3aKITFOUHUN
cutyarii. Jlo 6esnopannocti mictepa Ilita (he found himself helpless) nonaetbcs
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aOCypAHICTh MPUYMHHU, UEPE3 SIKY KIHKA TEPIILIa IPUHUKEHHS JIBA POKH — 11 MPOCTO
CI0100aJI0Ch, SIK POCIIM BOJIOCCS HA JI0OY y 11 4oJIOBiKa:!

“There’s something in the way his hair grows on his forehead that I can’t help
liking,” she answered.

The consul had never heard anything so outrageous. It really was the last
straw. And now while he strode along, trying to walk off his anger, though he was
not a man who often used bad language he really could not restrain himself, and he
said fiercely. “Women are simply bloody.” (op.cit., p. 226)

Emoriifina 3Ha4yniicTh JAHOTO YPHUBKY, 3YMOBJEHAa CEMaHTUYHOIO,
GbopMallbHOI0O Ta CHUHTAKCUYHOKO BIJJAJICHICTIO 1i KIIIOUOBOTO PEYCHHS, B SKIH
MICTUTBCS y3araJibHIOIOUMH BUCHOBOK KOHCYJIA MPO T€, 10 KIHKU IPOCTO MEP3aBKU
(Women are simply bloody). KpiMm Toro0, 11e¢ peYeHHS CTa€ KIIOYOBUM MECEIIKEM,
KU OyJI0 BUAUICHO rpadiyHo, hopManbHO (3aKiatoyHa (paza BChOTO OMOBIIaHHS )
1 CTWJIICTUYHO (OCTaHHIN eeMeHT y Tpajatii (never heard anything so outrageous
— It really was the last straw — trying to walk off his anger — he really could not
restrain himself — and he said fiercely), M0 0CTaTOYHO 3aKPIiMUB €MOIIi1, BUKJIMKaHI
NONEPETHIMUA CUTYaIISIMU.

EMOTHBHA TEMaTHUYHICTh MOB'sI3aHA 3 MPOSIBOM CYO'€KTUBHHUX NEPEKUBAHb
00'eKTHBHOI A1MICHOCTI, SIK1 B1IOOpaXaroThCsa B BU3HAYEH1M MEPCIEKTHBI Opraxizarii
3HaHb MPO TEKCTOBY AlMCHOCTI. OTXe, aHaloroBl KOH(Irypamii Ha TEMaTUYHO-
CUMBOJIIYHOMY pIBHI CHOpPSIMOBaHI Ha TMOCHIJIOBHE PO3KPUTTS TIMOUHHHUX,
MPUXOBAHUX 3MICTIB XYJ0KHBOTO TEKCTY. [Ipu 1IbOMy ceMaHTHYHA Ta CTPYKTYpHA
OJIHAKOBICTh TEKCTOBHX CETMEHTIB, 110 YTBOPIOIOTH TaKl CYKYIHOCTI (KyJbTYpHI,
apxeTuriHi abo MeTapopruyHi MOTHBH, SIKI KOHIIETITYaIbHO CTPYKTYPYIOTh €MOIIii),
MOke OyTH BHU3HaueHa yepe3: 1) moBHy a00 4aCTKOBY OJHOPITHICTh X €MOTHBHHX
ceMm; 2) dopMalbHi T01I0HOCTI €MOLIIMHO 3HAYYIIHUX KIOYOBUX CIiB, Ppa3, peucHb;
3) OIHO3HAYHOCTI EMOILIIHUX MEPEKUBaHb, MOJICIbOBAHUX HUMHU.

o npuknany, y onosiganHi J[x. A. Mek®epcona “Why I Like Country
Music” (HAL, c. 2304-2315) 3a g0omoOMOror HHU3KHA KJIIOUYOBHX TEKCTOBHUX
€JIEMEHTIB, IO MO€AHaHI TeMoro ““SI Ta 1HII JrOaW” BHCBITIIIOIOTHCS €TaIlk
CTaHOBJICHHSI OCOOMCTOCTI Teposi pO3MOBi/l — JIIOAWUHM, 0 BU3HA4YWIA IS ce0e
HIHHOCTI XUTTS. KomeHTapi, skl BKa3ylOTb Ha C(OPMOBAHICTh JYMKU 3pPLIOTO
YOJIOBIKA, BIAOOPaXXarOTh Pi13HI MEPCIEKTUBH OAYEHHS:

1) 3 TOukM 30py NMPOTUCTABJICHHS BIACHOI MMO3HUIIIT 3 TIOTJISAAMU JKIHKU:
I tend to argue the point, but quietly, and mostly to myself. Gloria was born and
raised in New York, she has come to believe in the stock exchange as the only index
of economic health. My perceptions were shaped in South Carolina; and long ago |
learned there, as a waiter in private clubs, to gauge economic flux by the tips people
gave (HAL, p. 2305);
2) y paKypcl yTOYHEHHS CBOiX MOIJISIIIB HA KUTTA:
<..> And I do know that, despite her protestations, I like country music.

1 tend to argue the point, but quietly, and mostly to myself.

Of course I do not like all country stuff; just pieces that make the right

connections (ibid.);
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3) npu BKaziBIIl Ha 30€peKEHHS CBOET TOUKH 30PY:

“I' wouldn’t say that in public,” Gloria warns me.

L agree with her, but still affirm the truth of it, although quietly and mostly to myself
(ibid.);

4) cnoragaMu MpoO JUTHHCTBO, 3 OMHKCY TMOJIN SIKOTO BUILUIMBAE, IO MPOTATOHICT
3aJMIIAETHCS BIPHUM CBOIM MPUHIUIAM, CHOPMOBAHUM y HBOTO II€ B IIKUTEHOMY
BiIli:

But I said this quietly, and mostly to myself, while walking away from her desk
(op.cit., p. 2311)

5) BKa3iBKy Ha Cy4acH1 NPHUHITHUIIL:

These days I am firm about arguing the point, but, as always, quietly, and mostly to
myself (op.cit., p. 2315)

3aBAsSKM CYKYyIMHOCTI JaHUX EMOIINWHO 3HAdylmux (parMeHTiB TEKCTY
BUMAJIbOBYETHCSl TICUXOJIOTIYHMM TOPTPET Teposi pPO3MOBIIAL SIK JIIOJWHUA T1THOT
MTOBArH.

OHTONOTIYHA CYTHICTh KoHmaminayii (JaT. contaminatio — 3MIIIyBaHHS)
nojisirae B 3MilIyBaHHI JBOX a00 KUIBKOX SIBJI€Hb, TMOJ1A, HaIpPsIMKIB.
KontaminoBani koHirypailii 3a BU3HAYEHHSM € OUIbII CKJIAQJHUMH 1 MEHII
PO30pUMHU. Y BUNAAKAX, KOJU a(EKTUBHI BIACTUBOCTI “NEPETIKAIOTH 3 OJHIET
chepu B IHIIY TaKMM YHUHOM, IO €MOI[IHA BAJEHTHICTh OJHOTO KOMIIOHEHTa
CIIOTBOPIOE a0 mepedapOoBye 1HIIHHI, BITOYBaeThes “‘ad)eKTUBHE MEPETIKaHHS Ha
JICKCUYHUX/CUTYaTUBHUX/TEMAaTUUYHUX PIBHAX. [Ipy 1ipoMy eMoliifHO 3apsiKeHa
BUXI1JHA cepa MPOCKTYEThCS HA HEUTPaAIbHY I1JIb 1 BiIOYBAa€ThCS EMOIIMHUN 3CYB,
SAKUN MOKe OyTU TOHKUM 1 MPUXOBAHUM, a00 SIBHUM 1 BIIKPUTHM.

BigHomeHHss KoHTaMiHAIlli MDK CYKYIHICTIO €MOTHBIB, 00'€IHaHUX
3arajJbHUM TIOHATTSIM ‘“‘My3WKa’, Ha JIGKCHYHOMY pPIBHI MOXKHa MPOCTIIUTH Y
posnoBiai JL.K.Topcen “Mirabilia> (MEM, c. 95-101). V TBopi omnucyerbcs
ocoOyMBe CBITOCHPUUHATTA Jlyica — XJIomuuKa, sSIKMi KMBE pa3oM 3 HAHBKOIO 3a
MicTOM. MaMa XJIom4uKa, TaJlaHOBUTA MIaHICTKa, TOMEpJIa Mij 4ac pojiB, a TaTo
BiJIpa3y micias il cMepTi mepeixaB A0 MicTa 1 JyK€ PIAKO BiABIAyBaB CHHA.
BuxoBaHuii Ha OMOBIMAHHSIX HSHI Ta CIIOCTEPEKCHHSX 3a MPUPOIOI0 XJIOMIHK
BHCJIOBJIFOE CBOE CTAaBJIEHHSI JI0 UTTA 3a JOMOMOIOK MEJOAiH, sIKi BIITBOPIOIOTH
o0pa3zu OypXJIMBOIO BITPY, KBITYUOTO JIepEBa, TAHIIOIYUX MYypax 1 JO3pIBAIOUUX
MIEPCUKIB.

Louis loved the black grand piano that stood in the southern corner of the
living room. <...> He regularly lifted the piano cover and ran his fingers over the
ebony and ivory keys. Scored music meant nothing to him, it reminded him of Latin
or algebra, all having incomprehensible notations. But he had an ear for harmony,
for keys that combined and produced a pleasant sound <...>. (MEM, p. 95)

MogHi 3aco0H, 10 BUKOPHUCTOBYIOTHCS JIJISI OTMHCY POJIM MY3HKH B JKUTTI
JTUTUHU, CTAIOTh €MOILIMHO 3HAYYIIMMH, OCKUIBKH BOHHU aCOLIIOIOTHCS 3 KOXaHHSIM
Ta HiKHICTIO (Louis loved the black grand piano), mo0OoB'I0  XJIOITYMKA JI0 BChOTO,
10 TIOB’s13aHO 3 MY3UKOI0 (But he had an ear for harmony, for keys that combined
and produced a pleasant sound).
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What he played was about the ants and about the new and feverish tempo of
the day. As he played, his fingers ran on the keys quickly striking here, marking
rhythm there, chording and rechording, faster and faster until there was a steady
stream of harmony that seemed to Louis to match the ants, exactly. And it seemed to
Louis, that once he had found the notes that matched the ants, the faster he played,
the faster the ants trembled and ran in from the balcony and across the floor and up
the wall and around the corner to the pantry. (op. cit., p. 96)

CnoBo «harmony» meTadOpr30BaHO ACOIUIOETHCS 3 AUHAMIYHICTIO (Stream)
1 CTIHKICTIO (steady), a cama Tpa XJIOITYHKa XapaKTePHU3yEThCS eHEePriiHICTIO (As he
played, his fingers ran on the keys quickly striking here, marking rhythm there,
chording and recording, faster and faster) 1 BIEBHEHICTIO Y TOMY, IO CHPaBKHIN
o0pa3 pyXxoMHX MypaBbeB TOUHO CIIBHAJa€ 13 My3UYHUM oOpazoM (exactly, it
seemed to Louis; he had found the notes that matched the ants).

S0 nepumii ypuBOK acoIlilO€ThCSl 3 MO3UTUBHUMHU eMOIIisiMU (JTt000B 110
MY3UKH), a APYTHil BUKIMKAE CyNepewInBl eMolli (CTpacTe), TO TpeTuil HaOyBae
HETaTHBHY €MOTHBHY KOHOTAIIiI0, TIOB'SI3aHy 3 BKa31BKOIO HA arpECUBHICTh JUTHHU:

Louis sat down on the piano bench and carefully lifted the cover. He was
thinking about the sound of the wind and the smell of the scattering blossoms. He
arranged his fingers on the keys, experimenting until he found the lower chords for
the wind and the higher, single notes for the blossoms. He was soon playing the wind
and the blossoms exactly as he saw them through the window.

He played and the wind built. He played and the blossoms dropped and were
lifted and blown like snow. He played and Nan stabbed her thumb with the needle
and glanced up to see what was wrong. She saw a young, dark-haired boy at the
piano and she saw the wind stripping the trees. (MEM, p. 96)

[TapanenbHi KOHCTPYKIlli, ™OOyJ0BaHI Ha CTHWJIICTUYHOMY MpUHOMI
HapoctauHus (He played and the wind built. He played and the blossoms dropped
<...>. He played and Nan stabbed <...>; She saw a young, dark-haired boy at the
piano and she saw the wind stripping the trees), IMIUTIKYIOTb HaJIIPUPOIHUM, IEIIO
MarigyHUi BIUTMB TPU XJIOMTYHUKA Ha TIPOIECH Y TIPUPO/II.

TamadnT AWTHHW OMHUCYETHCS y HACTYMMHOMY YPHUBKY: XJIOMIIKO BAAJIOCS
“sirpatu” o0pa3 MEePCUKIB, 110 3pit0Th: <..> Louis carefully watched the peaches,
noting how they ripened in the high heat of the sun, and how at night, they cooled
and held and waited. He sat at the piano one warm morning and played the melody
of the peaches under the high heat. Nan and Louis gathered the peaches early and
had jam made by the end of July. (op. cit., p. 97)

HiecnoBo “to play” (He played <...>, but played it without mistake or
hesitation) B)XXUBAa€TbCS SK CHHOHIM CIIOBa “‘create”, a XJIOMUUK BHPIIIYE 3a
JIOTIOMOT'OY0 MY3UKH BITHOBUTH 00pa3 moMepioi Marepi:

His fingers rolled slightly as he pressed the keys, asking for the purest, truest
notes. He played only the first part of the melody, but played it without mistake or
hesitation and he glanced quickly up from the piano when he saw a stir of light and
shadow out of the corner of his eye. (op. cit., p. 98)
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Came y 1bOMy YypHUBKY JI€CIOBO “fo play” octatrouyHo HalOyBae ceMHu
“TBOPHUTH’ 1 ACOIIFOETHCS 3 HAMIEIO XJIOMYHMKA BiITBOPUTH 00pa3 MaTepi.

Hactynauii ypuBOK HIOM TiACYMOBY€ BCi €MOIIii, IO BUCBITIFOBAIHMCS
paHiliie, ajie 0 HUX JOJAI0ThCSA CEMH “‘UMCTOTA 1 MPOCTOTa”:

The drapes had been pulled and_he was without reflection as he lifted the
cover to the keys. He began to play the pure, simple notes as he had rehearsed them,
letting the harmony and tempo come as he knew they could. (op. cit., p. 100).
PimrygicTh Xjom4uka CTBOPUTH 00pa3 CBO€T MaTepi, HOro MoBHA KOHIIEHTpallis (/e
was without reflection) 1 BIEBHEHICTb y CBOiX cunax (he knew they could)
OIOCPEI0BAHHO BKA3YIOTh Ha HAIIPUPOIHY CIIPOMOMKHICTh XJIOMYUKA Ta 3MIHIOIOTh
EMOIIMHHUI BEKTOp CIIPUUHSITTS.

KynbMmiHaIiiHIM YPUBKOM OIOBI/II CTA€ PeakIlisi 0aThKa, IKUM TOYyB My3HUKY
1 “no6ayuB” MoMepIy APYKUHY.

<...> His father gazed forlornly around the now empty room, his eyes wide,
searching for something nameless and lost. “She was there”.

<...> “Can you bring her again?”

“Yes.”

“Will she stay?”

“As long as I am playing, she will stay.”

“Then play!” the father commanded and Louis played. <...> Through the haze
of the melody, Louis played and played. He no longer had to look at keys. He knew
the melody perfectly and he smiled as he glanced up from the keyboard at what he
had done. Sweat was starting to run down his father’s forehead as he twirled in an
endless circle around the room. (MEM, p. 100-101)

Mictryni 3410HOCTI XJIOMYMKA IIITBEPKYIOThCS peakilier Horo 6aTbka Ha
MY3UKY, 110 3/]JaTHA BIJTBOPIOBATH CBIT HaBKOJO0. CTBOpEeH1 00pa3u J03BOJISIOTH
XJIOIMTYUKY MOBIPUTH B CBIM HAIIPUPOAHIN ap Ta BIAYYTH 3aJ0BOJEHHS BiJ TOTO,
10 Y HBOTO MOJY4YWJIOCA “3irpaTu’” Mamy, aje (piHaa OMOBIAAHHS CIPUHAMAETHCA
HEO/JHO3HAYHO: 3aXOIUJIEHHS, CTPACTh 1 HaJld NEPETHHAIOTHCA 13 arpeCUBHICTIO,
HEJIOBIPOIO T KAXOM.

OCHOBOIO KOHTaMIHOBaHUX KOH(QIrypaliii eMOTHBIB Ha PiBHI (peiiMiB cTae
HaKJIaJIEHHS OJIHI€T TEKCTOBOI CUTYaIlll Ha 1HITY, B pe3yJbTaTl AK0i B11OyBaeThCs: 1)
NEePEeOCMHUCIICHH 1H(OpMalli, BUPaXKEHOI CYKYMNHICTIO €MOTHBIB, 2) 3MiHa
MEePBUHHO 3aJIaHOTO TMOYATKOBOIO CHUTYAIll€l0 EMOIIMHOTO CTaBJCHHS 0
pedepenTy/ pedepeHTiB cuTyartiu.

[IpuknagoM CTBOpEHHS KOHTaMiHOBaHOi KOHQITypallli cTrae OMOBiAaHHS
P.Pennenn “Mother’s Help” (CP, c. 37-68). Monona Hsaas Henn He nuie 3amiHuia
TPHOXJITHINA JUTHHI MaTH, ska OyJa 3aifHaTa Kap'eporo Ta poOOTOrO, ajie i craia
ar060BHULIEIO Xa3diHa. [lepiia emolioreHHa cuTyallist ONUCy€ NaHIKy J1BUMHH, sIKa
HE BMI€ BOJUTH MAIIMHY 1 HE 3HAE, K 3yIMUHUTH XJIOMMYHKA, 1110 HATUCKA€E Ha ra3 1
JIeIBe He BOMBac OaThKa.

The car shot forward with blazing lights. Nell screamed. She didn’t know how
to stop it, she didn’t know what the handbrake was, where the footbrake was, she
could only seize hold of laughing triumphant Daniel. The car, descending the few
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feet of slope, charged into the garage, slowing as it met level eround, sliding almost

to a stop while Ivan stood on tip-toe, flattening himself against the wall.

Nell began to cry. She was very frightened. Seeing Ivan in danger made her
understand all kinds of things about herself and him she hadn’t realised before. (CP,
p. 40)

[Tanuka 1 xkax (scream, cry, frightened) TepoiHi 3pO3yMiJII Ta MOSCHEHI, ajie
BOHH TIEPEOIIHIOIOTHCSA B HACTYIHIN CHUTYyallli, e 4yepe3 HEeMIYHICTh Ta HEBMIHHS
JIBUMHA HE 3MOIJIa 3amoOirtu ribenb Xo3siku. EmoliiiHa 3Ha4YymicTh JIpyroi
CUTyaIlli MOCUJIIOEThCS 3aBISKU IMITAIlli MEPIIOro BUMNAAKY, aje 3 TparidHuM
pEe3yIBTaTOM.

The weak hands, the desperate arms, were ineffectual against the juggernaut
propulsion of the big car. Charlotte fell backwards, crying out, screaming. The
bonnet obscured her fall, the wheels went over her, as the car burst through the
garage door which against this onslaught was as flimsy as a roller blind. <...> Nell
was jumping up and down in her seat, making hysterical shrieks <...>

‘Ivan, ‘screamed Nell, ‘Ivan, Ivan, Ivan!’

He turned his head with infinite slowness and when it was fully turned to face
her, opened his eyes. Meeting his eves had the immediate effect of silencing her. She
whimpered. (CP, p. 48-49)

['ocniogap nomy IBaH He X04e JUIUTH MaitHO MPU PO3JTyY€HHI, TOMY BiH IMITY€
HEIIaCHUM BUMAJ0K, BOMBAE NPYKUHY 1 3BATFO€ BUHY Ha MaJICHBKOTO cMHA. Tparizm
CUTYyaIlli MIKPECTIOEThCSI KOHTPACTOM 0OpOoThOM NIpyXKMHU IBaHa 3a KUTTS: BOHA
JI0 OCTAaHHBOI'O HAMAaraeThCs 3yNUHUTH MamuHy (big car), cwiM, IO aTaKye
(Juggernaut, onslaught), Ta 6e3aisubHICTIO HSIHI (Nell was jumping up and down in
her seat, making hysterical shrieks).

Henn BeixonuTth 3aMy>k 3a BAoBIA [BaHa 1 Hapomkye noHBKY EMMy, 3 ko0
TaKOX TPAIUIAETHCS JICABE HE CTABIITUM TParidHUM THITUACHT:

One afternoon she was putting the vacuum cleaner away when Emma who had
been running in and out, shut her in the broom cupboard. The cupboard door, which
was heavy and solid in that old house, had a handle on the outside but not the inside.
Nell, determined not to panic, began cajoling Emma to open the door and release
her, please Emma, there’s a good girl, open the door, Emma, let Mummy out... (0p.
cit., p. 61-62)

Hebesnexka, y skiii omuamnacs Hemr, komn Emwma 3akpuna mamy B madi, e He
Oy70 4MM TuXaTH, TOSICHIOETHCS |BaHOM Ha BeYipili, 1 YUTA4YEBi, HA BIAMIHY Bij
MPUCYTHIX TOCTEH, 3pPO3YyMUIO MPUYUHY icTepuku Hen, sKow 3aBepuIyeThCs
posnoBinb: Nell dropped the plate and screamed. She stood there screaming until
the woman from the gallery went up to her and slapped her face. (op. cit., p. 68)

3aranbHUM U1 QHATI30BAaHUX CETMEHTIB TEKCTY, fKI PO3TISIAIOTHCS SIK
(bpeitMoBaH1 KOMIIOHEHTH KOHTAMIHOBaHO1 KOH(Irypallii, € BAPaKEHHS EMOLIIITHOTO
CTaHy TrepoiHi (Kaxy, MaHIKh, po3ryOJIeHOCT1), AKUH B PI3HUX ypUBKax (opMmye
HEO/JHO3HAYHE CMOIIIMHE CTaBJCHHS YWTada 10 HemacHuX BumaakiB. Crpax,
0e3MopaJIHICTh, PO3ryOJIEHICTh TEpOiHl B MEPIIOMY YPUBII 3pO3YMITL 1 MOXYTh
CYNpPOBO/KYBATUCA CIIBUYTTSAM 1 MANICTIO YMWTaya, Ha 3MIHY SIKUM MPUXOIUTh
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poszpaTyBaHHs (MOXKJIMBO, 3HEBara) 4epe3 MacUBHICTh 1 HaBITh 00OATY3TBO T'€pPOiHi
(mpyra cuTyarrist), KOJIM BOHA CTa€ CIIBYYaCHUKOM 3JIOUYHMHY. Y POJIi )KEPTBU (TPETsI
CUTYyallis) Ta MMOBIpHOI XEpTBH B MailOyTHbOMY (UeTBEpTa CHUTyaIlisl) TepOiHs
TAaKO)X MOXXE€ BHUKJIMKATH HEOJHO3HAYHI eMOIli y uuMTaya (KaliCTh, 3JI0BTIXa,
3aJI0BOJICHICTB). Sk 0aunMo, TIpW EKCIUTIKAmii eMOI[IOTEHHOTO 3HAHHS
CTIIOCTEPIraeThCsl MEPETUHAHHS Ta MEPEOCMUCIICHHS 3MICTY, a KiHEI[b OMOBIJaHHS
3aJUIIAETHCS BIAKPUTUM 1 CTABUTh Macy MUTaHb 11010 MOAANIBIINX Aiil repoiB.

OcHOBOIO i1 00'€IHaHHS TEKCTOBUX EJIEMEHTIB B €IMHY KOHTaMIHOBaHY
KOH(}ITrypallito Ha TEeMaTUYHOMY PiBHI BUCTYTA€E 3arajabHa JJI BCiX €MOTHBHA CEMa,
sKa, BUKJIMKAIOUM Pi3HI (B MeXaxX OJIHIE] TraMH) €MOIlii, OMUHSAETHCS Yy PI3HOMY
KOHTEKCTHOMY cepenoBuili. [Ipu 1bOMy OKpeCHIO€ThCS KiUJIbKa HAaINpsSMKIB
IHTepIpeTaIlii MoJIii, sIKi CYMPOBOKYETHCS MOJICTIOBAHHSIM PI3HMX €MOIIIHHUX
NepeXUBaHb TIMOTETUYHOTO YWTaya. 3araliIbHUM JIJIsl HU3KM €MOTHBIB y OMOBIJaHH1
I'.Jloycona “His Father’s Mate” (ASS, p. 35-41) € necumi3M. 3aru6esnp XJ0MIUKa
CTa€ KyJbMIHAIIEO B PAAY TPariyHUX MOJIN y ®KUTTI Horo ot — Toma MeiicoHa.
[lecuMicTHYHUI TOH 3a/1a€THCSI BXKE B MOYATKOBOMY (DparMeHT] pO3MOBIIl, B IKOMY
bopmyeThes Tema “CTpakIaHHsA 3aBISKH CEMAHTHULI CHIB “suffer”, “succession of
griefs”, “disappointments”:

Tom Mason was known on the place as a silent, hard worker. He was a man of
about sixty, tall and dark bearded. There was nothing uncommon about his face,
except, perhaps, that it had hardened, as the face of a man might harden who had
suffered a long succession of griefs and disappointments. (ASS, p. 35)

[Tecumism, 3a7aHUl Ha MTOYATKY OMOBIJAHHS, MOSACHIOETHCS Yepe3 omuc Oif 1
NneYalbHUX TMOAIH, 110 TPAMMIUCA 3 YOJOBIKOM IMPOTITOM HOro XKUTTA: He was
digging pictures from a past life. They were not pleasant ones, for his face was stony
and white in the dim glow of the candle. (ibid.)

<..> Two mounted troopers are riding up over Specimen Hill. What do they
want?

They take the brother away, handcuffed. Manslaughter last night. Cause —
drink and jealousy. <..> The troopers take the son away handcuffed: “Robbery
under arms”. <..> Trial and disgrace follow, and then other misfortunes, pleuro
among the cattle, drought, and poverty. <..> Thud, thud, thud again! But it is not
the sound of the fossicker’s pick — it is the fall of sods on his wife’s coffin.

It is a little bush cemetery, and he stands stonily watching them fill up her
grave. She died of a broken heart and shame. (op. cit., p. 36-37)

Y HaBegeHOMY BHUIIE YPHUBKY [0 CEMHM ‘‘CTpaKIaHHsS  JOJAETHCS CeMa
“CTIMKICTB — 0141 Ta HENPUEMHOCTI, 1110 CUIIAJIUCS Ha TOJIOBY YECHOTO TPYA1BHHUKA!
apemT Opara, apemT CTapuioro CWHA, TaHb0a, 37MUIHI, XBOpoOa Xyao0u, cCMEpTh
Ipy>XuHU. 3 THIIOTO OOKY, TepOi OMOBIJAaHHS CIIPUHMAETHCS HE TIPOCTO SIK JKEPTBa
o0CTaBWH, a SK JIIOJIMHA, SIKA TiHA MOBard y CBOIM CMHUPEHHOCTI Mepea J0JICHO.
[loBara 10 CTIMKOCTI JIFOAWHU, KA 3a3HAE MOHEBIPSIHHS, MOCUIIIOETHCS 3aBIISIKU
HacTynmHoMy gparmMeHTy “TepmniHHs, 3 IKOTO I13HAEMOCS MPo kary MelcoHa ®KuTu
T1HO 3apaJid MOJIOJIIOrO CuHa: But he lives on, for it takes a lot to break a man’s
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heart. He holds up his head and toils on _for the sake of a child that is left, and that
child is — Isley. (op. cit., p. 37)

31 CMEpTIO JUTHHH 3aKIHYYETHCS CIOYATKy JyXOBHE, a Micisi 1 OlojioriuHe
xuTTs Toma Meiicona: A billy was boiling unheeded on the fire. Mason sat at the
table with his face buried in his arms. <...> “Father! Do you want another mate?”

But the sleeper did not — at least, not in this world. (op. cit.,, p. 41). Jlo Hu3KM
eMOIIil JTOJAEThCsl ceMa ‘‘CITyCTONICHHSI , a MYJXKHICTh JIIOJMHH, SKa CTIHKO
nepeHecsa yci TATOTH KUTTS, HIY0TO HE BUMAralouu, 3MiHIOE BEKTOP 1HTepIpeTali
1o (inocodii exzuctenmianizmy. KoxkHa emMolioreHHa TeMa, peajii3oBaHa y lbOMY
OTIOBIJIaHHI, CITPUsi€ BAHUKHEHHIO HU3KW MUTaHb (h11I0COGCHKOTO MOPSIKY: 110 TaKe
rope i sK po3dapyBaHHS 1 BUIIPOOYBaHHS 3MIHIOIOTH Jtojaeu (man <...> who had
suffered a long succession of griefs and disappointments); ipo CIpaBeIJIUBICTD 1
HECIPaBEUIUBICTh Y KUTTI, PO MYAPICTb 1 CMUPEHHICTb, 110 IPUXOSATH J10 JIOJIEH,
aK1 O0araro nepexxuniu B KuTT1 (They were not pleasant ones for his face was stony
and white in the dim glow of the candle); po Te, CKUIbKY MOK€ BUTPUMATH JIIOJIUHA,
1 XTO MOYKE€ BBaXKaTHUCS CIIPABKHIM 4OJIOBIKOM (But he lives on, for it takes a lot to
break a man’s heart. He holds up his head and toils on for the sake of a child that is
left); Ipo TIIHHICTD JIOJICHKOTO KUTTS (But the sleeper did not — at least, not in this
world).

BigHomennss amanveamysanus (amaiapramMa — CIUIaB) XapaKTEPU3YIOTh
CYKYMHICTh €MOTHBIB, EMOI[IHA 3HAYYIIICTh SKUX MIAKPECIIOETHCS B MEKaX OJHIET
KOH(irypallii, a BOHU BUCTYIAIOTh «yJIAMKaMm» SIKOTOCh M03aiqHOTrO0 I11j10T0. TaKi
KJIACTEpPH CTAIOTh TiOpUJAaMH BUIIOTO MOPSAJIKY, a X €JIEMEHTH, [0 HaJleXaTb J0
pi3HuX cdep, 3TUBAIOTHCS B HOBY, HEMOAUIBHY KOH(iryparito, 1o Hece
eMEP/KEHTHE a(EeKTUBHE 3HAYEHHS 1 HE 3BOJUTHCA JIO >KOJHOTO TEPBUHHOTO
JpKepena.

KoHuenrtyanbHO amalibroByBaHl KOH(Irypauii 3a CyTTIO HaOJMXKaKOThCS 10
KoHIlenTyayibHoro 3minryBanus JK. @okonwse Ta M. Tepuepa [14, ¢. 39; 15, c. 158],
KOJIM BXIJH1 JaH1 3 JBOX a00 Ou/Ibllle MEHTAJIBHUX MPOCTOPIB (JIEKCHYHI 00pa3u,
CUTYyallliH1 (PppeliMH, CUMBOIIIYHI CIIeHapii) BUOIPKOBO MPOEKTYIOTHCS B CYMIlll, /1€
BUHUKAIOTh HOBI €MOIlii a00 1HTEHCUBHOCTI. Taki 00'€lHaHHS YacTO CTBOPIOIOTH
YHIKaJIbHI aHPH, IEPCOHAXKI a00 aBTOPCHKI TpoIu. EMOLIIIHMI BIUIMB €eMOTHUBHO
3apsAIKEHUX TEKCTOBUX CErMEHTIB, 00’€IHAHMX y aMajbrOBYBBaH1 KOH]Iryparii,
MOB’SI3aHU 3 BUBEIEHHSAM MPOTHIICKHUX €MOIIM BHACHIIOK: 1) CMHCIIOBOI Ta
EMOIIIITHOT HEOAHO3HAYHOCTI (OPMYIOUMX KOH(QITYpaIlil0 KOMIIOHEHTIB; 2)
pI3HOMaHITHICTH / mpotupiuds iHdopmarli; 3) TpyaHOIIl TpU BU3HAYEHHI
XapaKTepy eMOIlii, BUKIUKAaHUX HUMH.

Ha nexcuunomy piBHI 111 KOH(DIrypaiiii 00'€THyI0OTh CEMAHTHYHO 1 CTPYKTYPHO
HEOJHOPOJIHI EMOTHBH, 110 MPOBOKYIOTh MPOTUJICKH] €MOITIHHI peakiii agpecary.
EMoTHB sik yacTuHa KOH(Irypaiii BCTynae y BIJHOCHMHHM 3 IHIIUMU €MOTHBAMH,
BHCBITJIFOIOYH TICBHY T'paHb IUIOT0 — Y HAIIOMY BHIIQJKy €MOIIIOTEHHOTO 3HAHHS,
3a3HAYEHOT'0 B TEKCTI.

V¥ posnosiai . Aaaepcon “Paper Pills” (SS, p. 106-109) itnetscst npo oaHy
MOJII0: CTapuil JiKap OJPYXKHUBCS 3 JIBUMHOIO, sIKa YCMaJKyBajla BEIUKY CyMY
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rpoliei, 1 MEeHII HiXK yepe3 pik noMepia. CroxxeT (akKTUIHO BUKJIAJEHO B TIEPIIIOMY
a63ari onoBiganus: He was AN OLD MAN with a white beard and huge nose and
hands. <...> Later he married a girl who had money (SS, p. 106). HaBeneni Hikue
YPUBKH OMUCYIOTH IO MOIIO 13 PI3HUX MEPCICKTHUB.

3a pomomororo rpadivHoi BUALIEHOCTI cioBocnonydeHHsT AN OLD MAN
aKIEHTY€ETHCS yBara Ha BiIll Teposi po3moBial — Bpaua Pidi, 110 KoHTpacTye 3 BIKOM
mioro npyxun# (a girl). JlJakoHiuHa 1 CBO€EpiIHA XapaKTepUCTUKA TIBUYUHU (Who had
money) HiOU HATSAKAE HA Te, IO YOJOBIK OyB MEPKAHTHILHUM. LIOro 30BHIIIHICTH
OMHUCYEThCS TphOMa JeTasiMu (white beard and huge nose and hands), BuO1p sKkux
MO3HAYCHO CMUCJIOBOIO Ta EMOIIHOI0 3HAYMMICTIO, OCKIUIBKH OIIOCPEIOBAHHO
BKa3ye Ha BiK 1 HenmpuBaOuBicTh. Hai3Buuakina getaizailis ornucy Horo pyk Takox
CTa€e eMOIliHO 3HauyIo0: The knuckles of the doctor’s hands were_extraordinarily
large. When hands were closed they looked like clusters of unpainted wooden balls
as large as walnuts fastened together by steel rods. (SS, p. 106)

[ToaBiiiHE MOPIBHSAHHSA PYK JIKaps CIIOYATKy 3 TPOHAMHU JIEPEB’ THUX IIAPUKIB,
a TICHs 3 TPELIbKUMH OPEXaMH, CKPIIUIEHUMH CTaJIEBOIO IPOBOJIOKOIO (hands <...>
looked like clusters of unpainted wooden balls — as large as walnuts fastened
together by steel rods), Bka3zye Ha HE3rpaOHICTh MAJIBIIIB CTAPOT JIFOJUHHU.

Axumo y nepmomy (pparMeHTI yBara 4nTada aKUEHTYEThCs Ha BILI JIIKaps, a
3aBISIKA JIPYroMy OIKMCY HaOyBae €MOLIMHOI 3HA4ylocTi pyx #oro pyk (ix
HE3rpabHICTh), TO 3a JOMOMOTOI0 TPEThOro (PparMeHTy BUPAKAETHCS TyMKa PO
npare3aTHICTh (worked ceaselessly) monunu, sika nepeOyBae B MOITyKaX 1CTUHU.
Moro HeBraMOBHICTh MOXKE CHPHIMATHCSA $K IO3MTHBHO (3aB3STICTB), TaK i
HEraTHUBHO, PO3IIHIOIYHCH K 0€3TiTy3/a BIEPTICTh: Alone in his musty office in the
Heffner Block above the Paris Dry Goods Company’s store, he worked ceaselessly,
building up something that he himself destroyed. Little pyramids of truth he erected
and after erecting knocked them down again that he might have the truths to erect
other pyramids. (op. cit., p. 107)

Hactynnuii pparMeHT BKa3ye Ha mapaiesib Mi>K TUM, 1110 BiJI0yBajoCs y TOJIOBI
YOJIOBIKA, 1 TUM, SIK BiH MIOBOAMBCS 3 IIAPUKAMH 3 MAIIEPY, HA SKOMY 3alHCYyBaB CBOI
nyMku: In the office he wore also a linen duster with huge pockets into which he
continually stuffed scraps of paper. After some weeks the scraps of paper became
little hard round balls, and when the pockets were filled he dumped them out upon
the floor (op. cit., p. 101).

Benuuesnnii Hic (huge nose), Benu4de3Hi cyriodbu Ha pykax (extraordinarily
large), Bemuue3Hi kwuieHi (huge pockets), HamMOBHEHI KJIOYKaMH Tamnepy
(BeNMUE3HUMU TyMKaMH?) — Takl AeTalli MOKYTb BUKJIMKATH KUTbKa acoriaiii (po
HEMPUBAOIMBICTh JIIKapsi, HOTr0 JUBHOCTI, po3CisHICTh Ta iHml). Came BOHHU
CTBOPIOIOTH MICUXOJIOTTYHUIN TOPTPET T€POS OTIOBITAHHSI.

Poman ctaporo namuBaka 3 MOJIOJOK JIBYMHOIO € MIKAHTHUM (3 TOYKU 30Dy
IrpoMaJChKOi IyMKHM):_The story of Doctor Reefy and his courtship of the tall dark
girl who became his wife and left her money to him was a very curious story. It is
delicious, like the twisted little apples that grow in the orchards of Winesburg. (op.
cit.,, p. 107)
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Ix BimHOCcMHM HasuBaroTh ictopiero (The story of Doctor Reefy and his
courtship of the tall dark girl who became his wife and left her money to him),
1iKaBoto (curious story) Ta cmaunoro (delicious). [TomicemiunicTs cnoBa “delicious”
— YyJIOBUM, YapiBHUH, CMAaYHUHN — JO3BOJISIE MPOBECTH Mapayeslb MK MKaHTHICTIO
iX pomMaHy 1 CMaKOM MaJICHBKUX, 3MOpPIICHUX s0yK: They [apples] have been put
in barrels and shipped to the cities where they will be eaten in apartments that are
filled with books, magazines, furniture, people. On the trees are only a few gnarled
apples that the pickers have rejected. They look like the knuckles of Doctor Reefy’s
hands. One nibbles at them and they are delicious. <...> Only few know the
sweetness of the twisted apples. (SS, p. 107)

Bzarani iinerbcest He ipo 3MopiieHi (gnarled) s6:1yku, 1110 HaraayTh CyTiIo0u
najgeliB Jgoktopa Pidi (nuBHI, HempuBaOmuBi) (muB. o0Opa3, CTBOpPEHUH Y
TEKCTOBOMY (hparmMeHTi 2), ajie ¥ BUPAKAETHCSA TyMKa MpO Te, 110 HEeNpPUBAOIUBI
A0JyKa 3aJMIIAIOTBCS Ha JiepeBax He3aTpeOyBaHMMHM 1 caM€ BOHM BIJ3HAUYEHI
HEMMOBTOPHUM CMAaKOM, SIKHA MOXXYThb OIIIHUTH HE BCi. [HmMMH cioBamu,
BUKOPHUCTOBYETHCS acolliailis ‘“‘3MoplieHi s0ayKka — cTapi, aje 3HayHl Joau’ 1
BHUBOJIUTHCA CTapa ICTUHA PO OMAHJIMBICTH 30BHIIIHOCTI: HE3rpaOHMIl cTapuil
CIOPHUIMAETHCS IK HEOPANMHAPHA OCOOUCTICTD, IEPEBArd AKOI MOKYTh 3p03yMITH Ta
OLIIHUTH He 0ararto JI0JIEH.

BHCHOBOK PO YHIKaJIBHICTh CTAPOTO JIIKaps MIATBEPAKYETHCS BKa31BKOIO Ha
IHTEJIeKTyaJIbH1 311I0HOCT1 TOCTIMHO TyMaro4oi iroaunu. On the papers were written
thoughts, ends of thoughts, beginnings of thoughts.

One by one the mind of Doctor Reefy had made the thoughts. Out of many of
them he formed a truth that arose gigantic in his mind. The truth clouded the world.
It became terrible and then faded away and the little thoughts began again (op. cit.,
p. 107-108).

[Ipoliec HaApOAKEHHS TyMOK y IOKTOpa onucaHuii MexaHiuHo (One by one the
mind of Doctor Reefy had made the thoughts. Out of many of them he formed a truth
that arose gigantic in his mind) Ta uuxiaidHo (the little thoughts began again), mo
OMOCEPEAKOBAHO CBIIYUTH MPO MYJPICTh Ta >KBABICTh PO3yMy CTaporo He
npuBadIMBOro Jikaps. Bei nepepaxoBaHi (hparMeHTH IMILUTILIMTHO AAIOTh BIAMOBIIb
Ha TOJIOBHE MUTAHHS: YoMy MoJiofa Oarara JiBurHa o0pajia B YOJOBIKH JUBHOTO,
HEe3rpabHOro cTaporo?

3a J01moMoror ajeropii mpo BUOIp JAIBUMHOKO COJIOAKUX, aje 3MOPIICHUX
a0nyk (the sweetness of the twisted apples — round perfect fruit) TOSCHIOIOTBCS
nepeBaru CTaporo, ajie J0aiuBOro 4onoBika: For several weeks the tall dark girl
and the doctor were together almost every day. The condition that had brought her
to him passed in an illness, but she was like one who has discovered the sweetness
of the twisted apples, she couldn’t get her mind fixed upon the round perfect fruit
that is eaten in the city apartments (op. cit., p. 109)

Cmucn 3arosioBka omnoBigaHHs “Paper Pills” 4acTKOBO PpPO3KpHUBAETHCS Y
3aKJIIOYHOMY YPUBKY: OyMaXkH1 MTIOJI — 1€ Ta )KUTTEBA 1CTHHA, JIO SIKOi JIBUMHA HE
BCTHUIJIA JIOKUTH cama, ajie IKy OTpuMalia ik O€3I1HHI JIKHU Bl YOJIOBIKa-JTIKaps:
During the winter he read to her all of the odds and ends of thoughts he had scribbled
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on the bits of paper. After he had read them he laughed and stuffed them away in his
pockets to become round hard balls (ibid.)

SAx 6aunMo, aKTyai3allis eMOIIOTeHHOTO 3HAHHS B [IbOMY TEKCTI1 BiTOYBAETHCS
3a paxyHOK HH3KM BHpa3HHX 3aco0iB — MapKOBaHOro TpadiyHOTrO
CIIOBOCTIOTYYCHHsI, IOPIBHIHB, IHBEPCii, aHTUTE3, TOBTOPIB, MeTadop, rpajallii, 3a
JIOTIOMOTOI0 SIKHX BHCBIUYIOTBCA PI3HI TpaHli OCOOHMCTOCTI Tepos OMOBIIaHHS:
“30BHIIIHICTh Ta BIK JOKTOpA”; “NOPIBHSAHHS pyK JiKaps 3 KamTaHamu a0o
rpoHaMH’’; “TyMKH JIIKaps~; “ITUBHHUH croci0 jikaps gAymaTu’; “€lIeMEeHTH OJIsITyY
Jikaps”’; “NIKaQHTHICTh BIJHOCHH, IO aCOIIOETHCS 3 HACOJION0 SOIyK”;
“npuBa0IMBICT, HIKOMY HE MOTPIOHUX SONYK”; “AYMKH JiKaps sIK HaWI[IHHIII
aiku”. Ilpy 11bOMy TOHKHUM, 1HOJI HEBIOBUMHH 3B'I30K MK yciMa €MOTHBaMU
MIPOCTEXKYETHCS Yepe3 TeMaTUIHY CITIBBIIHECEHICTh KJIIFOYOBUX CJI1B, BI/I3HAUYECHUX Y
TEKCT1 eMOIIHHOI0 3HAYUMICTIO (paper pills / an old man — knuckles / balls — scraps
of paper / round balls — story / apples — apples / knuckles — papers / thoughts —
together / sweetness — thoughts / balls).

Y OCHOBI CTBOPEHHA aMallblraMOBUX KOH(Irypaiiii €MOTHBHHX CHUTYyalld
JICKUTH MOETHAHHS HECYMICHUX MapKepiB y OMUCaX repois, (akTiB, SIBUII 1 TOI1N
TEKCTOBOI pealibHOCTI. BHaci10k Takoro poay noeaHanHs: 1) BigOyBaeTbCs 3IUTTA
TEKCTOBUX CHUTYyaIlliii; 2) 3a0e3nedyerhcsi 0ararorpaHHICTb €MOIIMHO 3HAYUMOL
1H(opMailii/ 6araTocTymHYaCTICTS ii mogayi; 3) popMyeTbcst HEOTHO3ZHAYHE, YaCTO
CylepewInBe eMOIliHE CTaBJIEHHS uYuTaya J0 CUTYyalllid, OMUCAHUX Y TEKCTi. Y
onosinandi T. Ileitna “General Markman’s Last Stand” (NSS, p. 211-230) lineTbcs
npo reHepasia MapkMmeHa, KWW MPOBOJIUTH OCTaHHIN JEHb CIIyKOM B MOPCHKIH
nixoti. EMorriorenHi cutyaiii-gpeitmu, 1o 101noMararoTh 3ariisHyTH Y BHY TPIIITHINA
CBIT Ieposi, BUCBITIIFOIOTh CKJIAJHI ICHUXOJIOTIYHI MPOOIEeMH JIIOICH, KUTTS SIKUX
CKaJIlYeHe jKaxaMu BIHHU. Y KOMEHTapsX JI0 PO3IMOBI/l MUIIETHCS, 110 MPOTOTUIIOM
reHepalia € CHpaBXHs JIIOJAWHA — MOPCHKHM MiXOTHHEIb, SKUH TEPEKUB IUICH 1
nutku y B’etnami (NSS, p. 230).

EMOTHBHO 3aps/KeH1 cUTyalli MOKYTb OyTH TEMAaTUYHO PO3[IJIEHI Ha TpU
os10ku: “OcoOuCTICTh TeHepasa Ta ioro aii”, “Biltna y B'etnami”, “XKinku 1 )kiHOUa
oumsHa”. Ilonis, 110 MOYMHAE HapaTUB, €MOIIIOT€HHA Yepe3 HECTaHIAPTHICTh:
reHepasl MOPChKOi MIXOTH MPUMIPSE KIHOYY IIOBKOBY OUIM3HY, 3aMOBJIEHY COOI1
(cynsiuu 3a po3mipamu) nomtoro: The General’s panties were too tight. He clawed
at his hip, tried to get his index finger under the biting silk band. “Son of a bitch”,
whispered General Trevor V. Markman, United States Marine Corps, as the elastic
wedged his finger against his flesh. Markman twisted his massive torso, his back
cracked. <...> The bra Markman pulled with shaking hands from the mailing
envelope was a matching silk, strapless. He slid the hefty cups around his back and
was straining to fasten it in front when the hook snapped off in his hand. (op. cit., p.
211).

JeranbHuii onuc aiit reHepana (clawed at his hip; tried to get his index finger
under the biting silk band; slid the hefty cups around his back and was straining to
fasten it in front) cTBOpIO€ 00pa3 JOJUHU, TOBEIHKA SIKOT IMBHA, @ MOTUBH TaKOi
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NMoBeIHKKM He3po3yMuil. Came Tomy Aii reHepajga MOXYTh BUKIHUKATH TOJUWB 1,
OYEBHJIHO, HECXBAJICHHS YUTaYa.

Hpyra cutyamis “Kpamgixkka” mepeTHHAETbCsl 3 MEPIIOi 4yepe3 CHUIbHY
TEMaTHUKY “‘TeHepas — *KiHoua OiTu3Ha”, MPOTe BIAPI3HAETHCS Bl HET 32 EMOIIIIHOIO
3HAUYYIICTIO OMKMCYBAHOI MOJI1: TIO-TIepIlie, TeHepal Kpaje OUIM3HY y Mara3uHi, 1o-
npyre, poOUTh 11e HEYCBIAOMIICHO, y cTaHl TpaHcy: He saw black dots swirl before
his eyes, threw out his left hand to find the bar on the other side of the aisle, and felt
something silken under his calloused palm. He twiddled it with his trigger finger,
found the spacious cup, and thrust his fingers deep into the forgiving, erogenous
interior. He plucked the bra off the rack and with one sudden and smooth motion
stuffed it down his green camouflage utility trousers (NSS, p. 213).

Bukopucranns rpagaiii s OMUCY €MOIIHHOTrO cTaHy TreHepana (felt
something silken — twiddled it — found the spacious cup, and thrust his fingers deep
into the forgiving, erogenous interior) TOCWIIOE CMUCJIOBY Ta EMOIIMHY 3HAUUMICTh
naHoro ¢parMeHty. JMBHICTh TOBEIIHKMA TE€HEpayia, sKa OINKCaHa B TMepuIii
CUTYallli, MITBEPIKY€EThCA Y IPYroMy (PparMeHT1, a/IKe HIOBK 3aCIIOKOIOE CTApOro
coyiiata. YacTkoBe MOSICHEHHS /il TeHepaia HaBOJIUThCS B ypUBKY 3 “3acana’, ne
IIPOBOJUTHCA Napajielb MIXK ClIIIMaHUM Ha Kpaaikil MapkMeH1 Ta 1oro 3raJiku mpo
BiliHY y B'ernami: Markman heard a howl of wind in his ears, felt shrapnel sear into
his chest, saw the room blacken. There were sounds ahead, his men screaming his
name, the ambush at Quang Tri. He wanted to press forward, but for the first time
Markman was running away, the jungle slapping him in the face. “I took ... it... for
myself”, he said (op. cit., p. 219).

3a paxyHOK TeKCTOBOro BHeceHHsI (Markman heard a how! of wind in his ears,
felt shrapnel sear into his chest, saw the room blacken. There were sounds ahead,
his men screaming his name, the ambush at Quang Tri) po3MOBIIA€THCS MPO 1HIITY,
JaJieKy B 4acl, ajieé Ha3aBxKJI1 3akapOoBaHy B Ceplll coJijlaTa AIMCHICTb. 3rajka mpo
MEPSKUTY BIHY 03BOJISE MOSCHUTH HE3BHUYAWHY IMOBEMIHKY T€HEpajia MpOsSBOM
HEPBOBOTO 3pWBY (KomMapu mpo B'erHam, 1m0 mepeciiayroTh BIECHb 1 BHOYI,
TAUMYAcoBl MpoBaJiM mnam'sTi) abo K (PI310JOTYHUMU TPOLUECAMU CTapOro
OpraHi3my, HacJiAKaMU SIKUX, MOKIIMBO, CTAHYTh CEKCyallbH1 BIIXUJICHHS TeHepara.
binbim rimmboki MOTUBU MOTO JiH SIK JIOJMHU, IO MPOIIAETHCS 31 CBOIM JKUTTSIM
BIICBKOBOT'O, PO3KPUBAIOTHCS Y HACTYNTHOMY (pparmenTi: Bowles pressed the muzzle
of the gun hard into Markman’s temple.

“Shoot me”, said Markman,_suddenly reaching up and wrapping his hand
around Bowles’ gun hand and squeezing. When Bowles felt Markmen working out
his thumb on top of his trigger finger, he cracked his elbow into Markman's face,
the nasal bone crunching like a walnut.

Markman slumped into the chair. (ibid.)

['enepan bayns, sikuii po3ciinye, BipHille, HAMAraeTbCsi IPUXOBATU KPAJIIKKY
MapkMeHa, 3arpoxxye BOUTH HOro, SIKIIO BiH CIPOOY€E OCKBEPHUTH YE€CTh MOPCHKOT
nixotu. baiinyxicte renepana MapkMeHa 10 CMEpTI, HaBiTh HOro Oa)kaHHs 3HAUTH
B HIi MOJIETIIEHHS, CTBOPIOE 00pa3 JIOJMHHU, IKa BTOMHIIACS BIJ] )KUTTS, a TaKOXK
oditepa, 111 IKOTO BiJICTaBKa CTPAIIHIIIA 32 CMEPTh.
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Btim, 3ycTpid reHepaiia 3 He3HaOMOIO KIHKOIO, SIKa BJIAIITOBYE HOMY CIIEHY
JIOCUTH IHTUMHOTO XapaKTepy, BUCBIUY€E 1€ OJHY I'PaHb y XapaKTEPUCTHII repos
OTIOB1TaHHS 1 3HOBY 3MIHIOE HAMPSIMOK Horo iHTepnperaitii: Hardie heard it, a rapid
clicking, and then from behind a green van emerged a woman, hustling toward
Markman, her breath coming in heaving gusts. Her blond hair was a wobbling
pyramid, her large gold earrings glittered in the faint light, and her mouth quivered
in a red circle of sputtering lips.

“You bastard, Markman!”

She swung her large black purse, caught Markman across the head <...>
Markman did not raise his arms, and the woman dropped the bag and pummeled
him _across the face and chest. Markman stepped forward into the blows. <...>
Markman looked down at the unknown woman slapping him. (NSS, p. 223)

MoTHuBH TIOBEAIHKUA TeHepasia, SKUM MOKIPHO TEPHUTh YyJapu PO3JIIOUYEHO1
XKIHKM, 3HOBY HE3pPO3YMUIl: UM BIH HACTUIBKM OJIarOpOAHMI, IO HE MOXKE
criepeyaTucs 3 KIHKOI, YW BIH JIMCHO 3HAOMMI 3 111€10 JKIHKOIO 1 3aCITyTOBY€E Ha
CKaHJIaJ, ajie yepe3 MpOoBaJI IaM'sTi HE MOXe 3ra/IaTH, XTO BOHA TaKa; a, MOXKJIUBO,
reHEepaJl BiI9yBae MPOBUHY 3a KUTTS JIFOJICH, K1 BiH HE BPATYBaB, KOJIU KOMaHTyBaB
B3BOJIoM y B'erHami? 1 ToMy 103BOJIsI€ MPUHIDKYBATH cebe, PO3IIaYyrOUYUCh 3a
rpixu? CMHCIIOBa HEOJTHO3HAYHICTh YPUBKY BUKJIMKA€ HEOJHO3HAYHICTh €MOLIIIHY.

Tema x1HOYOi OITM3HM 3HOBY BUHUKAE B OMUCI SIK T'eHEpald TOTYEThCS 10
MPOIIATIBHOI MPOMOBU Ta MPUMIPsiE€ TapaJHUM MYHIUp, alle OASITa€ MEPEKUBHY
O1MM3HY CBOE€T APYKUHH, 110 30eperiiacs 1e 3 yaciB BiiiHu y B'ernami: He unlocked
a chest, undressed, and put on a frilly yellow bra and panties he had hidden away
since Vietnam. In the dark, running his hands over the bra across his chest, he felt
a comfort running through his veins. He put a camouflage uniform back on, went
upstairs and carried his dress blues into the bathroom, took off his camouflage
uniform, shaved, and slowly, as if in a trance, put on his high-collared dress blues.
(op. cit.,, p. 225)

3B'30K I[LOTO YPUBKY 13 CUTyaI€l0 Npo Kpaaikky (he saw black dots swirl
before his eyes — as if in trance; forgiving, erogenous interior — felt a comfort)
OYEBHJIHUM, OCKUTBKU WIIETHCS TIPO HACOJIOY, Ky BiUyB reHepas pH JOTHKY 10
K1HOUO1 O1u3Hu (running his hands over the bra across his chest, he felt a comfort
running through his veins). PilieHHsI Teposi OTIOBIJJaHHS OJISITHYTH >KIHOUY OUTU3HY
nepea BaXJIMBUM MOMEHTOM Y HOTO KHUTTI — BICTaBKOIO — CBIAYUTH MPO HOTO
BenuYe3He (OMOCEepPEeaKOBAHO TMOPIBHIOETHCS 3 TMEPEKUBAHHIMH T Yac BiHM)
XBWIIOBaHHS 1 Hampyry. HeGakanHs OpaBOro BOSIKH KUTH y TPOMAISHCHKOMY
CYCITUIBCTBI MOYKE BUKJIMKATH Pi3HE €MOIIIHE CTaBICHHS (B1]] TOJAUBY 1 3aCYHKCHHS
JI0 JKaJIOCT1 Ta CIIBUYTTS) 10 HHOTO.

[HTepnipeTaltis moAaNbIIMX TOMIA YCKJIAJHEHA CIUICTIHHSAM ChOTOICHHS 1
MUHYJIOTO, 3aBJSKHM YOMY BHHMKA€ Mapajielb MK HAMCTPaUIHIIINM 13 €Mi30/1B Y
B'eTnami, 110 3anam'sitaiucsi reporo — KOJIM JeHTeHaHT MapkMeH HakpuB COOO0IO0
OolOBYy rpaHaTy, 1 WHOro 3aKJIOYHOIO TPOMOBOIO TMEpe] BIJCTABKOI —
HalBpa)xarouuM €Mi30/10M y Tenepimabomy: 4s Markman moved slowly to podium,

30



he saw a Vietcong grenade rolling toward him, felt his body leap forward and stretch
out in the air.

As he stood near the microphone, Markman saw Beatrice headed for the exit
between the tables of cheering officers. <...> Markman landed on the grenade, the
breath was knocked from his chest in a broken gasp. He craned his neck to look at
his men, who stared back at him in horror from the elephant grass. <..>

Markman, never taking his eyes from his wife, slipped off his dress shoes and
loosened his web belt with the raised Marine Corps insignia and dropped his blue
trousers. (NSS, p. 229)

Coro pimryuicte MapkMmeH NpoaeMOHCTpyBaB sk 'y B'etnami (he saw a
Vietcong grenade — felt his body leap forward and stretch out in the air — landed on
the grenade), Tak 1y octanHii mpoMoBi (slipped off his dress shoes and loosened his
web belt — and dropped). He Maroun MOXJIMBOCTI OTOJUTH JIyIIy, BIH BUPIIIUB
OoroJutd cBoe Tu10. 'CTpUNTU3’ JIOAMHM, $Ka BUPIIWIA 3a3UPHYTH Yy
HaNIMOTAaEMHIII KYTOUYKH CBOEI IyIIIi, 3HITH 3 c€0€ MacKy 3a1i13HOTO, HEIPOHUKHOTO
cynepreposi, OyB 3po3yMIIUi JIMIlIE HOTO APY>KUHI, OTUIECKU SIKOi CUMBOJII3YIOTH ii
nosary 0 4osoBika (began to clap, gingerly at first, and then with determination):
Marines and wives silently floated from their tables and out of the hall. Not one
looked up at the man on the table.

Markman never took his eyes from Beatrice.

As the marines left the room with their wives in an ebbing flood of blue, as the
starched uniformed backs turned on her husband, Beatrice Markman began to clap,
gingerly at first, and then with determination. (op. cit., p. 230)

Ax Oaummo, mepenagu WMOBIPHOTO EMOIITHOTO CTaBJIEHHS JO Tepos
OTIOBIZJTaHHS TPYHTYIOTHCS HAa CMHCIOBIM Ta €MOIIMHIA HEOJHO3HAYHOCTI BCIX
MeperuieTeHUX MK co00r0 eMOTHBIB. Taka HEOJHO3HAYHICTh BUKJIUKAHA, TIEPIII 32
BCE, MUTAHHSAMU (PUIOCOPCHKOrO0 Ta €TUYHOrO MOPSAKY, 110 MIJHIMAIOTHCA B
CUTYaTHUBHUX CErMEHTaxX: MPO BHYTPILIHIA CBIT JIIOJAWHU 1 TPO 3araJibHOIIOJCHKI
IIHHOCTI. Jly’e TOHKHI, YacoMm Jielb MOMITHUN 3B'S30K MK aHaJI130BaHUMU
ypUBKaMHU, 110 YTBOPIOIOTh aMaJlblraMOBaHy KOH(DITypalito, IpOCTEeKYEThCS Y ABOX
IUIOLIMHAX: Y TUIOLIMHI CYyNepeYIMBOTO BHYTPIIIHBOTO CBITY TeHepana (Markman'’s
life had become a microwave oven, cooking him slowly and invisibly from the inside
out. As his retirement approached, his fevers had increased in frequency and
intensity) 1 y TUIOMMHI HOro mojusku no apyxuHu (If it wasn’t for Beatrice, 1
wouldn’t have come back from Vietnam), 10 ®1HOYOTO MOYATKY, IO BTUTIOE CBIT,
koMdopT, TBOpeHHS, KUTTs. JKiHo4a Oinu3Ha Oyia CHMBOJIOM KIHOYOTO MOYaTKY,
CBO€EPIAHUM 0Oeperom i reHepasia, caMe TOMY BiH HE PO3JIydaBcs 3 HEI0 Y BaXKKi
XBUJIUHU CBOTO YKHUTTS.

EMoTHBHI efemMeHTH, 1110 yTBOPIOIOTH aMajbramMoBaHi KOH(Irypairii Ha piBHI
TEMAaTUYHOCTI Ta CUMBOJIYHOCTI, TaKOX HEOJHO3HAYHI 4epe3 BEJIUKHUU Jiana3oH
HA0yTUX €MOTHBHMX CE€M 1 CYNEpewIMBOCTI EMOIIMHUX MepeKUBaHb, 110
MOJICITIOIOTHCS 32 PAXYHOK KITFOUOBHX €MOIIHO 3HAYYIIUX KOMITOHEHTIB TEKCTY.
Excrutikyroun eMOIioreHHe 3HaHHS PO TEKCTOBY A1MCHOCTI, EMOTHUBHI TEMAaTUYH1
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MapKepH, IO TMOB'S3aHI BiTHOCHHAMHU aMallblaMyBaHHS, YTBOPIOIOTh CBOEPITHUN
CIJIaB 1 MOXKYTh OYTH B1IOKpEMIICH1 SIK OKpeM1 KOMIIOHEHTH TEKCTY JOCUTH YMOBHO.

Jis posrisiy 0coONMBOCTEH amanbraMoBaHUX KOH(Irypaimiidi Ha piBHI
TEMaTUYHOCTI 3BepHEMOcs 10 po3mnoBiai A. Cendopna “Goose Girl” (NSS, p. 104-
117), y sikomy imeTbcs Tpo MOJOAY >KIHKY, PyHi, MmO micis cMmepTi martepi
ONUHUJIACS TiJ OMIKOI JsiAbKa Ta WMOro JpyXuHU. EMmolilHI mnepexuBaHHS
TIIIOTETUYHOI'O YHTAYa MOB'SI3aHI, HA HAIIl IOV, 13 MUTAHHSIM JOLUIBHOCTI TOTO
IIPOKPYCTOBOTO JIOXKA, Y SIKE Mparae BKJIACTH CBOIX MEIIKAHIIB CHCTEMA ITi]] HA3BOIO
“cycrninbcTBO”. HeomHO3HauHA XapaKTEpUCTHKA TePOiHI TMEPETOMITIOETHCS KPi3h
npu3My TPHOX EMOIIOTEHHHX TEeM, SKi YMOBHO MOXXHAa Ha3BaTH ‘‘CHpHHHATTS
repoini iHmmMH JogaeM” (1), “Ocobucti sikocti repoini” (2) 1 “BincroroBaHHs
BJIacHOI yMKku” (3).

[leperieTeHiCTh TPHOX TEM CHpPUSE TOMY, IO Yy TMPOIECi PO3rOpTaHHS
HapaTUBY 3MIHIOETbCS 3a/IaHE€ HA3BOKO JyMKa IPO JIBUMHY SIK IPO “OpOCTayKky’”’
(goose — silly person) I'epoiHs ONOBiIaHHS, TOBE/IIHKA SIKO1 3 HU3KU NMPUYUH OyBae
JTUBHUM, TIOCTYITOBO ITOYMHAE CIIPUHAMATHUCS STK OCOOUCTICTD, III0 MA€ BIIACHY TYMKY
1 BMI€ 11 BIACTOIOBATH.

[lepmmii TEKCTOBHIA CETMEHT 3a/1a€ PaKypc, 3a JOMOMOIOO SIKOTO OL[IHIOKOTHCS
IHTENEKTyallbH1 3[1I0HOCTI TepoiHl. 3rajyBaHHs y HaBEJICHOMY HUX4e (hparMeHTi
TEKCTYy MpO TIy3yBaHHS OJTHOKJIACHUKIB 1 “AlarH03” Js/bKa TepOiHi J1a€ MiJICTaBU
JUIs BUCHOBKY TpPO T€, IO JIIBYMHA — JIMBayKa, a 1i BYMHKU HE CI1J] CIpUAMATH
Bcepio3. IIpu 1bOMy ceMaHTHKa CErMEHTY JOMOBHIOETHCS €MOTHBHOIO CEMOIO
“nypicts”: “Idon’t like it over here.” Rooney was thirty-three and had positive ideas
on every subject, which she was entitled to, her mother said. “She’s got her own
style, the same as the rest of us.”

Pete called it backwardness, especially now that he was in charge of her and
bent on settling her in a proper place before it dawned on her good that her mother
was gone.

“There’s no bathtub", said Rooney. No mirror either. Not that she cared much.
She wasn’t much of a dresser — pants and shirts she bought at garage sales and her
hair cut short like a cap on her head. But she did like a mirror before she went to
work, in case toilet paper was stuck to her shoe or something was trailing behind
her like the Kick Me signs she used to wear home from school, and one time her
telephone number with a picture drawn under it that made her mother so mad she
bawled out the principal. (NSS, p. 104-105)

Uepes ximrouoBi dhpasu (had positive ideas on every subject; before it dawned
on her good; But she did like a mirror) mpOBOIUTHCS Mapaiesib MiXk MPSIMOJIHIAHOIO,
JISNI0 3araJilbMOBAaHOKO IIOBEJIHKOI TepoiHi Ta OCOOJMBOCTSAMH JUTSYOIO
mucienHsa. Konu quTrHa mocTynoBo ocsrae HaBKOJIMILIHIN CBIT, BUPOOJISIOUN CBOT
BJIACHI CYJIPKCHHSI, 11 MepIll 3a Bce 10100ar0Thes (a00 He 1Mo100at0ThCs) caMe pedl,
a He iXHE MpU3HAYEHHS. Y IBOMY CEHCI pO3YMOBUU PO3BUTOK T€poOiHi, SIKUW i
JISbKO TPSAMO Ha3uBa€ BiACTamCTIO (backwardness), CUIpUUMaETbCi SK HE
BIMOBIIHUN 1i BiKy (thirty-three). llpote cTaBieHHS IO TepOiHI OMOBIJAHHSA
MOCTYMOBO 3MIHIOEThCS. Y TEKCTOBOMY (¢parmeHtTi [Rooney....... shop] Pyni
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OIIIHIOETBCSL SIK TIEpIIOKJIAacHAa 4uTadka (a first-class reader) 1 nrogauHa, 37aTHA
npuiiMaty BiacH1 pitneHHs (Rooney went out and bought her own set): Rooney,
somehow, was a first-class reader. Nothing at school had impressed her much, but
reading she took to. She read everything from encyclopedias to National Enquirers,
and everything, of course, written about wrestlers. <...> her mother banned
wrestling on TV forever.

Rooney went out and bought her own set. Two TV’s going full blast on different
channels was hard on the neighbors, but they had to put up with it or put up with
Rooney interrupting their soap operas with a steady string of calls from the tailor
shop. (op. cit., p. 106)

VY HaBeneHOMY (pparMeHTI NMEeperliTaloThCsl BC1 TPU TEMU: BBOASTHCS Tema 2
“Oco0ucTicHI SKOCTI repoini” Ta TeMa 3 “BijacToroBaHHs BIaCHOI TyMKH ™, @ TAKOXK
OTPUMYE TOAANBIINHN PO3BUTOK TeMa | "CrnpuiHATTA repoini iHmuMu Toapmu’. Le
BIIOYBA€EThCS 3a PAaxXyHOK 3raJIki IPO JUBa IepoiHi: 1i MpUCTpacTi 10 OOpLiB
(everything <...> written about wrestlers, wrestling on TV) 1 10 ToocHOTO (going
full blast) TeneBizopa, a TaKOX 3aBISKM OMUCY 3BUYKHU JIBUMHU ‘‘BUXOBYBATH
CYCi/iB, IKUM HE MOA00A€ThCs il 3BUUKI, — 3aBa)kaTd iM JUBUTHUCS Telecepiaiu
(interrupting their soap operas with a steady string of calls). ]luBHa, 4acom
HE3po3yMijia MOBEIIHKA JIBYMHU XapaKTEepU3Ye ii SIK Herepe0auyBaHy JIOAUHY.

Tema “BincroroBaHHs BIIACHOI AYMKH, IIO NPOBOAMTBHCS Y OCTAHHBOMY
dbparmenTi amaabramoBaHoi KOH(DIrypailii, BABOJUTHCA 3 BUHAX1JIMBOCTI J{IBUYMHH,
sKa MpuayMalia creliaibHy MOBY JUISl CIILIKYBaHHS: Rooney nailed Pete with her
zebra stare. Wild zebra stare, Opaline called it. (op. cit., p. 108) — cBoepigHuii 3aci6
CaMO03axHUCTy TepoiHl (Hacammepen Bia AsAbKa 1 TITKU), 11 OCOOJMBHI MOTIIA,
KOTpiil HaBITh MaB crerianbuy Ha3By (Wild zebra stare). 3a fioro nornomororo PyHi
MpUNMHSIA BC1 CIPOOM pOAMYIB HaB'sI3aTH il CBOIO AYMKY. Y IbOMY (PparMeHTi
repoiHsl BU3HAETHCS MOBHOMPABHUM WICHOM CYCHIJILCTBA, JIIOJUHOIO JOPOCIOH0 1
camocTiitHOo. L >k TeMa 3HOBY 3'SBJISETHCS Y CHIIbHIA MO3UIIII, Y 3aKIIFOUHOMY
(dparmMeHTi ONoOBIJAHHSA, KOJAM PyHI MOBIIOMISIE poAMYaM IPO CBOE PIlIEHHS
3/1aBaTH KIMHATH B OPEHIY, a MOTIM, BIAKIABIIM IpOLIeH, KymuTH O€H303aIpaBKy:
Rooney grinned at her relatives. “When I make enough money, I'm gonna buy me a
gas station.”

Opaline said. “You can’t do anything without our permission.”
Rooney gave her the zebra stare. “I got it, don’t I?” (NSS, p. 116)

VY BianoBiap Ha perutiky OmanaiiH npo Te, mo PyHi HE MOXe HIYOTo POOUTH
0e3 M03BOJIy Jsi/IbKa 1 TITKU, BOHA TIPOCTO KUJA€ HA POAMYIB CBIM MOTJIS, 10 HE
TEePIUTH 3aNIEPEUCHHS, 3aBIIKU SKOMY CTa€ SICHO, IO IO CYNEePEUKy (SK, OY4EBUTHO,
1 BC1 HACTYyIHI) BUrpayia BoHa. Came 3a paxyHOK CYKYITHOCTI @MOTUBHUX MapKepiB,
o HiOM “3MBaIOTHCS OMWH 3 OAHUM, 00pa3 repoiHi PO3KPUBAETHCA 3 PIZHHUX
CTOpIH 1 BOHA CIIPUHUMAETHCS SIK MCUXIYHO 370pOBa JIIOJIMHA, 1110 Bele cede He To
IpaBujaX, BUKIUKAIOYHM SK CXBAJICHHS YWTada 1 MOBAary J0 JSAKUX JTOCTOTHCTB
repoiHi, TaK 1 HEPO3YMIHHS 1 HaBITh 3aCY/PKCHHS BUMHKIB JIBUMHH, SIKa HE BMIE
3B@)KAaTH HA JyMKY OTOUYYIOUMX Il JIOJIEH.
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[IpoBeneHuii aHali3 Cy4acHOI aHTJIOMOBHOI XYJI0’KHBOI MPO3U JEMOHCTPYE,
M0 EeMOIIHHO 3aps/p)KeHe 3HA4YCHHS BHUHUKAE HE 3 OKPEeMHX CIiB, a 3
0araTopiBHEBOTO a()EeKTUBHOTO PE30HAHCY, CTBOPEHOTO iX CyKymHicTio. Ha Hamry
IYMKY, JIEKCUKO-CEMaHTHYHIM TMpomapoK 3ana€ a@eKTUBHI MOTEHIIaJH,
CUTyaTUBHA TO3UIlis ¢dopMye (iIOCOPCHKY, MOpalbHy Ta MIKOCOOHCTICHY
Opl€HTAIlI0, a TEeMaTHYHO-CUMBOJIYHI MOTHBH 3a0€3MeuylOTh KYyJIbTypHE
(peiiMyBanns 1115 emoiif. [xus B3aeMozis yTBOpPIOE 3MilIaHy eMOIiHHY TOMOJIOTII0
— NEPBUHHO EKCIUIIKOBaHI €MOIlii yTOYHIOIOTHCSA, JIOMOBHIOIOTHCS — Ta
MEPETBOPIOETHCSI  HA  JDKEPENO  MOTEHUIMHMX  HANpsSMKIB  PO3YMIHHS — Ta
iHTepnpetaiii. B ocHOBI koHQirypaiiii €MOTHBHO 3apsKEHHUX KOMIIOHCHTIB
TEKCTY JIeXaTh BIIHOCMHU aHaJOrii, KOHTaMiHallii abo amaiabramyBaHHs. Y pasi
nepeBaXkaHHsl aHaJiorii €MOTHUBHO 3apsPKeHI KOMIIOHEHTH TEKCTy Ha0yBaloTh
CEMaHTUYHOI aBTOHOMHOCTI, IO MIJKPECHIOETbCS IOBHOK a00 YacTKOBOIO
noAiOHICTIO IXHBOI MOBHOI (opmu. Y pasi NpeBaltoBaHHS KOHTaMiHawii a0o
amaJlbraMyBaHHS Y BIJIHOCHHAX MDX MOKa3HWKAMH €MOTHBHOCTI, 110 YTBOPIOIOTH
KOH(]ITrypallito, €MOI[IHHO 3HAYyIlll TEKCTOBI KOMIIOHEHTHU CTalOTh CEMAaHTHUYHO
B3a€MO3AIC)KHUMHU, IO MPOSBISIETHCS Y HAKJIAJICHH] (CEMaHTUYHOMY MEPETUHI a00
3JIMTT1) KOMIIOHEHTIB KOH(DIrypallii OJJuH Ha OJTHOTO.

AHanoroBi KJIacTepu €MOTHBIB XapaKTEPU3YIOThCS CEMaHTHYHOK 1/a00
CTPYKTYPHOIO TOAIOHICTIO 1 HECYNEPEWIHUBICTIO €MOIlil, IMOBIPHO BUKIMKAHUX
E€MOTHBHO 3aps/PKCHUMH KOMIIOHEHTAaMHU TEKCTY, sIK1 BXOJSTH y Il KOHDIiryparii.
AHaNoOroBi 3B’SI3KM  B1IOMBAIOTh MOCIIJOBHICTE PO3TOPTAHHS EMOI[IOT€HHOTO
3HAHHS, €KCIUTIKOBAHOTO B XYJO0KHHOMY TeKCTi. KOHTaMiHOBaHI BIIHOCHHU MIXK
€MOTHBAMHU  TPOSBISIIOTECA TMPU  1X CEMaHTHYHIM Ta/abo  CTPYKTypHii
HEOJHOPITHOCTI Ta HEOJHO3HAYHOCTI €MOIlIH, IO iX BHUKIHUKAIOTh. YMOBHO
ABTOHOMHI €MOTHBHO 3aps/PK€HI KOMIOHEHTH TEKCTY €KCIUTIKYIOTh €MOI[IOTeHHE
3HaHHS OUTBII CKJIAJHUM 1 OTIOCEPEIKOBAHUM YMHOM, HI’K TIPU MOT0 pO3rOpTaHHI 3a
aHAJIOTi€10: TEPETHHAIYNCh, BOHU CIPHUSAIOTH MEPEOCMHUCICHHIO aKTyalli30BaHOTO
Ha TIOYaTKy €MOIIOTeHHOTO 3HaHHA. BiTHOCHHM aMajbraMyBaHHSI BUHUKAIOTH TaM,
7€ CEMaHTHKa EMOTHBIB 3JIMBA€THCS, BHUCTYNAIOYM CBOEPITHUMH IUIOMIMHAMU
TEKCTOBOI'O0 BTUJIEHHS €MOILIIOT€HHOTO 3HaHHA. Takl eMOLIIHO 3Hauyllll TEKCTOBU
CETMEHTH PI3HATHCSA 3 MOTISAY 1X CTPYKTYPHHX Ta CEMaHTUYHHUX OCOOJIMBOCTEH, a
iX BIUIMB Ha eMOLIMHY chepy aapecara MoB's13aHUil 3 HEOJHO3HAYHUMU, HalYacTIIIe
NPOTUIJIEKHUMHU 32 3HAKOM E€MOLISIMHU.
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Albina Palamarchuk

FEATURES OF VERBALIZATION OF THE CONCEPT OF LOVE IN
MODERN ENGLISH SONG LYRICS

The concept of love is the subject of many sciences: philosophy, religion,
ethics, aesthetics, literary criticism, art history, sociology, anthropology, political
science and many others. The concept under study is a pertinent object of linguistics
because love is primarily a phenomenon of verbal culture, closely related to verbal
expression, which is directly reflected in the literary field (song lyrics) and everyday
life.

Love as a universal has repeatedly attracted the attention of both domestic and
foreign linguists. For linguistic works of the late XX — early XXI century it is
typical to define concepts as sets of meanings that a person operates in the process
of his mental activity and cognition of the world.

The song genre is very popular in society. It is extremely common in its mass
and use. The song has an extremely significant impact on people through melody,
words and rhythm, and that is why it is impossible to underestimate the importance
of music in our lives. One of the oldest in the creative heritage of every nation is the
linguistic image of love, which is a concept associated primarily with verbal
expression, and therefore one that can reflect certain feelings — verbalize the
concept of love.

Some research studied songs for a variety of reasons and some aimed to
investigate the way love was verbilised in them. Leskeld M. examined the conceptual
metaphors most frequently used in popular music lyrics since the early 1960s and
identified the most common ones: love is a commodity, love is a fire, love is a place,
love 1s a physical force, love is an animal, love is a game, love is a drug and love is
madness. The popularity of different conceptual metaphors fluctuated over the time
period studied. The data also showed several general trends, such as the steady
increase in LOVE IS A PLACE and the decline in LOVE IS A FLAME and LOVE
IS A PHYSICAL FORCE. Several interesting findings were made regarding the
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influence of gender on the metaphors used. The prevalence of the conceptual
metaphors LOVE IS MADNESS, LOVE IS A FLAME, and LOVE IS A GAME
was particularly pronounced among songs with female soloists, while LOVE IS A
GAME was completely absent from songs performed as a duet. Among duets, LOVE
IS A DRUG and LOVE IS A PHYSICAL FORCE were notably popular. There were
also temporal shifts between gender trends: LOVE IS A MADNESS and LOVE IS
A GAME shifted from being equally prevalent among both genders to being more
and more female-specific [37].

Tia Liztiawatia and Nurhayati investigated how the concept of love is
expressed in adult songs and children's songs using the transitivity method. The
lyrics of the songs were taken from websites and YouTube channels such as Laci
Abdul Jalil, Kak Zepe, The Kiboomers, and Bus Song. The results of the study show
that in adult songs, the most common types of processes are behavioral, relational,
and material. In contrast, in children's songs, mental, material, and relational
processes are the most common. Furthermore, the most common type of participant
in both adult and children's songs 1s the sensor—a conscious being who feels, thinks,
sees, or perceives love. Finally, the study shows that adult songs exhibit a greater
variety of temporal circumstances compared to children's songs [38].

Nguyen Thi Hong Thu examined the distinctive linguistic features of
metaphors and interprets the metaphorical representations of love found in song
lyrics. The data were randomly selected from English love songs produced in the
late 20th century, comprising 68 songs and 80 verses in total. The metaphors
identified in the songs were categorized into three types: structural, ontological, and
orientational metaphors, with structural metaphors being the most common. The
researcher analyzed 46 examples of structural metaphors to investigate how
conceptual meaning is transferred from the vehicle to the tenor from a cognitive
perspective, as well as how metaphors contribute stylistically to the songs [46].

The purpose of the other study was to identify instances of hyperbole and
analyze their meanings in all songs on Nicki Zephaniah’s album “Nicole,” and the
lyrics were taken from the Genius website. The study used documentation and note-
taking methods to select lyrics containing hyperbolic expressions. The study applied
Knickerbocker and Renninger’s theories of figurative language, Claridge’s types of
hyperbole, and Leach’s theory of meaning. The study focused on three of the seven
types of hyperbole—single-word, phrasal, and sentence-level hyperbole—and
examined their thematic meanings. The results identified different uses of hyperbole
and showed different levels of emotional intensity in Nicki’s depiction of love failure
in the songs, categorized as tender, conventional, and harsh expressions of
heartbreak [44].

Al-Khaza’leh B. A. and Alzubi A. A. F. investigated how love is
conceptualized through metaphors in English and Arabic emotional songs. Its aim
was to compare and contrast the metaphorical construction of love in both languages,
drawing on the conceptual framework of metaphors proposed by Lakoff (1987,
1993), Lakoff and Johnson (1980), and Turner and Lakoff (1989). Using content
analysis, the study examined a randomly selected corpus of 200 songs by different
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English and Arabic. The results showed that metaphors of love were widespread in
both languages, with 19 thematic categories identified. Structural metaphors were
the most dominant, especially those depicting love as a journey, magic, madness, or
unity. Ontological metaphors depicting love as a nutrient, a person, or a captive were
also common. While English songs contained several examples of orientational
metaphors, Arabic songs showed none — probably due to the infrequent use of spatial
prepositions to convey orientation in Arabic texts. Furthermore, Arabic songs tended
to emphasize metaphors related to liquid, fire, and place, while English songs more
often emphasized themes of magic, madness, war, and play [22].

Cardoso G. L. and Vieira J. R. carried out the study to learn if EFL students
could identify conceptual metafors in a song lyric. The group reading task allowed
students to express their own interpretations of the song lyrics without relying on
teachers. Through this process, they co-constructed the content by taking on
different roles in their groups—for example, as leaders who led the discussion or
listeners who preferred to observe rather than speak. Participants also employed
several strategies to better understand the song lyrics. For example, they translated
the lyrics to reveal the meanings of unknown words in Portuguese before forming
figurative interpretations. They drew on the ideas of their classmates to develop
existing ideas, and they used their native language to support the discussion. The
accuracy of their interpretations was not the primary focus of the study. Instead, the
focus was on examining how participants interacted with metaphors and developed
their understanding [26].

Amalia R. R. analysed figurative language in selected lyrics from Taylor
Swift’s album “Lover”. The study identified seven types of figurative language in
the album: simile, metaphor, synecdoche, personification, hyperbole, symbol, and
paradox. A total of 64 instances of figurative language were found, including 22
metaphors, 11 similes, 15 hyperboles, 7 instances of personification, 2 instances of
synecdoche, 5 symbols, and 2 paradoxes. The analysis revealed that metaphors were
the most frequently used figure of speech in the album “Lover.” Metaphors compare
two different things directly—without using “like” or “as”—to create vivid images,
evoke emotions, and help listeners perceive ideas in creative and meaningful ways.
In addition, this study contributes to a deeper understanding of the use of figurative
language in song lyrics [23].

Pascua D. P. Jr. investigated the semiotic aspects of popular love songs to
uncover hidden symbolic meanings and their potential uses in education. Using
Charles Sanders Peirce’s theory of signs as a basis, the study applied semiotic
analysis to investigate how the concept of love is represented and communicated
through song lyrics. By analyzing common symbols associated with love, the study
aimed to deepen understanding of the cultural and thematic depth of musical works.
By focusing on the relationship between linguistic signs and symbolic meaning, the
study also aimed to highlight how songs can serve as valuable educational tools. A
descriptive qualitative method was used to analyze a selection of popular love songs,
identifying the main symbols of love, examining the rhetorical devices used to
express them, and suggesting ways to apply them in teaching. The analysis revealed
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that expressions such as “falling into your arms” and “climbing every mountain”
have distinct emotional and relational meanings. These findings offer a framework
for developing learning activities that promote critical thinking, improve language
skills, and encourage cultural awareness [43].

In terms of relevance, this study is undoubtedly significant as nowadays the
issue of the concept is generating considerable interest among scientists. The review
of the literature on the matter of the concept of love has shown that the question of
this notion lacks sufficient data on the present English songs and turns out not to be
fully investigated. This study will allow us to compare if the concept of love is
interpreted the same way in the modern English songs as in previous research or
reinterpreted differently.

The main objectives are to explore the notion of the concept and its basic
characteristics; to define the notion of the songtext as a kind of discourse; to analyze
the lexical unit love; to explore the concept of love on the examples of the lyrics of
modern English songs.

The notion of the concept and its basic characteristics

Cognitive linguistics, like any scientific discipline, has its categorical
apparatus — a system of basic terms. Some of these basic terms include the notion
of concept. Modern linguistics has been studying the "concept" for a long time.
During this time, several approaches to the concept under consideration have
developed, but the question of the definition of the concept is still controversial.

The term "concept" has been used for quite a long time by scientists working
in the field of cognitive linguistics. Linguistic science is constantly looking for new
ways to determine its problems. The term "concept" itself was not immediately
established in linguistics. As a term in cognitive linguistics, it began to be used only
in the late 90s of the XX century.

In current years, the use of the term "concept" has become common, which
has resulted in numerous contradictions, inaccuracies, and inconsistencies in
explaining the meaning of this word. The notion of "concept" is interdisciplinary.
Currently, it is used not only by linguistics but also by such sciences as cultural
studies, philosophy, literary criticism. In the humanities, the term came from
mathematical logic, where only the content of a concept is called a "concept"; thus,
the term "concept" becomes synonymous with the term "meaning".

Concept does not arise from the meanings of words, but is the result of a
collision of the learned meaning with the speaker's personal life experience. In this
regard, the concept performs a substitute function in linguistic communication. The
notion of a concept is what helps society to communicate with each other. Based on
personal experience, the correct choice of the right concept for a phenomenon or
action helps to overcome all barriers in communication [6; 13].

The concept 1s also defined as an objectively existing perceptual-cognitive-
affective formation of a dynamic nature in human consciousness, in contrast to
concepts and meanings as products of scientific description. The neural basis of the
concept — the activation of many separate neural ensembles, distributed in different
parts of the brain, but included in a single set. All these sites are accessed
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simultaneously by a word or some other sign [15, p. 28]. From a psycholinguistic
point of view, Frumkina emphasizes the individual nature of the concept —
multidimensional simultaneous structure. She defines a concept as a word or sign
that is understandable only to a certain circle of people or nation [18, p. 37].

Most often, the representation of a concept in a language is attributed to a
word, and the word itself receives the status of a concept — a linguistic sign that
conveys the content of the concept most fully and adequately. However, a word as
an element of the lexical-semantic system of a language is always realized as part of
a particular lexical paradigm formed by the lexical-semantic variants of this word.
A concept, as a rule, correlates with more than one lexical unit. The concept does
not exist for the word itself, but for each dictionary meaning separately. Which of
the dictionary meanings of a word replaces a concept is usually clarified from the
context [6; 13].

In the linguistic understanding of the term "concept", there are three main
directions. First, in the broadest sense, the number of concepts includes lexemes, the
meanings of which make up the content of the national linguistic consciousness and
form a “naive picture of the world” of native speakers. The totality of such concepts
forms the conceptual sphere of the language, in which the culture of the nation is
concentrated. The determining factor in this approach is the way of conceptualizing
the world in lexical semantics, the main research tool is the conceptual model, with
the help of which the basic components of the concept's semantics are distinguished
and stable connections between them are revealed [2, p. 39]. The number of such
concepts includes any lexical unit, in the meaning of which the method (form) of
semantic representation is seen.

Secondly, in a narrower sense, the concept includes semantic formations
marked by linguocultural specificity and in one way or another characterizing the
carriers of a certain ethnoculture. The totality of such concepts does not form the
concept sphere as a kind of integral and structured semantic space, but occupies a
certain part in it — the conceptual area.

And, finally, the number of concepts includes only those semantic formations,
the list of which is sufficiently limited and which are key to understanding the
national mentality as a specific attitude to the world of its carriers.

Determining the place of a "concept" in a series of linguistic terms is a
challanging but interesting task for linguists. And ongoing research within the
framework of conceptology is a vivid example of the continuing interest in this
phenomenon on the part of researchers.

Modern approaches to concept research

We can find different approaches to the analysis of concepts in the literature;
these concepts are often based on different descriptions and are based on
fundamental research materials.

Based on the information provided by modern literature, there are three main
sources that can be used to study concepts:

- lexicographic material;
- text material;
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- experimental material (psycholinguistic experiments).

Several researchers base their work based on the basic lexical implementation
of the concept — the so-called keyword. The ambiguity and high frequency of use
are the main criteria for determining a keyword. Synonyms, lexical-semantic field,
a group of cognate words can be considered in research to represent the notion of
concept. Since in these groups, the construction is also carried out "from the
keyword". In both cases, similar techniques and sources are used.

In present linguistics, there are many methods for researching concepts:
conceptual analysis, historical-comparative analysis, definitional interpretation,
component analysis, stylistic interpretation, distributive analysis, contextual and
textual analysis methods, cognitive interpretation of the results of describing the
semantics of linguistic means, verification of the obtained cognitive description from
native speakers, etc.

These methods cooperate, complement each other, which allows us to
examine the concept as an object of intercommunication between language, thinking
and culture. If descriptive, comparative and comparative-historical methods have
been used in linguistic research for a long time and do not require detailed
explanations, then the conceptual analysis i1s a comparatively modern research
method and is represented ambiguously by numerous researchers.

Conceptual analysis, first of all, is connected with the concept of the concept
sphere, which is the object of its research. The notion of the concept sphere is one
of the most important in cognitive linguistics and is defined as a branch of
knowledge, consisting of concepts as its units.

Even though a concept can be studied essentially through the lexical means of
its expression, the conceptual analysis must be recognised from the semantic
analysis of a word. With all the obvious proximity of their substantive tasks and
goals, they are in a certain sense opposite to each other: the lexical semantics goes
from a unit of a linguistic form to semantic content, and conceptual analysis — from
a unit of meaning to linguistic forms of their expression [21; 16].

The semantic analysis clarifies words, while conceptual analysis comes from
the understanding of the world. Knowledge of linguistic thinking is of great
significance in conceptual analysis.

There are many approaches to the analysis of concepts, ways of describing
them, based on the use of various research material. We consider the following
stages of semantic-cognitive research of concepts [19, p. 65]:

1. Construction of the nominative field of the concept.

2. Analysis and description of the semantics of the language means included
in the nominative field of the concept.

3. Cognitive interpretation of the results of describing the semantics of
linguistic means — identifying cognitive features that form the studied concept as a
mental unit.

4. Verification of the received cognitive description from native speakers.

The material of linguo-cognitive analysis is language, and the goals of such
research in various areas of cognitive linguistics may differ from an extensive study
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of language using a cognitive categorical-terminological apparatus to particular
modelling of the content and structure of individual concepts as units of national
consciousness (concept sphere). The study of the semantics of linguistic units
objectifying concepts allows access to the content of concepts as mental units.

The method of semantic-cognitive analysis concludes that in the process of
linguo-cognitive research from the content of meanings we move to the content of
concepts through a special stage of description — cognitive interpretation. Cognitive
interpretation is a stage of semantic-cognitive analysis, without which research
remains within the structure of linguistic semantics.

The semantic-cognitive approach in linguo-cognitive research shows that the
path of research "from language to the concept" is the most stable. The analysis of
linguistic means provides the most manageable and most practical way to identify
the signs of concepts and to represent the concept.

At this time, more and more scientists in their linguistic research are turning
to the method of frame analysis. But there is still no unambiguous definition of the
term "frame", which would include all aspects of this concept, the opinions of
scientists vary.

Frame analysis plays a significant role in the study of concepts, since each
language structure corresponds, as a rule, to at least one frame. This analysis is most
sufficient for words with a propositional type of meaning that presupposes the
presence of a certain situation. Currently, several frame analysis techniques involve
certain techniques (elimination, slot modification, etc.) [14; 2].

The etymological analysis allows us to discover the early history of the
concept and the dynamics of the formation of new or disappearance of previously
existing semantic features that make up its content, as well as to determine the
internal form of its name, which is an indispensable part of the conceptual minimum
[9].

It is very complicated to give a clear definition to any concept since its
meaning is ambiguous. Each person, depending on his experience, the social sphere
in which he is, distinguishes this concept individually. The differences even do not
need to be observed among speakers of different languages, differences may be
observed even between you and your childhood friend, as there are subjective and
personal aspects.

Experimental methods for the study of concepts, in particular, an associative
experiment allows you to receive information of an emotional and evaluative nature,
as well as distinguish the most vital elements of the concept. There are numerous
varieties of the associative experiment (open, directed, receptive, experiment on
subjective definitions), various typologies of associations were formed, allowing to
obtain definite results, based on the material of numerous languages, dictionaries of
associative norms were published. The basis for the establishment of the concept, its
associative links are the features of the cultural and historical formation of the nation.
And it cannot be equal for all peoples, taking into account territorial and climatic
variations.
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The associative experiment allows you to get as close as possible to the mental
vocabulary, verbal memory, cultural stereotypes of a given nation. There is a
widespread use of the associative experiment in psychology, psycholinguistics and
sociology. The effectiveness of the use of the associative experiment technique for
the study of vocabulary has been demonstrated by numerous authors. An associative
experiment helps to distinguish the content of a concept in the cognitive
consciousness of native speakers and to rank the peculiarities that form the concept
in terms of brightness. The core of linguistic consciousness includes those
associations in the associative-verbal network that have the most substantial number
of connections based on the principle of frequency.

The concept of the association was used as the foundation for many network
models of the mind, which are chains of units connected by associations of various
types. It is also essential for the definition of long-term memory, which is considered
originally an associative formation.

Since an increasing number of studies devoted to the study and description of
various concepts is carried out on the material of several languages and thus has a
comparative-comparative character, the methods of contrastive linguistics are also
actively used: it is in the mirror of another language that you can notice such signs
of a “native” concept, which previously avoided attention, mainly clearly identify
the national specifics of concepts, as well as see the difference between the concept
and the meaning of the word. The variations revealed when comparing linguistic
units are interpreted as cognitive differences of the concepts expressed by them in
numerous national conceptual spheres and are expressed in the language of cognitive
peculiarities [5, p. 573].

Song lyrics as a type of discourse

At the present stage of the development of linguistic science, the centre of
linguists' research raises the problem of studying song discourse. Linguists singled
out the significance of the study of this phenomenon not so long ago, at the end of
the XX century, but it has already become a very interesting basis for the study and
analysis of many of its parameters.

The concept of discourse 1s a concept of linguistics that is considered one of
the most frequently discussed and most extensively studied. The concept of
discourse is one of the central concepts of linguistics, which is studied in various
aspects of text linguistics, cognitive linguistics, pragmalinguistics and others.

The term discourse can be called fundamental in linguistics because it is not
only theoretical. Discourse is also a practical phenomenon of linguistics that can be
isolated and explored. This is a rather complex communicative phenomenon that
combines elements of information processing and extralinguistic factors. In science,
there is no single commonly used and generally accepted definition of the term
discourse, a holistic approach to this phenomenon, because different researchers
offer their interpretations of the term discourse.

The dictionary of linguistic terms interprets discourse as "a coherent text
combined with extralinguistic — pragmatic, sociocultural, psychological and other
factors; the text considered in the context of events; speech, considered as
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purposeful, social activities, as a component that participates in the interaction of
people and the mechanisms of their consciousness (cognitive processes)" [3, p. 225].

Well-known researcher of discourse T. van Dijk notes that the term discourse
can be used in the following meanings:

- discourse in a broad sense can be written, spoken, as well as have a verbal
and nonverbal component;

- discourse in the narrow sense is defined by the researcher as a written or
verbal product of communicative action;

- discourse as a specific conversation is always related to specific conditions
and context;

- discourse as a type of conversation is related to the types of verbal products,
rather than to specific communicative actions;

- discourse as a genre, namely, scientific discourse, political discourse, etc.;

- discourse as a generalized idea of a certain historical period, culture,
community [Dijk, p. 389].

A. Martyniuk notes that "discourse is a multi-valued term of text linguistics,
which is used by many authors in almost homonymous meanings" [11, p. 6].

Scholars place the concept of discourse next to a coherent text, a colloquial
form of a text, a dialogue, a certain group of expressions that are combined by
semantic categories, written or oral speech behaviour. That is, such a form of speech,
which gives an understanding and explanation of a concept, event, contains a
message about a particular event, phenomenon, description of the environment, etc.

1. Lysychenko understands discourse as a complex sociolinguistic
phenomenon of the modern communicative environment, which, firstly, is
determined (directly or indirectly) by its sociocultural, political, pragmatic-
situational, psychological and other (ascertaining or background) factors, and
secondly, has visible — linguistic (coherent text or its semantically significant and
syntactically complete fragment) and invisible — extralinguistic (knowledge of the
world, thoughts, guidelines, purpose, addressee, necessary to understand this text)
structure and, thirdly, characterized by the commonality of the world, which is
built during the development of the discourse by its reproducer (author) and
interpreted by its recipient (listener, reader, etc.) " [9].

Thus, discourse is, figuratively speaking, the existence of a text, information
and statement of certain facts, events in our subconscious. This is how we
comprehend, understand and transmit certain information about an event, object or
phenomenon.

The song is a very common genre of art among people. Apparently, in modern
society, most people are addicted to music and can not imagine their existence
without it. Music accompanies us everywhere: on the street, in transport, in the store,
at school, at university and work. The song has a very significant impact on people
through melody, words and rhythm, which is why it is impossible to underestimate
the significance of music in our lives. The song of a particular period reflects the
emotions, states, experiences, life values, social stereotypes of mankind, inherent in
society at a certain time, period.
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Songtext as one of the types of text in a rather specific way reflects the
characteristics of the traditional text; this kind of text is also distinguished by special
originality if we compare it with the texts of traditional poetry. The special
originality of the song, compared to traditional poetry, is the use of interesting
lexicon, abbreviations, new sound and coincidence of sounds.

The process of performing a song and music work is a kind of communicative
act. In the process of activity, the components of verbal and nonverbal nature create
a coherent and coherent work, creating a communicative effect, ie there is an
invisible connection between the singer and listener, but if you think about it, he runs
through our consciousness, influencing our life ideas, principles, behaviour and
emotions.

Considering the communication model, we can conclude that when
performing a song and music work, the following functions are realized:

- emotional (author's assessment);

- conative (influence on the addressee with the words of the song);

- referential (transfer of content-factual information from the addressee to the
addressee);

- poetic (use of tropes and speech figures in the text of the song);

- phatic (establishing contact between the performer and the listener);

- metalanguage (focused on the language code) [24, p. 76].

For a long time, song discourse researchers considered as one of the varieties
of the discourse of lyrical poetry. This fact due to the presence of many common
features:

- features of composition construction;

- the use of artistic means by which images are created;

- the presence of subtext.

Songs are an extremely multi-genre aspect of culture in general. The main
musical directions include: pop music (performers of this direction of music are
characterized by emotionality, they prefer electric guitars and percussion
instruments); rap (performing a recitative to a rhythmic sound); R&B (typical use of
melisma by performers in combination with dance music); jazz (a special feature of
this direction is improvisation); instrumental music (only a melody performed by
musical instruments unaccompanied by vocalists); folk music (creativity of an
individual nation, based on its historical heritage, traditions); electro (music, for the
creation of which drama machines are used); music in the style of trance (musical
works in this area are characterized by hypnotic moods); disco (dance music); house
(a combination of disco using drum machines); techno (artificial sounds with
repetitions); funk (direction of African American music with a dedicated use of
percussion instruments); rock music (monotonous rhythm with a strong sound of
electric guitars and percussion instruments); ethnic music (music with the use of
harmonic features); classical music (academic music that pursues the genres of
sonata, symphony, opera); country (music, the characteristic sound of which is
provided by electric guitars with steel strings).
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If we take as a basis the definition of discourse as "a set of thematically related
texts with their inherent linguistic features", the concept of song discourse can be
described as a set of lyrics, which have certain features — thematic, lexical and
syntactic.

Song discourse is defined as an artistic phenomenon and, of course, a type of
speech practice. It is a path to a certain meaning, the essence of the oral model of
speech practice in general. Song discourse is certain integrity, set or system
consisting of a musical and linguistic subsystem. Thus, we can conclude that the
song discourse is a set of texts of musical works, thematically combined with some
common features [38].

Thus, the above interpretations of the term "concept" show the
multidimensional nature of its meaning. Fundamental research in the field of
defining and analyzing the content of the term "concept" continues, but a unified
approach in linguistics has not yet been discovered.

Scientists regard that for the formation of concepts and their existence,
language itself is not required. Language is needed for the exchange of concepts
(thoughts) in the process of communication. But for this, first of all, it is necessary
to verbalize concepts.

In a language, a concept can be verbalized by separate words or phrases,
phraseological units, sentences and whole texts. To convey a particular concept
associated with a stable sensory image, the meaning of a single word is sufficient.
However, as these meanings become more complex, it becomes necessary to activate
additional concepts (knowledge) and the sense of whole phrases or sentences.

The analysis of concepts is very essential for linguistic research, it allows to
look deep at many cultural values and spheres of the cultural world, as well as
highlight the distinctive components of associative series, features of the use of
concepts, and also identify the features of the content of a mental unit, a concept,
due to the cultural and historical development of the nation.

The songtext can be considered one of the types of discourse due to the
presence of the following features: a communicative situation inherent in the text;
the structure of the text, which determines its features in each case; oral and written
implementation of the text; its emotional component. The song text is always a
coherent text, the purpose of which is to convey the main idea of the author or
performer.

Features of the concept "love" in song discourse

Lexeme love is the core of the concept of love in English song discourse,
which, according to the definition of dictionaries, has an extensive semantic field.
The composition and structural organization of the analyzed concept indicate the
originality, complexity and versatility of the English-speaking mentality. To analyze
the lexical unit love, we will consider its different definitions in various dictionaries.

The Macmillan English Explanatory Dictionary provides the following
definitions of the lexical unit:

1) a very strong emotional and sexual feeling for somebody;
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2) the feeling of liking / caring for somebpsy (a member of a family / close
friend); 2a) things, ideas, places, etc.;

3) someone who somebody has a sexual or romantic relationship with; 3a)
something to enjoy very much;

4) someone who somebody likes very much because they are kind;

5) at the end of a letter to somebody who somebody knows well;

6) used for talking to a husband/wife/girlfriend etc.; 6a) used when addressing
an unknown woman;

7) ‘no points’ in tennis [40].

First, the lexeme love in English denotes a strong emotional feeling or sexual
attraction to someone. In addition, the lexeme means passion, feelings for family
members, for other people, something that a person likes very much or if we talk
about favourite places. Secondly, the lexical unit is used when naming the object of
love, the person himself. Thirdly, this unit is used to indicate the score in tennis —
‘0’. Fourth, love is written at the end of the letter and is used in the meaning of
goodbye. Fifth, the lexeme is used in addressing a stranger.

In Oxford Learner's Dictionaries, the lexical unit love 1s determined as:

1) a very strong feeling of liking / caring for somebody / something (a member
of a family);

2) a strong feeling of romantic attraction for somebody;

3) the strong feeling of pleasure that something can give;

4) a person / a thing / an activity to be liked very much;

5) as a friendly way to address somebody;

6) a score of zero points [42].

Thus, in the Oxford dictionary, the meanings of the lexical unit love are
reduced to the following: first, as in the Macmillan dictionary, love is used in the
sense of a strong feeling for someone who a person cares about, this can be, for
example, family members, friends; secondly, a strong feeling for who the person is
in a romantic relationship with; thirdly, the lexeme is used in the sense of a sense of
pleasure from what you like; fourthly, the lexeme is used in the meaning of
addressing someone; fifth, it means the score in tennis — (‘0’).

In the Longman Dictionary of Contemporary English, the lexical unit love is
defined as follows:

1) a strong feeling of caring about somebody (a member of a family / a close
friend);

2) a strong feeling of liking somebody + sexual attraction;

3) somebody you feel a strong romantic / sexual attraction to;

4a) a strong feeling of pleasure and enjoyment that smth can give somebody;
4b) something giving somebody a lot of pleasure and enjoyment;

5) ‘no points’ in tennis [39].

In this case, the lexical unit is determined as the desire to show concern for
family members or close friends. Here the meaning of the lexical unit appears to be
narrow. Moreover, the meaning of a lexical unit is sympathy for someone in
combination with sexual attraction. As in other dictionaries, in the Longman
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dictionary, the lexical unit love has the meaning of the object of love, sympathy,
sexual attraction. The lexeme love is used to mean what you like, what you bring
pleasure. Finally, the meaning of the love ‘0’ is also represented in the list of means.

In the Cambridge Dictionary, the lexical unit love is defined as follows:

1) A deep affection for another adult, including romantic and sexual attraction,
or a strong attachment to a friend or family member;

2) Someone for whom you have strong romantic feelings and are attracted to;

3) A warm or affectionate way of addressing someone;

4) A word placed before your name when signing letters or cards to friends or
relatives;

5) A strong feeling of affection or preference for someone or something;

6) Something that gives you great pleasure or enjoyment;

7) In tennis - a score of zero points [25].

The dictionary defines the lexical unit love in a similar way to other
dictionaries as a feeling of affection, a strong romantic feeling, a feeling of affection
and enjoyment. Besides, the word love can be used to address someone and,
therefore, express someone’s affection to that person.

The lexical unit love is defined in Merriam-Webster as follows:

la) (1) strong affection for another arising out of kinship or personal ties; 1a
(2) attraction which is based on sexual desire: affection and tenderness felt by lovers;
la (3) affection which is based on admiration, benevolence,or common interests; 1b)
an assurance of affection;

2) warm attachment, enthusiasm, or devotion;

3a) the object of attachment, devotion, or admiration; 3b (1) a beloved person;
3b (2) used as an informal term of address (BrEn);

4a) unselfish loyal and benevolent concern for the good of another: such as
(1) the fatherly concern of God for humankind; (2) brotherly concern for others; 4b)
a person's adoration of God;

5) a god (such as Cupid or Eros) or personification of love;

6) an amorous episode: love affair;

7) the sexual embrace: copulation;

8) a score of zero (as in tennis);

9) capitalized, Christian Science: GOD [41].

The dictionary entry of the last dictionary is more detailed than in the
previously indicated dictionaries. First, as in previous dictionaries, strong affection,
disposition, sympathy for someone are indicated. Then it is noted that love is sexual
attraction, adoration, admiration for someone due to the presence of common
interests. The meaning of the lexical unit indicates that it is used as a confirmation
of love, affection. As in other dictionaries, there is a meaning as the object of
admiration, love. Also in the meaning of a lexical unit, there is the following:
informal appeal. It should be noted that in each dictionary entry, where there is a
given value, it 1s indicated that such a form of treatment can be perceived as an insult:
sometimes women find such treatment of love offensive. In addition, the dictionary
entry contains the meaning of caring for the welfare of another person.
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A distinctive feature of this dictionary entry is that only in it does the meaning
appear, lexical unit love, associated with religion directly, namely worship, love of
God in a religious aspect. The lexical unit love can act as the personification of love,
used in the sense of ‘God’ (God of love, Cupid). In addition, the lexical unit is used
in the meaning of sexual intercourse or love communication, relationships. Finally,
the dictionary entry also contains the meaning of love — ‘0’ (tennis score).

We can conclude that in all these dictionaries the lexical unit Love is
represented by the following meanings:

1) warm, deep, tender feeling of affection for somebody;

2) passion, sexual desire for someone;

3) beloved person;

4) strong liking for someone;

5) sexual intercourse.

The general definition of Love is as follows: a feeling of deep affection,
passion or strong liking for a person or thing. Thus, the seme Love is the sum of the
semantic components that are part of it: feeling + affection (great degree) + passion
+ liking (great degree) + object.

In addition, the analysis of associative norms seems important, because it is
in the course of associative experiments that such features of the concept are
revealed that are not recorded in dictionaries. For example, vividly conceptualize
love traits such as family or negative emotions that are not mentioned in dictionary
entries. Thus, in the analysis of associative norms identified by researchers of verbal
associations of ‘English Small World Of Words’ [45], we noted the following
cognitive features of the concept of LOVE in the language consciousness of native
English speakers:

1) love can have a physiological basis: make, hugs, bed, lover, sex, kiss;

2) love and family interrelated concepts: baby, home, kids, mother, husband,
children, family, marriage;

3) love can cause a variety of emotional states: care, caring, adore, hate, like,
anger, sad, joy, sweet, happiness, happy, peace, cry, warm, relax, deep, soft.

Thus, the analysis of associative norms gave an idea of the relevance of certain
features of love for native English speakers and helped to supplement the interpretive
layer of the concept of love.

Analysis of the concept of Love on the materials of modern English songs

Analyzing the lexical material of verbalization of the concept of love on the
materials of modern English songs, it should be noted that the context plays a
significant role in the acquisition of meaning in the text. In a broad sense, the context
1s the linguistic environment of a particular linguistic element, the words and phrases
that precede and follow it, as well as the relationship and connections with these
words and phrases that affect its meaning and perception [4; 1]. This gives ground
to believe that the concept of love is verbalized not only due to the semantic
connections of the lexical unit love in its usual use for speakers of this language but
also due to lexical units and phrases that acquire new meanings in context within the
English lyrics of the XXI century.

50



To analyze the concept of love, we will use a contextual-interpretative

analysis (study of lexical units in a particular context). During the analysis of the
lyrics, 6 thematic groups were identified based on the specifics acquired by the
lexical unit love in its context: Love / Cure, Love / Perfect, Love / Need, Love /
Sacrifice, Love / Sexual Relationship and Love / Game.

Consider the material of the songs of English artists vision of love in each of

the thematic groups. The thematic group Love / Cure reflects the understanding of
love as a medicine for all diseases. The author does not know what it is like to be
sick when he is near a beloved person. Love is understood here not only as the
healing of the body but also as the salvation of the soul, for example:

If I can't find the cure, I'll

I'll fix you with my love

No matter what you know, 1'll

I'll fix you with my love

And if you say you're okay

I'm gonna heal you anyway

Promise I'll always be there

Promise I'll be the cure (Lady Gaga «The Cure») [34].

In the following example, the lyrical hero feels absolute happiness, the most

peaceful days in his life he considers those he spent with his beloved. Now he does
not understand those who are disconcerted, and he is never disappointed, for
example:

Love will keep me believing

Through the dark, can you hear me calling?

Holding on when I'm dreaming

Love is all, love is all, love is all

Holding on when I'm dreaming

Love is all, love is all

Love will keep me believing (Yanni «Love Is All») [36].

In another text of the song, love gives wings and sounds like a blissful

symphony in the soul of a heroine in love. The whole world was filled with feelings
of boundless love and hypnotic happiness, for example:

Constantly, boy you played through my mind like a symphony

There's no way to describe what you do to me

You just do to me, what you do

And it feels like I've been rescued

I've been set firee, [ am hypnotized by your destiny

You are magical, lyrical, beautiful

You are, and I want you to know baby (Selena Gomez & the Scene «Love
You Like a Love Songy) [35].

In the Love / Cure thematic group the lexical units ill, pill, to heal and

salvation, to let free, to rescue, rescued, set free, keep me believing, dreaming, hear
me calling, etc., which are in a close context with lexical unit love and its derivatives
are also included in the interpretive layer of the concept of love.

51



The Love / Perfect thematic group reflects the author's understanding of love
as something sublime, accomplished. The lyrical hero of the songs is sure that this
is a real feeling that will withstand any challenges. Every moment spent with a loved
one is wonderful. Love for him appears as magic that fills his heart and everything
without a trace, for example:

Whenever I'm alone with you

You make me feel like I am free again

Whenever I'm alone with you

You make me feel like I am clean again

However far away I will always love you

However long I stay I will always love you

Whatever words I say I will always love you (Adele «Love song») [27].

Love is the source of happiness for which a person is able to go to the ends of
the earth to prove the full force of his feelings:

I could make you happy, make your dreams come true

Nothing that I wouldn’t do

Go to the ends of the earth for you

To make you feel my love (Bob Dylan «Make You Feel My Love») [30].

Love is a blinding, but at the same time beautiful feeling, in which even the
imperfections of the object of adoration become perfect:

Cause all of me loves all of you.

Love your curves and all your edges,

all your perfect imperfections. (John Legend «All of Me») [32].

In the thematic group Love / Need lexical units and phrases: to need, precious
air, not complete, feel so high, come alive, need to be free, which are in close context
with the lexical unit love and its derivatives, are also included in the interpretive
layer of the concept love, for example:

I need your love

I need your time

When everything's wrong

You make it right

1 feel so high

I come alive

I need to be free with you tonight

I need your love

I need your love (Calvin Harris «I Need Your Lovey) [31].

The Love / Sacrifice theme group presents the understanding of love as a
feeling that makes you sacrifice. In many lyrics, the lyrical hero's songs make one
wonder whether it is worth sacrificing for the sake of love, or whether it is worth
sacrificing love for freedom. Love is a selfless feeling, for the sake of love the hero
1s forced to sacrifice his whole existence. So in the following example, the hero
wonders whether to change for the sake of love:

1 will never sacrifice my love, not even for you

You know I don't play it safe
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Sometimes you have to break the rules (Black Atlass feat. Jessie Reyez
«Sacrifice») [29].

In the thematic group Love / Sexual Relationship lexical units and phrases: to
feel the touch of body cling, to make love, to make sweet love, just a lover, rock, got
a bad reputation, temptation, which are in close context with the lexical unit love
and its derivatives, are also included in the interpretive layer of the concept of love,
for example:

I'm talkin' to ya

See you standing over there with your body

Feeling like I wanna rock with your body

And we don't gotta think 'bout nothin' ("Bout nothin’)

I'm comin' at ya

'Cause I know you got a bad reputation

Doesn't matter, 'cause you give me temptation

And we don't gotta think 'bout nothin' (Ariana Grande «Side to Side») [28].

Consider the thematic group Love / Game. Frequently love is compared to a
game, in one case being its antipode, and in another, on the contrary, is the definition
of the concept itself. Love is not just a game, it is something more meaningful and
essential for both partners, for example:

Love is more than just a game for two

Two in love can make it

Take my heart but please don't break it

Love was made for me and you (Joss Stone «Love (L-O-V-E) ») [33].

As we can see, from the analyzed texts lyrics of English songs the individual
perception of the feeling of love, and hence the worldview of the author of a song is
expressed in a specific and unique selection of lexical means of the representatives
of the concept of love. For some, love is a complex feeling that brings only pain,
suffering and disappointment, for others — joy and happiness, the ability to feel and
understand the thoughts of a loved one.

Thus, on the material of the lyrics of the English song discourse of the XXI
century. we analyzed the concept of love, which complemented the field of this
notion.

The analysis of the lexical unit love according to the data of various
dictionaries made it possible to identify the conceptual and value layers of the
analyzed concept. All dictionaries have common meanings of the lexical unit love
that helped us to analyze the given notion.

The theme of love in the English-language song discourse is a special layer
that embodies the linguistic picture of the world of the ethnos. The analysis of
English-language song material revealed that the concept of love is frequently
represented in modern songs of the lyrical genre belonging to the XXI century. As
we can see from the analyzed texts of English songs, the individual perception of the
feeling of love, and therefore the worldview of the song's author, is expressed in the
specific and unique selection of lexical means of representatives of the concept of
love. The concept of love is associated with such concepts as cure — to heal a person
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in love; betrayal, separation, meeting, sacrifice — to change themselves or their
freedom for the sake of love, game — to risk their freedom for love, suffering. A
special place in the field of the love concept is occupied by the lexeme kiss.

We can conclude that the concept of love in the lyrics of English songs has a
rather complex structure. The conducted research made it possible to single out
several rooted expressions to denote the concept we are studying.

Conclusions. Taking the concept as a unit of the mental code as a basis, we tried to
identify the universal and specific cognitive features of the concept "love" in the
English song discourse. In the process of research, we studied modern scientific
ideas about the concepts of song discourse, concept, concept sphere and modern
approaches to concept research.

At the present stage of the development of linguistics, much attention is paid
to the problem of studying song discourse. Studies of song discourse have occupied
an important place in the field of linguistics not so long ago, since the end of the XX
century.

Song discourse is a set of lyrics that have certain common features that
combine them — thematic, lexical and syntactic. In general, the phenomenon of song
discourse is interpreted primarily as an artistic phenomenon and, of course, a type of
speech practice. Song discourse is outlined as a way to understand a certain meaning.

Love is an extremely complex phenomenon that exists in a person's mental
and emotional life, it is a positive and very important feeling that is inherent in every
person. There is no common interpretation of the concept of love in the world,
everyone explains and understands it in their own way, but the understanding,
definition and idea of humanity are common in the fact that without love nothing
can exist — it surrounds us everywhere.

The analysis of the lyrics of the English song discourse allowed us to identify
6 main thematic groups of the concept of love, namely: Love / Cure, Love / Perfect,
Love / Need, Love / Sacrifice, Love / Sexual Relationship and Love / Game. Thus,
the organization of the emotional concept love is a hierarchy of its semantic
components. In the lyrics of the analyzed songs, phrases containing the token love
are most often used to express and denote not only the feeling itself, but also the
object to which this feeling is addressed.

Such verbalisations coincide with the interpretations of love made in previous
studies. According to the preceding research the concept of love was viewed as a
game or play as well. However, previous studies found that love had a meaning of
journey, magic, madness, unity, place, war and flame. Such meanings were missing
in the song lyrics analysed in this paper. Therefore, the concept of love aquired softer
and milder interpretations in modern English songs.
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TEMA 2. JTIHT'BO-CEMIOTUYHI JOCJII/KEHHA MOBHUX TA
MOBJIEHHEBUX OANHUILb.
IHTEPMEAIAJIBHI ITIIAXOAU 1O AHAJII3Y XYJAOXHBOI'O
MOBJIEHHA

Liudmyla Pradivlianna
A SEMIOTIC APPROACH

TO THE STUDY OF SURREALIST POETRY

The twentieth century marks a special stage in the development of both
European and world artistic thought, when the boundaries between artistic,
philosophical, and scientific modes of thinking began to blur. The emergence of
surrealism in the early 1920s demonstrated not only the expansion of aesthetic
experience but also a fundamental shift in the understanding of creativity as a
process that exceeds rational control. In this sense, surrealism appeared as a
continuation of the avant-garde search for new means of representing reality, yet it
also became a philosophical experiment — an attempt to reveal the hidden
mechanisms of the unconscious that govern imagination and language.

The study of surrealism has gone through several methodological stages —
from art-historical description and psychological interpretation to structural,
semiotic, and intermedial analysis. Contemporary scholars emphasize the
productivity of the semiotic approach, which allows one to consider the surrealist
text as a complex system of interacting signs, where the boundaries between word,
image, and symbol are intentionally destabilized. Such an approach makes it
possible to explore the transformation of poetic language into a multidimensional
code of meaning, through which surrealism expresses its key ideas: the merging of
dream and reality, the liberation of imagination, and the discovery of “absolute
reality,” or surréalité [3].

Theoretical Foundations of Semiotic Analysis of Surrealism

The application of semiotic concepts to the study of surrealism is not
accidental. The surrealists themselves viewed the work of art as a sign, a
manifestation of the hidden logic of the unconscious. In André Breton’s Manifesto
of Surrealism (1924), art is defined as the result of “psychic automatism in its pure
state,” which is intended to express “the real functioning of thought.” From this
perspective, the poetic text ceases to be merely a linguistic construct; it becomes a
coded representation of inner experience.

Semiotics, as developed by Ferdinand de Saussure, Charles Sanders Peirce,
Roland Barthes, and later Umberto Eco, provides a powerful methodological tool
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for interpreting such forms of artistic expression. The distinction between signifier
and signified (Saussure, 1916) and Peirce’s triadic model of the sign (representamen,
object, interpretant) make it possible to analyze surrealist imagery as a dynamic
interplay between linguistic form, mental representation, and the reader’s
interpretative act.

Surrealist poetry is open to an unlimited plurality of meanings. In this sense,
it anticipates the poststructuralist understanding of language as a self-generating
system of signs that resists closure. Its linguistic ambiguity, metaphorical density,
and irrational associations create a semantic field where every sign functions
simultaneously as a reference, a symbol, and a stimulus for new associations.

The methodological foundation of our work was formed by the postulates of
linguistics and semiotics. In a review of the first volume of French linguist and
lexicographer Alain Rey's book “Theories of Sign and Meaning,” dedicated to the
history of semiotic theories, American scholar Paul Boussac critically notes that Rey
sees the problem in linguists' insufficient awareness of the “roots” of semiotics,
which date back to the pre-Socratic thinking and were developed by subsequent
philosophical traditions. Rey believes that rejecting these texts (or such
“background”) significantly limits the credibility and argumentation of linguistics.

Challenging the need to delve into centuries-old philosophical debates,
Boussac proposes an alternative principle for explaining the meaning of semiotics.

Paul Bouissac discusses the role of surrealism in the development of semiotic
scientific approaches and methodology in his article “Semiotics and Surrealism.” In
1979, when semiotics was actively developing under the ambitious plan of becoming
“the science of all sciences,” and, as Bouissac writes, various disciplines found it
promising to “translate” their conceptual terminology into semiotic terms and adapt
their research goals and methodological principles accordingly, the question of
“paternity” in the semiotic tradition was actively discussed, among other things. As
1s well known, Ferdinand de Saussure and Charles Peirce are considered the
founding fathers of modern semiotics.

Challenging Peirce's role in the development of semiotics without diminishing
the significance of his theory, which was discovered late by scholars, Boussac
suggests that without the development of structural linguistics, information theory,
and a number of other disciplines, the American scholar's ideas would have gone
unnoticed. Paradoxically, Boussac argues that Charles Peirce, who developed his
theory in detail, is not the father, but rather the son, of semiotics. Ferdinand de
Saussure, whose contribution the scholar describes as “modest” [4, p. 381], initiated
an important line of research (not philosophical in nature) that marked the beginning
of semiotics in Europe.
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According to the scientist, a significantly greater influence on the
development of science was exerted by four factors: the semi-random
interdisciplinary migration of successful models between traditionally non-
collaborating sciences (such as, for example, the model of Propp, who studied the
morphology of fairy tales and used botanical taxonomy, or the models of cultural
anthropology of Levi-Strauss, who relied on structural linguistics, especially
phonology), the development of technologies (communications, cybernetics, etc.),
the development of ethology and, not least, the influence of various socio-artistic
movements [4, p. 49-50].

Among the most influential schools of the interwar period, whose impact on
epistemological attitudes has been "somewhat overlooked," Boussac names Dada
and Surrealism.

Indeed, a reductionist approach to these movements as merely a stage in the
development of the visual arts and literature fails to take into account that the
Surrealists set themselves ambitious goals — “no less than to change life as a holistic
phenomenon, that is, on a mental and social level. They denied the value of literature
as such and claimed that their humanist revolution had epistemological
consequences’ [4, p. 50].

Although some of Breton's and other surrealist theorists' assertions sound
naive a century later, their influence on the development of subsequent semiotic
thought cannot be denied.

Thus, Claude Lévi-Strauss, the founder of structural anthropology, wrote: “It
was from the surrealists that I learned not to be afraid of unexpected and daring
juxtapositions" and, following the example of surrealist collages, in 'Mythologiques,'
I also analyzed the material of myths and reassembled its fragments to extract
additional meaning”.

Roland Barthes recognized surrealism as the only historical parallel to
structuralist activity: “It was surrealism that probably produced the first experiments
in structural literature” [3, p. 254].

The Surrealists had a significant influence on the Prague linguistic circle.
Karel Teige, a Czech surrealist artist, wrote: “Surrealism is simultaneously a new
stage in the history of modern art, a new form of understanding the human world,
and a tendency toward a new way of life” [cit. in 4, p. 52]. Jan Mukatovsky also
devoted several of his works to this avant-garde movement and argued about the
endowment of signs with meta-semiotic significance (value) in poetic and artistic
surrealism.

In his article “Art as a Semiological Act”, Jan Mukatovsky writes about shifts
in epistemological foundations in science, which, in his opinion, are often preceded
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by radical changes in the visual arts: “art, more than any other social phenomenon,
is capable of characterizing and representing a given era”.

Bouissac develops similar ideas and, drawing on the opinions of a number of
scholars, asserts that “the dynamics of visual thinking allow one to express oneself
more easily through painting than through writing. <...> Art is capable of conveying
observations that no amount of scholarly language could convey” [4, p. 53]. Only
the theoretical assimilation of new ideas from artistic revolutions, which sharply
contrast with the “slow evolution of linguistic structures” [4, p. 54], leads to the
emergence of new fundamental categories of nascent scientific thought.

Boussac sees the Surrealist revolution and Dada as representing the ideas that
would shape the semiotic discourse of the 1940s. Unlike Cubism, which was still
dependent on the depicted object or the forms it decomposed, and Futurism, which
was overly preoccupied with machines, artistic Surrealism approached the very
origins of semiosis.

As examples of semiotic action, the scholar suggests the work of Marcel
Duchamp, whose works “profoundly shook the universe of the plastic and visual
arts, so ordered and immobile that their status as signs was barely perceptible” [4, p.
54]. Duchamp questioned the very definition of the work of art by exhibiting ready-
made objects, stripped of their usual function (the famous urinal “The Artist's
Fountain”), as art objects, thus ‘exploding’ social norms that, according to the artist,
limited people in their desire to live as they pleased. Such a revaluation of the role
and function of the object can be seen as a strong semiotic statement. Similarly,
Duchamp's Bride, stripped of her bachelors, represents, according to Boussac, “a
semiotic problem in which elements are placed in a context that gives them the status
of signifiers, yet they are deprived of the corresponding signifieds. ... the very
concept of the sign is stripped naked” [4, p. 54].

Marcel Duchamp himself explained that he wanted to get rid of the "physical
aspect" in his paintings, rejecting "physically" attractive images and depicting ideas
in his works. Therefore, he attached great importance to the titles of his works. “I
wanted to put painting at the service of the mind,” Duchamp said in 1946. “And my
paintings immediately acquired a reputation as 'intellectual' and 'literary'.”

Similarly, the systematic distortions, displacements, and recombinations of
cultural objects in the works of another famous surrealist, René Magritte, lead to the
dismantling of a familiar and meaningful environment, the semiotic nature of which
is revealed in this disarticulation/dismemberment [4, p. 55].

In the context of semiosis and the competition of semiotic systems, a series of
Magritte's paintings is particularly interesting. One of his most famous canvases
depicts a smoking pipe, beneath which is the calligraphic inscription, paradoxically
written: "This is not a pipe." In a manner characteristic of surrealism, the artist
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creates a work that challenges the automatism of thought and habits of perception.
On the one hand, there's the drawing of a pipe, a perfectly iconic image that Michel
Foucault describes as schematic and academic (it's not surrounded by other objects
and doesn't even cast a shadow), whose function is precisely to be recognizable,
“with all the unequivocality and certainty” [6, p. 16]. On the other, there's the phrase,
perfectly scrawled in academic handwriting, denying the drawing: “This is not a
pipe.” What's stronger here—the artistic image or the language that denies 1t? Whose
authority is greater—Ilanguage (we're accustomed to believing what we read) or the
image (we believe our eyes).

Tired of the incessant debates surrounding the Pipe, Magritte himself wrote
that the painting actually depicts not a pipe, but an image of one. And the inscription
1sn't a pipe either. This is likely why the painting is called ‘The Treachery of Images’
— and Magritte's goal, as Foucault writes, i1s “to unsettle all the traditional
relationships between language and image” [6, p. 21], quoting Magritte himself:
“Between words and things, it is possible to create new connections and clarify
certain properties of language and objects, usually ignored in everyday life” [6, p.
48].

Let's take another example of Magritte's play on words and images. In the
painting “The Art of Conversation,” Magritte depicted two tiny figures against a
backdrop of enormous boulders standing like a wall, among which one can discern
the letters that form the French words REVE (sleep), TREVE (truce), or CREVE
(death). A sinister super-reality is created of things and objects surrounding us,
coming to life and observing us, a world of things and words that our habits of
thought prevent us from recognizing or comprehending.

Jan Mukatovsky considers the shock evoked by surrealist paintings entirely
justified. Mukatovsky sees art as the purpose of tentacles with which man senses
changes in reality. Art, which, under the pretext of reflecting objective reality,
depicts the world as a familiar and unbroken spatio-temporal connection, according
to the scholar, conceals true reality and serves as a means of consoling and even
deceiving man.

The essence of surrealist semantic construction is that the depicted thing or
creature, torn from its familiar and understandable environment by the surrealist
artist and deprived of the unambiguity of its practical purpose, acquires a wealth of
"unpredictable" properties. “The thing holds the entire space under threat” and itself
determines the direction of its movement, becoming “the image of other things,”
which it resembles either externally or through its temporal and spatial associations.
It is precisely these “things that have broken free,” which so disorient the
viewer/reader, that Mukafovsky considers the basis that significantly brings
surrealist painting and poetry closer together: “surrealism, both in painting and in
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poetry, draws attention not to the sign, but to the thing implied by it; The thing itself,
not the sign, assumes the role of a symbol replacing other things”. The poetic word
or artistic line and color scheme yield their meaning to the liberated thing they
depict.

A work of art, by virtue of its semiological character, must be considered a
sign that cannot be identified with either the individual consciousness of the author
or the perceiving subject, or with the thing. This sign consists of the “work-thing,”
created by the artist and functioning as a sensory symbol (and implying another
indefinite reality, which becomes the “general context of so-called social
phenomena”), of the “aesthetic object,” residing in the collective consciousness and
functioning as meaning, and of the attitude toward the designated thing, directed
toward the general context of social and public phenomena (philosophy, politics,
religion, economics, etc.).

Mukarovsky believes that the study of the structure of a work will be
incomplete without focusing on the semiological character of art: “Only a
semiological point of view allows theorists to recognize the autonomous existence
and inherent dynamism of artistic structure, to understand the development of art as
an immanent movement, which, however, is in a constant dialectical relationship
with the development of other areas of culture”.

The Semiotics of the Image and the Word

Due to our philological specialization, we are interested in issues of visual art
as they relate to poetic creativity. The new values of the surrealists, their views, and
aesthetic concepts influenced the formation of a new artistic language. As the
contemporary Western scholar of surrealism, J. Mead, asserts, “no matter from what
perspective the surrealist image is interpreted, it inevitably remains a linguistic
phenomenon” [11]. The desire to tear the image from its usual associations and
linguistic constructs caused a break with traditional linguistic methods. The
American scholar J.H. Matthews, in his article “Poetic Principles,” explains how
much good critics have overlooked because they applied criteria and standards tested
on classical examples to the study of surrealist poetry, which could not allow for the
proper evaluation of poetry that was completely different from traditional poetry [ 10,
p. 29]. Therefore, for criteria for studying/reading surrealist poetry and
understanding surrealist imagery, we should turn to the surrealists themselves.

The combination of elements of literature, painting, and music in a single
ensemble can be traced in the works of many writers and poets. In such artistic
symbiosis, the language of each art form exerts a "transformative influence on other
artistic languages" [11, p. 143], acquiring special properties not inherent in it alone.
Proclaiming the idea of cultural polyglotism, Yuri Lotman asserts that cultural texts

“are always realized within the space of at least two semiotic systems" and points
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out the inadequacy of examining a text "from the perspective of any single linguistic
system” [11, p. 143].

The semiotic dimension of surrealism is also linked to its aspiration toward
intermediality — the synthesis of verbal and visual forms. In many surrealist works,
especially in illustrated poems or texts accompanied by drawings (for example, by
Paul Eluard and Max Ernst, or Leonora Carrington’s poetic miniatures), the image
does not illustrate the text but interacts with it on the level of meaning. The interplay
of verbal and pictorial signs forms an open network of interpretations, emphasizing
the polysemantic and self-reflexive nature of surrealist art.

The phenomenon of intermedia has compelled researchers to focus primarily
on the specificity of intra-textual connections in works of art, based on the
interaction of the languages of different art forms. This is a specific form of cultural
dialogue, realized through the interaction of artistic images or stylistic devices. A
more in-depth study reveals that various imagery can interact within a work of art,
creating what's known as a poly-artistic work, in which the expressive means of
different art forms create a three-dimensional and multidimensional artistic image.

Visual Nature of Surrealist Poetry and Its Verbal Expression

Surrealism is known as an avant-garde movement in literature and art of the
early XX century whose followers tried to penetrate into the depths of the human
unconscious and reveal its functioning in specific imagery.

Analysis of contemporary literature on surrealism (we wrote about in elsewhere
[14, 15]) reveals a significant number of scientific works regarding different aspects
of this phenomenon whereas the issue of its verbal expression hasn’t been properly
studied yet.

Nowadays scholars often regard surrealist poetry in terms of lingvo-poetic
experiment. Linguistic experiment is understood as an activity, aimed at artistic and
/ or scientific research of one’s own aesthetic and cognitive abilities and argues that
the creative experiment is based on the process of maximal disclosure of the
language potential.

Surrealistic experiment started with a phrase that Andre Breton, an
acknowledged leader of the movement, claims to have heard once in his mind and
mentions in the First Manifesto: “There is a man cut in two by the window” [5, p.
21]. It astonished him by its visual quality and led to a chance discovery of
“Surrealist Image” and automatic writing. Automatism, as well as intensification of
contradictions, became main features of this poetry and the core of surrealist
aesthetics from the outset.

The poets assigned it “the role of privileged vehicle for bringing forth into the
conscious mind the creative forces of the unconscious” [14, p. 3]. The formula for
its creation was taken by Breton from Pierre Reverdy: “The image <...> can not
arise from a comparison but from the bringing together of two more or less distant
realities. The more the relationships of the two realities brought together are distant
and apt, the stronger the image will be <...>” [5, p. 20].
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But if the “rational” reality was expressed through established language system,
the “subconscious” reality needed its language, too: “Language has been given to
man that he may make a surrealist use of it”, said A. Breton [5, p. 66]. Thus
surrealists rejected logic and rational thinking. A new, liberated language appears as
a “personal property, which each man could use as he saw fit” [13, p. 219].
Surrealists were convinced that only through the break with traditional linguistic
methods and ordinary associations of words and linguistic constructs one can obtain
the "true language".

The greatest importance was attributed to a word, to its meaning, “which is not
that of a dictionary but which flowers in each syllable, each letter” [13, p. 149].

The surreal visuality is created through the choice of vocabulary which
combines nouns and verbs and adjectives in complete disagreement with their
semantic structure but with adherence to absolutely correct grammar and completely
spontaneous punctuation.

Without violating language norms, poets use a flow of free associations,
combining mutually exclusive concepts and creating images that are often
metaphorical, emphatically illogical. Other peculiarities of surrealist poems are
author's semantic neologisms, synesthesia, metonymy, arbitrary combination of
words, which create a certain mood.

Many poets followed Breton’s demands. But the same ideas can be found in
another Manifesto of Surrealism, written by Yvan Goll, who emphasized the role of
the visual in modern life and identified the move away from the auditory features of
the pre-XX century poetry.

That’s why surrealist poems are often full of reminiscences. Reminiscence is
regarded as one of the key concepts of the phenomenon of intermediality which
appeared in late XX century and focused on the specifics of intra-connections of
literary texts and works of art, their dialogue as different semiotic systems.

Linguistic experiments allowed the poets to break free from the influence of
abstract thinking and the established language system. But whether they managed to
expand the potential of the language — a super task that the whole avant-garde of the
early XX aimed at, is still an open question that needs further study. In our further
research we aim to explore linguistic characteristics which ensure ‘“visuality” of
surrealist poetry and upon which their theory of imagery is built. Hopefully it will
facilitate the comprehension of this quite complicated poetry.

Reminiscence in poetic works of surrealists

In exploring the interactions between painting and poetry in surrealism, we
turn to an analysis of the phenomenon of reminiscence in poetic works written in
English. We note that the problem of investigating the patterns of verbalization of
artistic thought in surrealism, as well as the problem of pictorial reminiscence, have
been insufficiently studied.

In literature, intermediality is closely linked to concepts such as ekphrasis (the
verbal description of works of art), hypotyposis (the creation of verbal pictures), and
reminiscence.
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Reminiscence (from the late Latin reminiscentia — memory) is a reference to
previous cultural and historical facts, works, and their authors present in literary
texts. Their role in literary works is enormous. Reminiscence can act as a means of
creating an artistic image, as an element of irony, a critique of previous cultural
traditions, and can highlight the deep essence of conflicts and plot twists. Creating
the impression of a dialogue-polemic between the author and their cultural
predecessors, they introduce a multitude of new meanings into the work and allow
for the conveyance of a multitude of ideas in a few words.

Reminiscence, as a form of intermediality, is defined in scholarly literature as
“a perceptible echo of another literary work in a literary work™ [2, p. 138]. A pictorial
reminiscence is defined as a system of interrelations between the verbal and visual
in a work of art, when a literary text contains images, motifs, and themes taken from
paintings, the interpretation of which allows for a clarification or deepening of the
meaning of the entire work. This system is precisely what can be seen in many
surrealist poetic texts.

Basic ideas on surrealism.

As 1s well known, Surrealism emerged in France in the early 20th century as
a logical development of Dadaism. Emerging in the atmosphere of disillusionment
that characterized French society after World War I, Surrealism took the form of a
comprehensive protest against cultural, social, and political values.

The founder of Surrealism as a formalized cultural movement was the French
poet and writer André Breton. In 1924, he published the “First Manifesto of
Surrealism,” and from that moment on, a phenomenon that would significantly
influence the development of 20th-century art was officially established in world
culture.

However, outside of France, Surrealism did not express the same radical
political protest as its French counterpart. Reflecting the absurdity and disintegration
of social and cultural life, French Surrealist poetry was created from naked instincts
that were intended to reflect all the forbidden and dark corners of the human
subconscious.

For André Breton, surrealism is “pure psychic automatism, aiming to express
verbally, in writing, or in any other way the real functioning of thought; it is the
dictation of thought beyond any control by reason, beyond any aesthetic or moral
considerations” [5, p. 443].

The best means for achieving the unity of the conscious and unconscious in a
surrealist work was the image. The surrealist image is formed as a result of the
convergence of rather distant realities. According to Breton, it is precisely from this
“somewhat unexpected convergence... that a special light, the light of an image,

flashes forth [5, p. 89]. The author of another Manifesto, Ivan Goll, held similar
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views: “The most beautiful images are those that most directly and quickly unite
elements of reality that are widely separated from one another”.

However, many scholars agree that surrealist effects required clarity, which is
only possible in the visual arts. Painting has the greatest potential for causing shock,
for instant emotional impact. Perhaps this focus on visual effect was the reason that
outside of France, surrealism was more vividly expressed in painting. In poetry, it is
more often traced as a technique, a temporary tendency in the development of a
particular poet.

Thus, the proponents of Surrealism in America, including Philip Lamantia,
Mark Strand, and Charles Simic, while fascinated by ideas of unconscious and
automatic writing, nevertheless drew on and revived the traditions of Romanticism.
British poets — Hugh Sykes Davies, David Gascoyne, Roger Wroughton, Herbert
Read, and Simon Watson Taylor — also rarely turned to pure mental automatism,
preferring chains of free association. Therefore, when discussing their poetry, we
turn to the concept of reminiscence as a verbal painting that reflects the influence of
the artist's work on the poetic work.

Study of Surrealist Poetry: Visual-Verbal Aspects

In studying intermedial aspect of surrealism, we are particularly interested in
the poems of the English author David Gascoigne, whose titles already include the
names of three famous surrealist artists: Salvador Dali, René Magritte, and Yves
Tanguy.

The poem "Salvador Dali" begins with the lines:

The face of the precipice is black with lovers,

The sun above them is a bag of nails; the spring's

First rivers hide among their hair.

Goliath plunges his hand into the poisoned well

And bows his head and feels my feet walk through his brain.

[8, p. &]

Absurd images, seemingly at first glance a clash of unrelated or even mutually
exclusive concepts, recall the artistic style of the Spanish artist Salvador Dali, one
of the most influential theorists and practitioners of surrealism. Dali's paintings of
the 1920s are distinguished by a distinctly naturalistic style; reality is not simply
captured in them—its forms and colors acquire a unique, unsettling resonance.
Strange surreal objects against the backdrop of a realistic desert landscape—this is
what D. Gascoigne writes about in his poem.

He continues:

A flock of banners fight their way through the telescoped forest
And fly away like birds towards the sound of roasting meat.
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Sand falls into the boiling rivers through the telescopes' mouths
And forms clear drops of acid with petals of whirling flame.

8, p. 8]
These rapidly changing, paradoxical dreamlike images are entirely in the spirit

of Salvador Dali himself, who, rejecting the method of psychic automatism,
proposed "paranoid-critical activity" as the basis of his creative method. Objects in
the works of the Spanish surrealist not only change their physical properties (watches
become soft and melt away), but also "come to life."

A similar reference to Salvador Dali is found in the works of the American
poet Philip Lamantia. In his poem "Il Am Coming," he demonstrates his gift for
using surrealist writing techniques.

I am following her to the wavering moon

to a bridge by the long waterfront

to valleys of beautiful arson

to flowers dead in a mirror of love

to men eating wild minutes from a clock

[9, p. 6]

The clash of seemingly unrelated images—moon, bridge, valleys, arson,
mirror, clock, etc., details—more or less realistic (a bridge by waterfront, dead
flowers)—but placed in unnatural relationships, echoing Salvador Dali's clock—
what is this if not a walk into the "unconscious"?

David Gascoigne also reflects the surrealist attitude toward time, its
transience, in his poem "The Cage":

In the waking night

The forests have stopped growing

The shells are listening

The shadows in the pools turn gray

The pearls dissolve in the shadow

And I return to you

Your face is marked upon the clockface,

My hands are beneath your hair

And if the time you mark sets free the birds

And if they fly away towards the forest

The hour will no longer be ours

[8,p. 11]

This poem is built entirely on metaphor. Here, each hour is compared to a
bird that flies away and does not return.

Ours is the ornate birdcage

The brimming cup of water
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The preface to the book

And all the clocks are ticking

All the dark rooms are moving

All the air's nerves are bare.

Once flown

The feathered hour will not return

And I shall have gone away

[8,p. 11]

It should be noted that many of the metaphors here are traditional, as they are
built on the similarity of phenomena and objects. But a seemingly ordinary
metaphor—time as a bird—is transformed into a rich, surreal image. From the first
line, there's an unexpected, almost oxymoronic combination of "waking night"
(compared to the traditional phrase "waking day"), in which the entire world (a
stream of associations—forests, shells, shadows, pearls) freezes and merely listens.
The second stanza can evoke entirely subjective associations, in which birds could
symbolize time, perhaps sleep, and the birdcage—limitations, the inexorability of
time, the impossibility of fulfilling desires. Thanks to this flow of metaphors, this
poem acquires a variety of interpretations. It's also worth noting that the image of
the cage alludes to another surrealist artist, René Magritte, and his painting "The
Therapist," which also depicts a cage containing two birds.

René Magritte considered his true goal to be to disorient the viewer. The
surrealist effect in the artist's works arose from fantastical transformations and
unexpected metamorphoses. The enigma and ambiguity of Magritte's paintings were
often caused by the illogical combination of incompatible motifs. A similar
technique is found in Gascoigne. One can discern this absurdity in just one stanza of
his poem:

An image of an aqueduct

with a dead crow hanging from the first arch

a modern-style chair from the second

a fir-tree lodged in the third

and the whole scene sprinkled with snow

[8, p. 16]

The third surrealist artist to whom David Gascoigne paid tribute in his poems
was Yves Tanguy. His favorite genre was a unique landscape depicting an unreal
space populated by enigmatic characters-objects. Tanguy's penchant for abstraction
and the absence of recognizable images in his paintings are also reflected in the
following poem by Gascoigne:

The worlds are breaking in my head

Blown by the brainless wind
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That comes from afar

Swollen with dusk and dust

[8, p. 18]

As we can see, the poet also avoids clear images and creates an illusory
atmosphere of being between different worlds. Thanks to vivid metaphors (cries of
the light, crumbs of despair, arms of the night), epithets (brainless wind, hysterical
rain, dead grey oceans, grotesque wind), and figurative language (dusk and dust,
endless desert, tropical slumber, the solitary damned), after reading the poem,
desolate, desolate landscapes emerge in the imagination. Indeed, this is precisely
what Tanguy's "lifeless" paintings are, created in pale, dusty tones.

David Gascoigne's work recalls the paintings of another surrealist artist,
although he doesn't name the poem after him. This is Max Ernst, a German painter,
graphic artist, and sculptor, one of the leading Dadaists and Surrealists. His work
consists of unexpected, paradoxical arrangements of borrowed pictorial elements.
We see references to them in the following lines by Gascoigne (poem "Charity
Week"):

Hysteria upon the staircase

Hair torn out by the roots

Lace handkerchiefs torn to shreds

And stained by tears of blood

Their fragments strewn upon the waters

These are the phenomena of zero

[8, p. 184]

As with Max Ernst's paintings, reading this passage evokes associations of
unknown power and cruelty (primarily due to the words "hysteria," "torn out," and
"blood"). The key passage indicating the presence of reminiscence in this poem is
the description of blood-stained handkerchiefs in both works.

Conclusion. Thus, based on this analysis, we are convinced that
reminiscences, by referring the reader to the work of outstanding surrealist artists,
enhance the emotional and expressive quality of poetic texts and create their unique
“visuality,” engaging the reader in a unique intellectual game. Overall,
understanding reminiscence as an artistic device expands the scope of analysis of a
work and allows us to penetrate the subtext and understand the author's intention.

Surrealist poetry, viewed through the lens of semiotics, reveals itself as a field
of continuous semiosis — a living system of signs in motion. Its language is not a
reflection of the world but a means of recreating it through the imagination. The
surrealist sign embodies contradiction and transformation; it unites dream and
reality, logic and instinct, word and image.
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The semiotic perspective allows us to see in surrealism not only an artistic

phenomenon but a philosophy of creativity, grounded in the belief that meaning is
never fixed but perpetually unfolding. By transforming the sign into a space of
freedom, surrealism redefined the relationship between language and thought, art
and life.

In this way, surrealism remains a vital paradigm for understanding the

symbolic nature of human consciousness. Its semiotic legacy continues to inspire

new forms of artistic and theoretical exploration, reminding us that every act of

expression is also an act of interpretation — and that the world itself, endlessly
shifting and enigmatic, is a text waiting to be read.
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TEMA 3. TEHJEPHI CTY Il XYJ0XKHbOI'O JUCKYPCY

Oksana Kozachyshyna
GENDER DIMENSION OF FOCALIZATION
IN A LITERARY TEXT

The plot of a work of fiction is presented through a certain ‘prism of vision’
that is verbalised by the narrator, although it does not necessarily belong to him or
her [10, p. 71]. The peculiarities of the presentation of textual events are determined
by a phenomenon known in narratology as ‘point of view’ or, in the terminology of
J. Genette, ‘focalization’ [4, pp. 64-78]. The advantage of the latter term lies in its
more abstract nature, which makes it possible to go beyond purely visual
connotations and cover cognitive, emotive and ideological aspects [10, p. 71]. The
importance of the narrative perspective in a literary text is explained by the fact that
all elements of the artistic world are necessarily placed within certain perceptual
frameworks, giving rise to a far from innocent interpretation of reality, a modally
structured model of the world [11, p. 176]. A peculiar subjective ‘colouring’ in the
presentation of a textual situation is determined by the value attitudes of the subject
of focalization — the focalizer [2, p. 104], his / her personal views on the depicted
problem, as vision depends significantly on ‘the owner of the eyes’ [5, p. 146]. The
specifics of focalization changes our interpretation of the story and allows us to
reconsider the plot [6; also 15]

The purpose of this article is to illustrate the significance of the gender
component in the narrative perspective of a literary text in terms of the author's
intention. The material for the study was selected from the novels of the writer
couple: F. Scott Fitzgerald's “Tender is the Night” (TN) and Z. Fitzgerald's “Save
Me the Waltz” (SMW). The choice of these particular works for analysis is not
accidental: the novels were written by the authors who are maximally close in terms
of language, culture and time. It is also important that these texts are characterised
by genre and thematic similarities. The aforementioned aspects help to avoid
interference from factors unrelated to the gender of the writers.

Thus, both authors belong to the same linguistic and cultural community: they
are representatives of the same generation of white English-speaking Americans
who were born, raised, and educated in that country. At the time of writing the
novels, Z. Fitzgerald and F. S. Fitzgerald were approximately the same age. The
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novel “Tender is the Night” was completed in 1933, when F. Scott Fitzgerald was
37 years old, and Z. Fitzgerald was 32 when her novel “Save Me the Waltz” was
first published. However, the most important fact is that both works are
autobiographical to a certain extent. As studies of the works of both authors show,
Francis Scott Fitzgerald and Zelda Fitzgerald depicted the same period of their life
together in these novels: their stay in Paris and on the Riviera. The main characters
— the married couples Dick Diver and Nicole Warren (Tender is the Night) and
Alabama Baggs and David Knight (Save Me the Waltz) — clearly reflect the traits of
the authors themselves. Both novels are written in a classical manner, where the
aesthetic (ideological) centre is an omniscient narrator outside the textual world.
That is, it 1s an objectified narrative in which all characters (in the narrator's speech)
are referred to in the third person. The similarity of the narrative type in the texts
under consideration makes it all the more interesting to compare the specifics of the
authors' use of the identical possibilities offered by this type of narrative perspective.

The rules for constructing artistic texts, where the narrator is not opposed to
the author and is above the plot events, presuppose that such a narrator knows
everything that happens at any point in the plot space and has the right to freely move
from one character to another, jumping back and forth in time. However, not all
writers who choose this form of narrative fully grant the narrator such a right, as can
be seen, in particular, in the texts under study.

In the novel “Tender is the Night”, the main internal focalisers are three
characters: Rosemary Hoyt, Dick Diver, and Nicole Warren. At first glance, female
focalisers seem to outnumber the male ones. However, upon closer inspection, it
turns out that both Rosemary and Nicole are used by the author only as a means of
depicting the moral collapse of the novel's main character, Dick Diver. Nicole,
Dick's mentally ill wife, serves as a source of draining the life force from her
husband, who is also her doctor. Rosemary sets in motion mechanisms that
contribute to Richard Diver's downfall. Thus, the characters of Rosemary and
Nicole, like other secondary characters, play only a minor background role. The
focus remains invariably on one character — Dick Diver. The issues raised in the
novel require a male character and focaliser to reflect them, as they are an integral
part of the male world. The author uses the character of Dick Diver, in particular, as
a way to express his views on such a socially significant issue for F. Scott Fitzgerald
as the power of money over people — an issue that runs through all of the writer's
work.

E.g.: Watching his father’s struggles in poor parishes had wedded a desire
for money to an essentially unacquisitive nature. It was not a healthy necessity for
security — he had never felt more sure of himself, more thorouhly his own man, than
at the time of his marriage to Nicole. Yet he had been swallowed up like a gigolo,
and somehow permitted his arsenal to be locked up in the Warren safety-deposit
vaults [TN, p. 227].

The author tries to convey to the reader the idea that Dick Diver, having
married the wealthy heiress Nicole Warren, fell into bondage to the Warren millions.
Dick's dependence is reflected through the image of a gigolo (a paid dance partner
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or lover, usually of wealthy and older women). The power of this characterisation is
further enhanced by metaphorical expressions that emphasise Dick's lack of
freedom: He had been swallowed; his arsenal (which obviously refers to freedom)
was locked up in Warren's safes (he <...> permitted his arsenal to be locked up in
the Warren safety-deposit vaults).

The issue of moral freedom, which the author embodies through the character
of Dick Diver, apparently belongs to the traditionally ‘masculine’ sphere. The values
instilled in Dick by his father also look typically ‘masculine’: honour, courtesy, and
courage. For example: <..> his father had been sure of what he was, with a deep
pride of two proud widows who had raised him to believe that nothing could be
superior to ‘good instincts’, honour, courtesy, and courage [TN, p. 230]. Although,
as we know, Dick Diver suffers moral bankruptcy at the end of the novel, the author
does not condemn him even in his negative manifestations, trying to find
justification for the hero's actions. Formulating the idea of the novel, F. Scott
Fitzgerald wrote that the work should "depict an idealist by nature, a righteous man
who has not succeeded, who in various circumstances yields to the norms and ideas
of the bourgeois elite. <...> His downfall is determined not by a lack of character,
but by truly tragic factors, the internal contradictions of the idealist and the
compromises imposed on the hero by circumstances." Researchers note the
similarity between the life positions of the novel's main character and the writer
himself. It is worth mentioning that at the end of his life (in 1936), F. Scott Fitzgerald
published autobiographical essays, giving them the symbolic title “The Crack-up”.
Taking these points into account, we can say that the author chooses Dick Diver as
the mouthpiece for his views on the world, drawing through this focal character the
reader's attention to moments that are significant to him.

It should be noted that the female focalisers (Rosemary and Nicole) do not
display the traits that female writers usually attribute to female focalisers [1, pp. 105-
115]. They are not attentive to small details in their surroundings; they pay little
attention to family and interpersonal relationships; they are not characterised by
noticeable sensuality: sounds, touch and smells do not play a significant role for
them. In general, both images show a transformation towards the strengthening of
typically ‘masculine’ characteristics. Thus, Rosemary Hoyt, who at the beginning of
the novel appears as the embodiment of freshness and childishness (the dew was still
on her), reveals unexpected traits of strength and endurance, which is emphasised
by comparing the heroine to a mustang (Rosemary, for all her delicate surface, was
a young mustang). The delicate, angelic Nicole (her face lighting up like an angel'’s)
at the end of the novel turns into a self-confident, independent woman with an
unexpectedly stern expression (her expression <...> hard as a plague) and the eyes
of a rogue (white crook's eyes). It feels like F. Scott Fitzgerald feels more confident
in the ‘male’ world, preaching ‘male’ values and choosing a character who shares
similar values to express them.

A slightly different picture is observed in Zelda Fitzgerald's novel. The
problem addressed in the work is not the embodiment of stereotypical ‘female’
interests: here, ‘male’ ambition and the search for one's own identity are combined
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with the fact that this identity belongs to a woman who acutely feels the social
pressure of masculine values. It is not surprising that the main character and the main
focalizer in the text is a woman. Only by allowing the reader to immerse themselves
in the life conflicts and feelings of a person who has experienced the deceptive
influence and injustice of social gender stercotypes can the full complexity and
acuteness of the problem be conveyed to them. The development of the main
character of the novel, Alabama Beggs, is influenced by her observations of her
parents and her conclusions about their social roles. The figure of her father is
decisive in shaping the girl's worldview. The positive characteristics that Alabama
attributes to her father are established at the very beginning of the novel through the
image of a fortress associated with Judge Beggs: He was a living fortress [SMW, p.
9]. This image is also associated with the sense of security that children feel thanks
to their father — sense of security they felt in their father [SMW, p. 9] — and
admiration for his honesty, which is equated with fortification — Judge Beggs
entrenched himself in his integrity [SMW, p. 9]. His intellectual conceptions, in the
context of the overall image of the fortress, are compared to towers and chapels: His
towers and chapels were built of intellectual conceptions [SMW, 9]. The use of the
metaphorical image of the father as a fortress contributes to the creation of the image
of a powerful and influential person with firm convictions and clear moral principles.
However, we see another meaning here, which may be quite coincidentally
associated with this image: a fortress as a medieval reality can personify outdated
patriarchal stereotypes, including traditional views on men and women. As an
important public figure, Judge Beggs also plays a major role in his own family: his
influence shapes not only his daughters' personalities, but even his wife's: Alabama's
father was a wise man. Alone his preference in women had created Millie and the
girls [SMW, p. 28]. Admiration for Judge Beggs' wisdom is explicitly expressed
(Alabama's father was a wise man). However, the following sentence, which refers
to the father imposing his own views on the family (Alone his preference in women
had created Millie and the girls), does not so much confirm the previous statement
as contradict it, raising doubts about the sincerity of the positive characterisation
expressed.

From Alabama's point of view, mother plays an insignificant role in the
family. For example: Austin couldn’t have died or got sick with three children and
no money and an election next fall and his insurance and his living according to
law, but Millie, by being a less closely knit thread in the pattern felt that she could
have [SMW, 16]. The secondary role of the mother is emphasised by comparing her
to a thread that is not very tightly woven into the overall pattern of the family (a /ess
closely knit thread in the pattern); her loss would not be as significant for the family
as the death of the father. Similar gender-laden signals are scattered throughout the
novel. For example, when describing the Beggs family, the author refers to Millie
and Austin Beggs' daughters as ‘Millie's children’ — Austin loved Millie’s children
[SMW, p. 10], whereas the couple's deceased young son is referred to as ‘his boy’
(he <...> lost his only boy [SMW, p. 10]).
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The significant attention paid to the gender characteristics and social roles of
the characters testifies not only to the importance of this aspect for the author of the
novel. The differentiation of characters according to gender carries significant
meaning in this work of art. Alabama's father, Judge Beggs, embodies the socially
significant characteristics that the girl aspires to emulate. The author's assessment of
the heroine's false gender identity is expressed in a metaphorical form characteristic
of Z. Fitzgerald. For example: The girl had been filled with no interpretation of
herself, having been born so late in the life of her parents that humanity had already
disassociated itself from their intimate consciousness and childhood became more
of a concept than the child. She wants to be told what she is like, being too young to
know that she is like nothing at all and will fill out her skeleton with what she gives
off, as a general mighy reconstruct a battle following the advances of his forces with
bright-colored pins. She does not know that what effort she makes will become
herself. It was much later that the child, Alabama, came to realize that the bones of
her father could indicate only her limitations [SMW, p. 11].

Alabama's desire to realise her ambitions by emulating masculine values is
compared to a skeleton, which cannot exist on its own but needs flesh to bind and
fill it out. This flesh is obviously represented by the female characteristics that the
girl underestimates, such as a tendency towards self-sacrifice and the ability to ‘give
herself” (what she gives off). In the end, it turns out that a skeleton not filled with
flesh (presumably ‘masculine’ ideals) can only hinder the development of Alabama's
personality (the bones of her father could indicate only her limitations). As the
heroine comes to these conclusions through her life's search for herself, her father
grows old and loses his strength. Quite symbolically, at the end of the novel, Judge
Beggs on his deathbed is compared to a helpless child (the nurse moved about the
room as if her father were a child). Gradually, the life ideals of the novel's main
character collapse. With the loss of her father, who had been her support, role model,
and embodiment of her defining values throughout her life, she is forced to
essentially start learning to live in a new way at a fairly mature age. Alabama's
thoughts, voiced by the narrator — It wasn't easy to be a goddess away from Olympus
[SMW, p. 189] — sound bitter and resentful, caused by the unattainability for women
of the social positions available to men.

Therefore, there is a certain parallel between the endings of the two novels:
the moral collapse of Dick Diver vs. the collapse of Alabama Betts' ideals. However,
the problems raised in the works are resolved using different life material and
conveyed to the reader through gender-distinctive focal characters who embody
different life interests.

The main character-focalizer of the novel “Save Me the Waltz”, Alabama
Beggs, acts as a conduit for the author's views on gender roles, and the specific
nature of the issues and plot determines a rather peculiar combination of ‘masculine’
and ‘feminine’ characteristics in Alabama. On the one hand, the heroine shows a
‘masculine’ interest in such global issues as the search for the meaning of life and
the pursuit of social recognition, which becomes an ‘obsession’ — To succeed had
become an obsession [SMW, p. 144]. She is also concerned with the interconnection
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between generations, which she sees as a hydraulic funicular, where the cabins of
age are balanced: Youth and age: a hydraulic funicular, and age, having less of the
waters of conviction in its carriage, insistent on equalising the ballast of youth
[SMW, p. 11]. As the analysis of tropes has shown [see 1, pp. 155-161], such
moments often trigger the unfolding of imagery, confirming the significance of such
issues for the heroine and in the plot of the novel.

At the same time, Alabama Beggs displays purely ‘feminine’ characteristics
that distinguish female focalizers in the artistic texts of American writers. Traditional
‘feminine’ values, such as family and connection with parents, play a significant role
in the girl's life. For example: Hearing little bits about family characteristics that
she too must have in her was like finding she had all five toes when up to the present
she had been able to count only four [SMW, p. 23]. Learning about certain family
characteristics from her parents, the girl feels as if she has finally become whole: she
has all five fingers, whereas before she only had four.

Alabama 1s concerned about the ‘female’ problem of mutual understanding.
For example: The lieutenant stood by her side experimentally handling things that
she had touched, making tentative emotional connections between their persons like
an_electrician installing a complicated fuse [SMW, p. 82]. Comparing the
establishment of emotional connections to the establishment of -electrical
connections conveys the delicacy associated with the complexity of the process,
implying not only contact between objects, but also light, which is usually associated
with positive connotations in the minds of native speakers. Alabama suffers acutely
from the misunderstanding and alienation that arise in her relationship with her
husband as a result of her desire to fulfil herself outside the home: Alabama felt very
sorry for David. He and she appeared to her like people in a winter of adversity
picking over old garments left from a time of wealth [SMW, p. 123]. The coldness
of the relationship is emphasised in the sentence by the metaphorical expression
‘winter of adversity’, and the inability of the couple to get along is depicted as an
attempt to cover themselves with old clothes — remnants of past luxuries — warm,
beautiful relationships.

The author's focus on small details of the surroundings gives the text a
distinctly ‘feminine’ tone, which is particularly evident in the frequent, sometimes
quite detailed descriptions of houses, rooms, clothing, food, appearance, and
behavioural characteristics of people, often giving the impression of excessiveness.
For example: Mrs. McGinty had short white hair and the face of a satyr, and Jane
had hair like a rock whirlpool, and Fannie’s hair was like a thick coating of dust
over mahogany furniture, Veronica’s hair was died with a dark aisle down the centre
part, Mary’s hair was country hair, like Maude’s, and Mildred’s hair was like the
draperies of the “Winged Victory,” flying [SMW, 195]. Such an accumulation of
details is uncharacteristic of F. Scott Fitzgerald's novel, which favours the use of few
but quite apt characterological details (such as Rosemary's striking youthfulness and
Nicole's ‘white crook’s eyes’).

Conclusions. Both analyzed novels demonstrate a correspondence between
the gender of the authors and the gender characteristics of the main focal characters,
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whose modality coincides with that of the author. By directing the reader's attention
to moments that are significant for writers as language personalities, such characters
play an important role in the author's communication with the reading audience, as
the perception of the work by the recipient depends significantly on the authenticity
and persuasiveness of the portrayal of these characters. It is quite natural that it is
much easier for writers to create such an authentic image without transforming
themselves into a person of another gender. In the case of the novel “Save Me the
Waltz”, it is impossible to adequately reflect the depicted theme using a male
character.

Obviously, the gender characteristics of authors determine the range of issues
that are important to them, which, in turn, require the use of characters of one gender
or another for their full realisation in a literary text. It should be emphasised that the
results and conclusions obtained relate primarily to the analysed linguistic material
and cannot be automatically extrapolated to other authors and literary works. As
D. Tannen [13, p. 261] quite rightly points out, even the same linguistic means can
be used for different, sometimes even opposite, purposes in different situations, i.e.
their meaning 1s not absolute and needs to be considered in context. The latter remark
is quite valid: only through a comprehensive analysis of a particular linguistic
phenomenon based on the situational and linguistic context can we hope to obtain
objective data on the problem of gender variability in both spoken and written
language.
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PO3/ILJI 2. METOANYHUN

TEMA 1. CYYACHI IAXOJAU 10 ®OPMYBAHHS IHILIOMOBHOI
KOMYHIKATUBHOI KOMIETEHTHOCTL

Nataliia Havryliuk

EDUCATIONAL APPROACHES OVERVIEW OF FOREIGN
LANGUAGE COMPETENCE DEVELOPMENT AMONG PHILOLOGY
STUDENTS

The development of foreign language competence of philology students is a
central task of modern pedagogical theory and practice. In the context of
globalization, digitalization and integration of educational systems into the
European space, there is a growing need to identify effective educational approaches
that would ensure not only a high level of language training, but also the formation
of professional identity, critical thinking and intercultural communication skills
among students.

An important area of research is the analysis of the effectiveness of the
implementation of modern technologies for teaching English. Kolominova O. and
Roman S. note that “efficiency is achieved through the integration of traditional and
electronic learning technologies” [4, p. 42]. This approach allows combining
classical methods of work with new electronic resources, ensuring a balance between
reproductive and creative activities. Researchers emphasize the need to use
multimedia tools that stimulate students’ cognitive activity and make the process of
language acquisition more dynamic.

Similar ideas are continued by Koval T., who considers interactive learning
technologies as a key means of forming foreign language communicative
competence. According to her, “interactive technologies provide active interaction
that stimulates the formation of foreign language competence” [5, p. 89]. Such
technologies include discussions, role-playing games, simulations and project
activities that contribute to the creation of an authentic communicative environment.

The problem of forming foreign language communicative competence is the
subject of separate studies. Ovcharenko L. emphasizes that “the process of forming
foreign language communicative competence involves the interrelation of
motivational, cognitive and practical components” [11, p. 106]. This means that
training should be aimed not only at mastering the language system, but also at
developing the motivational sphere, as well as at the practical application of
knowledge in situations of intercultural communication.

The flipped classroom model, which is becoming increasingly popular in
foreign language teaching, is of considerable interest in scientific discourse.
Tymoshchuk N. notes that “flipped learning provides flexibility of learning and
active participation of students in the process of mastering a foreign language” [15,
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p. 114]. This model allows students to independently master theoretical material
outside the classroom, while classroom time is devoted to interactive forms of work.
The results of an empirical study conducted by Ivanytska N., Dovgan L.,
Tymoshchuk N., Osaulchyk O., and Havryliuk N. confirm the effectiveness of this
model: “students who studied using the flipped classroom model demonstrated a
higher level of motivation and results” [20, p. 482]. The authors emphasize that the
implementation of the flipped classroom contributes to the development of students’
autonomy and forms in them the ability to critically reflect on the material.

Modern conditions require the active implementation of distance learning,
which has become one of the determining factors during the pandemic. Gorbatyuk
R. and Romanyshena L. argue that “the experimental model of distance learning
provides the opportunity to adapt the pace and content of student training” [2, p. 71].
They emphasize that distance technologies not only create a flexible learning
environment, but also develop self-management skills in students.

Mukhytdinova M.’s research confirms the positive impact of distance learning
on the process of mastering the English language. The author notes: “the use of
distance technologies in learning English has a positive effect on the level of
formation of language skills” [9, p. 184]. Therefore, distance approaches not only
expand access to educational resources, but also contribute to the individualization
of learning.

The theoretical foundations of these processes are thoroughly analyzed by
Kostikova 1., who in her monograph “Electronic Pedagogy” emphasizes that
“electronic pedagogy creates new opportunities for organizing the educational
process and developing competencies” [6, p. 57]. This approach allows us to
understand digital learning not only as a technological innovation, but also as a
pedagogical concept.

A separate area of research is mobile learning. Gikas J. and Grant M., based
on the experience of students, argue that “mobile technologies support autonomous
learning, but at the same time create a risk of distraction” [19, p. 21]. This
emphasizes the dual effect of digital tools: they simultaneously stimulate
independence and can reduce concentration.

In a systematic review, Compton H. and Burke D. summarize the results of
numerous empirical studies and conclude that “mobile learning contributes to the
individualization and accessibility of education, but requires thoughtful didactic
design” [17, p. 59]. Thus, mobile technologies become an important factor in the
formation of foreign language competence, provided that they are methodically
well-considered in their implementation.

Analysis of modern scientific sources indicates the multifaceted nature of
approaches to the development of foreign language competence of philology
students. They include interactive and project methods, innovative models such as
the flipped classroom, distance and mobile technologies. Their combination creates
favorable conditions for effective professional training and ensures the readiness of
future specialists to work in a globalized educational space.
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The main text. The principles of choosing a profession are closely related to
career guidance, which is an element of students' professional self-determination.
The priority principles when choosing a profession are the principles that help
choose a future profession, namely the principle of helping to choose a profession.
This principle is based on three parts:

self-awareness through one's inclinations, abilities, hobbies;

study, requirements, opportunities and prospects of future professional
activity;

thorough study of the first and second factors.

When choosing a future professional activity, the value that the future
profession should be useful to society and the choice of professions should be based
on taking into account health abilities, and not the requirements of the labor market.

In order to reveal professional motives in philology students, teachers should
provide students with the correct training in the social significance and content of
future professional activity. Formation of positive motivation for the acquisition of
knowledge and skills that are directly related to the successful solution of
professional tasks to create conditions for the development of professional motives
in students. It is important to stimulate self-education and self-education and to draw
out active interest in all the work that is related to the future profession. The
exchange of social and role functions between the teacher and the student and the
optimization of interaction in the "student - teacher" system contributes to the
professional self-realization of students.

In the professional growth of the student's personality, professional self-
actualization also occurs.

This is the search for a professional image - an external characteristic of the
form, which always reflects individuality as a symbol of personality. Professional
self-actualization is an individual style of professional activity. The processes of
determining professional prospects for oneself, ways to achieve them, and the desire
for the harmonious disclosure and affirmation of one's natural, creative potential are
becoming increasingly relevant.

Thus, the process of professional self-determination is self-knowledge, self-
assessment of one's own abilities and practical actions to develop them, it is self-
actualization. The professional orientation of the student's personality leads to
understanding and accepting professional tasks with an assessment of one's own
resources for solving them. The process of training a specialist with higher education
includes not only the acquisition of knowledge, skills and abilities, but also the
professionalization of the student's personality in general.

The result of the professional growth of the future specialist's personality and
the development of his professional abilities is professional competence, which the
student acquires. It is characterized by:

thorough knowledge of general educational and professional disciplines;

possession of skills and professional technology (technique);

the ability to mobilize knowledge and skills in professional activity, to use
generalized means of performing actions when solving professional tasks.
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Competence ensures the universality of mastering professional activity and
characterizes readiness for work. A high level of mastery of professional activity is
also characterized by the concept of professional culture. Professional culture is a
high level of professional knowledge, professional thinking, as well as responsibility
and reflexivity. Reflexivity stimulates introspection, assessment of one's "I", that is,
the object of self-knowledge becomes one's own "I".

To develop reflection, verbal and non-verbal feedback is required (assessment
of others), comparing oneself with others, self-observation of one's thoughts,
feelings, actions (what happened) for further self-management; comparing one's "I -
today" with "I - yesterday".

Foreign language competence is a set of knowledge, skills and attitudes that
allow a person to effectively communicate in another language in various social,
professional and cultural contexts. It consists of the following components:
grammatical competence (knowledge of language norms), lexical competence,
phonetic competence, oral and written comprehension skills, speaking, reading,
writing, communicative competence, including cultural and sociolinguistic
sensitivity.

For philology students, these components are especially important, because
their specialization involves deep immersion in language, literature, translation,
interlingual interpretation, etc. The analysis of the literature revealed the main
challenges and problems that exist in higher education: insufficient motivation of
students, especially when the goal is purely academic, without practical application;
limited time for classroom work, not enough hours or opportunities for practice
outside of classes; insufficient number of high-quality audio/video materials or
authentic texts; different levels of preparation (some students have a weak base in
grammar or phonetics); infrastructural limitations: lack of resources, technical
means, access to the Internet, online platforms. It is possible to suggest ways to
improve the development of foreign language competence among philologists due
to:

expanding the use of authentic texts and intercultural material - literature,
articles, videos with a cultural component;

interactive and communicative methods: discussions, debates, role-playing
games, project work, exchange with native speakers;

active use of ICT and online resources - platforms, applications, video
podcasts, interactive exercises;

stimulation of independent work: providing access to resources, advice,
libraries, opportunities for practice;

assessment of competence in various components - not only written tests, but
also oral performances, presentations, reflection, portfolio;

improving the qualifications of teachers so that they can introduce modern
methods and technologies, adapt the material to new conditions, and take into
account the needs of students.

Today, English is the main tool of international communication between
academia and business. Mastering it as a means of communication is one of the
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requirements of future philologists. The main goal of teaching foreign languages in
higher education institutions is to provide students with the skills and abilities to use
foreign languages in everyday and professional communication, to fully respond to
the challenges of today.

An analysis of scientific and methodological literature shows that many
Ukrainian and foreign specialists are researching how to introduce innovative
educational technologies into the educational process of higher economic
educational institutions, to improve the methodology of teaching foreign languages,
and to train specialists.

For example, at the beginning of the 21st century, various aspects of
innovative educational technologies were introduced. Issues of foreign education in
linguistic higher education institutions have always been key.

Educational innovation is the creation, implementation and dissemination of
new ideas, methods, technologies and techniques that are aimed at updating,
modernizing and transforming the educational process in accordance with the
requirements of the time. Information technologies are becoming an indispensable
tool in the modern educational process, and are also one of the components of
innovative teaching methods for philology students.

The main tasks of professional English teachers are to ensure the level of
foreign language training of students in accordance with the requirements of national
education standards, training and development of students through scientific,
organizational and methodological work.

Motivation plays an important role in the learning process. In the process of
learning a foreign language today, it is very important to find out what interests
students. Traditional education simplifies students' ability to understand foreign
languages, hinders understanding the structure and functions of the language, and
makes them passive recipients of knowledge.

In classes with philology students, the teacher's goal is not only to familiarize
students with the topic of the lesson, but also to create conditions for activating
cognitive activity and their interest.

To achieve and promote this goal, teachers should use the following tools:

a) provide information and organize student meetings with graduates who can
prove that they not only have professional knowledge, but also have a high level of
language proficiency, which will allow them to create the prerequisites for achieving
this goal;

b) create an environment where knowledge of a foreign language is
considered well-known, and form an understanding among students of the real need
to improve their knowledge;

c) strengthen students' independent work, organize their participation in
conferences with native speakers or create environments for improving foreign
languages.

Scientists emphasize external and internal motivation. Internal depends on the
internal environment (the teacher's actions during the lesson, the study group, the
environment), external - due to the importance of information about the country of
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the language being studied, especially information about its culture and history;
awareness of the importance of the language for meeting needs. Teachers must
constantly analyze the needs of students and constantly maintain a high level of
motivation for learning.

There are several types of motivation for learning a foreign language. This
can be a broad social motivation associated with a sense of civic responsibility to
the country and family, learning as a way to achieve life goals. The second type of
external motivation - narrowly personal - determines the attitude towards mastering
a foreign language as a way of self-affirmation, and sometimes a way to achieve
personal happiness and get a better job. To support motivation, teachers must clearly
see possible sources of motivation:

awareness and acceptance by students of social needs in learning foreign
languages;

the formation of students' personal needs in learning foreign languages.

Motivation determines the productivity of educational activities and is its
integral part.

The scientific community provides various classifications of teaching
methods and ways for their more effective application, in particular:

cognitively oriented technologies (conversational teaching methods,
seminars, discussions, problem-based learning, cognitive maps, tools, logic training,
etc.);

activity-oriented technologies (project methods, contextual learning,
organizational-activity games, complex (educational) tasks, simulation modeling of
social processes, etc.);

personality-oriented technologies (interactive and simulation games,
developmental trainings, etc.).

It was found out that interactive learning is learning in a dialogue mode, in
which participants in the educational process interact to understand each other and
jointly solve educational problems.

The choice of method depends on many conditions: the specific circumstances
of the textbook content, the general task of training future specialists, the time that
the teacher has to study the subject, the characteristics of students.

Without the use of modern educational technologies, it is impossible to ensure
high-quality language learning for students. Modern technologies for teaching
foreign languages in economic education are professional training, project methods,
game technologies, consolidation and distance learning technologies, information
and telecommunication technologies, the use of foreign language education and
control of computer programs, creating presentations, computer environment
(forums, blogs, e-mail), learning systems, the latest testing technologies, namely:
creating a computer test base for knowledge control.

Learning foreign languages by integrating modern Internet technologies into
the educational process can improve students' listening and reading skills, overcome
language barriers by immersing themselves in the language environment, and
introduce students to online resources that provide a lot of interesting and useful
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information. Information can be used to solve tasks set by teachers, stimulate
discussion of topics and debates in foreign languages not only in classes, which
ultimately leads to increased motivation to learn foreign languages and further
success in professional activities.

Due to the rapid development of the scientific and technical base and
information technologies, the requirements for teachers are becoming higher and
higher.

The use of modern Internet technologies in the educational process has not
led to the replacement of teachers with computer systems, but to a change in the
roles and functions of the teacher, to the complication of learning.

The use of computer technologies for learning foreign languages not only
provides students with new sources of information, but also increases the
effectiveness of independent work (independent preparation of small projects on
communication and their presentation), opens up new opportunities for creativity.
Therefore, students can learn more materials than traditional learning and show their
real knowledge.

The use of interactive learning technology involves the implementation of this
method in learning a foreign language.

Communication style. In teaching English, it is important to cultivate students'
communicative competence, which is based on competence formed on the basis of
language knowledge and skills.

Based on Internet technologies, synchronous and asynchronous
communications are distinguished. Synchronous communication tools are Internet
resources that allow communication in real time (chat, video chat, audio chat).
Asynchronous communication consists in providing Internet resources (forums, e-
mail and audio, sites, blogs) that provide information exchange with a time delay.

As a means of learning a foreign language, the communicative approach is
aimed at the development and improvement of the personality, reveals its reserve
abilities and creative potential, and creates conditions for the effective improvement
of the higher education process.

Its diversity lies in the cognitive communicative method of teaching. It is
based on the principle of consciousness in the learning process. According to this
method, the study of any linguistic phenomenon should be based on understanding
its origin and use in language. Cognitive communicative exercises should attract
students' attention, stimulate their interest in further learning, teach analysis,
comparison, generalization and identification of relationships.

The construction method is also very important in learning foreign languages.
It includes active learning of students. The teacher's task is not to teach, but to
facilitate the learning process. The course is action-oriented, to encourage students
to form their own knowledge.

The basis of the construction method is to direct the educational process to
actions close to the realities of professional activity. Of course, this type of activity
should be carried out with the active support of teachers, especially at the initial
stage, the function of which is to model a real situation and take into account the
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features of the general language level and the level of students' vocabulary. An
unconditional positive feature of the constructionist approach is that philology
students can approach real-life situations, "experience" them in a foreign language,
and be prepared to communicate in English in similar situations in the future.

So, we can conclude and once again emphasize the goals that need to be
achieved, namely:

analyze the language needs of students in accordance with the chosen
specialty;

pay attention to the practical use of the language;

pay attention to foreign language materials and foreign languages;

teach students to conduct dialogues on professional topics and develop their
own projects.

It is clear that to achieve these goals there are many methods and techniques,
the features of which are disclosed in this article.

Brainstorming is a process of solving problems based on stimulating creative
activity, capable of cultivating research abilities, creative and communicative
abilities, and helping to master group work skills.

Brainstorming i1s an effective method of activating students' educational
activities, which allows developing research, creative and communicative abilities,
and also forms group work skills. Its essence lies in the free expression of ideas by
all participants without prior criticism, which contributes to the creation of a large
number of options for further analysis.

For philology students studying foreign languages, in particular English, this
method has a wide range of applications. It can be used to enrich vocabulary, when
the maximum number of associations is generated around a certain keyword, which
helps to form lexical fields and better remember the material.

When preparing to write an essay or scientific paper, brainstorming helps to
collect ideas, arguments, examples and counterarguments, which then become the
basis for structuring the text. In discussions, this method is useful for forming
arguments “for” and “against”, which trains the ability to convincingly express one’s
own position in English.

When working with literary texts, brainstorming allows students to put
forward hypotheses about the motives of characters, possible alternative plot lines
or interpretations of images, developing analysis and critical thinking skills. In the
process of studying dialogues and practicing oral speech, students collectively create
replicas for certain situations, which helps to consolidate language clichés and
structures. The method is also effective in translation activities, when different
variants of the Ukrainian equivalent are offered for one foreign-language expression
with subsequent discussion of their accuracy and relevance.

To develop creativity, brainstorming can be used when writing creative texts
in English, when students jointly build a storyline or create character images. When
preparing for international exams, this method helps to collectively generate possible
topics for written tasks and speaking parts, reducing the level of anxiety and
increasing readiness for real tests. Its use in the field of intercultural communication
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is also important, because discussing cultural differences between English-speaking
countries contributes to the formation of sociolinguistic competence.

Thus, brainstorming in foreign language teaching is not only a means of
activating students' cognitive activity, but also an effective tool for developing
linguistic, communicative and creative competences, which makes it an important
element of the professional training of future philologists.

Brainstorming is an effective technique for stimulating creative thinking,
expanding vocabulary, and encouraging active participation among philology
students who are studying a foreign language. It allows learners to generate ideas
freely without the fear of making mistakes, which is particularly valuable in
language classrooms. There are various types of brainstorming tasks that can be
implemented during lessons to enhance linguistic and cultural competence.

One useful activity is the synonym web. The teacher provides a key word,
such as beautiful, translation, or culture, and students must quickly list as many
synonyms or related expressions as possible. For example, with the word beautiful,
students may produce gorgeous, stunning, lovely, breathtaking, and eye-catching.
This task strengthens lexical knowledge and fosters rapid associative thinking.

Another effective method is the “100 uses” technique. In this case, students
are asked to think of different uses for a familiar object connected with language
learning, such as a dictionary, a book, or the internet. For instance, a dictionary may
be used not only for checking spelling, but also for learning idioms, practicing
pronunciation with online audio tools, or serving as a teaching aid. This task
encourages creativity and critical thinking while providing opportunities for
authentic language practice.

Brainstorming is also valuable at the pre-writing stage. When preparing to
write an essay on a topic such as The importance of foreign languages in modern
society, students can work in groups to generate a list of arguments. Possible ideas
might include career opportunities abroad, access to scientific research, a deeper
appreciation of literature, enhanced cultural awareness, and improved
communication during travel. Such tasks teach students how to develop arguments
and structure their thoughts in English.

In addition, problem—solution brainstorming can be applied to real classroom
challenges. For example, when addressing the issue that many students feel anxious
about speaking English, groups can suggest possible solutions such as creating a
supportive atmosphere, using role-plays and games, allowing preparation time
before oral tasks, encouraging pair work instead of whole-class presentations, or
introducing “English only” zones. This activity integrates language practice with
practical problem-solving.

Cultural brainstorming is another engaging activity. When comparing British
and American culture, students are asked to quickly write down associations with
each. For Britain, these might include tea, Shakespeare, the Queen, double-decker
buses, and BBC, while for America students might suggest hamburgers, Hollywood,
Broadway, slang, and Thanksgiving. This task develops intercultural competence
while broadening vocabulary.
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Finally, brainstorming can serve as a creative warm-up through story starters.
The teacher provides the beginning of a sentence such as “When I opened the old
book, I suddenly saw...”, and students generate multiple continuations. For
example, they may suggest “...a secret map hidden inside”, .. .strange handwritten
notes in another language”, or “...the name of my family written in 1850.” Such
exercises stimulate imagination and can lead to extended speaking or writing tasks.

Incorporating these brainstorming techniques into lessons not only motivates
philology students but also helps them approach language learning as an interactive,
engaging, and dynamic process. They provide opportunities for expanding
vocabulary, developing critical and creative thinking, and enhancing both linguistic
and cultural competence.

The role-playing method forces students to solve various tasks and helps to
form an appropriate type of speech activity. The role-playing method is one of the
most effective ways of forming foreign language communicative competence, since
it creates conditions close to real communication situations. In the process of role-
playing games, students are forced to solve various tasks that require the use of
foreign language knowledge, skills and abilities in a practical context. This
contributes to the development of all types of speech activity - speaking, listening,
reading and writing - depending on the tasks set during the game.

The peculiarity of the role-playing method is that it activates the internal
motivation of students: imagining themselves in a certain role, they strive to
reproduce speech models as naturally as possible, practice intonation, vocabulary
and grammar. For philology students studying English, role-playing games provide
an opportunity to feel like participants in professional and everyday situations that
may arise in future pedagogical or translation activities. For example, they can model
the dialogues '"teacher-student", '"examiner-student", "translator-customer",
"interviewer-respondent", etc.

In addition to developing speech skills, the role-playing method contributes
to the development of tolerance, the ability to work in a team, develops creativity
and teaches to adapt to unpredictable situations. During such classes, students not
only master new language material, but also learn to react quickly, formulate
thoughts in English and overcome the language barrier.

Thus, the role-playing method is a powerful pedagogical tool that combines
learning and education, stimulates the communicative activity of students and helps
to form the appropriate type of speech activity necessary for their future professional
realization.

Here are some examples of role-playing exercises that can be used for
philology students when studying English:

“Job Interview”.

One student plays the role of an employer, the other - a job candidate. The
task is to prepare questions and answers that are typical of a real interview, using
appropriate vocabulary and adhering to a formal style.

“Teacher and Student”.
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The student, in the role of a teacher, explains a grammatical rule or topic, and
the “student” asks clarifying questions. This allows you to consolidate knowledge
and trains the ability to explain in English.

“Tour Guide and Tourist”.

One student plays the role of a tourist who has arrived in a new country, the
other - a guide. The tourist asks questions about landmarks, traditions and everyday
life, and the guide answers, using vocabulary from the topic “Travelling and
Culture”.

“Conference Discussion”.

Students are divided into groups, each of which represents a certain scientific
position or research. They debate in English, presenting arguments and
counterarguments that simulate the real conditions of future professional activity.

“Customer and Translator”.

One student plays the role of a foreign guest, the other - a translator who must
explain the terms of the contract or help in a daily situation (ordering at a restaurant,
finding housing, communicating in a hospital).

“Debate Club”.

Students are divided into two teams that defend opposing positions on a
current topic, for example: “Is online education more effective than traditional
learning?”. This helps to develop argumentation and public speaking skills in
English.

“At the Book Fair”.

One student, as a publisher, presents a book, the other - a buyer or critic who
asks questions about the content, style, or relevance of the edition.

The methodology for creating problem situations is based on the use of real
or as close to life examples as possible, which stimulate students to active cognitive
activity. The essence of this approach is that the teacher does not provide ready-
made answers, but on the contrary, creates situations that require reflection, analysis
and finding solutions. This approach develops critical thinking, the ability to
formulate and argue one's own position, and also contributes to the formation of
research skills.

In teaching foreign languages, in particular English, problem situations can be
created in the form of communicative tasks. For example, students are asked to
imagine that they work in an international company where there is a dispute between
colleagues, and it is necessary to find a compromise using English as a means of
communication. Or they have to develop a joint travel plan, taking into account a
limited budget, different interests of participants and language barriers.

Of particular value is the involvement of students in the independent
formation of problem situations, because this requires not only creativity, but also a
deep understanding of the topic. For example, philologists can create their own
scenarios for discussions: “What to do if a student is learning a language
independently without access to native speakers?”, “How to translate a culturally
specific expression into English without losing its meaning?”” or “What difficulties
arise during online learning and how to overcome them?”.
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Collectively finding solutions to such tasks develops communicative
competence, teaches to listen to others, argue one’s own opinions, and coordinate
positions. This not only improves English proficiency, but also forms important
social and professional skills that future philologists and teachers need.

Thus, the method of creating problem situations is a powerful learning tool
that combines practicality, the development of critical thinking and communication
skills, making the process of learning a foreign language more meaningful and
effective.

International Team Project.

Situation: You are part of an international team working on a research project.
Some team members do not agree on the methodology. Discuss possible solutions
and reach a compromise.

Goal: Develop negotiation skills, express opinions, practice phrases for
agreeing/disagreeing.

Cultural Misunderstanding.

Situation: A foreign student misinterpreted a common English idiom and
offended a local. How would you explain the meaning and resolve the situation
politely?

Goal: Practice explaining cultural specifics, develop intercultural
communication skills.

Budget Travel Problem.

Situation: You and your classmates are planning a trip to an English-speaking
country with a limited budget. Decide how to allocate funds for transport,
accommodation, and sightseeing.

Goal: Use practical vocabulary, practice collaborative decision-making,
expressing preferences and priorities.

Online Learning Challenge.

Situation: During an online English course, some students struggle with
participation due to technical issues and lack of motivation. How can the group
support each other to improve learning outcomes?

Goal: Develop problem-solving language, suggest solutions, practice
conditional forms.

Lost in a Foreign City.

Situation: You are lost in London and need to ask locals for directions. Some
people don’t understand you. How will you manage the situation and reach your
destination?

Goal: Use polite requests, directions, and clarifying questions; improve
spoken English in real-life scenarios.

Workplace Conflict.
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Situation: You are working as an intern in an English-speaking company. Two
colleagues have a disagreement about task responsibilities. Propose a way to resolve
the conflict and maintain professional relationships.

Goal: Practice professional vocabulary, conflict resolution phrases, and polite
negotiation.

Translation Dilemma.

Situation: You need to translate a culturally specific phrase from Ukrainian
into English. Multiple translations are possible, but each conveys a slightly different
meaning. Discuss the options and decide which one is most appropriate.

Goal: Practice translation strategies, justify choices, improve critical thinking
and language precision.

Thus, the method of creating problem situations contributes to the activation
of students' thinking, the development of their communicative and research
competence, and also forms the skills of independent and collective search for
solutions. Thanks to the use of real or close-to-life examples, this method helps
philology students master English language skills in a practical and creative context,
preparing them for professional activity.

The realities of the time have set the task for the higher education system to
implement methods and techniques for teaching students through distance
education. Currently, a mixed model (integration of face-to-face and distance forms)
1s widely implemented to implement the goals set for the formation of the
competencies necessary for students. A teacher of a higher educational institution
plans a future model of learning, creates an information and subject environment for
a specific subject and determines what types of activities will take place remotely
with the direct participation of the teacher. It is clear that online learning is used in
conditions when it is impossible to organize face-to-face or distance learning. This
form 1s common among people who work and study in parallel, for independent
study of certain courses or in today's realities due to the forced need to introduce
distance learning.

It was believed earlier that for the successful implementation of distance
learning, specially designed courses, proper technical support, trained specialists and
effective teaching methods are required, then the challenges of today indicate that
only the conditions and circumstances of life create the necessary prerequisites for
the emergence and rapid implementation of distance education.

We understand that all educational institutions successfully apply forms of
distance learning. The methodology for organizing distance learning is being worked
out and improved. If earlier distance learning was assigned a secondary role in the
form of, for example, external or correspondence forms of study, then the primacy
of distance education is currently beyond doubt. Moreover, the distance form is
gradually replacing blended learning, that is, traditional with elements of distance
learning.

The analysis of recent research and publications on distance learning proves
the increased interest of domestic and foreign scientists in the development of
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distance education. The directions of increasing the efficiency of training using
information technologies for training are investigated and conceptual pedagogical
provisions on distance learning are proposed.

Modern classical forms of training do not always satisfy modern requirements
for the implementation of the educational process, since some classical elements are
already outdated, for example:

studying in a higher educational institution as a means of acquiring knowledge
for life;

the dominant position of the teacher in the educational process;

a similar structure of academic disciplines and forms of organizing the
educational process, emphasizing the main role of classroom lessons;

a book is the main means of obtaining information.

The principle of adaptability is a manifestation of a differentiated approach to
learning. It is about the individual method of transmission and the pace of learning,
the level of complexity, etc.

The adaptability of electronic learning tools can be represented by initial
testing, ongoing control of the results of the educational process, taking into account
psychological and pedagogical features (duration, pace, level of complexity).

The adaptability of electronic learning tools in the preparation of a teacher for
a lesson is manifested in the adaptation of educational materials to different age
categories and to different levels of knowledge of students. Adaptability makes it
possible to change the databases of educational programs, create your own
educational programs according to the contingent of students.

The principle of personally mediated interaction. The advantages of electronic
or distance learning are most effectively reflected in the principle of personally
mediated interaction. Only in communication is it possible to track the dynamics of
changes in the process of student development, analyze students' creative activity,
encourage the development of students' creative abilities, etc.

The principle of openness of the communicative space. Creating a learning
environment through interactive classes promotes openness of the communicative
space, which provides an opportunity for feedback in the form of recommendations
for the development of the educational product. The use of graphics, color, special
effects allows developing an individual creative approach to those involved in the
learning process remotely.

Distance learning models. Let us give an example of distance learning models.
The mixed model is the integration of face-to-face and distance learning. According
to researchers, this is the most promising model. A teacher at a higher educational
institution plans a future learning model, creates an information and subject
environment for a specific subject and determines what types of activities will take
place remotely with the direct participation of the teacher (review lectures, seminar
and practical classes, tests, exams, defense of term papers, bachelor's, master's
theses). Independent performance of certain types of work is organized remotely.
This form of learning, on the one hand, will encourage the student to engage in
independent learning activities, on the other hand, the teacher constantly encourages,
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helps, inspires with his own example and monitors the learning process and adjusts
the process depending on the capabilities and needs of each student.

Modern scientists distinguish the so-called network learning - this is learning
mediated by the Internet. This model is used in conditions when it is impossible to
organize full-time or part-time learning. This form is common among people who
work and study in parallel, for independent study of certain courses. Scientific
literature suggestss a three-level system for introducing distance learning: at the first
stage, students will study disciplines with frequently repeated tasks, the answers to
which are specified; at the second stage, the teacher interacts with the student, directs
his learning, at the third level, the educational process is conducted by leading
scientists in specific fields using modern means of communication. Another model
is a combination of network learning and case technologies. This model involves the
use of the World Wide Web and printed educational literature (textbooks, manuals,
methodological guidelines).

Interactive television, videoconferencing is a model in which learning is
possible only with the use of television equipment and video cameras.

The model of distance learning should contain such components that directly
affect the quality of the educational process; the model should have a structure that
1s easily diagnosed and controlled at all stages of its implementation; the model
should provide not only control over the educational process, but also the ability to
correct it.

Forms of distance learning. The formation of students' competencies during
distance learning is reflected in organizational forms: webinar, performance of tests,
video conference, virtual consultation, virtual tutorial, group defense of projects,
business game, exam, individual defense of projects, consultation, conference,
coaching, circular feedback, laboratory work, lecture, master class, mentoring,
Sunday school, educational competition, educational expedition, transfer of
authority, practical lesson, presentation, project-analytical session, work with cases,
work on a project, rotation, independent work, seminar (conference): offline or
online, internship or industrial practice, tutorial, training, participation in projects.
All these forms can be successfully applied during distance learning;:

lectures (audio, video, slide lecture, text lecture);

consultations (individual, group, by e-mail);

seminars (audioconference, videoconference);

laboratory and practical classes;

course projects (group, individual, research, creative, informational);

individual (homework) assignments (essays, abstracts, assignments, etc.);

testing;

exams, tests;

game types of classes;

situational workshops (case tasks);

educational research works;

excursions and master classes;

educational electronic portfolio.
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Forms of work are gradually changing, which is associated with the
introduction of distance learning. These include forums, chats, blogs, audio and
video conferences, business games, computer games, joint design and editing of
resources, creation and storage of references to educational resources, participation
in network community projects, interactive translation, linking events, processes to
coordinates, surveys, voting, computer control of knowledge, skills and abilities [2,
p.29].

There is a problem of the need for a deeper analysis of the methodology of
conducting educational classes, for example, video conferences-lectures. A lecture
in the format of a video conference is based on the creation of presentation material,
which should emphasize the pedagogical impact on the listeners. The use of
presentations allows:

to implement the principle of clarity;

to emotionally embellish the explanation of the educational material;

to create a presentation of educational material for easier perception by
students;

to monitor the work of students during the presentation of lectures in the
format of an interactive mode.

The main task of slides is, in our opinion, precisely to attract the attention of
the audience. After all, every 5 minutes, techniques should be used to activate the
work of students:

bright and interesting examples;

constant presentation of the material;

maintaining periodic feedback in the mode: the teacher asks a question - the
student provides an answer.

Traditional methods and forms of presenting information are already aimed at
transmitting information in advance. And the task of the teacher in such a learning
system is to reproduce the material in order to explain new material. The Middle
Ages laid the foundation for such a form of presentation of material as a lecture. It
was then that “passive” lectures existed. The statements that the teacher proclaimed
were considered truths, and the words were considered unbreakable laws (Latin —
verba magistri — the words of the teacher; magister dixit — the teacher said).

For students of the Middle Ages, it was enough just to listen and remember.
It is quite clear that the medieval approach is outdated today.

Taking notes on lectures is a passive process that has already outlived itself.
Interactive lectures are becoming relevant, which involve meaningful note-taking,
we are talking about taking notes on terms and positions, according to which the
content of the lecture can be reproduced at any time.

An important issue also arises: conducting practical and laboratory classes in
the format of kindergarten teaching.

In distance learning, it is possible to use the following methods of organizing
practical and laboratory work in order to:

introduce access for students to the necessary completion of laboratory work;
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simulate or model the process on a computer model, creating virtual
laboratories, etc.

It is worth noting that verbal, visual and practical teaching methods are
gaining relevance. Verbal methods include narration, explanations, conversations,
lectures, discussions, consultations in the form of blogs, forums, chats, video
conferences. Visual methods are used in the form of video lectures, using interactive
maps, diagrams, charts, multimedia and interactive whiteboards, graphic tablets.

Practical methods include performing exercises using interactive maps,
diagrams, charts, interactive tests, computer simulators, virtual stimulators, etc.

In order to become a competitive specialist, it is worth mastering the methods
of effective self-study, systematically working on improving one's qualifications.
The distance form has shown its dominant position along with other forms of
learning, which contributes to the organization of self-education and is a tool for
continuous learning throughout life.

We have analyzed online resources for learning English, which can help
teachers diversify their lessons and homework assignments.

One of the most famous platforms for learning English is Duolingo. The
author of the project, launched in 2011, is Louis von Ahn from Carnegie Mellon
University, who, together with a team of like-minded people, created a resource that
quickly gained global status and currently has the largest audience in the world.

The platform developers claim that 34 hours spent with a cheerful owl - the
symbol of the program - are not inferior in effectiveness to a semester of school
classes. The resource can be used both for self-education and as a supplement to
school education, the advantage of which is the ability to study with different levels
of language proficiency.

The greatest attention is paid to written exercises and dictations, the
development of speaking skills is in the background. By working for only 5-10
minutes a day (the teacher can choose the time himself), students will master basic
writing and sentence building skills, and learn new vocabulary.

The program is created in the form of an achievement tree. You can move to
a new level only after gaining a certain number of points. This approach is an
incentive for self-improvement. The teacher can combine students into groups,
which allows you to compare their results and progress. Time-limited learning is
interesting: the user must answer 20 questions in 30 seconds, which stimulates
memorization of the material. The learning is gamified: students receive game
currency for completing exercises. They can then be spent on purchases in the game
store or given as gifts to other users.

Lingva Skills is a large-scale Ukrainian resource for online English learning,
which is already used by domestic schools. According to its system, the emphasis
should be placed not on memorizing rules, but on the ability to learn to intuitively
feel the language. The course consists of lessons, each of which involves studying a
certain grammatical structure. A large number of examples for them, selected
thematic drawings and professional sounding allow you to perfectly remember the
construction. An English teacher can use the Lingva Skills website as a supplement
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to the main classroom lessons. With the help of the resource, you can consolidate
the knowledge gained during the practical lesson, recall previously studied topics,
complete listening and comprehension tasks for the test. The course is designed in
such a way that you can start even from the zero level. The developers note that there
are no age restrictions.

English with Words is an application that allows you to practice words of a
certain topic, learn correct pronunciation and spelling. First, the user gets acquainted
with the lexical set for a certain topic, listens to the pronunciation and pays attention
to the spelling of words. Then there is training of the learned words, which is aimed
at developing the level of language proficiency and motivation for self-control. The
next stage is to improve the memorization of the spelling of a word, since the user
is tasked with finding a word in a set of letters. The translation of words is studied
using exercises in which the user is asked to compare the learned words in the
"English - Ukrainian" format. The perception of a word by ear is automated by
exercises on reproducing the word in written form after listening to it. This skill is
reinforced by listening techniques.

Another interesting resource that has its audience and supporters is LingQ. It
provides a database of online lessons and a huge online library of materials. The
application allows you to read, translate and listen to various texts in English.

Rosetta Stone is not just a service for learning a foreign language, it is a whole
set of mobile applications for one of the most famous interactive textbooks. The
advantage of Rosetta Stone is a unique method that allows you to learn a language
the way children do - intuitively, without grammar textbooks and dictionaries. Such
an approach is interesting and effective, since the peculiarity of the program is the
imitation of immersion in the English-speaking environment. Rosetta Stone uses a
large set of interactive lessons, the purpose of which is to create an associative series.
Rosetta Stone is suitable for both beginners and experienced users. Using a
microphone, the program can assess the correctness of pronunciation. A free trial
version with a limited number of basic lessons is offered for this textbook.

HiNative is a kind of social network for those who want to learn English by
communicating with other people. It is distinguished by the possibility of live
communication. Live communication with native speakers, which allows users to
learn the correct pronunciation. The author of the resource is Japanese developer
Yanyan Hee.

The most popular among students is Kahoot (a game-based learning platform
used in educational institutions; a relatively new service for creating online quizzes,
tests and surveys), which can be used to test students' knowledge or as a break during
classes.

Modern technologies significantly expand the possibilities of learning foreign
languages, in particular English, and allow you to combine traditional learning with
online practice. One of the leading resources is BBC Learning English
(bbc.co.uk/learningenglish), which provides comprehensive educational materials
for students of different levels of language proficiency. The platform offers video
lessons, podcasts, interactive exercises in grammar and vocabulary, as well as
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simplified news in English. Using authentic language sources allows students to
practice listening and intonation skills, and the BBC Learning English YouTube
channel provides additional access to educational video materials.

British Council Learn English (learnenglish.britishcouncil.org) is an
interactive platform with exercises, games and tests covering all types of speech
activity - reading, writing, listening and speaking. The materials are structured by
levels and topics, which allows students to gradually complicate the tasks and
effectively prepare for international exams. The platform is also available in mobile
applications, which provides flexibility in learning.

For effective consolidation of vocabulary and phraseology, Memrise
(memrise.com) is widely used, which is based on mnemonic techniques, videos with
native speakers and elements of gamification. Users receive points for correct
answers and passing levels, which stimulates regular repetition of the material. This
resource 1s especially useful for developing pronunciation and expanding
vocabulary.

Quizlet (quizlet.com) allows you to create flashcards, interactive tests, and
educational games to reinforce grammar and vocabulary. The platform allows you
to systematize learning material, repeat words and phrases in different contexts, and
practice listening through audio recordings. Interactive learning can be effectively
combined with video lessons using Edpuzzle (edpuzzle.com). Teachers can add
questions and tasks directly to the video, and students receive instant feedback,
which helps develop listening, analysis, and critical thinking skills.

For the practice of live language communication, Tandem (tandem.net) is
used, a platform for language exchange with native speakers via text, audio and
video chats. Students can choose partners based on their interests and language
proficiency level, receive instant corrections and improve communication skills in
natural language situations.

All of the listed resources can be used both in combination with traditional
learning and for students' independent work. They allow you to integrate online
learning into the educational process, develop language, communicative and cultural
competence, and also stimulate independent work and motivation to learn English.

The use of information and communication technologies in classes increases
students' technological and information literacy, develops their soft skills (social,
psychological, emotional and other skills that a person uses to solve various life
situations: everyday, work, interpersonal). The conference format helps to
familiarize yourself with the features of etiquette and rules of conduct in video
communication, which is becoming increasingly common and is used not only for
communicating with friends, but also in business conversations, trainings and
interviews. Real-time dialogues in Zoom allow students to improve their
conversational skills.

In the modern world, the use of various technologies is becoming increasingly
widespread, including mobile applications that help improve the educational
process. Today, teachers have at their disposal a fairly large set of information
technology tools. These technologies contribute to the development of students'
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intellectual and creative abilities, increase their motivation. The use of these
technologies helps to fill classes with new content, creates a favorable atmosphere
for work in classes, accelerates the learning process and increases students' interest
in mastering the English language.

Conclusions. In the process of research, it was found that the professional self-
determination of students in higher education is a multifaceted phenomenon that is
formed under the influence of a complex of pedagogical, psychological and social
factors. An important role in this process is played by high-quality language training,
in particular the study of English, because it i1s a means of professional
communication, integration into the international educational space and a guarantee
of the competitiveness of future specialists. Students of legal specialties are
especially in need of developed foreign language competence, since professional
activity in the legal sphere is increasingly oriented towards international standards
and cooperation with foreign partners.

An analysis of modern educational trends has shown that the integration of
the latest technologies into the process of teaching English ensures increased
learning efficiency, creates conditions for the development of student autonomy, the
formation of critical and analytical thinking skills, and also contributes to the growth
of internal motivation to acquire knowledge. Particular attention was paid to the
issues of distance learning, which in modern conditions has become an integral part
of the educational process. The considered models of distance learning have
demonstrated that they are able not only to ensure flexibility and accessibility of
education, but also to integrate various resources, which makes learning more
individualized and effective.

A review of online resources for learning English has shown their significant
potential in expanding opportunities for students to work independently, organize
practice-oriented learning, and implement an individual educational trajectory. At
the same time, modern online teaching methods in distance learning have proven to
be an effective means of increasing the interactivity of classes, improving
communication skills, and developing digital literacy, which is extremely important
for future professionals.

Thus, the results of the study prove that the combination of students'
professional self-determination with innovative teaching technologies, the use of
distance models, modern online resources, and methods provides a comprehensive
approach to the formation of foreign language competence. This not only contributes
to improving the quality of the educational process, but also creates favorable
conditions for the formation of competitive, mobile, and adaptive specialists capable
of effective professional activity in a globalized society and integration into the
global educational and professional space.
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Meljnyk Kateryna

THE STRATEGIC DIMENSION OF FOREIGN LANGUAGE
COMMUNICATIVE COMPETENCE FORMATION IN
CONTEMPORARY EDUCATION

Introduction. In the context of rapid social, technological, and geopolitical
changes, the formation of foreign language communicative competence (FLCC) has
become a central goal of contemporary education. The ability to communicate
effectively in a foreign language is not only a linguistic skill but also a strategic
resource for learners’ academic, professional, and personal development. In today’s
multilingual and multicultural world, FLCC ensures learners’ adaptability,
intercultural awareness, and readiness for lifelong learning [2; 4; 12].

The concept of communicative competence was first introduced by Dell
Hymes (1972) and further elaborated by Canale and Swain (1980), who identified
its core components: grammatical, sociolinguistic, discourse, and strategic
competence. Later refinements by Celce-Murcia (2007) and other scholars
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emphasized interactional, intercultural, and pragmatic dimensions of
communication. A significant contribution to understanding the strategic dimension
was made by Rebecca Oxford (1990, 2011), who systematized language learning
strategies and demonstrated their crucial role in fostering learner autonomy,
motivation, and effective communication [23; 14; 15; 29]. In Ukrainian pedagogy
and methodology of foreign language teaching, the issue has been extensively
addressed by such scholars as S. Yu. Nikolaeva, V. V. Chernysh, N. F. Borysko, O.
B. Tarnopolsky, O. I. Pometun, whose works contributed to the interpretation,
structuring, and practical implementation of communicative competence in national
education [4; 5].

Within this framework, foreign language communicative competence is
defined as the learner’s integrated ability to use linguistic, sociocultural, discourse,
and strategic resources to achieve communicative goals -effectively and
appropriately in diverse contexts. The strategic dimension, in particular, enables
learners to plan, monitor, and adjust their communication, thus bridging the gap
between linguistic knowledge and real-life language use.

In the Ukrainian context, the issue of foreign language communicative
competence has acquired particular urgency in times of war and post-war
reconstruction. Under conditions of disrupted learning environments, psychological
stress, and the growing need for integration into the global academic and
professional community, the strategic dimension of communicative competence
becomes a factor of resilience and adaptability. It supports learners not only in
mastering linguistic skills but also in developing critical thinking, emotional
regulation, and collaborative abilities, which are crucial for sustainable education in
challenging circumstances. Thus, the formation of FLCC in Ukraine today is both a
pedagogical and a socio-cultural priority, contributing to the country’s European
integration and international cooperation.
In contemporary foreign language education, communicative competence 1S no
longer perceived as a static sum of linguistic and pragmatic abilities but as a
dynamic, adaptive system that enables learners to operate effectively across
professional, cultural, and technological boundaries. Within this framework,
strategic competence occupies a central position as the regulatory mechanism that
allows learners to plan, monitor, and evaluate their language use in real time.
However, recent global and national disruptions — from the digital transformation
of education to the wartime conditions in Ukraine — have foregrounded the urgent
need to reconceptualize strategic competence as both a linguistic and a survival
resource.

Problem Statement and Research Gap

Despite the long-standing recognition of strategic competence in applied
linguistics (Canale & Swain, 1980; Bachman, 1990; CEFR, 2001/2020), its
operationalization in teaching practice remains fragmented. While most models
acknowledge the importance of planning, monitoring, and compensatory strategies,
few provide empirically validated frameworks for their systematic formation,
especially in blended and disrupted learning environments. Existing studies have
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largely focused on cognitive dimensions of strategy use, underrepresenting the
socio-affective, metacognitive, and contextual aspects that determine the success of
communication under pressure.

Furthermore, little is known about how strategic competence develops in
contexts of educational instability—where students and teachers must adapt to
irregular schedules, limited connectivity, and emotional stress. The Ukrainian
experience of wartime education has revealed new dimensions of learner autonomy,
resilience, and adaptive regulation that remain underexplored in international
research. This study therefore addresses a dual gap: the need for a theoretically
grounded model of learning-strategic competence (LSC) and the need for
pedagogical mechanisms that ensure its sustainable formation under conditions of
uncertainty and transition.

Strategic Competence, Soft Skills, and Lifelong Learning

Strategic competence extends beyond language use; it underpins the
transversal “soft skills” essential for employability and lifelong learning. The
capacity to plan, monitor, and evaluate one’s actions aligns closely with 21st-
century skills such as critical thinking, adaptability, problem-solving, and self-
regulation. In professional contexts, these abilities translate into effective
communication, teamwork, and intercultural mediation—core components of
employability frameworks endorsed by the OECD and the European Commission
[30; 34].

From this perspective, language classrooms become laboratories for
developing broader strategic dispositions. Learners who can identify communication
breakdowns, seek clarification, and reformulate messages demonstrate not only
linguistic mastery but also emotional intelligence and cognitive flexibility. These are
the very attributes that define a “learning to learn” competence within the European
Key Competences for Lifelong Learning (2018). Thus, fostering strategic
competence contributes simultaneously to linguistic proficiency, personal agency,
and professional mobility—objectives that are particularly relevant for Ukraine’s
integration into the European educational and labour space [3].

In sum, the study positions strategic competence as both a linguistic and meta-
cognitive capacity that links communication, employability, and lifelong learning.
By situating its formation within a blended, resilience-oriented model, it seeks to
bridge the research and practice gap and offer a transferable framework for
sustainable foreign language education in times of disruption and renewal.

Theoretical Foundations of Foreign Language Communicative
Competence (FLCC): Classical Models and Contemporary Interpretations

The concept of communicative competence, introduced by Hymes (1972),
shifted attention from grammatical knowledge to socially appropriate language use.
Building on this shift, Canale and Swain (1980) and later Canale (1983)
operationalized the construct into grammatical, sociolinguistic, discourse, and
strategic components, thereby providing a workable architecture for curriculum
design and assessment. This trajectory was further refined by Bachman (1990) and
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Bachman and Palmer (2010), who differentiated organizational (grammatical,
textual) and pragmatic (illocutionary, sociolinguistic) competences and underscored
the role of strategic competence in goal-setting, online monitoring, and repair during
authentic communication. Subsequent syntheses—most notably Celce-Murcia
(2007) and the earlier Celce-Murcia, Dornyei, and Thurrell (1995)—foregrounded
interactional, intercultural, and pragmatic dimensions, which resonate with Byram’s
(1997) model of intercultural communicative competence (savoirs, attitudes, critical
cultural awareness). Taken together, these frameworks established FLCC as an
integrated, action-oriented construct that spans knowledge, skills, strategies, and
dispositions. [30; 34].

Within Ukrainian scholarship, this broad consensus has been systematically
adapted to national standards and classroom realities. Contributions by S. Yu.
Nikolaeva, N. F. Borysko, O. B. Tarnopolsky, V. V. Chernysh, O. I. Pometun and
others contextualized communicative competence in terms of curricular
interpretation, task design, and teacher education, thus aligning international theory
with local policy and practice. Against this backdrop, the field’s centre of gravity
increasingly moved toward the strategic dimension of competence, raising the
question of what “strategic” means in both learning and use [4; 5].

Early models already posited strategic competence, yet subsequent research
provided the granularity needed for pedagogy. Foundational work on language
learning strategies by Rebecca Oxford (1990; 2011), O’Malley and Chamot (1990),
Macaro (2001, 2006), Cohen (2014), and strategy-training approaches (e.g.,
Dornyei, 2005) demonstrated that learners’ capacity to plan, monitor, evaluate, and
compensate mediates performance across all language skills. Contemporary
accounts bridge this line of inquiry with self-regulated learning (Zimmerman;
Pintrich), where metacognitive control (planning and goal-setting), motivational
regulation, and adaptive strategy selection are sensitive to task demands and
contextual constraints. In communicative performance, this strategic orchestration
manifests as advance planning and resource management, interactional monitoring
(turn-taking, clarification, repair), compensation through paraphrase or
circumlocution (including judicious use of L1/L2), and structured post-task
reflection that feeds forward to future performance. Importantly, these processes are
not ancillary; they regulate how linguistic and pragmatic resources are mobilized in
real time [28; 29].

Evolution of Communicative Competence Models

Model Core Components Role “of Strategic Conceptual Innovation
Competence

Linguistic +Implicit, as Shift from

Hymes ; competence/performance
Sociocultural contextual )

(1972) . dichotomy to
knowledge appropriateness o

communicative use
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Explicitly
introduced as the
Canale &|Grammatical, ability to[ Strategic competence
Swain Sociolinguistic, compensate for|recognized as essential for
1980 Discourse, Strategic|breakdowns and|repair and adaptation
g Y p
enhance
communication
Lancuace Defined as the
comff) . tegnce metacognitive
Bachman |((organizational + ;?;Eg o:sent 0311:; Strategy as regulatory and
(1990) pragmatic), hag . |lexecutive mechanism
Strategic ab111ths (planning,
competence executlgn,
evaluation)
Celce- D )

. Linguistic, Described as an .
Murcia, Socfi;ocultural umbrella Added pedagogical
Dornyei & i ’ orientation for language
Thurrell Actional, competence teaching
(1995) Discourse, Strategic|fintegrating all others

Linguistic,

]S)?Ségﬁﬁimsm’ Reinterpreted as|Moved focus from
Byram Intercul tu;al intercultural communication efficiency
(1997) (attitudes mediation and|to intercultural

Kknowle dée skills reflective regulation|[understanding

critical awareness)

Linguistic, f;ﬁteifnce
CEFR Sociolinguistic, embre) dded in action- Emphasis on autonomy,
2001; Pragmatic, Strategic|| . learning-to-learn, and

& El%oriented approach: g

2020) (transversal), . pproach; adaptive performance

Plurilingual linked to mediation,

online interaction

Across these models, strategic competence evolves from a compensatory tool
into a metacognitive and regulatory mechanism. In Canale and Swain’s model, it
served primarily to repair communication breakdowns. Bachman reframed it as a

central control system that plans, executes, and evaluates language behaviour

anticipating contemporary definitions of self-regulation. In Celce-Murcia’s
pedagogical model, strategic competence functions as the integrative link between
linguistic resources and communicative acts. Meanwhile, in Byram’s intercultural
paradigm, the strategic dimension expands beyond language use to include empathy,
cultural interpretation, and moral reasoning.
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The CEFR and its Companion Volume (2020) mark the most explicit
recognition of strategic competence as a transversal enabler of communication
across modes and languages. The action-oriented perspective positions learners as
social agents who mobilize resources strategically to achieve goals within a
multilingual, digital world. Strategy descriptors in the CEFR-CV—such as planning,
monitoring, compensating, and mediating—anchor strategic competence within
both language use and language learning. This conceptual expansion transforms
strategy from an individual cognitive skill into a socially situated competence that
integrates cognitive, affective, and intercultural dimensions.

In an increasingly globalized and interconnected world, communicative
competence must encompass not only proficiency in multiple languages but also the
ability to mediate meaning across cultural and linguistic boundaries. The Council of
Europe’s notion of plurilingual and pluricultural competence reframes language
learning as the development of an integrated repertoire of resources rather than
parallel monolingual systems. Within this paradigm, strategic competence serves as
the orchestration mechanism that allows learners to draw flexibly on their entire
linguistic and cultural repertoire to negotiate meaning, avoid misunderstanding, and
maintain interaction.

In multilingual classrooms, learners often switch between languages to
compensate for lexical gaps or to clarify complex concepts. Such behaviour, once
stigmatized as interference, is now seen as evidence of strategic agency. Similarly,
in intercultural encounters, the ability to reframe, paraphrase, or mediate cultural
references reflects advanced strategic competence. This competence thus functions
as both a communicative and a civic resource—enabling empathy, tolerance, and
mutual understanding in diverse societies.

In Ukrainian higher education, where English increasingly functions as a
medium for academic and professional mobility, the plurilingual orientation aligns
with national goals of European integration. Embedding strategic competence in this
broader framework ensures that learners not only achieve linguistic accuracy but
also develop the reflective, adaptive, and intercultural skills required for effective
participation in global discourse [3].

Theoretical models of FLCC collectively demonstrate that strategic
competence has evolved from a remedial skill into the metacognitive engine of
communication. It coordinates linguistic, pragmatic, and intercultural resources and
adapts them to the demands of dynamic contexts. This evolution supports the present
study’s rationale: that strategic competence—operationalized as learning-strategic
competence (LSC)—should be explicitly taught, practised, and assessed within a
blended, resilience-oriented framework capable of sustaining learning under both
stable and disrupted conditions.

Pedagogical approaches that place meaning and action at the core naturally
foster this strategic core of FLCC. Communicative Language Teaching (Richards &
Rodgers) frames meaningful interaction as the engine of competence development,
while Task-Based Language Teaching (Long; Ellis) operationalizes that premise
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through real-world tasks with clear outcomes—tasks that inherently demand
planning, monitoring, and repair. Content and Language Integrated Learning (CLIL)
further extends strategic demands by requiring learners to mediate disciplinary
content, manage academic discourse, and transfer strategies across domains.
Complementary designs—such as genre-based writing (Hyland), debate and
argumentation, and project-based learning—externalize strategic moves (audience
awareness, coherence management, evidence selection) and make them teachable.
In digital and blended environments, pre-task planning tools, structured online
interaction, and post-task reflection prompts can intensify strategic engagement;
when used critically, Al-assisted tools may support idea generation and revision,
provided instruction explicitly addresses ethical, reflective use to prevent over-
reliance [30].

A parallel evolution in standards has consolidated these pedagogical trends.
The CEFR (2001) articulated an action-oriented view of language use through “can-
do” descriptors across activities and competences. The CEFR Companion Volume
(2020) significantly expands coverage of mediation, online interaction, and
plurilingual/pluricultural competence and, crucially, makes strategy descriptors
(planning, compensation, monitoring, note-taking, etc.) more visible and gradable.
This alignment legitimizes strategy instruction as part of mainstream competence
development and dovetails with competence-based curricula—including Ukrainian
standards—that explicitly encourage learner autonomy and reflective practices.

Assessment practices have likewise moved from discrete-point testing toward
performance-based evaluation that captures linguistic, pragmatic, and strategic
dimensions in an integrated manner. Role-plays, oral presentations, and integrated
tasks (reading—listening—writing) are commonly scored with analytic rubrics that
include strategic indicators. Evidence of strategy use can be gathered through
process-oriented methods (think-alouds, learning journals, screen-capture or
keystroke logs in digital tasks), complemented by self-report instruments such as
Oxford’s SILL (useful but contested in terms of reliability and construct clarity) and
by scenario-based or dynamic assessment that elicits planning and repair under
calibrated support. In turn, self-assessment via CEFR “can-do” statements and
assessment-for-learning cycles (goal-setting — feedback — reflection) embed
strategy growth within everyday instruction rather than treating it as an add-on [2].

Notwithstanding these advances, several debates persist and inform research
design. Construct clarity remains a challenge due to overlaps among strategic,
pragmatic, and interactional competences, which complicate operationalization and
scoring. There is also an ongoing discussion about teachability versus emergence—
that is, how much strategy instruction should be explicit as opposed to embedded
and induced through meaningful tasks. Methodologically, self-report data require
triangulation with behavioural traces and task-sensitive indicators to overcome
validity concerns. Moreover, digital and Al-mediated environments create both
opportunities for scaffolding and risks of dependency, placing a premium on
teachers’ capacity to cultivate critical, ethical tool use. Finally, context sensitivity
matters: intercultural settings, CLIL disciplines, and stress-laden environments (e.g.,

107



wartime disruptions) foreground resilience, affect regulation, and collaboration as
integral facets of strategic performance rather than optional extras.

In synthesis, the literature converges on viewing FLCC as an integrated,
action-oriented construct in which strategic competence functions as a regulatory
hub connecting knowledge, skills, and context. For pedagogy, this implies designing
task-rich, interactional environments (CLT/TBLT/CLIL), scaffolding strategies
both explicitly and implicitly (planning, monitoring, repair, reflection), aligning
instruction and assessment with CEFR—including the 2020 Companion Volume—
and institutionalizing assessment-for-learning routines that cultivate autonomy. For
the Ukrainian context specifically, these principles acquire added salience: strategy
instruction becomes a lever for communicative effectiveness, resilience, and the
sustainability of learning under disruption, thereby linking classroom practice with
broader socio-educational priorities.

3. Strategic Competence as a Component of FLCC: Author’s Contribution

In this chapter, strategic competence is conceptualized as the regulatory hub
that coordinates linguistic, pragmatic, and interactional resources during real-time
communication. Building on the findings of Meljnyk (2025), learning-strategic
competence (LSC) is defined as an integrated capacity to plan, monitor, evaluate,
and adapt language actions across modalities, with professionally oriented listening
serving as the principal leverage point for transfer to other skills. LSC encompasses
a network of interrelated components — cognitive, metacognitive, socio-affective,
and compensatory — which collectively underpin efficient processing,
comprehension, and problem-solving in both receptive and productive
communication [3].

The author’s model situates LSC development within a blended “flipped
classroom” framework, distributing strategy work across pre-class, in-class, and
post-class spaces so that time-on-task and depth of processing can be orchestrated

deliberately. Formation unfolds through four sequential stages — analytical-
preparatory, operational-formative, professional-simulation, and reflective-
corrective — which operationalize diagnosis, guided practice, contextualized

application, and forward-looking regulation. At the classroom level, these stages
correspond to a pragmatic three-phase instructional cycle: introduction, training,
and autonomous application of strategies, preserving fidelity to the conceptual
model while maintaining teacher-friendly implementation.

The exercise system developed in Melnyk (2025) is anchored in
professionally oriented listening and designed for transfer across communicative
domains. Before listening, learners set goals and criteria, preview domain-specific
lexis, and plan selective attention using concise goal cards that include pre-
commitment repair options (“If I miss a key point, I will ...”), thereby externalizing
metacognitive control. During listening, tiered tasks promote ongoing monitoring
and compensation — for instance, discourse mapping of topic-claim-evidence
relations, collaborative note-merging, and guided paraphrasing or circumlocution to
sustain interactional coherence under pressure. After listening, evaluation and
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reflection are structured through evidence checklists, comparative summaries (audio
<> text), and brief strategy audits that inform the next learning cycle.

Within the flipped design, pre-class digital modules introduce the strategy
and its professional context; in-class work emphasizes coached practice with
authentic materials; and post-class tasks consolidate reflection and planning for
improvement. This cyclical structure makes the strategic dimension explicit, visible,
and repeatable, facilitating gradual internalization.

The assessment system, aligned with the model, employs triangulation of
product-, process-, and self-report-based evidence. Analytic rubrics for listening
summaries and integrated speaking tasks include explicit strategic indicators: quality
of planning, efficiency of monitoring and repair, appropriateness of compensation,
and coherence of output. Process data — think-aloud protocols, strategy checklists,
and digital analytics — capture learners’ allocation of attention and adaptive
behaviour when comprehension falters. Complementary reflective prompts elicit
criterion-referenced self-evaluation. This multi-source approach offsets the
limitations of self-report methods and grounds assessment in observable
communicative outcomes.

Empirical verification under authentic instructional conditions confirmed
both effectiveness and feasibility: students demonstrated measurable gains in
comprehension accuracy and strategic responsiveness (planning, monitoring,
compensation, reflective regulation), alongside higher autonomy and confidence
with professional listening input. Importantly, the methodology proved robust under
blended delivery, integrating strategy instruction with authentic audio resources and
staged practice. The model and exercise system were piloted and later adopted in
several Ukrainian higher education institutions, with formal endorsements
documented, confirming their transferability and institutional compatibility.

Comparative Analysis: Melnyk (2025) vs. Key Strategy Frameworks

Framework |Focus Pedagoglcal Distinctive Mglnyk (2025)
Orientation  |Feature Alignment
Integrates all
Language . .
Learning categories within a
i Strategy Strategy task-embedded
Strategies ..
Oxford o, training for taxonomy, sequence,
(cognitive, L
(2011) . learner self-regulated |emphasizing
metacognitive, ) .
. autonomy learning reflection and
affective,
i assessment-for-
social) )
learning
Strategy use as|Conceptual Operationalized
Macaro part of self-  |link between [Recursive self- [through blended
(2006) regulated metacognition |regulation loop (instruction with
learning and autonomy visible
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planning/monitoring
cycles
... |[Instructional . ExpanQed to
Vandergrift Metacogpltlve model: Empmgal . profegsmna}
& Goh pedagogical e diciion - validation in  (listening with
2013) cycle for 5 crification —s listening transfer to other
listening reflection comprehension [skills (speaking,
mediation)
Learning- il;ae,i ration of Multi-stage,  ||Adds wartime/post-
Melnyk Strategif ‘n stru%?c]ion evidence-based ||war resilience
(2025) Competence |[into flipped, cycle with film.ens.mn and
model (FLCC) [blended assessment institutional
curriculum triangulation |scalability

This model advances prior frameworks by embedding strategic behaviour in
authentic communicative tasks and extending the reflection-assessment loop across
modalities. Its resilience-oriented design allows flexible transitions between
online/offline and synchronous/asynchronous learning—critical under unstable
conditions [3].

Overall, the author’s contribution specifies what counts as strategic in
professionally oriented listening, how to teach it through a staged, flipped design
with an exercise system that externalizes strategic moves, and how to assess it via
transparent criteria linking processes and products. Within the broader framework
of foreign-language communicative competence (FLCC), this contribution
operationalizes the strategic component not as an accessory but as a central
regulatory mechanism connecting knowledge, skills, and context. It thereby supports
communicative effectiveness, learner autonomy, and — in the Ukrainian higher-
education context — the resilience and continuity of learning amid disruption.

Box 1. Definition: Learning-Strategic Competence (LSC)

Learning-Strategic Competence (LSC) is the learner’s integrated capacity
to plan, monitor, compensate/repair, and evaluate language actions across tasks and
modalities, coordinating linguistic and pragmatic resources in real time. LSC
combines cognitive (e.g., inferencing, elaboration), metacognitive (goal-setting,
selective attention, self-monitoring), socio-affective (collaboration, self-efficacy,
emotion regulation), and compensatory (paraphrase, circumlocution, resource
management) components. Functioning as the regulatory hub within FLCC, LSC
enables transfer from skill-specific practice (e.g., professionally oriented listening)
to overall communicative effectiveness and learner autonomy.

3.1. Operationalization of the Model: Stages and Assessment Criteria

The proposed framework for Learning-Strategic Competence (LSC)
development is implemented through a four-stage blended model that aligns
instructional sequencing, learner autonomy, and feedback loops. Each stage has
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clearly defined purposes, teacher and learner actions, and evidence indicators,
ensuring systematic progression from diagnosis to autonomous regulation.

Box 2. Four-Stage Model of LSC Formation (Blended / FL-Flipped

Design)
9
Stage Purpose Teacher’s Actions in:;?ss Evidence
Diagnose and C.onduct.short Set purposes; |[[nitial
diagnostic tasks;
set targets; | complete product
1. . introduce CEFR- ) : )
Analytical- establish aligned can-dos: diagnostic samples,
baseline of : D tasks; draft brief self-
Preparatory . explain strategic g
strategic . . v individual reports;
behaviour rationale (“why goal cards teacher notes
" ||behind each move). ' '
Make Plan — Task
strategies Model perform — artefacts;
. planning/monitoring; |monitor — ’
2. visible and use think-alouds: repair process
. - ; pair;
Operational- |coached : . [traces
Formative |inside scaffold note-taking |collaborate in (checklists
meaningful and discourse note-merging; short think,-
tasks. mapping. practise alouds).
paraphrasing.
Anol Manage Performance
S tf;?[ey ies 1o Design attention and |rubrics with
3. U theﬁ tic CLT/TBLT/CLIL- timing; select |strategic
Professional- disci liné- based tasks with clear |resources; indicators;
Simulation S ecipﬁc outcomes; gradually [handle peer-
ig ut/outout reduce scaffolds. interactional |mediation
P put. repair. outcomes.
Consolidate . Complete Reﬂ.ectlon
learning; plan Provide targeted strategy logs;
4. Reflective- ext i ter;ttion feedback on strategy |audits; update |improved
Corrective (assessment- use; conduct mini- can-dos; set  |products;
for-learning) conferences. new micro-  |trajectory vs.
&)- goals. descriptors.

This staged sequence ensures that strategy instruction evolves from guided
awareness to autonomous transfer, sustaining continuity within the blended

environment.

To monitor progress consistently, a criteria matrix was developed to capture
behavioural indicators of LSC across four components (metacognitive, cognitive,
socio-affective, compensatory) and three global proficiency levels.
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Box 3. Criteria Matrix for Learning-Strategic Competence (Indicators
by Component and Level)

Component High Medium Low

States clear purpose

o ets general goals;
and criteria; Sets g £0a15,

Lacks clear goal;

A. Metacognitive N attends to key cues
(planning, selective PrIOTIHZES cues; but misses some; unfocused
planning, detects breakdowns . > |lattention; identifies
attention, . notices 1ssues
o early; revises plan; . problems post-hoc;
monitoring, . : partially; :
evaluation) provides evidence- evaluation partl vague evaluation
based self- ation partly (“OK /not OK”).
) descriptive.
evaluation.
B. Cognitive Infers meaning from : : .
: snil & Infers basic points; |Relies on surface
(inferencing, context; organizes :
) ) uneven decoding;
elaboration, ideas coherently; . :
.. . organization; fragmented 1deas;
organizing, note- |[produces functional )
: : partially useful absent or unusable
taking, discourse  |[notes/maps
notes. notes.

mapping) supporting output.

Initiates and sustains
C. Socio-affective |collaboration; asks
(collaboration, specific

Collaborates when
prompted; generic ||Avoids interaction;

) : : help-seeking; waits for answers;
help-seeking, self- |clarifications; p=s & : ’
i . occasional gives up under
efficacy, emotion |regulates anxiety; : :
. : : frustration but strain.
regulation) persists with
. [ECOVeETrS.
challenging input.
D. Compensatory |Paraphrases
(paraphrase, naturally; uses Uses simple :
: : , : Stalls or switches
circumlocution, alternative routes paraphrase with :
e out; repair absent
resource judiciously; pauses; delayed or : :
. . : or mappropriate.
management, performs timely partial repair.
repair) repair moves.

Evidence package (for each component):

. Product rubrics with a Strategy band (planning quality,
monitoring/repair, coherence, and evidence use).

. Process traces (checklists, brief think-alouds, or digital-task
logs).

. Reflective artefacts (self-ratings and can-dos aligned with CEFR
Companion Volume descriptors for planning, note-taking, compensating,
monitoring, and mediation).

Typical Strategic Errors in Professionally Oriented Listening and Their
Remediation
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lyi IMlustrati ) P i
Common Error Underlying ustrative Corrective Strategy edagogica
Cause Example 1 Tool
] .. L ) )
Overreliance |Limited Carner pauses Pre-listening Goal cards,
after each . ) . ,
on word-by- |tolerance of 1 prediction, selective |“gist-first
. . unfamiliar . o
word decoding |ambiguity word attention focus training
Learner
Failure to Lack of finishes Monitoring
monitor ... |listening Mid-task self-checks, |checklist,
. |metacognitiv || . .
comprehensio without guided pauses teacher
e control ..
n realizing loss prompts
of meaning
Poor Notes consist C Note-
. .. : Training in discourse .
Ineffective organization |jof isolated ) merging in
. . mapping, use of . -
note-taking and words with no ) ) pairs, visual
s graphic organizers
prioritization |structure templates
Peer
. ) L i Modeli ffoldi
Avoidance of |Anxiety o earner glves odeling _ scaffolding,
. up or switches (paraphrase/circumloc |self-
repair low self- . ..
. to L1 when ution, positive efficacy
strategies efficacy o . . .
missing a point |reinforcement reflection
logs
Weak Lack of Learner writes |[Rubrics with Reflection
. criteria or vague strategic indicators, |[portfolios,
reflection and C . :
. |feedback reflection (“I  |guided reflection can-do
self-evaluation |,. . ’ . :
literacy listened okay”) ||questions checklists

The analysis of typical strategic errors

opportunities for strategy refinement.

reveals that most comprehension
failures stem not from insufficient linguistic knowledge but from underdeveloped
metacognitive control and low tolerance for ambiguity. Learners who approach
listening as passive decoding tend to lose global meaning once the lexical stream
becomes dense or unfamiliar. The predominance of bottom-up processing patterns
underscores the need for explicit instruction in planning, monitoring, and repair
strategies. Moreover, affective factors—particularly anxiety and self-efficacy—
strongly influence whether learners attempt compensatory moves or withdraw from
communication altogether. Remedial work, therefore, must integrate both cognitive
and socio-affective scaffolds: guided modeling of strategic moves, collective
reflection on breakdowns, and confidence-building feedback that reframes errors as

When learners learn to anticipate

comprehension gaps, employ selective attention, and self-regulate their reactions,
strategic competence transforms from a reactive mechanism into a proactive, self-
sustaining capacity.
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4. Contemporary Educational Technologies (blended learning, digital
tools, Al, task-based learning, CLIL)

Within an action-oriented view of foreign language communicative
competence, contemporary technologies are most productive when they serve as
scaffolds for strategy use rather than as ends in themselves. A blended learning
architecture provides the overarching ecology for such scaffolding: pre-class spaces
prime strategic planning and input processing; in-class time amplifies interactional
work and coached monitoring/repair; post-class sequences institutionalize reflection
and forward planning. This temporal redistribution—often realized through a flipped
model—does not merely relocate content; it externalizes metacognition by asking
learners to state purposes, pre-commit to attention foci, and later evaluate the
effectiveness of their choices against transparent criteria. In fragile or disrupted
learning conditions, blended delivery also supports resilience and continuity,
offering low-bandwidth alternatives and asynchronous options without abandoning
communicative ambition [2].

Under this blended umbrella, digital tools function as instruments for making
strategic processes visible. A learning management system anchors materials,
deadlines, and rubrics, while collaborative editors and shared whiteboards provide a
traceable record of planning and revision. Multimodal capture (screen-recordings,
audio notes, keystroke or version histories) yields process evidence that can be
leveraged for formative feedback: teachers can comment on how learners planned,
monitored, and repaired—not only on final products. Corpus-informed resources
and concordancers help learners test lexis/phraseology during planning; discussion
boards and short voice threads extend interactional management beyond the
classroom; e-portfolios curate performance artefacts alongside strategy audits, thus
normalizing reflection as part of competence growth. To preserve equity and focus,
the selection remains minimal-viable: a compact stack, consistently used, is
preferable to a proliferation of platforms that diffuses attention and inflates cognitive
load [3].

Digital Tools for Strategy Visibility and Learner Autonomy

A growing range of platforms supports the formation of learning-strategic
competence (LSC) by externalizing learners’ cognitive and metacognitive
processes:

Tool Strategic Function Example of Use in LSC Tasks

Students create strategy boards to map
listening purposes, identify cues, and
post reflections on comprehension
gaps.

Shared templates allow learners to
Joint monitoring  |record monitoring notes during tasks
and feedback and compare them with peers’
strategies.

Visual planning and
Padlet / Miro collaborative
reflection

Google Docs / Sheets
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Learners record brief commentaries
Oral reflection and |on how they applied compensation

VoiceThread / Flip peer mediation strategies and receive asynchronous
feedback.
Strategy checklists and micro-
LMS (Moodle, Evidence collection |reflections are embedded in weekly
Google Classroom) |jand analytics tasks; analytics track consistency of

strategic behaviours.

Learners contrast their plans or
summaries with Al-generated
versions, annotate differences, and
justify acceptance or rejection.

Al Feedback Tools |Guided
(ChatGPT, metacognitive
Grammarly, Ecree) |comparison

These tools transform abstract strategic processes into observable artefacts.
For example, a Padlet board visualizes learners’ planning trajectories, while
VoiceThread discussions capture reflective dialogue. Crucially, technology use is
not an end in itself: its pedagogical value lies in how it scaffolds learners’ awareness
of how they learn.

Artificial intelligence adds both opportunity and obligation. Properly
integrated, Al-assisted tools can support idea generation, input simplification,
rehearsal of argument structures, and revision guidance, but their pedagogical value
hinges on critical, ethical use. In the present approach, Al is positioned primarily as
an object of critique and a mirror for strategy, not as an oracle. Learners compare
their gist, outline, or argument map with an Al-generated counterpart, identify
omissions or hallucinations, and decide which suggestions to adopt—thus practicing
evaluation, verification, and selective uptake. During planning, learners can solicit
alternative task approaches and then justify their choice; during monitoring, they can
probe ambiguous sections of a text or transcript and articulate why an Al proposal
should or should not be trusted; during revision, they can request feedback on
coherence or register while preserving authorship. Guardrails are explicit: data
privacy, academic integrity, and the avoidance of over-reliance are taught alongside
prompt design, with teachers modelling transparent disclosure (“Al was used for X
final decisions are mine”) and embedding checks against bias and factual error. In
this framing, Al becomes a catalyst for strategic agency rather than a shortcut that
erodes it.

The integration of artificial intelligence into language learning introduces both
opportunities and ethical challenges. Al can function as a cognitive amplifier—
enhancing planning, self-assessment, and revision—but it also risks undermining
learner autonomy if treated as an answer provider. Building “Al literacy” within
strategic competence means teaching students sow to collaborate critically with Al
rather than rely on it uncritically [35].

Key guidelines include:

1. Transparency and Disclosure: Learners explicitly indicate when and how
Al tools were used in task completion, ensuring accountability and self-awareness.
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2. Verification and Critical Evaluation: Students are trained to verify Al
output against authentic sources or course materials, learning to detect factual errors
or bias.

3. Prompt Design for Metacognitive Support: Teachers model how to craft
reflective prompts (e.g., “Explain how you organized your ideas and why”) that
encourage learners to analyse their own strategic processes.

4. Ethical Use and Data Privacy: Institutions and instructors must establish
boundaries for Al data sharing, anonymization, and responsible use in assessment.

5. Parallel Low-Tech Alternatives: For equity and inclusion, each Al-
mediated activity should have a non-Al equivalent (e.g., peer collaboration, manual
reflection templates).

The technological layer intersects naturally with Task-Based Language
Teaching (TBLT), which operationalizes communicative competence through goal-
oriented tasks with clear, non-linguistic outcomes. Because tasks demand advance
planning, real-time monitoring, and responsive repair, they instantiate strategic
competence in situ. Blended sequencing sharpens this logic: learners preview a task
domain and set criteria online; they execute the task in class under authentic
time/interaction pressure; they then debrief with digital artefacts that document their
decisions. Recording brief think-alouds or annotating a discourse map of topic—
claim—evidence makes the invisible visible, allowing feedback to target regulatory
moves (attention shifts, repair triggers, resource selection) rather than surface
correctness alone. Even traditional “practice” transforms into strategy-visible
rehearsal when learners are asked to name the strategy, justify its selection, and state
how they will adapt it next time.

Complementarily, Content and Language Integrated Learning (CLIL)
stretches the communicative and strategic envelope by centring disciplinary content.
Learners mediate between sources, audiences, and modalities, manage academic
vocabulary, and transfer strategies across domains—precisely the kind of work that
the CEFR Companion Volume frames under mediation and online interaction.
Digital tools support CLIL by curating multimodal input (texts, visuals, data),
enabling collaborative note-merging and source evaluation, and facilitating products
that demand purposeful language use (briefing notes, presentations, infographics).
Almay serve CLIL goals when it is tasked to play a constrained role (e.g., generating
alternative explanations for a younger audience, proposing counter-arguments to
stress-test a claim), with learners responsible for verification and final phrasing. In
this way, CLIL provides rich contexts for strategic orchestration—planning for
audience and purpose, monitoring coherence across content and language, repairing
gaps with paraphrase or circumlocution, and reflecting on the adequacy of evidence.

Across these approaches, assessment-for-learning binds technology to
competence formation. Analytic rubrics include a Strategy band that captures
planning quality, monitoring/repair effectiveness, and evidence-based coherence;
process traces supply triangulation beyond self-report; micro-reflections translate
CEFR “can-do” statements into strategy can-dos (“I can plan how to approach a
difficult audio by...”), encouraging forward-looking adjustments. The same
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infrastructure allows teachers to manage workload pragmatically: a few strategically
chosen checkpoints yield richer insight than continuous surveillance, and students
learn to take responsibility for documenting their learning journeys.

Finally, the ethical and contextual constraints are not peripheral but
constitutive. Digital divide realities require low-tech equivalents for each high-tech
affordance; privacy and consent govern data capture; clarity about authorship and
source attribution underwrites academic trust. In Ukraine’s wartime and post-war
conditions, these considerations intersect with resilience: blended pathways
safeguard access and continuity, while strategy-visible tasking and CLIL-style
mediation build the communicative, cognitive, and socio-emotional resources
learners need to adapt under pressure. Thus, when technologies are curated as means
for strategic regulation, and when TBLT and CLIL provide purposeful contexts for
that regulation, the result is not a toolbox of platforms but a coherent pedagogy that
advances the strategic dimension of FLCC in tangible, assessable ways.

Strategic competence development in the digital era depends on intelligent,
ethical, and reflective use of technology. Digital tools externalize cognition, make
self-regulation visible, and sustain engagement in both stable and disrupted contexts.
However, their impact remains contingent on pedagogy: teachers must design tasks
that transform technological interaction into strategic thinking. When digital
ecosystems are built around transparency, reflection, and inclusivity, they not only
enhance communicative competence but also cultivate the meta-learning resilience
essential for 21st-century professionals [3].

1. Challenges and Enabling Conditions in Wartime and Post-war
Contexts (Ukraine’s experience)

Wartime schooling transforms not only learner routines but also teachers’
professional identities. In Ukraine’s context, teachers have become crisis managers,
counsellors, and digital architects simultaneously. Sustaining instructional quality
requires both pedagogical flexibility and emotional endurance. Professional
resilience—defined here as the capacity to adapt instructional design, maintain
empathy, and preserve coherence under stress—emerges as the institutional
equivalent of learner strategic competence.

Teacher training programs during wartime should therefore include modules
on strategy-visible instruction (making learning processes explicit), micro-
counselling (providing stabilizing communication in short interactions), and
adaptive assessment design (replacing summative testing with cumulative
portfolios). Mentorship networks and peer collaboration (teacher co-planning
circles, emergency digital support groups) mitigate isolation and distribute cognitive
load.

Research conducted by Ukrainian universities in 2023-2025 (e.g., Meljnyk,
2025; Horbenko, 2024; Kyiv Linguistic University reports) confirms that teacher-
led improvisation—micro-flipped lessons, recycled offline worksheets, shared low-
tech audio banks—has preserved learning continuity across regions. This collective
adaptability demonstrates that the teacher’s strategic competence mirrors the
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learner’s: both rely on planning, monitoring, and reflection, albeit at different scales

13].

Pedagogical Resilience Framework

Resilience in language education requires coordinated action across three
interdependent levels: learner, teacher, and institutional. The following framework
synthesizes strategies observed in Ukrainian schools and universities during
wartime (2022-2025):

Core . Enabling
Level Challenge Strategic Response Conditions
Clear
Fragmented . : o
. Develop metacognitive routines ||[communication
learning : . .
: for planning and recovery; use  |channels;
routines; . .

Learner anxiety and low-tech tools (printable emotional support;
coenitive planners, goal cards); engage in  |asynchronous
ovirloa d reflective micro-goals options; trauma-

informed feedback
: Peer mentorin
Design redundant pathways cer me &
: ) : networks; ready-
Instructional  ||(online/offline,
instability; synchronous/asynchronous); ma(.ie :

Teacher |. . ’ . ’ digital/printable

limited access |prioritize high-leverage strategy : )
. materials; flexible
to resources  |tasks; emphasize process
: assessment
evidence over performance o
policies
Provi ini ive flexibili ..
Infrastructure rovide admlmstl.ratlve. exibility Support for digital
: } (attendance, grading, timetables); |.
disruption; literacy, small
e . ensure paper reserves and
Institution|equity and . grants for low-tech
. minimal tech stacks; : )
coordination . . innovation, shared
A0S communicate coherent policy LMS templates
gap across departments P

This multi-level approach positions pedagogical resilience as a systemic
attribute rather than an individual trait. When learners, teachers, and institutions act
synergistically, continuity of foreign language education becomes feasible even
amid disruption.

Long-term Transformation: From Survival Pedagogy to Strategic
Resilience

While wartime pedagogy begins as an emergency response, post-war recovery
requires transforming these ad-hoc solutions into systemic resilience frameworks.
The same mechanisms that allowed continuity during disruption—redundancy,
offline-first design, reflective self-regulation—become foundations for innovation
in peacetime education.
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In the post-war period, resilience should evolve from defensive persistence to
adaptive agency: learners and teachers apply strategic competence not merely to
“cope,” but to redesign learning in more autonomous, technology-integrated, and
inclusive ways. Curriculum renewal should embed strategic competence as a
transversal skill, with explicit descriptors in national standards: e.g., “Learners can
plan alternative learning routes in unstable conditions,” or “Learners can sustain
interaction when technological or emotional disruption occurs.”

Similarly, universities and schools can formalize crisis-readiness protocols
based on wartime experience: dual-mode lesson planning templates, shared task
repositories, modular course design, and integrated reflection checkpoints. Such
systematization ensures that resilience remains a transferable asset, not a temporary
survival mechanism.

At the same time, post-war reconstruction brings new psycho-social
challenges: reintegration of displaced students, support for veterans’ families, and
rebuilding of community ties. Foreign language education—especially
communicative and intercultural training—plays a symbolic role in reconnecting
people through empathy, dialogue, and global understanding. Thus, the strategic
dimension of FLCC extends beyond cognitive regulation: it becomes civic
reconstruction through communication.

Research and Policy Implications

Empirical findings from Ukraine’s wartime education ecosystem reveal
several trends that have policy relevance for other conflict-affected regions:

1. Strategic competence predicts learning continuity. Learners who can
articulate learning goals, plan alternative actions, and self-assess demonstrate higher
retention and achievement despite irregular attendance.

2. Assessment-for-learning sustains motivation. Frequent, low-stakes
reflection tasks (self-audits, checklists) correlate with reduced dropout rates and
improved well-being.

3. Teacher strategic mediation matters. When instructors verbalize their
own planning and repair strategies (“Let’s see how we can adapt this task during the
blackout™), students mirror these behaviours and internalize resilience as a habit.

4. Administrative  micro-flexibility—such as rolling timetables,
asynchronous submission policies, and optional offline equivalents—predicts better
educational continuity than rigid digital mandates.

For educational policy, this suggests shifting accountability frameworks from
hours taught to strategic outcomes achieved: e.g., evidence of learners’ adaptive
planning, monitoring, and transfer of skills. National-level professional standards
can integrate crisis-readiness competencies for teachers and administrators, ensuring
preparedness for future disruptions.

Internationally, Ukraine’s case contributes to global discourse on education
in emergencies (EiE) by introducing the concept of strategic resilience—a synthesis
of metacognitive regulation and social-emotional adaptability—into second
language pedagogy.

Ethical and Humanistic Dimensions
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Finally, wartime teaching foregrounds ethical questions: What does it mean
to teach communication when communication itself is under threat? How do
educators model hope and empathy in contexts of loss?

Strategic competence here assumes an existential dimension: it is not merely
planning or monitoring, but the conscious choice to continue meaning-making amid
uncertainty. Learners practice /inguistic agency—choosing words to describe, to
connect, to heal. Teachers’ discourse of feedback and encouragement becomes a
moral act, reaffirming dignity and human connection.

Foreign language education, when framed through empathy and intercultural
openness, becomes a form of peacebuilding. Each reflective task, dialogue
simulation, or collaborative writing project becomes not only a pedagogical tool but
also a symbolic reconstruction of communicative trust.

Concluding Synthesis

In wartime and post-war contexts, FLCC development demands pedagogical
resilience at all levels—Iearner, teacher, institutional, and systemic. Strategic
competence functions as the bridge between cognitive self-regulation and socio-
emotional stability, converting fragmented instructional time into meaningful
progress.

Ukraine’s experience demonstrates that effective education under threat is not
an exception but a model of sustainable innovation. The wartime framework—
redundancy, offline-first design, trauma-informed pedagogy, flexible assessment,
and ethical technology use—can inform broader international practice. In the long
term, the strategic architecture of language learning developed during crisis becomes
a blueprint for education systems capable of withstanding uncertainty while
nurturing humanity.

6. Future Directions (Al, neurolinguistics, interdisciplinarity, Erasmus+)

Advancing the strategic dimension of foreign language communicative
competence will hinge on research that treats technology and cognition not as add-
ons but as mechanisms for making strategic behaviour visible, teachable, and
assessable. In the near term, Al should be explored as a controlled scaffold for
planning, monitoring, and revision rather than an answer engine: studies can
compare learner-generated plans, gists, and argument maps with Al suggestions,
trace selective uptake, and examine how explicit disclosure and verification routines
protect authorship and deepen critical use. Large-scale learning analytics—log data
from LMS, version histories in collaborative editors, micro-reflections tied to
CEFR-CV strategy descriptors—can yield task-sensitive indicators of strategy
growth, provided designs prioritise formative feedback over surveillance and
triangulate behavioural traces with products and teacher judgments.

A second avenue is neurolinguistically informed measurement of strategic
processing. Portable methods (EEG/ERP, eye-tracking, pupillometry) and
classroom-friendly protocols can capture online attention shifts, repair triggers, and
cognitive load during listening, reading-to-write, or debate tasks, linking
neurocognitive markers (e.g., effort, anticipation, integration difficulty) with
observable planning, monitoring, and compensation moves. Such work should
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remain ecologically valid—short tasks in real courses, minimal intrusiveness—so
that findings translate into teachable design principles and not only laboratory
effects.

Interdisciplinary consortia can anchor this agenda by joining applied
linguistics, psycholinguistics, educational psychology, HCI, and data science.
Mixed-methods designs—process mining plus teacher narrative inquiry, dynamic
assessment alongside analytics dashboards—are likely to illuminate how strategies
emerge, stabilise, and transfer across modalities and contexts (including CLIL).
Open science practices matter here: shared task banks with transparent rubrics, de-
identified process datasets, and replicable analysis pipelines would let the field
cumulate evidence and refine CEFR-aligned strategy descriptors.

International programmes offer a practical vehicle for scaling and
comparability. Erasmus+ cooperation partnerships can connect schools and
universities to co-design strategy-visible CLT/TBLT/CLIL modules, pilot low-
bandwidth blended pathways, and create micro-credential tracks for teacher
professional development in strategy instruction, ethical Al use, and assessment-for-
learning. Mobility and intensive programmes can be used to run cross-site design-
based research cycles, while dissemination packages—teacher toolkits, calibrated
rubrics, exemplar portfolios—ensure uptake beyond the project’s lifespan. For
Ukraine specifically, capacity-building strands can formalise wartime/post-war
solutions (redundancy by design, offline-first materials, trauma-aware feedback)
into exportable models for resilient language education.

Ethics and equity cut across all directions. Future studies should specify data
minimisation and privacy safeguards for process capture, ensure low-tech fallbacks
for Al-mediated activities, and report how academic integrity, bias mitigation, and
accessibility are taught as part of strategic competence rather than external
compliance. Finally, a research agenda that centres teachers is essential: iterative co-
design with practitioners, workload-aware instrumentation, and professional
learning communities that use evidence to adjust task design will determine whether
strategic competence becomes a lived classroom reality.

In sum, the next phase calls for Al-supported but human-led pedagogy,
neurolinguistically informed yet -classroom-grounded measurement, and
international collaboration that turns resilient Ukrainian experience into shared
European innovation—so that the strategic architecture of FLCC is not only
theorised but robustly enacted and sustained.

Sustaining this future-oriented agenda also requires a parallel pedagogical
transformation. As technology amplifies transparency of learner strategies, teachers’
roles evolve from knowledge transmitters to designers of cognitive experiences.
Strategic competence becomes not only a learner outcome but a teacher capacity:
the ability to model one’s own planning and monitoring, to interpret digital traces
meaningfully, and to convert analytic feedback into actionable guidance. Thus,
professional development should prioritise “strategic teacherhood”—training
educators to notice, articulate, and scaffold metacognitive behaviour while
managing their own emotional resilience in technologically mediated classrooms.
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The Council of Europe’s ongoing revision of the CEFR Companion Volume
already emphasises mediation, plurilingualism, and strategic use of resources.
Future European research could align Al- and data-informed strategy descriptors
with CEFR’s broader vision of learner agency and democratic citizenship. This
alignment would position strategic competence as a transversal key competence
within the European Education Area—Ilinking language education, digital literacy,
and civic participation.

Moreover, attention must be given to inclusivity and linguistic diversity. For
many learners, particularly in multilingual and post-conflict contexts, strategic
competence also entails navigating between languages and cultural frameworks.
Cross-linguistic transfer research—how strategy awareness in one language
enhances another—should therefore inform Al-supported tools, multilingual
corpora, and feedback analytics. This pluralistic approach ensures that technological
innovation strengthens rather than homogenises linguistic identity.

Finally, dissemination must go beyond academic publication. Sustainable
impact will depend on open-access repositories, collaborative MOOCs, and teacher
networks that democratise access to tested strategy-based materials. When research,
technology, and pedagogy are aligned through shared ethical and educational goals,
strategic competence ceases to be an abstract construct: it becomes a practical
grammar of autonomy, adaptability, and intercultural understanding at the heart of
European and global language education.

7. Conclusions

This chapter has argued that foreign language communicative competence
(FLCC) is best understood as an integrated, action-oriented architecture in which
linguistic resources (lexis, grammar, discourse, pragmatics) operate in concert with
strategic regulation, critical judgment, learner autonomy, and resilience. Language
skills alone do not guarantee successful communication; it is the strategic
dimension—planning, monitoring, compensating, and evaluating—that connects
knowledge to situated performance and enables transfer across tasks, modalities, and
contexts.

Building on classical models (Hymes; Canale & Swain; Bachman; Celce-
Murcia) and aligned with the CEFR/Companion Volume, we framed strategic
competence as the regulatory hub of FLCC. The proposed conception of learning-
strategic competence (LSC) specifies how metacognitive control, cognitive
operations, socio-affective regulation, and compensatory moves co-produce
communicative effectiveness. Empirically grounded pedagogy follows: task-rich
design (CLT/TBLT/CLIL), blended delivery that externalizes metacognition across
pre-/in-/post-class spaces, and assessment-for-learning routines that make strategy
use visible and improvable.

Summary of Key Innovations

Component Core Innovation Pedagogical Implication
Model Four-stage framework Ensures progression from guided
(analytical-operational— awareness to autonomous
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Component Core Innovation Pedagogical Implication
simulation—reflective) regulation; adaptable to disrupted
embedded in a blended flipped |[learning environments
format

. Professionally oriented listening |Promotes transfer of strategies
Exercise . .. . ..
Svstem tasks with explicit pre-/during- |across modalities and fosters
y /post-strategy scaffolds metacognitive visibility
Triangulated evidence .(product, Enhances validity and learner
process, self-report) with
Assessment : . autonomy through transparent,

analytic rubrics and CEFR- : :

. g formative evaluation

aligned strategy indicators

Redundancy-by-design, trauma- [Embeds resilience as a strategic
Contextual |aware pedagogy, and offline- |land pedagogical principle,
Adaptation |first solutions for wartime/post- |ensuring continuity under

war settings disruption

Collectively, these elements reposition strategic competence from a
peripheral add-on to a central mechanism connecting linguistic, pragmatic, and
socio-affective dimensions of communicative performance. The Ukrainian
experience demonstrates that even amid systemic instability, learners can achieve
measurable progress in communicative and strategic development when instruction
emphasizes process visibility, reflective regulation, and ethical technology use.

Criticality enters as the quality standard for meaning-making—evaluating
sources, evidence, claims, and Al outputs—whereas autonomy names the capacity
to set goals, select strategies, and reflect forward. Both are cultivated when
instruction embeds transparent criteria, process evidence, and learner choice. In
digitally mediated settings, Al is pedagogically valuable only under a critical, ethical
framing: as a scaffold and mirror for strategy (planning options, alternative outlines,
revision suggestions) rather than as an answer engine that erodes authorship.

The Ukrainian wartime/post-war context sharpens these principles.
Continuity under disruption requires redundancy by design, offline-first planning,
and trauma-aware feedback. Here, resilience is not an add-on but an intrinsic facet
of the strategic architecture: learners learn to resume, repair, and persist—
communicatively and emotionally—when conditions are unstable. Such practices
transform FLCC from a set of outcomes into a sustainable learning capability.

Implications are clear. For teaching, prioritize strategy-visible tasks, minimal-
viable toolsets, and rubrics with a “Strategy” band; for assessment, triangulate
products, processes, and reflections; for teacher education, model strategy
instruction and ethical Al use; for policy and projects (e.g., Erasmus+), support
interoperable descriptors, open task banks, and resilient delivery models. Future
research should combine classroom-grounded design with analytics and
neurolinguistic indicators to refine task-sensitive measures of strategic growth.
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In sum, FLCC = language skills + strategicity + criticality + autonomy +

resilience. When these dimensions are designed, taught, and assessed as a coherent
whole, learners gain not only communicative accuracy and appropriateness, but also
the strategic agency to learn, adapt, and thrive in an uncertain world.
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T'opoienko Onia

THE DIAGNOSIS AND FORMATION OF FUTURE FOREIGN
LANGUAGE TEACHERS' COMMUNICATIVE SPEECH COMPETENCE.

Modern domestic pedagogical science and the practice of professional activity
of foreign language teachers prove that fluency in several languages, especially deep
knowledge and ability to effectively use a foreign language, provide teachers with
full self-realization and the opportunity for constant self-improvement. Foreign
communication and speech competence, as an important element of general
professional competence, is a means of effective interaction with students,
communication with colleagues, performance of professional tasks and achievement
of goals in professional activity.

Special attention to the development of this competence is observed both in
Ukraine and abroad. In the European educational area, there is a markedly growing
interest in learning foreign languages as a means of intercultural communication,
which contributes to the expansion of international ties and the formation of new
standards of relations between countries. For an individual, foreign language
communicative and speech competence becomes a key factor in successful self-
realization in a dynamic world, as it ensures effective interaction with
representatives of different countries and cultures.

It is worth noting that foreign language communicative competence is studied
from the standpoint of philosophy, linguistics, psychology, pedagogy, etc. Of
course, in the context of the study, we are interested in the pedagogical aspect of
both the essence of this concept and the definition of its structural components.
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Foreign language communication involves communication using verbal
means of a foreign language, that is, transmission, receipt and exchange of
information, thoughts, experiences, feelings, ways of activity, etc. Therefore, an
indispensable condition for the implementation of foreign language communication
is the knowledge of its subjects of a foreign language as a means of communication.
At the same time, knowledge of a foreign language does not guarantee the absolute
success of the communicative process, but is only a prerequisite for the formation of
foreign language communication skills. We therefore agree wholeheartedly with
academics who believe that the formation of foreign language communication skills
is directly linked, and in some cases identified, with the development of foreign
language communicative competence [2].

Thus, foreign language communicative competence of future specialists — is
a multifaceted phenomenon that includes: a set of socio-cultural, linguistic
knowledge, abilities and skills using foreign language tools depending on the socio-
role situations of professional activity; cognitive and activity components, ensuring
the unity of the specialist's communicative and professional culture; cognitive,
communicative and integrative functions of communication.

The analysis of scientific works, in which various aspects of the problem of
determining the structure of foreign language communicative competence are
revealed, makes it possible to conclude that various definitions of foreign language
communicative competence as a scientific and pedagogical concept explain the
presence of different approaches to describing the structure of this pedagogical
phenomenon as a complex multi-level system.

Based on the work of researchers of the specified problem, the analysis and
generalization of the studied approaches made it possible to determine the structure
of foreign language communicative and speech competence of future teachers of
foreign languages in the unity of motivational, cognitive-activity and regulatory
components. Accordingly, we defined the following criteria for foreign language
communicative competence of future teachers of foreign language: value-
motivational, cognitive-operational, personal-reflexive.

The criteria of foreign language communicative-speech competence of future
foreign language teachers that we have identified meet the basic requirements for
criteria in the pedagogical field, in particular they reflect the basic regularities of
personality formation in the context of foreign language communicative-speech
competence, contribute to the establishment of connections between all components
of this pedagogical problem; function in close interaction between qualitative and
quantitative indicators; are scientifically based and sufficient to reveal the quality
and degree of formation of foreign language communicative-speech competence; to
correlate with the ultimate goal of the educational process and reflect those
characteristics for the development of which this process is aimed.

Therefore, we believe that it is possible to interpret the foreign language
communicative and speech competence of future foreign language teachers as a
structural formation of the personality, which includes motivational, cognitive-
activity and regulatory components resulting from professional training.
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The indicators of each criterion were determined for the diagnosis of the
studied quality.

Thus, in particular, the following were determined by the indicators of the
value-motivational criterion of foreign language communicative and speech
competence of future teachers of foreign languages:

competence; awareness of the need for professional communication in a
foreign language;

-availability of value guidelines for mastering foreign language
communication and speech competence; awareness of the value of foreign language
communication and speech competence for future professional activity;

-motivation to develop one's own foreign language communicative and
speech competence;

-professional orientation; focus on self-improvement.

Indicators of the cognitive-operational criterion of foreign language
communicative-speech competence of future teachers of foreign languages are as
follows:

-complex of specialist knowledge;

-practical speech skills and abilities (knowledge of styles, types of speech,
mastery of all types of speech activity); the ability to adequately and correctly use a
foreign language in practice (express thoughts, intentions, etc.);

- capacity for the practical application of speech knowledge in the process of
solving professional tasks;

- ability to solve communicative tasks in the field of interpersonal interaction.

We defined the following as indicators of the personal-reflexive criterion of
foreign language communicative-speech competence of future teachers of foreign
languages:

-reflection (ability to introspection and introspection);

-interactive skills (the ability to cooperate, interact with students and
colleagues in the process of oral and written communication);

- capacity for self-development with regard to foreign language acquisition;

-convict skills (confidence, determination, ability to convince students of the
need to master a foreign language), perseverance, purposefulness, etc.

The levels of foreign language communication and speech competence of
future foreign language teachers, high, medium, and low, were also determined.

Regarding the specific indicators of the studied quality, the determined levels
had the following characteristics:

A high level of foreign language communication and speech competence is
characteristic of those future teachers of foreign languages who feel the need for
foreign language communication and speech competence, understand the need for
the ability to communicate professionally in a foreign language, have clear value
orientations for mastering foreign language communication and speech competence,
are clearly aware of the value of foreign language communication and speech
competence for future professional activity, show a high level of motivation to
develop their own foreign language communication and speech competence, have a
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clear professional orientation they are constantly working on their own self-
improvement; they always demonstrate deep professional knowledge, they have
clearly formed practical speech skills and abilities; they are well able to use a foreign
language adequately and correctly in practice; show the ability to practical
application of speech knowledge in the process of solving professional tasks,
skillfully solve communicative tasks in the field of interpersonal interaction; they
are also distinguished by a high level of reflection, interactive skills; show the ability
to self-development in mastering a foreign language; they have well-formed convict
skills, always confident, decisive, persistent, purposeful.

The average level of foreign language communicative-speech competence is
characteristic of those future teachers of foreign languages who partially feel the
need for foreign language communicative-speech competence, generally understand
the need for professional communication in a foreign language, but do not always
have clear value guidelines for mastering foreign language communicative-speech
competence, they are partially aware of the wvalue of foreign language
communicative-speech competence for future professional activity, show a certain
motivation to develop their own foreign language communicative-speech
competence they think sporadically about their own self-improvement; they have a
sufficient level of professional knowledge, practical speaking skills and abilities;
with the partial support of the teacher, they know how to adequately and correctly
use a foreign language in practice; sporadically try to practically apply speech
knowledge in the process of solving professional tasks, demonstrate reflective skills;
have convict skills, sporadically demonstrate confidence, determination, and show
perseverance and purposefulness in certain moments.

A primary level of foreign language communicative and speech competence
is characteristic of those future teachers of foreign languages who do not feel the
need for foreign language communicative and speech competence, they do not have
clear value guidelines for mastering foreign language communicative and speech
competence, do not clearly understand the value of foreign language communicative
and speech competence for future professional activity, do not show motivation to
develop one's own foreign language communicative and speech competence, do not
show professional orientation they do not work on their own self-improvement;
professional knowledge is superficial and insufficient, practical speech skills and
abilities are also insufficiently formed; significant difficulties cause them to need to
use a foreign language in practice; they do not show the ability to practically apply
speech knowledge in the process of solving professional tasks, do not have the skills
to solve communicative tasks in the field of interpersonal interaction; such
applicants have unformed reflection and interactive skills; they do not seek self-
development in mastering a foreign language; have an insufficient level of formation
of personal qualities, such as confidence, determination, perseverance,
purposefulness.

Thus, in order to determine the level of formation of foreign language
communicative and speech competence of future teachers of foreign languages, we
developed its indicators and levels according to the criteria that we determined
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taking into account the theoretical and practical component of the defined concept.
Therefore, in the structure of foreign language communicative and speech
competence of future foreign language teachers, based on the above-mentioned
components (incentive, cognitive-activity and regulatory), we single out: value-
motivational, cognitive-operational, personal-reflexive criteria, which, according to
the specified indicators, determine its high, medium and low level.

In the course of the study, a number of diagnostic methods were applied, such
as «Diagnostics of motivation for success» (Ehlers’ test); «Methodology for
analyzing learning motivation» (Ilyina); method «Study of motives of students'
educational activity» (Rean, Yakunin), «Test for determining the level of
sociability» (Ryakhovsky); «Methodology for group assessment of communicative
competence» (Lukyanova), methodology «Diagnosis of the level of development of
reflexivity» (Karpov).

Let's consider the possibility of forming foreign language communicative and
speech competence of future teachers of foreign languages through the gradual
introduction of defined and justified organizational and pedagogical conditions
(formation of stable motivation and value attitude of applicants to foreign language
communicative and speech competence in the process of studying professional
disciplines; the use of interactive technologies in education that model typical
methods of organizing activities by teachers of foreign languages (speaking,
listening, writing, (reading) to master their communicative and speech skills and
abilities; comprehensive application of ICT and mixed learning technology in the
process of solving communicative problem problems to ensure synergistic unity of
language, speech and communicative training; organization of a purposeful and
continuous process of formation of foreign language communicative and speech
competence of future foreign language teachers during three consecutive stages), as
well as innovative content forms and methods of formation and diagnosis of the
researched property and monitoring of the effectiveness of this process at various
stages.

Next, we will consider the substantive and procedural part of the methodology
for implementing the organizational and pedagogical conditions for the formation of
foreign language communicative and speech competence of future foreign language
teachers in accordance with each stage.

At the motivational stage, work was carried out to determine the purpose and
tasks of the formation of foreign language communicative and speech competence
of future teachers of foreign languages, taking into account their professional
functions in future pedagogical activities.

Special attention was paid to:

« formation of value-motivational orientation of students to the development
of their own competences in the field of foreign language communication;

» selection and structuring of the content of professional disciplines that would
correspond to the value orientations of foreign language communicative
communication;
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« stimulating the reflective activity of students through awareness of the
importance of the profession of a foreign language teacher and responsibility for its
choice;

« training teachers to effectively promote the formation of these
competencies;

» use of modern dialogic methods, techniques and forms of pedagogical
interaction.

The first stage was aimed at creating a motivational basis and providing
conditions for the further successful formation of foreign language communicative
and speech competence. The tasks of the motivational and motivational stage were
the development of indicators of the value-motivational criterion of foreign language
communicative-speech competence of future foreign language teachers, namely: the
need for foreign language communicative-speech competence; awareness of the
need for professional communication in a foreign language; value guidelines for
mastering foreign language communicative-speech competence; awareness of the
value of foreign language communicative-speech competence for future
professional activity; motivation to develop one's own foreign language
communicative-speech competence; professional orientation; focus on self-
improvement.

To solve the tasks of the motivational and motivational stage, we used the
following forms and methods: work in groups, coaching technology, creative tasks,
conversation, discussion, etc. The implementation of the first organizational and
pedagogical condition, namely: the formation of stable motivation and value attitude
of applicants to foreign language communicative and speech competence in the
process of studying professional disciplines, was carried out from the very beginning
of the formative stage of the experiment, from the motivational stage. So, in
particular, from the academic disciplines according to educational-professional
program 035 Philology of Germanic languages and literatures (including
translation), the first — English in the specialty 035 Philology (Germanic languages
and literatures (including translation), the first-English) the following were used for
this purpose: «Practical English language course», «Linguistics», «History of the
English language», «Second foreign language (German)», «Lexicology», «Methods
of teaching foreign languages», «Translation and editing of scientific textsy,
«Practical grammar», «Practical phonetics», «Stylistics», etc.

At the technological and operational stage, innovative forms and methods of
teaching a foreign language were implemented, aimed at developing students'
abilities and skills in foreign language communicative communication. Modeling of
classes simulating the professional activity of a foreign language teacher using
information and communication technologies and mixed learning technology was
carried out. Subject-subject interaction between students and teachers was organized
in order to assimilate certain aspects of foreign language communicative
competence. Students gradually performed communicative speech tasks, which
became more difficult with each course of study. Special attention was paid to the
management of independent educational and cognitive activities of students and the
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creation of a favorable educational environment in the pedagogical college for the
formation of foreign language communicative and speech competence.

The tasks of the technological-operational stage were the development of
indicators of the cognitive-operational criterion of foreign language communicative-
speech competence of future foreign language teachers, in particular: a complex of
professional knowledge; practical speech skills and abilities (knowledge of styles,
types of speech, mastery of all types of speech activity); the ability to adequately
and correctly use a foreign language in practice (express thoughts, intentions, etc.);
the ability to practically apply speech knowledge in the process of solving
professional tasks; ability to solve communicative tasks in the field of interpersonal
interaction. To solve the tasks of the technological and operational stage, we used
the following forms and methods: project activity, creative tasks, cooperation with
the British charity online school «Svitlo school», participation in the Peace Corps
project in Ukraine in the direction of «Youth Developmenty», etc. To solve the tasks
of the technological and operational stage, we made separate changes to the work
programs of some academic disciplines and, accordingly, to the content of these
disciplines.

At the reflective-creative stage, modeling of the content of classes was carried
out using an interdisciplinary approach that reflected situations that required the use
of foreign language communicative competence. In the educational process, learning
technologies were implemented, aimed at meeting the individual educational needs
of students, stimulating their self-development and self-improvement. The
management of students' independent research activities was organized, and the
quality of the formation of foreign language communicative competence of future
foreign language teachers was monitored.

The tasks of the reflective-creative stage were the development of indicators
of the personal-reflexive criterion of foreign language communicative-speech
competence of future foreign language teachers, namely: reflection (ability to
introspection and self-observation); interactive skills (the ability to cooperate,
interact with students and colleagues in the process of oral and written
communication); ability to self-development in mastering a foreign language;
convict skills (confidence, determination, the ability to convince students of the need
to master a foreign language), perseverance, purposefulness, etc. To solve the tasks
of the reflective-creative stage, we used the following forms and methods: problem
tasks; model of empirical learning (D. Kolb), participation in extracurricular
activities.

We fully agree with scientists that when developing and modeling ways of
forming a student's communicative competence, it is necessary to take into account
the psycholinguistic principles of speech activity, the psycholinguistic properties of
speech mechanisms, the connection between thinking and speech, as well as the
peculiarities of critical thinking, creative figurative thinking and psychological and
age characteristics. [1]

In order for communication to be successful and effective, the linguistic
personality must navigate the conditions of interpersonal communication, produce
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and reproduce speech correctly, create informational content of communication,
appropriately select and apply linguistic units for the transmission of thought, and
provide feedback. Communication is an important means of forming and educating
an individual as a member of society, forming his life positions and value
orientations. The development of the linguistic personality, its communicative
competence, speech activity, culture of communication, verbal behavior is the
leading task of teaching the native (Ukrainian) language as a core subject in the
education system [1, p. 109]. In the context of the study, we believe that this applies
not only to the native language, but also to a foreign language. In our opinion, it is
worth preparing future teachers of foreign languages for such activities purposefully,
since the foreign language communicative and speech competence of future teachers
of foreign languages is one of the factors of their professionalism.
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Lisnychenko A., Dovhaliuk T., Falshtynska Y.

WAYS OF INCREASING THE EFFICIENCY OF FUTURE
FOREIGN LANGUAGE TEACHERS’ INDEPENDENT LEARNING

A key factor in the implementation of the personality-based educational
system being developed in Ukraine is to ensure the subjectivity of all participants in
the educational process, in which a student is an active learner, shares responsibility
with the teacher for the results of initial activities, 1s able to independently organise
his or her learning activities and monitor their results, and, as a result, is ready for
professional self-development and self-realisation throughout life. Independent
work is an important component of the learning process. In accordance with the
requirements of the Bologna system, which is being implemented in higher
education in Ukraine, the amount of independent work of students has increased
[15]. At the same time, researchers note that many first-year students lack the skills
to organise their learning activities independently, given their habit of systematic
educational support at school and the lack of sufficient metacognitive skills [17].

This has a negative impact on their performance.

This problem is becoming particularly acute today due to the predominantly
distance form of education in Ukrainian higher education institutions over the past
few years. Moreover, the trend that has been observed recently of an increase in the
number of students who simultaneously obtain higher education in several
specialities and those who combine study and work, and require a high level of self-
organisation, also indicates the importance and urgency of considering the issue of
developing students' metacognitive skills.
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The problem of improving students' academic performance by ensuring their
higher level of independence has always attracted the attention of scholars. The
essence, content and methods of students' independent activity were studied by O.
Malykhin; ways and pedagogical conditions for increasing the effectiveness of
organising students' independent work were studied by O. Kudriavtseva, O.
Horbatiuk, S. Polishchuk; features of organising students' independent work in the
context of information and communication technologies were analysed by N.
Boyko.

Given the similarity of the mechanisms of independent work and autonomous
learning, we draw attention to the content of autonomous learning, highlighted in the
works of F. Benzon, P. Bimel, L. Dickenson, W. Rampillon, G. Holek, S. Hudak.

The purpose of the article is to reveal the essence of independent work; to
identify and justify ways to improve the effectiveness of future foreign language
teachers' independent work; to describe the possibilities of online resources for the
independent development of language skills and speech abilities of future foreign
language teachers.

The methods of analysis, generalisation and synthesis were used to reveal the
essence of independent work, to identify and justify ways to improve the
effectiveness of future foreign language teachers' independent work, and to describe
the possibilities of online resources for the independent development of language
skills and speech abilities of future foreign language teachers.

The content of the concept of ‘independent work’ is revealed by scientists
through various pedagogical and psychological processes.

We agree with N. Boyko that students' independent work is a complex
multidimensional pedagogical phenomenon [3].

O. Malykhin notes that independent work can be considered as:

- a type of activity that stimulates activity, independence, cognitive interest;

- the basis of self-education, an impetus for further professional development;

- a system of measures or pedagogical conditions that provide guidance for
the independent activity of students [10].

According to O. Horbatiuk and S. Polishchuk, independent work manifests
student motivation, his/her determination, self-organisation, independence, self-
control, self-education and individual style of learning activities [6].

O. Mykhailenko defines “independence’ as ‘one of the leading qualities of a
personality, which manifests itself in the ability to set certain goals and achieve their
realisation on one's own” [15].

Other criteria of independence that the researcher points to are the following:
responsible attitude to own actions and their consequences; ability to act consciously
and make non-standard decisions [13].

The analysis of scientific works shows that a number of authors trace a close
correlation between independent work and autonomous learning. Thus, E. Yizhko is
of the opinion that independent work and its component - cognitive independence -
are the basis of autonomous learning. Researcher considers autonomous learning as
a type of independent work [7].
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O. Gerasymova understands autonomous learning as a way of organising
students' independent work outside the classroom, and as a person's ability to self-
governance and self-reflection in the educational process, which can take place in
mass education or part-time (distance), and as an opportunity to continue education
throughout life, and as a special system of organising educational activities based on
the ability to learn independently [5].

G. Kholek considers learner autonomy as “the ability to take learning into
one's own hands and independently make decisions on setting learning goals, content
and dynamics of the learning process, choosing methods and techniques, shaping the
learning process (time, place, rhythm), assessing one's own learning process™ [21].

I. Mykhailova defines the concept of “autonomous learning” as independent,
cognitive and constructive learning with teacher support, which implies that the
student has the skills of self-control, i.e. the ability to independently determine the
goal, organise and structure their learning process, evaluate their results using
various strategies and methods of learning [14].

A comparative analysis of the content of independent work and autonomous
learning shows that they are related. Both independent work and autonomous
learning can take place with the support of the teacher at certain stages [7,14]. Both
activities can take both individual and group forms, for example, when working on
a project. They are based on the independent determination of the goals of learning
activities, planning, self-organisation, self-control, and self-analysis. The subject of
independent and autonomous activity is responsible for the decisions made.

The analysis of the essential characteristics of independent work gives us
grounds to highlight the following ways to improve the effectiveness of future
foreign language teachers' independent work:

1. Organisation of goal-setting in the educational process as a factor
contributing to the self-organisation of students and their responsibility for the result
achieved in the course of their activities.

2. Ensuring students' reflective attitude to learning activities.

Let us substantiate each of the above ways of improving the effectiveness of
independent work of future foreign language teachers.

1) Organisation of goal-setting in the educational process as a factor
contributing to the student's self-organisation and responsibility for the result
achieved in the course of the activity.

In the self-organisational process, it is the goals that ensure the conscious
orientation of the individual to a certain subject content and transformation within
the performed activity [9].

In accordance with the student-centred approach, goal setting in the learning
process is interpreted as a joint definition of learning goals and objectives by
students and the teacher [9,19].

Thus, the researchers emphasise the complex and diverse nature of goal
setting in learning activities, which necessarily involves the involvement of students.
Different strategies for introducing goals into learning activities have a significant
impact on the effectiveness of students' awareness and internalisation of goals. N.
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Khmel identifies three strategies for introducing goals: 1) reproductive and non-
specific (the goal is set only in the effective part of the lesson or is not set at all); 2)
reproductive and executive (the teacher creates the goal at the level of his or her
ideas about its content, the content side of the goal (what will be obtained as a result
of training) or its operational component (what actions need to be learned to solve
the task) is revealed; 3) problem-developmental (the educational process is modelled
in such a way that the goal is relative to itself). The teacher's function is only to
define the problem) [19].

The last two strategies are productive in terms of internalising goals. With
such introduction of the goal, students take part of the responsibility for its
implementation on themselves, activate their knowledge and skills. In addition, the
activity of learning activities in this strategy is inherent from the very beginning.

We are convinced that the systematic organisation of goal-setting with the
involvement of students in classes in a pedagogical university will contribute to the
development of their goal-setting skills, help future teachers to independently
organise their professional activities in accordance with modern requirements, create
a personality-oriented learning environment. Based on the goal-setting strategies
described by N. Khmel and taking into account the effectiveness of reproductive-
executive and problem-developmental strategies, A. Lisnychenko developed the
following algorithm of actions for organising teacher and student goal-setting in the
educational process:

- For the teacher: announcement of the topic of the lesson; diagnostics of
students' learning goals in relation to the named topic, analysis of the data obtained,
fixing the most meaningful goals in relation to the subject of the goal, designing the
lesson depending on the priority of the identified goals, organising reflection on the
results of the lesson and personal goals, modelling the next lesson based on
reflection.

- For students: defining personal goals in relation to the subject of the goal,
familiarisation with the goals of friends, clarification and redefinition of own goals,
reflection on the results and personal goals [9].

Ensuring students' reflective attitude to learning activities. As noted by
researchers, the self-organisational skills underlying independent work include not
only the ability to define the goals and objectives of one's own learning and cognitive
activity; to independently select effective and efficient forms and methods of
learning the educational material; but also the ability to self-control [4].

Y. Matvienko identifies the following main reflective structural elements of
self-control: self-check - checking the result that has been achieved; self-assessment
- assessment by the individual of himself/herself, his/her capabilities; self-analysis -
analysis of mistakes and achievements. Thanks to reflective skills, students can self-
manage their activities, self-evaluate and improve them [12].

Researchers note that the presence of reflection in the system of organising
students' independent activity is a mandatory and necessary component [11]. In the
prism of independent work, T.V. Pytynak defines reflection as a type of student's
mental activity aimed at analysing, comprehending, rethinking the processes and
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results of independent learning and cognitive activity in the fullness of its structural
components (cognitive, operational, organisational and action, and integrally

personal) [16]. The researcher notes that without understanding the ways of
learning, mechanisms of cognition and mental activity, students will not be able to
appropriate the knowledge they have acquired.

E. M. Balashov confirms that it is thanks to the ability to reflect that a student
can consciously manage their mental processes, including metacognitive ones, and
control them [2].

Based on self-reflection, learning becomes individualised and autonomous. A

student organises, monitors and evaluates his or her own learning activities.
Thisprocess requires a high level of self-discipline and motivation [20].

In order to form a reflective attitude of students to learning activities, to
develop their reflective skills, it is necessary to systematically use reflective
techniques in the classroom. According to O.A. Lebedieva, one of these techniques
1s peer assessment. By evaluating classmates, students learn to analyse the results of
their classmates' work and compare them with their own results, using the criteria of
learning activities [8].

Other methods of developing students' reflective skills may include:

e keeping a diary of observations in a foreign language with an analysis of
their own mistakes and successes;

e self-correction, analysis of the teacher's feedback;

e recording and analysis of video or audio of their own speaking, reading;

e assessment of the ‘knowledge gain’ and achievement of learning objectives
at the end of the lesson;

e cssay-reflection at the end of the study of a topic, etc. [1].

According to a study by B. Yu, Self-Regulated Learning (SRL) skills have a
direct impact on the success of foreign language learning in an online format.
Students who use mobile applications to monitor their own progress and set goals
demonstrate higher motivation and stable results [26].

Psychological and pedagogical strategies for the formation of self-regulation
in the process of independent learning of English include planning, self-assessment
and reflection. The planning strategy is implemented through setting specific
learning goals and time management, supported by digital tools such as Google
Calendar, Trello or Notion, which allow you to structure the learning process and
set deadlines for completing tasks. In language apps such as Duolingo, Memrise,
and Quizlet, planning is reflected in a system of daily goals, meaning that the user
chooses how many lessons or exercises to complete during the day. The app also
reminds you to complete tasks, which helps you stick to your schedule. Apps provide
suggested exercises based on previous results, which allows you to plan your studies
more effectively. This approach helps the student to consciously control their own
learning, increases motivation and builds responsibility for results, which is a key
element of self-regulation.

It 1s carried out with the help of automated reports, user ratings and statistics
of learning achievements, which motivates regular practice. Reflection takes place

138



at the final stage of self-regulation. These features are present in platforms such as
Busuu, LingQ or BBC Learning English. As S. Celik, E. Arkin and D. Sabriler, the
integration of ICT tools into the learning process contributes to the development of
metacognitive strategies, the formation of autonomy and the effectiveness of
independent learning [22].

In addition, a study by M. Wang and X. Chen proves that the effectiveness of
ICT use in the process of forming self-regulated learning (SRL) is mediated by the
development of information retrieval and social interaction skills. The authors have
established a chain relationship between the use of digital technologies, the ability
to find relevant learning information, participation in collaborative online activities,
and the increase in students' self-regulation. They emphasise that technology alone
does not guarantee the development of SRL. This requires methodological support
aimed at developing metacognitive strategies, such as planning, monitoring, and
self-assessment. This confirms that online applications can effectively contribute to
the formation of self-regulation only if users consciously organise their own
activities [25].

The study by A. Kukulska-Hulme and O. Viberg shows that the emotional
support provided by mobile educational platforms promotes self-reflection and
increases the level of user engagement [23]. This indicates that online applications
not only facilitate the acquisition of lexical and grammatical structures, but also form
self-regulatory mechanisms: conscious planning, monitoring and correction of
learning activities.

The results of an experimental study by C. Schneegass, S. Sigethy, M. Eiband
and D. Buschek confirm that regular short training through mobile applications
ensures the stable memorisation of new vocabulary and has a positive effect on the
ability to self-regulate. The authors note that the combination of daily reminders,
game elements, and self-assessment is an effective tool for supporting autonomous
learning [24].

The analysis of online resources has allowed us to identify and describe a
number of sites for self-directed development of language skills and speech abilities
of future foreign language teachers:

- Flow Reading Fluency (https://teacherthrive.com/flow/) is a site for training
reading skills, multilevel tasks, offers 9 steps of working on a text, including
introduction to new words, written prediction of the topic, trial and control stages of
reading, recording and the possibility of listening to mistakes made, doing exercises.

- Breaking News  English  Lessons: Easy English News
(https://breakingnewsenglish.com): more than 3000 free interactive lessons based on
the latest news, which are constantly updated with new materials).

- British Council (https://learnenglish.britishcouncil.org/): a large number of
interactive exercises; audio, video, texts; tasks for all types of speech activities; -
BBC Learning English (https://www.bbc.co.uk/learningenglish/) - multi-level tasks,
podcasts, the possibility of studying both linguistic and cultural aspects, a game form
of consolidating material.
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- engVid (https://www.engvid.com/): video lessons on various topics,
preparation for IELTS, TOEFL, phonetic exercises, English for business.

- Memrise (https://www.memrise.com) ensures development of speech skills,
study of different accents and dialects.

- Exam English (https://www.examenglish.com/) provides preparation for
IELTS, TOEFL, TOEIC, the Cambridge English exams, Pearson tests.

- Lyricstraining (https://lyricstraining.com) is an interactive application
containing a selection of modern video clips. It is used to train listening and writing
skills simultaneously based on karaoke.

- Entelechy (https://entelechy.com.ua/) offers lexical, phonetic and grammar
material, as well as useful resources for improving written English, audiobooks,
news sites.

- Ginger (https://www.gingersoftware.com/#.VJhxaUgQ) is platform for
writing scientific texts, offers grammar checking, paraphrasing, translation, and a
dictionary.

- Duolinguo (https://www.duolingo.com) offers free multi-level
courses in English, German, French, Spanish, Swedish and other languages.

- SpeakLanguages (https://uk.speaklanguages.com/) is a conversational
resource that offers vocabulary with audio guides, language practice with native
speakers of 12 European languages.

- Language Tool (https://www.languagetool.org) is an Al-based spelling and
grammar checker in more than 30 foreign languages.

- The Mixxer (https://www.language-exchanges.org/) is a Skype
communication software, initiated by Dickinson College (USA) for those wishing
to communicate in different foreign languages, contains a function of analysing and
editing errors.

- HiNative (https://hinative. com/ /) is a platform for communicating with
native speakers of different languages (90 languages), works on the principle of
social networks, provides for editing and analysing posts.

-Engoo ( https://engoo.com/app/daily-news): provides online, 25-
minute private English lessons with a large number of tutors from around the
world. It offers flexible scheduling, allowing users to book lessons anytime and from
anywhere.

- LinQ (https://www.lingg.com/en/) provides a fun and effective
learning experience for all language learners, from beginner to advanced.

- Loyal Books (http://www.loyalbooks.com/): offers 7000 free audiobooks of
various literary genres in 28 foreign languages [19].

Resources for self-study of German:

- DWAkademie (https://www.dw.com/de/deutsch-lernen): learning German
through audio, video and podcasts, offers a large number of multimedia materials of
different levels: news from DeutscheWelle, videos with subtitles, common
expressions, dialects, grammar, business German.

- AudioLingua (https://www.audio-lingua.eu): audio podcasts of different
levels, on different topics, in different dialects of German.
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- Goethelnstitut (https://www.goethe.de): free courses, preparation for exams
and competitions not only for students but also for teachers of German.

- TestDaF (https://www.testdaf.de): preparation for the German as a foreign
language test, with sample tasks for each part.

-  BBCGerman (http://www.bbc.co.uk/languages/german/) introduces
German slang, offers a language test, and numerous multi-level tasks.

- Deutschlernenblog  (https://deutschlernerblog.de/#google vignette) -
presents interactive tasks for all types of language activities, games, videos, music.

- Deutschlernen (https://www.deutsch-lernen.com/) is a useful site for
learning German, which offers a test to determine the level of language proficiency,
multi-level tasks, video lessons on grammar.

- TheGermanProject (https://www.thegermanproject.com/): contains free
beginner level German lessons and a collection of fairy tales with English translation
and audio.

The future teachers were offered to get acquainted with universal platforms
that offer learning different foreign languages.

Thus, the future teachers not only got acquainted with the learning sites for
self-study of foreign languages, but also identified those containing interactive tasks
for all types of language activities and communication development.

Conclusions. The analysis of psychological and pedagogical literature
allowed us to reveal the essence of independent work as an autonomous activity of
a student, which is based on independent determination of learning goals, planning,
self-organisation, self-control, self-analysis; to identify and justify ways to improve
the effectiveness of independent work of future foreign language teachers; to
describe online resources for independent development of language skills and
speech skills of future teachers

Further research requires an analysis of metacognitive strategies for the
development of future teachers of foreign languages.
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YMIHb.

Mupocnoea Kipieuko
BUKOPUCTAHHS OHJAWH-TIIAT®OPMMU TED TALKS JIJIS

PO3BUTKY HABUYOK MOHOJIOTTYHOI'O MOBJIEHHA Y BUIIINI

HIKOJII

VY cydacHiil OCBITHIA TPaKTHIl Jie/lalii BaXXJIUBIIIMM CTAa€ BIPOBAKCHHS

IHHOBALIMHUX TEXHOJIOT1A Ta OHJIAWH-PECYPCIB Y HaBYaJIbHUN mpouec. OgHuM 13
e(eKTUBHUX 1HCTpYMEHTIB Takoro Tuny € miaatdopma TED Talks, sxa npononye
PI3HOMAaHITHI BiZICOBUCTYIIH HA aKTyaJlbHI TEMU B1J IPOBIAHUX CBITOBUX E€KCIEPTIB
ta muciurteniB. TED (ckopodenns Bix aurin. Technology, Entertainment, Design) —
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aMepuKaHChKa HEKOMEpIliHA opraHizallis, 1110 MPOBOJUTh KOH(EpEeHIli 3 METOI
MOIMpPEHHs MiHHKX i7e# («ideas worth spreading») (Rubenstein, 2012, c. 262).

HayxoBii BBaxaioTh, mo TED-xoHdepeHIii € gieBUM 3ac000M PO3BUTKY
KOMYHIKQTHBHUX HABHYOK Yy IMPOIIECI BUBYCHHS 1HO3EMHUX MOB. Y JTOCIIIKEHHSIX
HATOJIONIYETHCS HA 3PYYHOCTI MJIATPOPMU: HASIBHICTh CyOTUTPIB, BUIBHUN JOCTYII
710 ay/1io- Ta BijieoMarepiaiiB, MOXKINBICTb 3aBaHTaKEHHS (haililiB, a TAKOXK MPOCTa
HaBiramis caiitom. Kpim Toro, IiHHICTh pecypcy MOJsIrae y 3Mo31 CIyXaTH MOBIIIB
13 PI3HOIO BUMOBOIO ¥ aKIIEHTaMH, TEMAaTHUYHOMY PO3MAiTTI BHCTYMIB, JIOTTYHIN
CTPYKTYpI Mpe3eHTallii Ta e)eKTUBHOMY BUKOPHCTaHHI Bi3yanbHUX 3ac00iB. TED
Talks Tako» po3rIsgalOThCA SK PIZHOBHJ MAaCOBHUX BIIKPUTHX OHJIAWH-KYPCIB
(MOOC), sxi BUPI3HAIOTHCS BUCOKMM piBHEM iHTepakTHUBHOCTI (YyxHo, 2021, c.
75).

Iarerpanisa TED Talks y nporiec HaB4aHHSI 1HO3€MHOI MOBH CITPUSIE HE JIUIIE
MOKPAIIEHHIO MOBJICHHEBUX YMiHb, @ W ()OPMYBaHHIO KPUTHYHOTO MHUCJICHHS Ta
MDKKYJBTYPHOI KOMIIETEHTHOCTI, IO € KJIIFOUOBHMHM /I YCHIIIHOI KOMYHIKallii B
yMOBax rio0anizoBaHoro cBiry. Jlo Toro , pobota 3 marepiajiaMu IiaaTdHopMu
M1JBUIIY€ HABYAJIbHY MOTHUBALIIIO, aJI7Ke 3100yBaul MalOTh MOXJIMBICTb MPALFOBATH
3 aBTCHTUYHUM, 3MICTOBHUM Ta IIIKaBUM JJII HUX KOHTEHTOM — HOBHUHAMH,
Oyioramu, IHTEpB 10, CTATTSAMH Ta BIJCO.

IlocranoBka mnpodjemMu. VY cydacHHMX yMmoBax pedopmMyBaHHS OCBITH
0COOJIMBOi aKTyaldbHOCTI HaOyBae (OpPMyBaHHS MNPAKTUYHUX KOMYHIKATUBHUX
HaBUYOK, 30KpEMa MOHOJIOTIYHOTO MOBJIEHHS SIK BaXJIMBOI'O KOMIIOHEHTa YCHOTO
cniikyBaHHsA. I[Ipore TpamuiiiHi METOAM HaBYaHHS HEPIAKO BUSBISIOTHCS
HEJIOCTaTHbO €(GEKTUBHUMHU I PO3BUTKY III€] KOMIETEHTHOCTi, OCKIJIbKH HE
BPaxOBYIOTh OCOOJIMBOCTEW CHpUUMAaHHS 1 BIITBOpPEHHS 1H(OpMaIi Cy4acHOIO
MOJIOZTIO, SIKa BUpOCia B yMoBax UG poBoi KyibTypu. BonHoudac 3poctae norpeda
y BHUKOPWCTaHHI aBTEHTUYHHX, 3MICTOBHO HACHYECHHUX, MOTHBAI[IHHO 3HAYYIIUX
MartepiaiiB, IO CHPUATUMYTb PO3BUTKY HE JIMIIE MOBJICHHEBUX YMiHb, a M
KPUTHUYHOTO MHCJICHHS, KPEAaTHBHOCTI Ta BMIHHSI apTyMEHTOBAHO BHUCIJIOBIIOBATH
BJIACHY MO3MIII0. Y 1poMy KOHTEKcTi iHTepHeT-pecypc TED Talks mocrae sk
e(heKTUBHUHN THCTPYMEHT JJIsl BUPIIICHHS 3a3HAYECHUX 3aBJaHb, OCKUJIbKU MOEIHYE
peanbHl TNPUKIATM MOHOJOTIYHOTO MOBJIGHHS 3 BHCOKMM E€MOIIMHUM 1
Mi3HAaBAJIbHUM HaBaHTAKECHHSIM.

AHaJi3 aociaigkeHb. Pi3HOMaHITHI JOCHIDKEHHS B Tally3l METOJIHMKHU
HaBYaHHS 1HO3€MHUX MOB (IIAPYYHUKH Ta HAyKOBI CTaTTi, 30Kkpema podotu O. A.
Brnactoka, O. M. Kopnisiku, 1. B. CraBuiipkoi) HaroJomnryroTh Ha HEOOX1ITHOCTI
ajanTarii HaBYAJIbHUX TEXHOJIOTIM 0 CyYacHHX pealliid, 30KpeMa BUKOPHUCTAHHS
BiJleOMaTepiaiiB, SKi CTUMYJIOIOTh PO3BUTOK AayJWTUBHOI Ta MOHOJOTIYHOT
komneteHuii. Cepen Takux maTepiaiiB ocoOnuBy yBary npuseprtaiorb TED Talks,
10 aKTUBHO BUKOPHCTOBYIOTHCS i (OPMYBaHHS I1HIIIOMOBHOI MOBJICHHEBOI
KOMIIETEHII1, sIK 3a3HadaeThcsi B poooTi O. Kommupis. Xpuctua H. posrisigae posib
OCBITHIX BeO-CaiTiB y (hopMyBaHHI KOMYHIKaTUBHOI KOMIIETEHTHOCTI, a Pigens T.
M. — uudpoBux pecypciB sik 3aco0y afanrailii 10 BUMOT rio0anizaiii.
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B. II. Augpymenko, B. I'. Kpemenb Tta B. 1. JlyroBuii y miapy4Huky 3
NEAAaroriki  BUIIOI INKOJM aKIEHTYIOTh YyBary Ha BaXXJIMBOCTI PO3BUTKY
KOMIETEHII y MOHOJIOTITYHOMY MOBJIEHHI Ta 3aCTOCYBAaHHI 1HTEPAaKTHBHHUX
TEXHOJOT1HM /uia HaB4aHHA Bumloi mkoiu. JI. 5. bapinoBa BHBUYae MCUXOJOTIUHY
KOMIETEHTHICTb OCOOMCTOCTi, IO € BaXJIMBUM acCleKTOM Y PO3BUTKY
KOMYHIKaTUBHUX HAaBHUYOK, 30KpeMa y KOHTEKCTI MDKKYJIbTYPHOI KOMYHIKaIlii.
OxpiM 1IBOTO, BXJIUBY POJib Y (OPMYyBaHHI KOMIETEHIIH BiirpatoTh miaxoau .
C. baneBuya, KMl JOCHII)Ky€ OCHOBM KOMYHIKAaTHBHOI JIIHTBICTUKH, a TaKOX
pobotu C. }O. HikonaeBoi 110710 METOMKN HABUYAHHS 1HO3EMHHUX MOB, J1€ 0COOJIUBY
yBary npuaiieHO IHTEPAKTUBHUM METOJIaM Ta MIKKYJIbTYPHIN KOMITETSHIT].

Merta naHoro a0cCJiIKeHHS MOJSATa€ B TEOPETUUHOMY OOIPYHTYBaHHI Ta
MPAaKTUYHOMY BHBUCHHI OCHOBHUX MiAXoAiB 10 BukopuctanHs TED Talks y
HaBYaHHI MOHOJIOTTYHOTO MOBJIEHHS, SIK TAKOTO, 110 CIIPUSi€ BCEOIYHOMY PO3BUTKY
— BiJ YAOCKOHAJEHHS MOBHUX HaBHYOK JI0 PO3BUTKY KPUTHUYHOTO MHCICHHS Ta
MyOJIIYHUX BUCTYMIB. BaXXJIMBUM € Tak0 HEOOX1THICTh BUZHAUUTH JTUJAKTUIHUN
noteniian pecypcy TED Talks 15t po3BUTKY MOBJIEHHEBOI KOMIIETEHTHOCTI.

Bukyaa ocCHOBHOrO Martepiajny J0C/iIKeHHsl. YTIPOJAOBXK OCTaHHIX POKIB
mwiatgpopma TED Talks cTana rmo0anbHUM 1HCTPYMEHTOM JAJIA MOLIMPEHHS 171ed Ta
3HaHb y (hopmaTi BijeoBHCTYyIIB. LI Marepianu BiAKPUBAIOTH IIMPOKI MOKIUBOCTI
JUIsl BUKJIQJAHHS aHIUIMChbKOT MOBU siIK 1HO3eMHOi (EFL), crpusitoun po3BUTKY
MOBJICHHEBUX YyMIHb 1 TMIOJIETHIYIOYM 3AaCBO€HHS AaHIJIOMOBHOI'O KOHTEHTY B
JIOCTYIIHIH 1 3MICTOBHIH (hopmi.

bararo Bucrynie TED mnpucBsueHi HMUTaHHSIM OCOOHMCTOI MOTHBAIlii, IO
CIIOHYKa€ TEeAaroriB IIyKaTd HOBI MIAXOMW JI0 CTUMYJIIOBAHHS M13HABaJIbHOTO
IHTEpEeCy CTYAEHTIB. 3alyyeHHsS LIbOI'0 PECYpCy 10 HAaBUAIBHOI'O MPOLECY MOXKE
CYTT€BO BIUIMHYTH Ha ()OPMYBaHHS MOHOJIOTIYHOTO MOBJICHHS, OCKUIbku TED
Talks MaroTh ynCIEHH] epeBaru: BOHU 3a0€3Me4y0Th IJIMOIlIe 3aHYPEHHSI B MOBHE
CEpEIOBHILIE Ta CIIPUSIIOTH YIOCKOHAJIEHHIO KOMYHIKATHUBHIUX HAaBUYOK.

3aBasku Bifeo 3100yBayl He JIMIIE ONaHOBYIOTh HOBY JIEKCHUKY Ta IpaMaTUYH1
CTPYKTYpPH, a ¥ 3aHYpIOIOTbCSI B aBTEHTUYHI KOHTEKCTH crniikyBaHHsa. TED Talks
BIIMOBIAAIOTh MPOBIJHUM MNPUHIUIIAM €(EKTUBHOTO HABUYAHHS: aBTEHTHUYHICTb,
HAOYHICTb, KOMYHIKATUBHA OpIEHTOBAHICTb, CUTYaTHUBHICTb, MIKKYJIbTYpHUN
nianor. OKpiM 1IbOTO, BUCTYNH HAJIal0Th 3MOTY BUBYATH OCOOJMBOCTI MyOIIYHHUX
IPOMOB, PpO3BHUBATH KPUTHYHE MUCJICHHS Ta 3HAMOMUTHCS 3 aKTyaJlbHOIO,
Mi3HABAJIBHOIO iH(pOpMAITi€TO.

Bineo TED Talks nepenaroTe npUpoIHY aHTIIIHCBKY MOBY 3 ii 6araTcTBOM:
PUTMOM, IHTOHAIlISIMM, AaKIICHTAaMH, HEBEpPOAJIbHHMH CHUTHAJIAMH, M0 3HAYHO
edeKTUBHIINIE 3a TPaAUWIliHI HaBuanbHI 3amucu. L[ Bimeo 3amydaroTh TUsimaya
€MOLIIMHO Ta IHTENEKTYalbHO, 110 POOUTH iX BaKJIMBUM 3aCO00M HaBUAHHS.

[Inarpopma nerko aOCTynmHAa B OHJIAMH-CEPEAOBUIN (30KpeMa depe3
YouTube), mo poOuth ii 3py4HOIO JUIsi BUKOPHUCTaHHS B 3MIIIAHOMY YU
nucrtaniiinomy ¢dopmartax. CTyJeHTH MarTh 3MOTY O3HAaHOMHUTHCS 3 PI3HUMU
CTWJISIMM MOBJICHHSI, TO0QUUTH BXKMBAHHS PO3MOBHOI JIEKCUKH, 17110M, (pa3oBHUX
JECIIB, @ TAKOK TEPMIHOJIOT11, XapaKTepHOI JIJIsl PI3HUX Tally3ed 3HAHb.
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Hocniaauku BuausitoTh HU3Ky nepear TED Talks sk HaBgansHOTO pecypcy:

1. Kom0inoBaHe cnpuiiMaHHs: TIOETHAHHS BI3yaJbHOTO Ta ayaiaIbHOTO
KaHAJIIB CTIPUSE TIIMOIIIOMY PO3YMIHHIO MaTepiay.

2. ABTEHTHYHICTh: peasibHl BHUCTYNH, CTBOPEHI HE /Jisi HABYAHHS, aje
KOPHCHI B OCBITHBOMY CEpPEOBHIII.

3. Peanictuune mopenwBanHsa curyaniii: TED Talks moxyTes OyTh
OCHOBOIO JIJISl IPE3CHTALlI, 1110 IMITYIOTh ITyOJIi4HI BUCTYIIH.

4. IlinBueHHsI 3aliKABJIEHOCTI: IIKaBl TeMHU MOTHUBYIOTH JO TJUOIIOTO
BHUBYEHHS MOBH.

5. @opMyBaHHSI KPUTHYHOIO0 MHUCJEHHS: aHali3 3MICTYy CTUMYJIIOE
PO3BUTOK KOTHITUBHMX HABUYOK.

6. IHTepaKTHBHICTb: TEPErsa BiZcO CYNPOBOIKYETHCS OOTOBOPEHHSIMH,
3BOPOTHUM 3B’A3KOM 1 IPAKTUKOIO.

7. HapuanHs eQeKTHBHIH MNpe3eHTalii: CTYyJIEHTH MOXYTbh BHBYAaTH
TEXHIKM KOMYHiKalli ¥ myOJi4YHOro BHUCTYNY, SIKI J€MOHCTPYIOTh JOCBIIYEHI
CHIKEpH.

3aranom, BukopuctanHs pecypciB TED y HaBuanbHOMY MIpoLEeci HE JIUIIE
pUCKOproe (OpMyBaHHS KOMIIETEHTHOCTI B MOHOJIOTIYHOMY MOBIICHHI, ajie W
poOuTh 1eil mpolec OUIBII I1HTEPAKTUBHUM, MOTHUBYIOUMM 1 €()EKTUBHUM.
[loenHaHHsS CIIyXOBHX 1 30pOBMX CTHMYJIIB, 3MOJEJIbOBAHI CHUTYyalli peasbHOro
CHUJIKyBaHHS Ta MOXJIMBICTh OTpPUMATH 3BOPOTHIA 3B’s30K pobsare TED
HE3aMIHHUM PECYpCOM JJIsl BUKJIAIaHHS aHTJIIHCHKOT MOBH.

OkpiM TOro, €MOIIHHUN BIUIMB BiJleOMATEPiAliB € BaAXJIUBOI iX
XapaKTEepUCTUKOIO. Bynb-sike BiJle0 BUKIMKAE TEBHI €MOIi Ta MOYYyTTs, IO
CTUMYJIIOIOTh E€MOIIHI TPOIIECH B TCHXIIl JIOAUHU. EMOIIAHUN KOMITIOHEHT
3/1aT€H TiJIBUIYBaTH MOTHUBAIIIO, OCKIIbKHM, 3PO3YMIBIIM MaTepiayi, ciyxaudi
BI/IUYBAIOTh 3a/I0BOJICHHS Ta Oa)xaHHS MPOJOBXKYBaTH HaB4YaHHS. Bineo Takox
pPO3BUBA€E TBOPUY YSBY, CIIOCTEPEKIIUBICTD 1 3JaTHICTh KOHILIEHTPYBAaTH yBary. A
JIOAATKOB1 3aBJaHHS TICIS MEperisgy BiAEO 0MOMaralroTh YJIOCKOHATIOBATH
HAaBUYKH MOHOJIOTIYHOTO MOBJICHHS Ta aJaNTyBaTUCh 0 PI3HUX KOMYHIKaTHBHHX
cutyanii (bopucko, 1988, 4650 c.)

@axiBIl 3 METOAWKM BUKJIAJAaHHS 1HO3EMHHUX MOB HAroJIOUIyIOTh Ha
BaXJIMBOCTI BukopucTtanHs matepiamiB TED Talks 3aBasku:

- aBTEHTUYHOCTI MaTepiaiy;

- IOCTYMHOCTI uepe3 [HTepHerT;

- IEMOHCTpaIlii MPUKJIaAIiB BHKOPHCTAHHS 1HO3EMHOI MOBH HOCISIMH, IIIO
JI03BOJISIE CTIOCTEPIraTH BXKUBAHHS CIIIB 1 BUPA3iB Y MPUPOJHOMY KOMYHIKaTUBHOMY
CePEIOBHIII;

- COIliaIbHIM OPIEHTOBAHOCTI MaTEepialiB.

BukopucTaHHs aBTEHTUYHUX MaTepiaiiB HAJJa€ MOXKIIMBICTh CIOCTEPITaTH 3a
crieninikor KOMYHIKaIlii Ta MOBEAIHKY MPEACTAaBHUKIB SIK P1AHOI, TaK 1 IHO3EMHOT
KyJbTyp. Lle 103BoJIsI€ Kpalle po3yMiTH iXHI MOTISIAN, MEHTAMITET 1 ICUXOJIOT1YH1
0COOJIMBOCTI, 5IKi, X04a ¥ € YHIBEpCaJTbHUMU ISl BCIX KYJIbTYpP, BUSBISIOTHCS TO-
pizHOMY B KOXxHil 3 HUX (Peacock, 1997, pp.144-156).

146



o nepesar Bukopuctanss BigeomarepianiB TED Talks, kpim yxe 3rajanux,
MO’KHA JTOJIaTH PO3IIUPEHHS CBITOTIIALY 3aBISKU PI3HOMAHITHIN TeMmaTuill BiI€O;
PI3HOMAHITTS aKIIEHTIB; JOCTYIHICTh I OYb-SKOTO PIBHS BOJIOAIHHS MOBOIO Ta
3pa3ok MOHOJOTIYHOTO MoBieHHs, amke TED Talks neMOHCTpPYIOTh, SIK PaBUIBHO
MOYaTH MPOMOBY 3 BUKOPUCTAHHSIM KJIIIIIOBAHUX (pa3, JIOT14HO Oy TyBaTH peUEHHS,
yTPUMYBaTH yBary ciiyxadiB, BUCIOBIIOBAaTH CBOi JYMKH Ta 3aBEPIIyBaTH BUCTYII,
1IBOASYH IT1ICYMKH.

HesBaxxarouu Ha Te, mo TED Talks po6nars Baromuii BHECOK y HaBUaHHS
aHrmicekoi MoBH K iHO3eMHOi (ELL), € xinbKka acriekTiB, siKi BUUTEN MOBUHHI
BpPaxOBYBATH Mepe]l TUM, SIK 3alPOTIOHYBATU CTYJCHTaM NEPETIsSHYTH KOHKPETHUMN
BUCTYII.

Mamnninaep M. 3a3Hauae, 1110 BUkopructands matepiainiB TED-kondepenitiii €
nyxe eeKTUBHUM 3ac000M JIJisi BUBYEHHS AaHTTIIHCHKO1 MOBH, IPOTE ICHYIOTh MEBH1
MOTEHIIIMHI HEJOJIKH, SIK1 BUKJIagayaM i OpaTu 0 yBaru rnpu BUOOP1 MOHOJIOTY.
Jlo Takux HENONIKIB HAJIEkKaTh: CKIAJHICTh PO3YMIHHS aHINIMCHKOI BUMOBH Yy
CIIKEpIB, Kl HE € HOCISIMU MOBH, BUKOPUCTAHHS MOBHUX KOHCTPYKIIiH, K1 MOXKYTh
OyTH He BIANOBIAHMMH ISl piBHS 3700yBayiB, HAATO IIBUAKUANA TEMII MOBIICHHS
CIKepa, a TAKOXK CKJIaJHa JEKCHUKA, 10 MOXe OyTH BaXKKOIO A CIpUUHATTA. Kpim
TOT0, MO’KE€ BHHUKHYTH NTOTpeda y HaJJaHH1 I0AaTKOBO1 1HPopMallii Ipo TonoBigada
abo TteMy, 100 3a0e3neunTH OUIBII TNIMOOKE pO3yMIHHA Martepiany. Bukiagauam
BapTO BPAaXOBYBATH II ACMEKTH, PETEIbHO MiAOMparoYd BUCTYNH I ayIuTOpii,
100 YHMKHYTH TPYJHOILIB y IpOLeCl HaBYaHHS Ta 3a0€3MEYUTH MaKCUMAaJbHY
edexTuBHICTh Bukopuctanua TED-marepianiB y Hapuanni (Mallinder, 2015).

Tomy, ockinekum Marepianu TED Talks He cTBOpeHi cmemiaabHO IS
HaBYaHHS aHTJINACHKOT MOBHU CTYJIEHTIB, YUWUTE]Ib NMOBHUHEH BPAXOBYBATHU KIJIbKa
KpUTEpIiB Mij yac BUOOPY TEMHU Ta BiJI€O, SKIIO TUTaHye BUKOpUcTOByBaTH TED
Talks sik monmomi>kHHI 3aci0 AJI1 PO3BUTKY MOHOJOTIYHUX HaBUYOK. Cepesl TakKux
KpPUTEPIiB CII1 BAOKPEMUTH:

- 3pO3yMUIICTh MOBJEHHS. BaxnuBo, mob crikep TOBOPUB JOCTATHHO
YIiTKO 1 3p03yM1JI0, HaBITh SKIIO BIH € HE HOCIEM AHTJIIHCHKOI MOBHU.

- aKTyalbHICTh TeMU. Tema BUCTyIly TOBMHHA BIAMOBIIATH IHTEpPECAM Ta
PIBHIO PO3yMIHHS CTYJI€HTIB. BunTenb Ma€e OLIHUTH, Y HEOOX1THO JaTH JOIATKOBY
1H(pOpMaIIIIO II0]I0 KOHTEKCTY ab0 TEMHU.

- HIBUJKICTh MOBJICHHSA. BUCTYINHU 3 HaATO IIBUJIKUM TEMIIOM MOXXYTh
YCKIAQAHUTH CHOPUUHATTS 1H(MOpMaIli. Y4uTenb Mae OLIHUTH, 4d OyJie TeMIl
MOBJICHHSI KOM(DOPTHUM JIJIS ayT1FOBAHHS.

- TPUBAIICTH Bijeo. Lle ogun 3 KIF04oBUX (HaKTOPiB, IO BIUIMBAIOTH Ha
CIPUMHATTS Ta 3acBO€HHS 1H(Mopmariii. Ha modaTkoBux erarax HaBYaHHS, KOJH
TeMa II¢ HeIOCTaTHhO 3HalioMa, BiJIE0 YacTO MOTPIOHO MEeperisgaTH ABIYi, TOMY
BOKJIMBO OOUpATH POJIMKU TPUBATICTIO He Oubiie 6-7 XxBuiauH. Ha O11b111 BUCOKHMX
PIBHSIX BOJIOJIIHHSI MOBOIO TPUBAJIICTh BiJI€O 3a3BUYAM 301IbIIYETHCS.

- CKJIQJIHICTh JICKCUKHU. BaxxiuBo, 100 jekcuka Oyia 3po3ymiioro, abo
K 1100 yYUTEN b MIATOTYBaB MOSICHEHHS CKJIATHUX CJIIB Mepe] ePEerisiIoM.
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- BIIMOBIHICTh BIKOBIM rpymi. BuuTens Mae mnepeKkoHATHUCS, IO
MaTepiaid He MICTATh HEHOPMATUBHOI JIEKCUKU a00 KOHTEHTY, KM MOXe OyTu
HENPUUHATHUM JJIS1 Ay TUTOPII.

BukopucTtanns BifieomMarepiaiiB cIyrye HE JHUIIE JKepesioM iHpopmMariii, aje
W CTUMYJIIO€ YHCIIEHH] MCUXI14HI MPOIECH, 0COOIMBO MaM’sITh Ta yBary. OnHi€lo 3
TICUXOJIOTIYHUX XapaKTEPUCTHUK BiJIe0 € HOro HAOYHICTh, IO MOEIHYE KiJIbKa Il
BHUJIIB: CIIyXOBY, 30pPOBY, MOBHO-CUTYaTHUBHY, IIPEIMETHY Ta 0Opa3Hy.

InTerpariist iHTepHET-pecypciB, 30kpeMa miargopmu TED Talks, y mporeci
HAaBYaHHS 1HO3€MHOI MOBM € HaJA3BUYallHO BAXKIUBOIO JJIA PO3BUTKY
MOHOJIOTIYHOTO MOBJIEHHSI 3700yBauiB. Ilnatdopma TED mnpomnonye O0e3miu
BIJICOJIEKIIIH Ha PI3HI TEMH B MPOBITHUX EKCIIEPTIB y CBOIX Taiy3sx. Sk
3azHavaroTh jpociigauku, TED Talks 3a0e3nedyroTe aBTEHTUYHI Matepiaiu, sKi
JI0TIOMAralTh YJOCKOHAJIOBAaTH MOBHI HaBUYKM Ta 30aradyyBaTd CJIOBHUKOBUM
3amac. AHam3yrouu ocoOmuBocTi Ta mnepeBarn marepianiB TED Talks, moxna
BKa3aTH Ha iXHE 3HAYECHHS /7151 PO3BUTKY MOHOJIOTIYHOTO MOBJICHHsI. BukopucTranus
TED Talks € noTyXHUM I1HCTPYMEHTOM /Ui TMIJBUILEHHS KOMIIETEHTHOCTI
CTYJCHTIB y PO3yMIHHI TJI00QJIBHUX TEM Ta MIPoOJeM JIOJACTBA, PO3IIUPEHHS
iXHBOTO KpPYyT030py, BIOCKOHAJIEHHS KPUTHYHOTO MHCICHHS Ta (HOpMyBaHHS
HAaBUYOK MOHOJIOTIYHOTO MOBJICHHS.

3aBOSKM AaBTEHTUYHOCTI MarTepialiiB 1 pPI3HOMAHITTIO TEM, CTYJEHTHU
OTPUMYIOTh JOCTYI /10 HEOOXIJHOrO BOKaOyJspy Ta JEKCHYHUX OauHHUIb. TED
Talks ciyrytoTh BiIMIHHUM MPHUKIIAJOM MOHOJIOTTYHOTO MOBJICHHS, JO3BOJISIOUU
CTYJCHTaM HE JIMIIIE 3aCBOIOBATH MaTepiai 3 TEMH, a il BUBYATH MOJEIIl TOBEAIHKU
1] 9ac BUCTYIIIB, @ TAKOXK CTPYKTYPY Ta CTUJIb caMoro Buctymy. Lle poOuts npouec
HaBYaHHSA OUIBII I[IKABUM 1 MOTHBYIOUMM, JIOIIOMAaral4d MiATOTYBAaTHCS 0
MalOyTHIX BUKIWKIB y HaBYaHHI Ta XUTTI. Ha OCHOBI aHamizy ocobiuBOCTEl Ta
nepesar marepianiB Ted Talks MoxHa 3poOUTH BUCHOBOK, 1110 1X BUKOPUCTAaHHS B
HAaBYaHHI MOHOJIOTIYHOTO MOBJICHHSI € JIIEBUM IHCTPYMEHTOM [IJIsl TIiJIBUIIICHHS
KOMITETEHTHOCTI CTYAEHTIB Y T1100aJbHUX MUTAHHAX Ta Ipo0iemMax, po3IUpPeHHs iX
CBITOTJISITY, PO3BUTKY KPUTHYHOTO MHCIEHHS Ta (POPMYBAHHS MOHOJOTIYHOI
KOMITETEHLIII 3aBISKM aBTEHTHMYHOCTI Marepialy Ta Pi3HOMaHITHOCTI TEMAaTHKH,
BKJIIOYAIOYH HEOOX1JHUN JIEKCUYHUH 3amac.

HaykoBIill BU3HaualOTh KibKa €TamiB HaB4YaHHsA 3 BukopuctaHHsMm TED.
[lepmnit eranm mosiArae B MIATOTOBYOMY ONUTYBAaHHI: CTYJIE€HTaM Ha/la€ThCs
iHopMmallis mpo JEKTopa Ta TEeMy JIeKIii, a TaKoX KUIbKa 3alHuTaHb s
obroBopenHa. Ha gpyromy erami yBara akIEHTYETbCS Ha PO3LIMPEHHI
CIIOBHUKOBOTO 3aracy BIJIOBIJHO /10 TEMH, 3 BBEJACHHSIM aKTHBHOI JIEKCUKHU. s
3aKpIMJICHHS HOBOTO MaTepialy peKOMEHI0BAaHO BUKOPHUCTOBYBATH KOMYHIKATUBH1
3aBmMaHHSA. TpeTiil eram mepenbayae CHOUTbHE MPOCIYXOBYBaHHS BHUCTYMY, 3
BIIpaBAMHM HAa PO3BUTOK HABUYOK ayJIIOBaHHS Ta NEPEBIPKY MPABUIBHOCTI
cupuiiHATTS 1HQopMauii. Ha yerBepToMy erami CTyA€HTH BHUBYAIOTh KOMEHTAapl
KopucTyBauiB Ha YouTube Ta 00roBOpiol0Th, 3 YUM BOHHM 3r0JIHI a00 HE 3TrOJHI.
[’atuit  etam mnependayae BUKOPUCTAHHS TMPOCIYyXaHOTO Marepiainy st
BIJIMIPAIIOBaHHS TpaMaTUYHUX KOHCTpyKiii. Ha 3aBepiiasibHOMY, IOCTOMY €Tari
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CTYJICHTM TIOBMHHI aKTMBHO BUKOPUCTOBYBaTH OTpPUMaH1 3HAHHSA, HAaBUYKHU Ta
BMIHHA Yy (opmati 3arajipHOi AMCKYCIi, 1[0 JO3BOJHUTH IM Kpalie 3pO3yMITH Ta
OOTOBOPUTH CKJIATHI TEMH.

Ykpainceka HaykoBuill OneHa UyxHo, sika TOCHIKY€ MMeJaroriuyti acreKkTu
BUKJIAJIaHHS 1HO3EMHHX MOB, BHJIUISE HACTYMHI IT’ATh €TaIliB PO3BUTKY HAaBUYOK
MOHOJIOT19HOTO 32 Jonomororo matepianiB TED Talks (Uyxno, 2021, c. 74-84).

IlinroroBumii eram - HOoro MeTa 3a0X0UYEHHS JI0 IEPETIIALY BileoPparMeHTy,
MOI0JIaHHS TPYAHOIIIIB 1 aKTUBI3AIlis 3HaHb, HEOOX1THUX ISl PO3YMIHHS MaTepiaiy.

PenenTUBHMH eTall - CTYJEHTH NEPETIISIAI0Th BiIeOparMeHT 1 aHATI3YIOTh
CTPYKTYPY BHUCIIOBIIOBaHHS i KEPIBHULITBOM BUUTEJIS.

PenenTuBHO-penpoayKTHUBHHUIA €TAIl - HA I[LOMY €Talll CTYJICHTH IIOBTOPHO
NeperisgaTs  BimeodparMeHT, 30CEpe/KYIOUM yBary Ha  KOHKPETHHX
MOBJICHHEBUX €JIEMEHTaxX 1 OBOJIOJ[IBAIOYM HEOOXITHUMHU JisSIMU JUISI CTBOPEHHS
BJIACHOTO MOHOJIOTIYHOTO BHCJIOBIIOBAHHS, HANPHKIIAJ, BYATHCA apryMEHTYBaTH
CBOI TyMKH Ta (POPMYITIOBATH BUCHOBKH.

IIpoayKTHBHO-aHAJMITHYHUI eTalm - CTYJAEHTH CTBOPIOIOTH BJIACHI
B1JICOBUCTYIIH, aHAJI3YIOTh CBOT MOHOJIOT14HI BUCJIOBJIFOBaHHS 200 BUCJIOBIIFOBAaHHS
OJIHOTPYITHUKIB 1 HAJIAIOTh PEKOMEHAAIIIT OO iX MOKPAILIEHHS.

KopexTuBHuii eTan - BiH nepeadayae BJOCKOHAJIICHHS BJIACHOI JOMOBIAL 3
ypaxyBaHHSIM pe3yJbTaTIB CaMOaHali3y Ta PEKOMEHJAIlld 1HIIUX CTYJEHTIB, 3
MOIAJIBIION0 YYacTio B MiHI-KOH(pepeHIii y popmari TED.

OkpiM TOro, aHaji3 MarepiajiB 3 METOIUKH BHKJIAJaHHS 1HO3EMHHX MOB
BKa3ye Ha Te, 10 poOoTa 3 BiAeOpecypcaMH B HaBUaJbHOMY MpOILEC] 3a3BHuail
BKJIFOYA€ TPU OCHOBHI €Tallu:

l. [lepennemoncTpariitnuii  eran  (pre-watching) — 1ed  eran
CIpsIMOBaHUH Ha MIATOTOBKY CTYJICHTIB JI0 COPUMHSTTS BiJIc0. 3aBJIaHHS HA IbOMY
eTanl MOJISAraloTh y 3MEHUIEHHI MOXJIMBUX TPYAHOULIIB, TaKUX SIK JIEKCHUYHI a0o
KyJbTypHI Oap’e€pu, a TakoXX MOTHBAIli CTYyACHTIB 10 mneperisay. Buknamaui
MOBUHHI 03HAOMUTHU CTYACHTIB 3 METOIO MEPETIsiAy, aKTUBI3YBATH HAsIBHI 3HAHHS
3 TEMHU Ta 30CEPEAUTH yBary Ha HOBIM JIEKCHUIll. 3aBlIaHHS HA MEPIIOMY €Tari He
MarTh MOBHICTIO PO3KPUBATH 3MICT BijleoyparMeHTy abo HajaBaTH 3aHaATO OaraTo
nerainei, o0 30eperTy IHTepec CTYASHTIB J10 IePEerisiay 1 3an00IrTi 3HUKEHHIO 1X
MOTHBALlli Ta HErATUBHOMY CIIPUHHATTIO MaTepiany. Ha nepuiomy eram HaBYaHHS
MOHOJIOTTYHOMY MOBJICHHIO MOXHA BHKOPHCTOBYBATH TaKl BHIH BIIPaB: KOPOTKO
OXapaKkTepu3yBaTu THUI BiJjeomMaTepially, HaJaTu BCTYMHY 1H(OpMaIlilo mpo BiAeo,
MIPOJIEMOHCTPYBATH MATIOHKH, oTorpadii abo cxemu, siki 4aCTKOBO PO3KPUBAIOTH
3MICT BifleodparMeHTy, CTBopioroun acoriaruBHe mosie 3 temu (Takaesu, 2013,
pp.150-162).

2. JemoncTpamiitauii eran (while watching) — Bxirowae BIpaBu, SKi
BUKOHYIOTBCS TiJ] Yac MEPerJisiy Bi/le0, OCHOBHA METa SKHX IOJISITae y BUSBICHH]
KJIFO4OBO1 1H(opMarlii y Marepiani. BripaBu 11p0ro eramy MOKJIWKaHI PO3BUBATU
HABUYKH BUJIIJIEHHSI OCHOBHOT 1]1€1, pO3yMIHHA 3MICTY, aHaJli3y iH(pOpMallii, a TAKOK
BIITBOPEHHsI TouyToro. Hampukian, me MOXyTh OyTH BIpPaBH HAa MHOKWHHUN
BUOIp, BU3HAYCHHSI MOCIIIIOBHOCTI MO/I1i, 3alTIOBHEHHSI Ta0JIUIlh a00 MPOMYCKIB.
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3. [licnsnemoHcTpamiinuii  eran  (after-watching) — melt  eran
CIpPSAMOBaHUIN Ha OOTOBOPEHHS i OLIIHKY MPOCIyXaHOTO Martepiany. Brpasu micis
NEPETJISITy BiIEO MAIOTh HA METI PO3BUHYTH NPOAYKTUBHI HABUYKHU MOBJICHHS, TaKl
K Tepeka3 maTepialy, KOMEHTYBaHHs, OOTOBOpDEHHs Ta OIllHKa MO,
MPEJICTaBICHUX Y BiJico. TaKkoX 3aCTOCOBYIOThCS TBOPUI 3aBJIaHH, SIKI BKIIIOUAIOTh
IPOEKTHI pOOOTH, IpaMaTH3aIlI0, POJIbOBI ITPU TOIIIO.

OcHoBHa MeTa poOOTHM 3 BieoMarepialaMd — CTBOPEHHS YMOB JUJIs
3aHYpEHHSI CTYJIEHTIB y peajbHe KOMYHIKaTHUBHE cepenoBulle. Bimeomarepianu
JO3BOJISIIOTh ~ CTyZIGHTaM BHUBYAaTH MOBY Y KOHTEKCTI, 3HaMOMISYUCH 3
ABTEHTUYHUMU CUTYallIsIMU. BaskIIMBO MpaBUIILHO OPTaHi3yBaTH MPOIIEC MEePErisiay
BiJIcO Ta JOOMpaTH BIAMOBIAHI 3aBAAHHS JJII KOXKHOTO €Taly, IO CIPUITHME
yCIIIHOMY (D)OPMYBaHHIO 1HIIOMOBHOI KOMIIETEHIII1 Y CTYJCHTIB.

BucnoBku. 3actocyBanns pecypcy TED Talks y HaBuanmpHOMY mporieci
MO3WTHBHO BIIMBA€ HAa MOTHWBAINIO CTYJEHTIB JO BHBYCHHS aHTJIIHCHKOI MOBH
3aBJSIKM MOT0 €MOIlIMHIN BUPAa3HOCTI Ta 3JaTHOCTI BUKJIMKATH IIUPE 3all1KaBICHHS
TEMaMH BHUCTYMIB. BiJI€OKOHTEHT 03BOJISE HE JHINEC OMAaHOBYBATH MOBHHMA
Marepiall, aje W Kpamie po3yMITH OCOOJIMBOCTI HEBEPOAIBHOTO CIUJIKYBAaHHS —
YKECTH, MIMIKY, PyXH TiJIa, IO € BaKJIMBOIO CKJIAJ0BOI0 €()eKTUBHOI KOMYHIKAIIIi.

TED Talks Buctymae ni€eBUM IHCTPYMEHTOM (OPMYBAaHHS MOBHOI
KOMIIETEHTHOCTI, CHPHUSI0YM 30arady€HHI0 iXHbOIO CJIOBHUKOBOIO 3aracy,
aKTHBI3allli MOBJIEHHEBOT JAISUIBHOCTI Ta MIABUIIICHHIO IHTEPECY 1O BUBYCHHSI MOBH.
3aBsSKHA IHTEPAKTUBHOMY MiJXOJy, BUKOPUCTAHHIO ayAi0BI3yalbHUX MaTepialiB 1
MOJIMBOCTI OTPUMAaHHS 3BOPOTHOTO 3B S3KY CTYJIEHTH 3aJIy4arOThCAd [0
ABTEHTUYHOTO MOBHOTO CEpEJOBUINA, IO CHPHUAE MIATOTOBIl JO PEaIbHOTO
CH1JIKYBaHHS.

BoiHOUac okpemi acieKTH IHTeTpallii IIbOro PECypcy J0 OCBITHBOTO MPOIIECY
OTPeOYIOTh TOIAJIBIIIOTO JOCIIKEHHS. [[epCIeKTHBHUMHY € HanpsIMU, TTOB’ s13aHi 3
pO3pOOKOI0 3aBJaHb, aJaNTOBAaHUX JI0 PI3HUX PIBHIB MOBHOI MMIJTOTOBKH, THUIMIB
MOBJICHHEBUX CTPATET1H Ta IHAUBITYyaTIbHUX CTUJIIB HaBYaHHS. J[OIIIBHUM € TaKOX
BuBueHHs BBy TED Talks Ha po3BUTOK 1HIIUX BHU/11B MOBJIEHHEBOI JISTIBHOCTI —
30KpeMa ayaifoBaHHS Ta THUChMAa, a TaKOXX Ha (OPMYBaHHS MIKKYJIbTYPHOI
KOMITETEHTHOCTI. AKTYaJIbHUM 3aJIMIIAETHCS U aHaMI3 €é(peKTUBHOCTI BUKOPUCTAHHS
I[bOIO0 PECYypCy B yMOBax 3MIIIAHOTO Ta AUCTaHLIMHOrO HaB4YaHHsA. KpiMm ToOTO,
BOXJIMBUM HAMNpsSIMOM € MIJATOTOBKA BUYMUTENIB JO pPOOOTH 3 aBTEHTUUYHUMU
BiJIecOMaTepialaMy, 110 BUMara€ CTBOPCHHS CHEIIaIbHIX HaBYAIHHO-METOIMIHHUX
MaTepiaiiB Ta MporpaM IiIBUINCHHS KBai(iKalri.
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Nataliia Lebedieva.

THE ROLE OF MOBILE APPLICATIONS AND TECHNOLOGY IN
THE FORMATION OF ACADEMIC SUCCESS IN ENGLISH LANGUAGE
LEARNING

Problem statement. Formation of academic success is one of the main tasks
of modern education. Success in learning contributes not only to improving
academic knowledge, but also to the development of critical thinking, independence
and social skills necessary for future life and professional activity. In today's world,
where technologies are developing extremely rapidly, it is important to pay attention
to the integration of mobile applications and technologies into the educational
process. They can significantly increase the effectiveness of learning and help
students achieve high results.

Mobile applications and technologies have already become an integral part of
students' everyday lives. They provide access to educational materials at any time
and 1n any place, create interactive and personalized educational programs that meet
the individual needs and interests of each student. The use of mobile technologies in
education can stimulate students to actively engage in the educational process,
improve the assimilation of material and contribute to the achievement of high
results.

However, the effective use of mobile applications in the educational process
requires taking into account a number of psychological and pedagogical aspects.
Psychological aspects include student motivation, the impact of technology on their
cognitive processes and emotional state, as well as issues of maintaining a balance
between screen time and other activities. Pedagogical aspects include the
development of methods and approaches that facilitate the integration of mobile
applications into the educational process, assessing their effectiveness and adapting
to the needs of different students.

Purpose of the article. The relevance of the research topic is due to the need
for new approaches to learning that would maximize the potential of mobile
technologies to achieve academic success. Studying the experience of using mobile
applications in English language teaching allows us to identify effective strategies
and techniques that can be applied in the educational process.

Presentation of the main material. Academic success is the achievement of
significant results in education, covering not only academic achievements, but also
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personal growth in the educational environment. It includes various aspects such as
good grades, skill development and individual progress. The definition of academic
success may vary by educational level (e.g., elementary school, high school, or
university) and is often shaped by cultural norms and expectations that influence
how success is perceived in different educational settings [8].

At its core, academic success involves both hard work and mental effort over
long periods of time. More specifically, it involves the mindset and skills that enable
students to:

efocus on long-term goals without paying attention to obstacles

eovercome problems and setbacks to achieve those goals

Academically successful students exhibit certain behaviors:

1. They believe that school helps them both academically and socially. They
view school as an integral part of their identity and a pathway to future goals, such
as providing for their families or contributing to their community.

2. They devote a lot of time to learning, value effort, and can postpone tasks
that will not bring mental benefit in order to acquire knowledge as efficiently as
possible. For example, they prefer difficult tasks that contribute to improving skills
to easy ones - which are within their comfort zone.

3. They are resilient in the face of difficulties and view failures as an
opportunity to learn something new, rather than as blaming themselves for their
inability to do something.

4. They know how to stay involved in the long term and how to use new
strategies to make effective progress [ 35; p. 5].

Academic success is influenced by both student ability and the quality of
instruction. Psychological traits play a significant role in academic achievement.
Studies have shown that traits such as perseverance, conscientiousness, and
emotional stability are strongly associated with students’ academic success,
suggesting that personal qualities can influence how students perceive the learning
process.

Individual factors, such as learning styles and motivation, also contribute
significantly to educational success. It is important for educators to foster a growth
mindset and an internal sense of control in students. Schools should strive to foster
intrinsic motivation by intentionally incorporating these aspects into their
curriculum [50; p. 87].

Assessment is a key element of the educational process, serving as both a
means of learning and a means of testing knowledge. Practical tasks that are clearly
relevant to future employment are often more effective than traditional exams.
Students are more likely to engage in their own learning when they understand how
assessments help build their skills and contribute to their career ambitions [32; ¢
435].

Assessments provide a structured way to measure student achievement,
helping teachers identify areas where students are understanding the material well
and where additional support or practice is needed. Assessments, such as tests or
class assignments, provide learners with immediate feedback on their progress. This
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allows them to identify areas of concern and improve their learning strategies, which
greatly increases their chances of academic success [43].

In general, academic success often includes the following elements:

e Achievement

e[ carning and acquiring knowledge

eIntellectual growth

ePersonal development

e Achievement of goals [§]

In addition to the aspects of academic success discussed above, such as
personal growth, skill development, and achieving good grades, there are several
other factors that significantly contribute to academic success:

1. Emotional intelligence

It plays perhaps the most crucial role in achieving academic success. With the
help of emotional intelligence, students acquire the ability to manage stress, develop
problem-solving skills, and do not lose motivation. Students with high emotional
intelligence are more likely to recover from academic failures and continue to make
efforts to succeed. This emotional regulation not only contributes to academic
achievement, but also maintains a stable mental state, which is important for long-
term progress in education [37].

2. Extracurricular Activities

Participation in extracurricular activities is another important factor in
academic achievement. Sports, clubs, and volunteer work are a few examples of
these activities that help develop life skills, including time management, leadership,
and teamwork. They also promote critical thinking and creative problem-solving,
which can improve children’s academic achievement. All of the above help children
develop their social skills and self-confidence, making them more proactive and
focused on their success [44].

3. Perseverance

Students who are motivated to study hard are more likely to believe that
efforts produce results. They are more likely to accept challenges despite setbacks.
Such children are more likely to put in the effort necessary to achieve their academic
goals in order to achieve academic success [19].

In summary, developing personal qualities such as perseverance, emotional
intelligence, and resilience are as important for academic achievement as good
grades. Students who are able to control their mental state, remain motivated, and
see opportunities for growth in the face of adversity will be considered successful.
Participation in extracurricular activities is also crucial because it develops
important skills that contribute to improved academic achievement [30]. Ultimately,
academic success is a complex process that combines personal growth with
academic achievement and is influenced by a number of social, emotional, and
individual aspects.

The modern education system is experiencing a wave of digital modernization
resulting from rapid technological breakthroughs. Thus, it is becoming increasingly
dependent on digital learning tools. The challenges created by globalization affect
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almost every aspect of human activity, especially scientific research and education,
making them indispensable for the educational process [2; p. 51]. Unlike education
in the pre-Internet era, modern education is shaped by the demands and complexities
of globalization, which require the development of new approaches and solutions.

With effective and targeted use, advanced technologies, a variety of online
materials and online platforms can significantly accelerate progress in education.
The integration of technological advances into the educational process will
contribute to the development of universal abilities and help students acquire the
most important social skills [3; p. 2].

Given that digitalization is predicted to become the main trend in education
in the future, it is important to highlight effective tactics for the development of the
digital educational cluster [7; p. 917]. However, there are other ways in which
digitalization is present in the regular educational process. It is important to clearly
distinguish between educational practices and educational strategies when creating
standards, norms and rules of digitalization for the education system.

The use of digitalization principles in education necessitates regulatory
functioning, which is established in accordance with regulations and standards.
When defining standards for digitalization of education, it 1s important to make sure
that these digital mechanisms extend not only to the educational aspect, but also to
organizational and administrative and managerial elements. When the
recommendations are implemented, they become norms and regulations for
organizational, pedagogical, methodological and scientific clusters of the digital
educational space. Two regulatory and legal bases are increasingly emerging for the
use of digital space in education:

1. criteria and recommendations for the use of digital resources in the
classroom and the degree of digital literacy of students;

2. joint interaction between the requirements of traditional and advanced
(digital and information technology) education systems [10; p. 4].

The impact of modern technologies on the learning process is large and
diverse. Research by Balier and Oz 2018 indicates that digital transformation is
changing education through the introduction of digital tools and technologies that
create both new opportunities and challenges for teachers and students. The
following are the main ways in which modern technologies have impacted
education:

1. Improving the learning environment

2. Personalized learning

3. Developing digital literacy

4. Collaborative learning

5. Assessment

6. Teacher training and support

Technology facilitates access to educational resources and materials,
increasing interactivity and interest in learning. This also includes the use of mobile
applications, as well as digital platforms for distance learning, which allow students
to acquire knowledge anytime and anywhere.

155



The use of new tools allows for a more personalized educational experience,
as it allows students to learn at their own pace and according to their own needs,
which encourages and motivates independent learning. In the classroom, it helps
develop key digital skills that are needed in today’s digital environment. In order for
teachers to be able to teach children properly, they must also undergo digital literacy
training.

To improve teamwork skills, especially during distance learning, teachers can
use a variety of devices and programs, such as Breakout rooms on Zoom, or the
Padlet forum where everyone can share news and discuss them.

Modern technologies have made it possible to make more adaptive and
effective assessment methods possible. Real-time feedback is especially necessary,
because the student can personally receive the result without worrying that a third
party will have access to this data.

Effective use of technology in the classroom requires ongoing training of
teachers as part of the digital transformation. This involves improving the level of
qualifications and adapting teaching methods according to the parameters of digital
education [25; p. 825].

Before the introduction of innovations, students’ access to educational
resources was limited. Often, they were limited to educational materials, public
libraries, and textbooks provided by the educational institution. But thanks to the
development of digital platforms and the Internet, today’s knowledge seekers have
access to a seemingly limitless amount of information.

Knowledge can now be acquired through a wide range of online resources,
including academic publications, educational videos, e-books, educational websites,
and more. With materials that may not be available in traditional learning contexts,
students can now explore different topics in more depth and from different
perspectives [57].

Access to educational technology extends beyond what is taught in school.
With platforms like Coursera and Duolingo, where users can discover courses
ranging from coding to creative writing, students can now acquire real-world skills.
The internet has made learning opportunities more accessible to everyone, regardless
of location or financial means.

With the proliferation of digital resources, blended learning has also gained
popularity. It combines digital technologies with traditional classroom learning to
provide a flexible learning environment [16; p. 279]. For example, students can
attend face-to-face classes but use online resources to complete homework,
participate in discussions, or review material.

During the COVID-19 pandemic, when educational institutions around the
world were forced to switch to online learning, the distance learning approach
became very popular. With this method, teachers can transfer knowledge from a
distance while maintaining some aspects of face-to-face communication. Because of
this, this form is now a standard component in many environments, giving children
the freedom of online learning combined with the benefits of in-person learning [42].

In a convenient virtual environment, teachers and students can communicate,
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share resources, and leave feedback using platforms such as Google Meet, Google
Classroom, Zoom, and others [38; p. 55].

Not only teachers, but also parents should focus on helping children improve
their digital literacy as technology continues to permeate the classroom [21; pp. 25-
26]. The ability to use and manage technology is an important skill for students in
today’s digital age. Digital literacy encompasses a wide range of skills, from using
simple computer programs to understanding online privacy, choosing reliable
sources of information, and using the Internet effectively. Now, in addition to
traditional teaching, there is a need to introduce additional disciplines in schools that
will include the study of digital literacy. Learners are taught how to conduct research
on the Internet, assess the reliability of sources, avoid plagiarism, and maintain
confidentiality when using digital content appropriately. In addition, some
institutions have introduced subjects that directly prepare students for careers in
fields that are developing thanks to technology [42].

To ensure that teachers can effectively impart digital literacy to students,
special in-service training courses have also been introduced. Students studying at
universities to obtain a teaching diploma now also have subjects that include digital
competence. Maintaining current knowledge of the latest technologies and
techniques for implementing technology in teaching requires teachers to undergo
continuous professional development.

Although modern technologies have brought many positive consequences, the
following negative consequences can be highlighted:

1. Potential disruption of attention is one of the main problems. Students who
have access to social networks, gaming applications and the Internet can find it
difficult to concentrate in class.

2. There are also fewer opportunities for live communication among students,
as they spend more time communicating through digital platforms. This change can
affect the development of basic communication skills, which are important in both
personal and professional contexts.

3.In addition, there is a growing awareness of the problem of information
overload. Students may find it difficult to process the large amount of information
available on the Internet and to separate reliable sources from fake ones. This can
lead to confusion and the possible spread of misinformation.

4.Another issue is the concern about academic integrity resulting from the
increasing use of technology in education. The availability of artificial intelligence-
based tools and the ease of access to online resources have made it easier for students
to use plagiarism or unauthorized assistance during various exams or tests [57].

The impact of modern technology on education cannot be denied. It has
completely changed the way teachers teach, how students learn, and how educational
institutions operate. Technology has made education more dynamic and adaptable,
from personalized learning and better access to resources to team-based learning and
improved assessment methods.

But, as with any major breakthrough, there are drawbacks that need to be
addressed. Educators are working to address issues such as academic dishonesty,
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information overload, and distraction by introducing a variety of rules and
integrating technology into the learning process. Digitalization, as long as it is used
responsibly, will always be an effective tool that improves education and prepares
children for a future in a technological world.

The rapid development of technology has led to significant changes in the way
learning takes place. From a relatively unpopular phenomenon in its early days,
mobile applications have become one of the most important tools in the educational
process, creating new ways to engage students, facilitate learning, and access
resources. As the use of technology becomes more widespread, it is necessary to
understand the psychological implications. This section discusses how mobile
applications affect student motivation and engagement in learning, cognitive
development, and changes in pedagogical approaches at the secondary school level,
and examines their integration, potential advantages, and disadvantages.

Motivation is a very important factor that contributes to learning and
achievement. Mobile applications can significantly increase it by creating a vibrant
environment that actively engages students in the language learning process and
makes it interactive. The implementation of gamification has proven effective in
maintaining interest. For example, Duolingo includes game design elements such as
points, badges, and competitive leaderboards to make learning more interesting.
Indeed, this approach not only engages students, but also provides intrinsic
stimulation, as children are rewarded for their efforts and achievements [41; p.
3026].

Increasing student motivation is an integral part of the learning process. The
use of new educational mechanisms, such as gamification, can be one way to do this.
It allows for the introduction of game-like features, including scores, levels, and
meaningful narratives, into standard learning management systems and virtual
learning environments. This i1s supported by the fact that gamification in an
educational environment cannot maintain its nature without the intentional
participation of students [52; p. 756]. Since the gamification approach to learning
was developed in response to the era when students choose to play games while
learning, it can also be applied to higher education. This strategy aims to enable
learners to discover their talents in the learning process with additional interest in
learning [33; p. 1-2].

Gamification incorporates game elements, usually in “non-game” contexts, to
increase motivation and engagement in learning. Students who use gamified mobile
applications tend to have higher intrinsic motivation, as such applications provide
reward mechanisms that promote an increased desire to learn. Thus, increased
motivation can be correlated with improved academic performance of students, as
they are more likely to invest more time and effort in their education.

Mobile applications have the greatest impact on students’ cognitive skills and
self-regulation. They provide opportunities for individualized learning where each
person is free to determine the pace and complexity that suits them. This promotes
the development of different student learning styles and autonomy. This is important
for achieving effective results, as the student takes ownership of the learning process,
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thus improving their motivation and participation.

In addition, mobile applications provide real-time feedback. Timely feedback
tracks the progress of students, helping them to increase their intrinsic motivation
for further learning [51; ¢ 78].

Research suggests different strategies for using technology to enhance student
learning. Eight key areas have been identified that help teachers effectively integrate
technology into the classroom. These include overcoming fear of change, mastering
basic skills, personalizing technology use, adapting new learning models, focusing
on learning approaches, creating a positive environment, promoting motivation, and
providing appropriate support. Bitner and Bitner (2002) examine each of these
aspects in detail and explain their importance for successful technology
implementation, which enhances learning opportunities and provides an adaptive
teaching environment [29; p. 96]. In their study, Klopfer (2009) and colleagues
examined how today’s students have become fully integrated into the digital world
that has become a familiar part of their daily lives. The researchers noted that many
students use new media and technologies to create, learn, and communicate in new
ways that have become integral to their thinking and behavior. Despite some
resistance to the introduction of these tools into the educational process, research
highlights the significant educational potential of technology, which has been proven
in various fields. Klopfer and others argue that although lessons can be conducted
without these technologies, the absence of tools such as digital games in the
classroom creates a gap between traditional teaching methods and the modern
dynamic ways in which students interact with the outside world. This gap can limit
students’ ability to connect learning to real life, socialization, and achievement,
which highlights the value of integrating digital technologies to improve the
effectiveness of teaching in the classroom [41; pp. 1-2]. Despite the above-
mentioned benefits for increasing motivation, simply providing students with
computers and access to the Internet does not automatically improve academic
performance. While this access provides many benefits for learning, it can also
exacerbate inequalities. Students with limited access to technology at home may find
it difficult to keep up with their peers, which may have a negative impact on their
academic performance [45; 62].

In adolescence, learning foreign languages is often accompanied by changes
in the psychological state and behavior of young people, which are associated with
active personal development. The formation of a sense of adulthood, the expansion
of social connections and the emergence of new interests, which are not always
related to education, can affect the level of motivation. This is likely to result in a
decrease in attention to schoolwork, which, in turn, is reflected in academic
performance. Often, such changes are accompanied by misunderstandings with
parents and teachers, as adolescents begin to strive for greater independence, which
can create tension in relationships and cause certain conflicts [11; p. 163-164].

Teachers also face difficulties because modern technologies and the Internet
have become an integral part of students' lives, so it is important for teachers not
only to adapt to these changes, but also to use them to improve the quality of teaching
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[40; p. 29]. Although teachers have all the necessary tools available to replace
traditional approaches with more innovative and creative teaching methods, certain
obstacles may still arise, because the latest teaching methods must correspond to the
level of knowledge of students and encourage them to active learning and arouse
interest in the subject [22; p. 25].

Mobile applications have become an indispensable tool in the process of
learning foreign languages, opening up new opportunities for individualizing
learning and increasing efficiency. In addition to common advantages such as
accessibility, flexibility in use and the ability to learn anytime, anywhere, each
application has its own unique features that can be useful for different types of
learners and learning methods [6; p. 192].

Technical resources contribute to the development of listening skills by
watching videos, listening to audio, recording voice excerpts and creating videos.
They are especially useful for those who want to improve pronunciation, recognize
sounds by ear and combine the sound and visual image of a word. Some of the most
effective programs are Sounds Right (British Council) and Sounds: Pronunciation
App (Macmillan Education), which contain interactive phonetic tables of British and
American English, as well as exercises, games and tests. For the development of
listening comprehension skills, programs from the BBC, such as Learning English
for BBC and 6 Minute British English, are very useful, offering authentic audio,
video and text materials. These applications also contribute to the study of
vocabulary, grammar, the development of communication skills and the
improvement of speech, covering important linguistic and cultural aspects of
learning [6; p. 227].

However, like any tools, mobile applications have not only advantages, but
also certain disadvantages that should be considered when choosing a platform.
These include:

1. The small size of the screen limits the possibilities of displaying content;

2. Devices quickly discharge;

3. Information on mobile phones is easy to lose, while computers store data
more reliably;

4. Working with graphic elements is difficult;

5. New applications are often not supported by older device models;

6. Wireless networks can be slower under high load.

In addition to technical difficulties, there are also social ones: limited
experience in using such technologies in education, data security issues, and the need
for regular updates due to the rapid development of mobile technologies [13; p. 249].

Next, we will consider specific applications used for learning foreign
languages, as well as analyze their main advantages and disadvantages, similarities
and differences, and pay attention to programs whose initial purpose was not
language learning, in order to determine which of them are best suited to achieving
specific educational goals.

Google Services - a comprehensive tool for educational purposes

Google offers a wide range of services that integrate with each other and
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create a convenient ecosystem for the educational process. Among them are Google
Forms, Google Classroom, Google Docs, Google Sheets, Google Presentations, and
Google Meet. Let's consider in more detail how each of these tools helps to increase
the effectiveness of learning.

Google Forms is one of the most popular platforms for creating tests and
surveys in the educational environment. It is used both in classrooms and during
distance learning.

Benefits:

1. Integration between applications. Google services such as Classroom,
Forms, Docs, Sheets, Presentations, and Meet create a convenient ecosystem where
all tools easily interact with each other. This allows teachers to combine materials,
assignments, tests, and virtual meetings in one place, providing a systematic
approach to learning.

2. Ease of use and intuitive interface. Most Google services have a simple,
intuitive interface, allowing teachers and students to quickly master the functionality
without the need for special technical knowledge. This is especially important in a
distance learning environment, where minimizing the complexity of mastering new
tools is critical.

3. Accessibility and free access. The basic functions of Google services are
free, which allows educational institutions and users to access the basic tools without
additional costs. This makes Google services an attractive choice for educational
institutions with limited financial resources.

4. Support for real-time collaboration. Most Google apps (Docs, Sheets,
Presentations) allow multiple users to edit documents simultaneously, which is ideal
for group work, projects, and discussions. Students and teachers can add comments,
correct errors, and interact directly in the document, which contributes to better
exchange of ideas and student engagement [14].

5. Automatic saving of changes. All changes made to documents are saved
automatically, which prevents data loss in the event of technical problems. This
ensures reliable information storage and allows teachers and students to work
without fear of losing their work [39].

6. Support for data analysis. Google Forms and Sheets allow you to
automatically collect and analyze student responses, which facilitates the process of
tracking progress, preparing reports, and building statistics. This provides teachers
with a convenient tool for assessing student knowledge and identifying gaps in
learning. [4]

7. Possibility of conducting distance learning classes. Google Meet provides
the ability to organize video conferences for remote lessons and discussions. Video
meetings can be created directly through Classroom, which provides an integrated
approach to organizing the learning process, especially during online learning [17].

Disadvantages:

1. Dependence on a stable Internet connection. Most functions of Google
services require constant access to the Internet. In regions with unstable or limited
connectivity, this can be a serious obstacle to the effective use of these tools.
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2. Limited formatting and design capabilities. Compared to professional
programs such as Microsoft Office, Google Docs, Sheets, and Presentations have
less developed functions for complex formatting and document design. This can be
a disadvantage for users who need advanced design capabilities.

3. Limited functionality in free versions. Some advanced features are
available only in paid Google Workspace subscriptions. This can limit the
capabilities of educational institutions that do not have the financial resources to pay
for a subscription [31].

4. Data privacy and security issues. Storing sensitive information on third-
party servers can raise privacy and data security concerns. Although Google
implements security measures, risks of information leakage still exist.

5. Limited interactivity in some applications. For example, Google Forms
does not support gamification and interactive elements, which can reduce student
motivation compared to other platforms such as Kahoot [12; p. 29].

6. Difficulty integrating with other platforms. Although Google services
integrate well with each other, integration with external platforms may be limited or
require additional settings.

Miro Board. An interactive online whiteboard that allows you to create visual
presentations, brainstorm and discuss in real time.

Advantages:

1.Development of creative abilities. Studies by Malykhinoy, Aristova and
Rogova (2023) show that the use of Miro contributes to the development of students'
creative skills within the framework of problem-based and project-based learning,
involving them in active problem-solving and information analysis.

2.Promoting cognitive activity. Joint tasks and interactive interaction, in
particular during distance learning, contribute to the effective assimilation of
material, the development of critical and creative thinking.

3.Providing flexibility in blended learning. Miro allows you to organize
effective blended learning in schools, providing convenient access to materials and
interaction between students and teachers, the results of work are stored in a cloud
environment.

4 Encouragement of cooperation and support for feedback. Miro creates
opportunities for interactive interaction, allowing students to participate in collective
activities, receive feedback and improve their skills in planning and analyzing
projects [5; p. 53].

Disadvantages:

1. A large number of functions can complicate the learning process for
beginners.

2. The basic version has a limit on the number of boards and some tools, which
makes it impossible to use the program only for free

3. In different operating systems, the copy functions are slightly different.

Padlet

A virtual board used for collective work and exchange of ideas in the format
of images, videos, text and links.
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Advantages:

1. Ease of creating boards for exchanging ideas and interactive discussions.

2. Support for multimedia content (images, videos, text), which increases
student motivation.

3. Simple interface and support for visualization of ideas [1; p. 16-17].

Disadvantages:

1. Paid subscription required to create more than a few boards.

2. Limited options for structuring large projects.

3. Lack of notifications about new assignments, which can lead to situations
where students are not notified of changes to assignments or new comments from
the teacher.

4. Inconvenience due to the visibility of comments and corrections: students
may feel embarrassed if classmates see their mistakes and teacher comments. This
can affect students' confidence, especially during public discussions.

5. Lack of some features: Padlet helps improve written work, but has limited
functionality, for example, no word count, small writing space, limited effects for
formatting work, and insufficient options for uploading images [1; p. 17].

Kahoot

A platform for creating interactive quizzes with gamification elements that
increases student engagement and allows for testing knowledge in a playful way.

Advantages:

1. High level of engagement. The main advantage of Kahoot is its ability to
keep students’ attention and involve them in active participation in classes. Teachers
note that the platform helps maintain students’ interest, and also provides the
opportunity to work in a comfortable environment, since the answers are
anonymous. This contributes to creating a stress-free atmosphere that supports
student engagement and activity [20; pp. 717-718].

2. Kahoot helps to make lessons less monotonous by introducing elements of
play and competition, which has a positive effect on class dynamics. Teachers note
that the platform is able to “stir up” the audience and raise the energy level of
students, maintaining a high interest in the material [27; p. 380].

3. Many teachers find that Kahoot motivates students because of its interactive
elements, such as music, graphics, and a scoring system. The use of audio and visual
elements enhances the sense of play and makes learning fun and engaging [61; p.
738].

4. Kahoot provides instant feedback to students after each question, allowing
them to see their results immediately. This not only helps students learn better, but
also allows teachers to track progress in real time [63; p. 603].

5. Kahoot helps increase energy levels among students by creating a fun
learning environment that helps prevent drowsiness and maintains interest in the
lesson.

6. Convenience for revision: Kahoot allows students and teachers to review
the results after each question, making the platform a useful tool for revision and
consolidation of knowledge
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Disadvantages:

1. Some students may encounter technical difficulties or problems accessing
Kahoot, especially in case of network congestion or unstable Internet [34; p. 33].

2. While using Kahoot, students may be distracted by other applications or
social networks, which can reduce concentration and learning efficiency [56; p. 20].

3. Using Kahoot may lead to shorter periods of concentration, as students get
used to the game-like format of learning and may perceive it only as a game [53; p.
152].

4. Limited design options. Some teachers believe that Kahoot's design is more
suitable for younger students and does not always respond to meet academic
standards.

5. Establishing expectations for learning. Using Kahoot can create
expectations in students that learning will always be in a game format, which can
create difficulties when returning to traditional methods [55].

Wordwall and Bamboozle. Popular platforms for creating interactive
exercises and games that help teachers engage students and diversify the learning
process.

Advantages:

1. Variety of templates. The Wordwall platform offers over 30 templates for
creating different types of exercises, such as quizzes, crosswords, puzzles, which
allows you to adapt the materials to specific learning goals and the level of students.
This makes the platform useful for teaching different disciplines [58].

2. Ease of content creation. Bamboozle allows you to quickly create
interactive games, which is suitable for younger students. Teachers can set up team
competitions and use games to quickly test knowledge without requiring deep
technical skills [24].

3. Support for team play. The platforms allow you to organize team
competitions, increasing student motivation and making learning interesting due to
elements of competition [36].

4. Access to a library of ready-made materials. Both platforms provide access
to a large library of pre-made exercises and games that can be adapted for your own
use. This is convenient for teachers who need quick solutions for their classes.

Disadvantages:

1. Wordwall does not allow teachers to set the pace of the lesson, as is possible
in Kahoot or Quizizz. This means that during lessons where teachers want to explain
every question, Wordwall can be inconvenient [23].

2. Limitations in free versions. In Wordwall, users without a paid subscription
can only create up to five of their own resources, which forces them to edit existing
content, losing previous exercises. Baamboozle also limits users in the types of
games available and the number of teams (up to four), which is not always suitable
for large groups [26].

3. Lack of a question import function. Unlike Kahoot or Quizlet, neither
Wordwall nor Bamboozle supports importing questions from external files, which
forces teachers to enter information manually, especially if they want to use
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voluminous material.

4. Limited text formatting capabilities. Wordwall does not support the use of
text styles such as underline, italics, or bold, which can limit the visual structuring
of the material and affect readability.

5. Lack of tools for monitoring progress. Baamboozle does not offer the
ability to track student progress, which makes this platform less effective for
assessment compared to analogues such as Kahoot [18].

Kami and PDF Reader. Tools for working with PDF documents, but they have
different functionalities and purposes.

Kami is a cloud service that allows users to view, annotate, and edit PDF
documents directly in a web browser. It integrates with platforms like Google Drive
and Google Classroom, making it popular among educators for collaborative work
and interactive learning. Kami offers tools for adding comments, drawing,
highlighting text, and even voice notes, which facilitates active interaction between
students and teachers.

PDF Reader is a general term for programs designed to view PDF files.
Programs like Adobe Acrobat Reader, Foxit Reader, and others allow you to open,
view, and print PDF documents. Some of them also support basic annotation
features, but usually do not have advanced collaboration capabilities or integration
with educational platforms.

Key differences:

1. Functionality. Kami offers advanced annotation and editing tools, while
standard PDF readers are mostly limited to viewing and basic annotations [59].

2. Kami is designed for real-time collaboration, which is especially useful in
an educational environment. Regular PDF readers do not have such capabilities.

3. Kami integrates with educational platforms such as Google Classroom,
which simplifies the learning and interaction process. Most PDF Readers do not
offer such integration.

4. Accessibility. Kami runs in a web browser, making it accessible on a variety
of devices without the need to install additional software. PDF Readers usually
require installation on a specific device.

So, the choice between Kami and a standard PDF Reader depends on your
needs: if you need advanced annotation and collaboration tools, especially in an
educational context, Kami will be the better choice. If you need a simple tool to view
PDF documents, a standard PDF Reader will suffice [46].

Zoom, Skype, Microsoft Teams, and Google Meet. Zoom is one of the most
popular video conferencing tools due to its high video and audio quality. The free
version of Zoom allows meetings with up to 100 participants, but with a 40-minute
limit. Zoom also has virtual backgrounds and webinar capabilities, making it popular
with educators and large teams. However, Zoom has faced security issues in the past,
although these issues have been partially addressed [65].

Skype is one of the first video calling and messaging services that has since
becomem has become a convenient tool for teamwork. It supports up to 50
participants in the free version and allows file sharing, chat, and calls within other
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Microsoft products. However, the Skype interface is often perceived as outdated
compared to other modern video conferencing platforms [48; pp. 85-87].

Microsoft Teams is deeply integrated with Microsoft 365 and is a great fit for
organizations using this suite of products. Teams supports up to 300 participants in
standard meetings and provides the ability to co-edit documents, chat, and a high
level of security. This platform is ideal for large teams working on joint projects, but
new users may need time to master all the features [64].

Google Meet is part of the Google Workspace ecosystem, which makes it
convenient for those who actively use Google services. In the free version of Google
Meet, up to 100 participants with meeting durations of up to 60 minutes are
supported, while the paid version has expanded capabilities (for example, meeting
recording is added). Google Meet stands out for its ease of use, providing high-
quality communication without unnecessary settings [54].

Ultimately, the choice between these platforms depends on the needs of the
users. Zoom and Google Meet are well suited for medium-sized video conferences
and educational purposes. Microsoft Teams is best suited for organizations using
Microsoft 365 and requiring advanced teamwork capabilities, while Skype is a more
versatile tool for small groups and in-person meetings.

YouTube and TikTok. These social networks have become essential tools in
modern education, each with unique features that suit different learning styles and
preferences. YouTube, launched in 2005, is now one of the most visited sites in the
world, allowing educators to create and share detailed educational content with
students and a global audience [60; pp. 100-102]. It supports the format of longer
videos, making it ideal for in-depth explanations and lecture material. TikTok,
launched in 2016, focuses on short, dynamic videos that appeal to a younger
audience in particular. Educators use TikTok’s short format to teach concepts in an
engaging, accessible way, often using visuals, music, and animations to capture
attention [28; pp. 249-251]. YouTube supports a more traditional teaching approach,
while TikTok promotes spontaneous, active learning, making the two platforms
complementary tools in digital education.

Academic success is a complex and dynamic process that combines high
academic performance, emotional resilience, and self-improvement. It is not just a
set of grades or honors, but much more — deep personal growth, the ability to adapt,
solve complex problems, and overcome difficulties, while maintaining long-term
motivation.

Modern research confirms that psychological aspects, such as perseverance,
emotional intelligence, and readiness for change, significantly affect student
success. Therefore, the role of teachers is not only to transfer knowledge, but also to
create a supportive environment that promotes students' intrinsic motivation and
their sense of control over their own learning. Teachers who encourage students to
think, develop themselves, and find new ways help form the foundations for
successful careers and personal growth.

Conclusions. The integration of modern technologies adds flexibility and
convenience, facilitating access to resources and developing important digital skills.
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Technology opens up opportunities for personalized learning that takes into account
individual needs and the rhythm of the learner, helping everyone achieve meaningful
results. However, excessive digitalization can also have a downside: it raises
questions about data privacy, can overload with information and requires a high level
of digital literacy. This poses a challenge for educators not only to integrate the latest
teaching methods, but also to teach students to use digital tools rationally, while
maintaining a balance between innovation and traditional approaches.

Therefore, academic success is a complex phenomenon that combines the
desire for personal development, the ability to adapt to new requirements and the
effective use of technology in learning. In the conditions of rapid technological
progress, it 1s the combination of traditional methods with modern approaches that
will ensure effective learning and prepare students for future challenges.
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Olha Kudelska

THE PROSPECTS OF INTERNET EDUCATION IN ENGLISH
LANGUAGE TEACHERS' TRAINING

The present prompts us to adapt to new conditions. Due to the current changes
and the transition to online learning, there is a need to develop expertise and skills
in the area of digital education. To ensure the appropriate quality of the educational
process, a modern teacher must be competent in using smart technology tools. When
used properly, this type of educational process arrangement enhances students'
comprehension of the subject matter. After all, it provides an opportunity to
stimulate the primary types of information perception, specifically improving
material retention at the visual level. The variety of internet resources and platforms
for learning foreign languages provides teachers with effective tools that improve
students' comprehension of the material. The issue of using smart technologies and
internet education is directly raised by both domestic and foreign scholars.

According to A. Tverdokhlib, innovative technologies are shaping today's
educational trends. L. Lishchynska's research describes modern internet resources
and innovative teaching methods for preparing specialists to conduct distance
education. A. Diallo suggests considering innovative technologies specifically as a
means to improve foreign language learning. His views are shared by R. Amin and
R. Parvin.

The relevance of the study's subject matter is determined by the social
significance of internet technologies in the innovative paradigm of education under
the influence of integration and globalization processes in the context of rapid social
changes.
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Considering the sudden shift to a distance learning format, the demand for
internet products aimed at the educational sector has increased. In light of this,
internet services offer a greater number of new platforms and resources for
conducting online learning and directly studying foreign languages.

The study's goal is to investigate the possibilities of incorporating online
learning components into English language teacher preparation programs and to
highlight the benefits and drawbacks of this method of structuring the teaching
process for future English language instructors.

Internet education is the process of learning in a virtual or networked
environment in which teachers and students participate while physically located in
different places [1]. In addition to distance, researchers also claim that participants
can be separated by time [2].

Internet education is carried out through many different approaches for
various user groups. The differences lie in the content and user interface, as well as
in the teaching styles and methodology of the instructors. Definitions related to
internet education vary greatly, reflecting the ongoing evolution of technology,
advancements and variations in online learning methodology, and the interaction
between organizations providing online learning services and institutions,
individuals, and learners who use these services.

This format offers participants in the educational process unlimited sources of
information, a variety of multimedia tools, and flexibility in the educational process.
The distance learning process involves the use of various information and
educational environments: “Moodle”, “Docebo”, and “Teams”. Some of them are
billed, but you can also use free platforms, such as “Google Classroom”. The "LMS
Collaborator" platform is a popular choice among higher education institutions in
Ukraine.

It can function as a complete online educational environment with flexible
integration capabilities. By connecting a higher education institution to the specified
platform, educators gain a corporate portal for all participants in the educational
process with capabilities for assessment, communication, and the provision of basic
learning materials.

It's important to draw attention to contemporary educational approaches and
formats that enhance speaking and pedagogical abilities. With more than 250 courses
in a variety of subjects, “Prometheus” is one of the top information and learning
platforms in Ukraine. Since the learning format gives students the ability to work at
their own pace, it also makes it possible to arrange the process in a way that is
convenient for them, which is equally significant. Additionally, as the data is
synchronized, you can operate on the platform from a mobile device as well as a
home computer.

After completing the course, the learner retains access to the materials, so they
can return to the course at any time. This website provides an extensive array of
development opportunities for aspiring English teachers. Information is available for
free as well as for an expense. Courses created in partnership with the online portal
“Coursera” which offers English-language courses from top universities worldwide,
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including Yale, Harvard, Cambridge, and others, make up the majority of the paid
courses. The following courses are specifically designed for educators:
“Implementing Innovations in Schools”, “Media Literacy for Educators”,
“Strengthening Teaching and Organizational Management”, “Successful Teaching
— Simple Recipes for Everyday” and “Design Thinking in Schools”. The following
programs are worth considering when discussing English courses for teachers:
“English for STEM (Science, Technology, Engineering, and Mathematics)”,
“English for Media Literacy”, “English for Career Development” [3]. These classes
aid in vocabulary growth, auditory comprehension of foreign languages, speaking
practice, and the development of critical thinking since they expose students to
scenarios that call for unconventional decision-making and critical thinking.
Students can use the above-mentioned platform individually for self-education, but
there is also a corporate learning function where an instructor can offer a course and
adjust it together with the service staff.

The World Wide Wed provides an opportunity to communicate in an authentic
language environment, which is an undeniable stimulus and motivation for students
learning foreign languages. The “e-Twinning” platform offers international
collaboration for teachers, college and higher education staff working in the
pedagogical field. Launched in 2005 as the main action of the European
Commission's e-learning program, "eTwinning" has been co-funded by Erasmus+,
the European program for education, training, youth, and sport, since 2014 [5].
“eTwinning” promotes school collaboration in Europe through information and
communication technologies (ICT), providing support, tools, and services for
schools. eTwinning also offers free and continuous online professional development
opportunities for educators. Teachers and students have the opportunity to join the
European community to communicate and collaborate with colleagues from abroad
[5]. With “eTwinning Live”, teachers can create their own projects focusing on
various topics and key competencies, collaborating with two or more teachers and
their students.

The participants can work with peers from different nations using the project
method, which motivates them to communicate only in a foreign language.

When students perceive the usefulness of the knowledge they have gained,
they become highly motivated to study a foreign language as a result of the
conditions established. The project topics can vary according to the program's needs,
but the portal operates in 14 main areas, including:

° Innovative Classroom;

o Educational Entrepereurship;
° Inclusive Education;

o Sustainability in Schools;

This platform enables interdisciplinary integration with topics like pedagogy
and foreign language teaching methodology in addition to language acquisition. In
the future, prospective foreign language teachers may use this platform for their
professional endeavors.
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Furthermore, teachers can join the “School Education Gateway” project,
which was developed by the founders of “eTwinning”. The platform offers the
following resources for teachers:

e reports on the latest research, teaching materials created within the
framework of European projects and training courses, as well as the European
Toolkit for Schools with materials on preventing students from dropping out; a
teacher academy offering free online courses and webinars developed by experts;

e Erasmus+ Opportunities, consisting of three practical tools (course catalog,
mobility opportunities catalog, and strategic partnership search) to help schools
prepare for their Erasmus+ programs [5].

It is crucial for language majors to practice their phonetic skills.
The “ELSA” platform is one of the online learning resources that can aid in the
development of this ability. ELSA, English Language Speech Assistant, is a program
designed to improve pronunciation. ELSA's artificial intelligence technology was
developed using the voice data of people who speak English with different accents.
This allows ELSA to recognize non-native speakers' language patterns and correct
pronunciation [6]. This app covers all important speaking skills: pronunciation,
intonation, word stress, listening, and contextual vocabulary. Learners receive
immediate feedback. Furthermore, artificial intelligence predicts your IELTS score.

The app contains over 200 topics and over 5,000 lessons accessible from any
mobile device, allowing students to easily practice their skills in any environment
that is convenient for them. Teachers can organize a corporate learning mode by
connecting students to the class. The program offers the opportunity to develop your
own curriculum, where specialists select content according to needs, based on the
students' level and the curriculum. As an administrator, an instructor can create
customized word lists to share with students, aligning with the current curriculum.
It's worth noting that the instructor can learn about students' study time and progress
through real-time analytics.

This application would be appropriate for use in courses such as “Practical
Phonetics” and “Practical English Course”. For example, the “Practical English
Course” (first year of study), developed by the Department of English Philology at
Mykhailo Kotsiubynskyi Vinnytsia State Pedagogical University, contains 7
thematic units. The platform offers pre-designed lists of words, expressions, and
role-playing situations on the topics of “Education”, “Meals and Cooking” and
“Daily Routine”, which correspond to the topics suggested to first-year students. In
this case, the program ensures the acquisition of vocabulary, and the development
of phonetic and speaking skills.

When used in a practical phonetics course, this application provides
theoretical material in the form of video lessons recorded by native-speaking
instructors, explaining the peculiarities of pronunciation of various sounds and
intonation patterns. Special attention is also given to stress in individual words and
entire sentences. On average, 30 exercises are allocated for each sound to identify,
differentiate, repeat, and reproduce sounds in words and sentences with immediate
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feedback. Next, students are presented with thematic situations in which they can
practice sounds and acquire new speaking skills.

In addition to training individual sounds, the platform offers improvements in
intonation skills. Every day, learners have the opportunity to practice 7 different
types of intonation patterns, but it's possible to customize the course around a
specific topic, such as “intonation in questions”.

The British Council offers a range of online courses in the field of foreign
language learning and teaching methodology. The “Learn English Podcasts - Free
English Learning” app provides learners with materials to improve their listening
skills in the form of podcasts. Podcasts are presented in segments so that students
can focus their attention on a specific topic. Listening to each episode concludes
with a test in the form of a multiple-choice, true or false activity, or a fill-in-the-gaps
exercise. Podcasts are available both online and offline, provided you download the
materials to your smartphone in advance. A significant advantage is that students
can use the application at their convenience, even without internet access.

Another app for developing listening skills from the British Council
organization is “LearnEnglish Videos” You can find mini-series to watch in English
with subtitles on the platform. The video topics vary, so students have the
opportunity to choose the one that suits their needs. The convenience of this
application lies in the fact that a student can adjust the playback speed of the video
file themselves.
A popular resource for learning grammar from the British Council is “LearnEnglish
Grammar”. At the beginning the application offers testing to determine the language
level of the learner. Based on the test results, a course is tailored to the user's needs.
However, the app's functionality allows you to independently choose individual
topics to study. Courses are available for all levels, from Al to C2. Students can
engage in self-study, as the application automatically corrects errors, but there is also
the possibility of consulting a tutor who can help adjust the learning course.

It 1s worth outlining the main advantages of using internet education when
learning English:

e the ability to organize an individual and personalized approach to learning;
e flexibility of the educational process;

e receiving immediate feedback;

e the ability for the learner to track their learning progress;

e increased level of learning autonomy.

It can be stated that in today's reality, the quality of future specialists'
education depends on the proper organization of the distance learning process.
Integrating online learning into the educational process requires new approaches to
presenting and processing new material by learners. The use of internet education
during classroom sessions and independent student work, thanks to the
personalization of learning materials, contributes to increased motivation for
studying disciplines.
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Potential avenues for future study on this subject include analyzing the
effectiveness of using the suggested learning platforms and educational
environments; identifying the shortcomings of this learning format and the
difficulties that may arise during the educational process. The efficiency of using
online resources for group projects and individual student work should also be
compared.
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Alla Lisnychenko
EMBRACING AI TOOLS IN HIGHEER FOREIGN LANGUAGE
EDUCATION

Today, we are witnessing a new technological revolution based on artificial
intelligence that is sweeping across all areas of the world's economy and social life.
It ushers in a new stage of development of modern civilisation, where the degree of
Al implementation is a criterion for qualitative progress. This makes it necessary to
introduce changes in the professional training of specialists, including foreign
language teachers, so that they can meet the requirements of the present and future
and be ready to use the latest digital technologies in the educational process.

Analysis of recent research and publications. Despite the relatively short
period of time that artificial intelligence has been used in the educational space,
researchers are actively studying and highlighting various aspects related to it and
its impact on foreign language learning and teaching.

O. Shum [15], N. Akopyants [1], A. Brutman and T. Naumchuk [2], O.
Yefimova and S. Zhytska [7], N. Sherstyuk, A. Bondar and I. Pylypenko [14] have
revealed the advantages and disadvantages of foreign language training using
artificial intelligence.
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M. Kademia, I. Vizniuk, A. Polishchuk, S. Dolynnyi revealed the meaning of
the concept of ‘artificial intelligence’, described Duolingo as an Al technology and
various online platforms for learning a foreign language [10].

O. Zubenko described the use of Pearson's MyEnglishLab interactive platform
for learning a foreign language as an example of the introduction of Al into the
educational process [9].

I. Zhukevych and O. Spiricheva [8] provided a general analysis of Al tools
for the development of students' speaking skills and developed recommendations for
improving the use of these tools.

T. Glazunova, S. Kuzmina and T. Dovhaliuk developed and described an
algorithm for students' interaction with the GPT chat in the process of forming oral
competence based on the TBL approach, which uses practical problem-based tasks
with real-life situations [3].

C. Sabat, N. Moroz, and R. Luciw reviewed chatbots that can contribute to
the development of higher education students' speech skills (Virtual Talk App (App
Store), Mondly or Memrise, Babbel, and Duolingo) and Al tools that allow teachers
to quickly create a variety of teaching materials (Twee, Opus.Pro) [12].

O. Khoroshailo and S. Kochergina described interactive exercises and
activities for students to train foreign language speaking, listening, reading, and
writing skills based on GPT chat [13].

V. Drozdova, K. Rudnytska and I. Roskvas classified and characterised digital
tools that are implemented in the educational process of teaching foreign languages
(ChatGPT, Opus. Pro, Stable Diffusion, Quizalize, Duolingo, RosettaStone,
Memrise, Busuu), text creation applications (Quizizz, Flipgrid, EdPuzzle);
infographic and presentation software (Creately, Canva, Piktochart, PearDeck);
online tools for creating game exercises (Kahoot, ScatterShee, LearningApps,
Wordwall) [6].

According to researchers, one of the advantages of artificial intelligence is its
ability to support inclusion, personalise learning, and provide content that meets the
needs and pace of learners [17]. T. Dovhaliuk, A. Lisnychenko, and T. Glazunova
examined Al-based digital technologies aimed at helping students with special
educational needs in the process of learning English [5].

Scholars note that artificial intelligence is a revolutionary tool whose role in
education tends to grow [4], and its use will radically change approaches, teaching
technologies, and teacher training [7].

Identification of previously unsolved parts of the overall problem. At the same
time, we note that there are few scientific papers that would broadly describe the
role and approaches to the use of Al in the education system; there are few criteria
for choosing Al tools for teaching foreign languages. In addition, technological
development contributes to the fact that Al-based educational tools are constantly
improving, new online applications, platforms, chatbots for teaching and learning
foreign languages appear, and these need to be covered.

Formulation of the objectives of the article (statement of the task). Given
the above, the objectives of the article are as follows: 1) to clarify the role and
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approaches to the use of artificial intelligence tools in the educational process and
describe the criteria for choosing them for teaching foreign languages; 2) to
characterise a number of Al-based tools for developing students' foreign language
skills and for assisting teachers in planning and organising the educational process.

Summary of the main research material. Domestic and foreign researchers
note that with the emergence of Al technologies in education, changes are taking
place in the very system of relations between the student and the teacher [4].

According to D. Clarke, a characteristic feature of the new educational system
is the transition from the classical dyadic relationship - ‘human teacher’ and ‘human
student’ - to a triadic relationship: ‘human-teacher’, ‘human-student’ and ‘Al-
teacher’, where the latter acts as an intermediary and contributes to the success of
learning [16].

A. Davydiuk, O. Marusych, and O. Derniayeva call Al-powered education ‘an
educational direction aimed at personalising learning, flexibility, adaptability,
inclusiveness, and involvement of students in the process’ [4, p. 12]. These
characteristics of education using artificial intelligence allow, according to
researchers, to abandon the standard, universal approach and move to individualised
learning [12].

Despite the numerous possibilities of Al in the educational process,
researchers note that the role of the teacher remains essential to ensure the quality of
the educational process [4]. G. Kleiman is convinced that fears of dehumanisation
of education with the advent of Al are unfounded [18].

For the use of Al tools to be effective and meet the learning objectives, a
‘dialogue’ between artificial intelligence and a teacher is necessary. Artificial
intelligence can serve as a powerful tool for teachers to prepare individualised
learning material, provide feedback to students, and identify their individual learning
needs [11]. In particular, Al can help teachers with the following:

- plan classes and adapt them to the needs of individual students;

- create, grade, and analyse the results of higher education students' work to
make educational decisions;

- maintain the necessary documentation and reporting;

- provide suggestions for solving problems of learning, behaviour, etc.

A. Davydiuk, O. Marusevych, and O. Derniayeva believe that teachers can
transfer a significant part of their work to AI, such as creating educational
programmes, visual examples, teaching materials, etc.

The functions of artificial intelligence in the educational process can be
different. I. Mollick and L. Mollick reviewed seven approaches to the use of Al for
educational purposes:

1. Al as a tutor. According to this approach, artificial intelligence provides
feedback, grammar and spelling tips, which allows you to quickly and efficiently
correct mistakes and improve your speech skills.

2. Al as a tutor. Due to the ability to quickly analyse huge amounts of
information, Al platforms can identify students' strengths and weaknesses and adapt
tasks accordingly, recommend additional materials such as articles, videos, or
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practical exercises, and provide feedback on the completed task. This approach to
using Al helps students learn more effectively and develops their autonomous
learning skills.

3. Al as a coach. In this role, Al helps students develop metacognitive skills,
self-awareness, and self-regulation. Students can reflect on their achievements and
shortcomings in learning, summarise their knowledge, and draw conclusions about
the effectiveness of completed tasks.

4. Al as a teammate. The perception of Al as a team member can encourage
students to actively participate in learning.

5. Al as a student. One of the most effective learning methods is to teach
others. Explaining the rules to someone else can help students identify gaps in their
knowledge, correct misconceptions, and better organise their knowledge.

6. Al as a simulator. In this role, Al helps students apply their knowledge and
skills in a safe and controlled environment by providing simulations and scenarios.
This gives students the opportunity to apply their knowledge and develop practical
skills.

7. Al as a tool. Artificial intelligence helps students complete various tasks,
from writing software to creating music in a shorter period of time [19].

At the same time, V. Drozdova, K. Rudnytska, and I. Roskvas also point to
two approaches that are inherent in the introduction of Al in foreign language
teaching

- student-centred approach, which is based on personal characteristics,
abilities, interests and needs of each student and the use of tutor support in the
process of learning a foreign language;

- open education approach, which provides access to digital technologies and
resources for self-study [6].

In order to integrate Al tools into the educational process, it is important to
determine the criteria for their selection. To this end, N. Pici recommends that
teachers pay attention to the following:

1. Is the Al tool capable of recognising and responding to spoken and written
language in a grammatically correct and appropriate manner?

2. Does it have the ability to adapt to the individual needs of the student?

3. Does it take into account cultural differences and adapt its language and
content accordingly?

4. Is it interesting for learners to use?

5. Can students access the app independently and find additional tasks they
can complete without teacher support?

6. Does the app offer learning that is relevant to real-life situations?

7. Is student privacy and security protected?

8. Is it easy to use?

9. How does the app support inclusion?

10. Will the app be able to support a large number of users without degrading
performance?

11. Is the content relevant?
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12. Does the app provide any reports that allow you to track and evaluate each
student's progress?

13. Does the app have long-term viability?

14. Does it meet your pedagogical beliefs and goals?

15. Is it cost-effective?

16. Is there customer support or updates? [20].

Let's consider a number of Al-based tools for developing students' foreign
language skills in Table 1.

Table 1

Artificial Intelligence Tools for Learners’ Developing Foreign Language

Speaking Skills

Al tool Objective Description
Pretty Polly Develop listening and | Student can choose a conversation
(https:// www.prettypoll | speaking skills scenario or create a scenario on their
y.app) own; hear and see the text of the

conversation; get tips on how to
respond; practice pronunciation;
track their progress

Talkpal Develop  listening, | Students can  participate  in
(https://talkpal.ai/) writing, and speaking | discussions on a suggested topic or
skills choose their own topic; use

different characters as opponents;
get tips on how to answer

Debate ai Develop debate skills | Students can  participate  in
(https://debateai.org/de discussions on a suggested topic or
bate) choose their own topic; use

different characters as opponents;
get tips on how to answer
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InterviewBy
(https://interviewsby.ai

/)

Develop
conversational skills
1n interviews

Student can write the description of
a job vacancy in interface. Having
received the questions from Al for a
job interview student can answer
these questions. After the interview,
the Al provides feedback on the
student's answers and demonstrates
an exemplary answer

Al Dungeon
(https://beta.aidungeon.

com/)

Develop
skills

reading

Al Dungeon is a game with a textual
description of a story for one or
more players. A student or students
can generate a continuation of the
story in real time.

The information about Al tools for developing learners’ foreign language
speaking skills is compiled by the author on the basis based of N. Peachey’s study

[20].

In our opinion, in order to develop students' skills to use Al tools
autonomously to develop foreign language speaking skills, the teacher should
familiarise students with the algorithm of working with this tool and integrate work
with it into the learning process in the classroom.

Artificial intelligence can also serve as an effective teacher's assistant in
teaching. The goals and a brief description of the analysed Al tools in this area are

described in Table 2.
Table 2
Artificial Intelligence Tools to Help Teachers Develop Learning Materials
Al tool Objective Description
Curipod Create classroom | Curipod helps you create interactive
(https://curipod.com/) | presentations learning presentations, slides with
activities based on a given topic and
learning objectives.
Twee Develop various | Twee allows you to create various

(https://twee.com/)

learning resources

learning materials and exercises for
them

Audyo Create audio | Audyo allows you to create audio
(https://www.audyo.ai/ | recordings of texts, | recordings from any text
) dialogues

Question Well
(https://questionwell.or

2)

Create questions for
texts, videos and based
on a given topic

Question Well helps you create
multiple-choice questions based on
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a given topic, text or video, taking
into account the level of the student

(https://lumen5.com)

text

Edpuzzle Create  video-based | Edpuzzle allows you to add
(https://edpuzzle.com/) | learning materials for | questions, quizzes, and audio
an interactive class comments directly to a video to plan
an interactive class, during which
the teacher can track student
performance and get a detailed
analysis of their work
Lumen 5 |Create a video with | With Lumen 5, you can create a

video using a text selected by the
teacher. The video is accompanied
by music and images that match the
content of the text. Key words in the
text are highlighted.

Vizard ai
(https://vizard.ai/)

Convert audio or video
to text, split webinars,
video tutorials into
short videos Vizard ai
converts audio or video

Vizard ai converts audio or video to
text. Using the Al platform,
teachers can also split videos of
their own lectures, webinars, or
classes into several short videos for

to text students.

The information about Artificial Intelligence tools to help teachers to
deevelop learning materials is compiled by the author on the basis based of N.
Peachey’s study [20].

To ensure an effective educational process under these conditions, it is
necessary to develop the digital literacy of teachers and students, develop teaching
and learning tools based on Al tools, and integrate student collaboration with Al
tools into the learning process in and out of the classroom. The features of a new
educational system based on the use of Al tools are individualisation of learning,
inclusiveness, flexibility, student-centredness, active involvement and autonomy of
students in learning. The article describes a number of Al-based tools for the
development of students' foreign language skills and for assisting teachers in
planning and organising the educational process; the criteria for selecting Al-based
tools for use in the educational process are indicated. Prospects for further research
are seen in the development and description of strategies for integrating Al-based
tools into the lesson plan for the development of students' foreign language skills.

As can be seen from the above description, Al platforms and chatbots are
designed to help teachers quickly and efficiently plan and develop classroom
exercises, diversify assignments, and provide visual and audio visuals on any topic.

183


https://edpuzzle.com/
https://lumen5.com/
https://vizard.ai/

Al tools save teachers' time spent searching for or developing the necessary
educational resources, help track student progress, and provide individual
recommendations for improving their achievements.

Conclusions. The analysis of scientific sources in the course of the study
showed that with the advent of Al-based tools, the classical education system based
on the teacher-student relationship is transforming into one where artificial
intelligence acts as an intermediary between the teacher and the student, which, on
the one hand, serves as an assistant to the teacher in organising the educational
process and developing educational materials, and, on the other hand, cooperates
with the student as a mentor; tutor; coach; teammate, another student who needs to
be explained the material; simulator for applying theoretical. To ensure an effective
educational process under these conditions, it is necessary to develop the digital
literacy of teachers and students, develop teaching and learning tools based on Al
tools, and integrate student collaboration with Al tools into the learning process in
and out of the classroom. The features of a new educational system based on the use
of Al tools are individualisation of learning, inclusiveness, flexibility, student-
centredness, active involvement and autonomy of students in learning. The article
describes a number of Al-based tools for the development of students' foreign
language skills and for assisting teachers in planning and organising the educational
process; the criteria for selecting Al-based tools for use in the educational process
are indicated. Prospects for further research are seen in the development and
description of strategies for integrating Al-based tools into the lesson plan for the
development of students' foreign language skills.
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TEMA 4. BIOCKOHAJIEHHSA KOHTPOJIIO MOBHUX TA
MOBJIEHHEBUX HABUYOK, MOBJIEHHEBUX YMIHD.

Tamina /loszanrox
EL TESTING

In the last decade testing has become one of the most popular and convenient
measuring and control instruments, a source of constructive feedback for both
teachers and learners, for the former — in terms of the efficacy of the chosen teaching
strategy and for the latter — in terms of their progress or achievements in FL learning.
According to J. Harmer, there are four main reasons for testing which give rise to
four categories of test [3, p. 321]:

1. Different types of tests.

Placement tests: placing new students in the right class in a school is
facilitated with the use of placement tests. Usually based on syllabuses and materials
the students will follow and use once their level has been decided on, these test
grammar and vocabulary knowledge and assess students’ productive and receptive
skills.

Some schools ask students to assess themselves as part of the placement
process, adding this self-analysis into the final placing decision.

Diagnostic tests: while placement tests are designed to show how good a
student’s English is in relation to a previously agreed system of levels, diagnostic
tests can be used to expose learner difficulties, gaps in their knowledge, and skill
deficiencies during a course. Thus, when we know what the problems are, we can
do something about them.
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Progress or achievement tests: these tests are designed to measure learners’

language and skill progress in relation to the syllabus they have been following.
Achievement tests only work if they contain item types which the students are
familiar with. This does not mean that in a reading test, for example, we give them
texts they have seen before, but it does mean providing them with similar texts and
familiar task types. If students are faced with completely new material, the test will
not measure the learning that has been taking place, even though it can still measure
general language proficiency.
Achievement tests at the end of a term (like progress tests at the end of a unit, a
fortnight, etc.) should reflect progress, not failure. They should reinforce the
learning that has taken place, not go out of their way to expose weaknesses. They
can also help us to decide on changes to future teaching programmes where students
do significantly worse in (parts of) the test than we might have expected.

Proficiency tests: proficiency tests give a general picture of a student’s
knowledge and ability (rather than measure progress). They are frequently used as
stages people have to reach if they want to be admitted to a foreign university, get a
job, or obtain some kind of certificate. (FCE, TEFL, IELTS).

2. The Principles of Language Assessment and Testing

In order to judge the effectiveness of any test it is sensible to lay down criteria
(principles) against which the test can be measured, as follows:

Validity: a test is valid if it tests what it is supposed to test. Thus it is not
valid, for example, to test writing ability with an essay question that requires
specialist knowledge of history or biology - unless it is known that all students share
this knowledge before they do the test.

A particular kind of ‘validity’ that concerns most test designers is face
validity. This means that the test should look, on the ‘face’ of'it, as if it is valid.

A test which consisted of only three multiple choice items would not convince
students of its face validity however reliable or practical teachers thought it to be.

Reliability: a good test should give consistent results. For example, if the
same group of students took the same test twice within two days - without reflecting
on the first test before they sat it again - they should get the same results on each
occasion. If they took another similar test, the results should be consistent.
Reliability asks whether a test given to the same respondents a second time would
produce the same results. One of the crucial factors relating to test reliability is the
length of the test — the longer, the more reliable.

In practice, ‘reliability’ is enhanced by making the test instructions absolutely
clear, restricting the scope for variety in the answers, and making sure that test
conditions remain constant.

Reliability also depends on the people who mark the tests - the scorers. Clearly
a test is unreliable if the result depends to any large extent on who is marking it.
Much thought has gone into making the scoring of tests as reliable as possible [3, p.
322].

Practicality
An effective test is practical. This means that it
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e is not excessively expensive;

e stays within appropriate time constraints;

e is relatively easy to administer

e has a scoring procedure that is specific and time-efficient.

A test that is unaffordably expensive, takes a student 5 hours to complete,
consumes more time and money than necessary to accomplish its objectives, takes a
few minutes for a student to take and a few hours for an examiner to evaluate, can
be scored only by a computer — is impractical.

Authenticity

In a test authenticity may be presented in the following ways:

The language in the test is as natural as possible;

Items are contextualized rather than isolated;

Topics are meaningful (relevant, interesting) for the learner;

Some thematic organization items is provided, such as through a story line;
Tasks represent, or closely approximate, real-world tasks. Reading passages
are selected from real-world sources that test-takers are likely to encounter.
Listening comprehension sections feature natural language with hesitations,
background noise and interruptions [4].

3. Types of test item

According to H.D. Brown, whatever purpose a test or exam has, a major factor
in its success or failure as a good measuring instrument will be determined by the
item types that it contains [2].

3.1. Direct and indirect test items

A test item is direct if it asks candidates to perform the communicative skill
(reading/ listening/ speaking/ writing) which is being tested. Indirect test items, on
the other hand, try to measure a student’s knowledge and ability that lies beneath
their receptive and productive skills. Whereas direct test items try to be as much like
real-life language use as possible, indirect items try to find out about a student’s
language knowledge through more controlled items, such as multiple choice
questions or grammar transformation items. These are often quicker to design and,
crucially, easier to mark, and produce greater scorer reliability.

Another distinction needs to be made between discrete-point testing and
integrative testing. Whereas discrete-point testing only tests one thing/objective at
a time (such as asking students to choose the correct tense of a verb), integrative test
items test more than one point or objective at a time. Sometimes an integrative item
is really more a procedure than an item, as in the case of a free composition which
could test a number of objectives.

The objectivity of an item refers to the way it is scored. A multiple-choice
item, for example, is objective in that there is only one right answer. A free
composition may be more subjective in nature if the scorer is not looking for any
one right answer, but rather for a series of factors, including, say, creativity, style,
cohesion and coherence, grammar, and mechanics.

In many proficiency tests where students sit a number of different papers,
there is a mixture of direct and indirect, discrete-point and integrative testing. Test
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designers find that this combination gives a good overall picture of student ability.
Placement tests often use discrete-point testing to measure students against an
existing language syllabus, but may then compare this with more direct and
integrative tasks to get a fuller picture.

3.2. Indirect/ discrete-point most common test items examples:

Although there is a wide range of indirect test possibilities, certain types are
in common use:

For many years multiple choice questions (MCQs) were considered to be ideal
test instruments for measuring students’ knowledge of grammar and vocabulary in
the first place.

Multiple choice questions (MCQs):
Choose the word or phrase which best completes each sentence.

If I went to Jakarta, buy some jewellery.
a)l’ll b)I c)Iwill d)I'd
Answer: d

The advantages of MCQS: easy to mark, and since the advent of computers
can be read by machines, not people, thereby cutting out the possibility of scorer
error, can be used for more than simple gap-filling tests.

The disadvantages of MCQS: extremely difficult to write well, especially in
the design of the incorrect choices; while it is possible to train students so that their
MCQ abilities are enhanced, this may not actually improve their English; though
they score highly in terms of practicality and scorer reliability, their Validity’ and
overall ‘reliability! are suspect.

Gap-fill (Single sentence)

Fill in the blanks. Use only one word in each space.

l'd go to the cafe than the pub.

Answer: rather
(If answers of more than one word are allowed, then other answers are possible;
instructions need to be clear!)

Cloze

A cloze test 1s a gap-fill exercise using a longer text and with a consistent
number of words between gaps (e.g. every ninth word). The word ‘cloze’ is often
incorrectly used to describe any gap-filling task.

They sat on a bench attached to a picnic table. Below them

they 2 the river gurgling between overgrown

3 .The sky was diamond blue, with 4 white
clouds

dancing in the freshening 5 .They could hear the call of

6 and the buzzing of countless insects. 7 were

completely alone.

Cloze testing seems, on the face of it, like a perfect test instrument, since,
because of the randomness of the deleted words, anything may be tested (e.g.
grammar, collocation, fixed phrases, reading comprehension), and therefore it
becomes more integrative in its reach. However, it turns out that the actual score a
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student gets depends on the particular words that are deleted, rather than on any
general English knowledge.
Using given words

Put one word from the list below in each gap.

thought  switched  unlocked arrived
He (1) home late that night. As he (2) the front door, he
(3) he heard a noise in the sitting room. He tiptoed carefully
into the room and (4) on the light.

Answers: 1 arrived 2 unlocked 3 thought 4 switched
Transformation of a given word
He could produce no evidence to support his argument. (photograph)
Answer: photographic
Sentence transformation
Using given words
Start with (or make use of) a given word or words; change the form,
but keep the meaning!
He liked the theatre but hated the play.
Although...
Answer: Although he liked the theatre, he hated the play.
Following a given instruction
Change this sentence so that it describes the past:
She’s looking closely at the sculpture, trying to decide if she likes it.
Possible answer: She looked closely at the sculpture, trying to decide if
she liked it.
Sentence construction and reconstruction
Rearranging words
brother / much / he’s / than / his / taller
Answer: He’s much taller than his brother.
Using given words
Although /1 / bad headache / go / concert
Possible answer: Although I have a bad headache, I'll still go to the
concert.
Finding and correcting mistakes
Cross out the incorrect word.
When I will visit you, I’ll see your new baby.
Answer: When I will visit you, I'll see your new baby
Situational
You want to borrow some money from a colleague. What question would you
ask?
I wonder borrow?
Possible answer: I wonder if I could borrow ten dollars?
True / False
Often used after a reading passage e.g.
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Paul wanted to visit the castle. (True /False?)
Matching (pictures, words, sentence pieces, labels, etc.)

Pictures and words
Write the correct word under each picture (sketches of transport)
car bike ship motorbike van lorry caravan plane

Placing words in correct sets, lists, etc.

Putting the following words in the correct list:
water, cheese, wine, lemonade, Ilunch, bread, butter, supper
Grammatical labelling

Putting jigsaw pieces together. Match the beginning with the right ending.

1. He planted a) the stones and weeds.

2. She picked b) some beautiful red apples.

3. She dug up ¢) the seeds in three separate rows.
Probable answers: 1 ¢ 2b 3a

3.3.Direct test item types

The following direct test item types are a few of the many which attempt to
meet the criteria we have mentioned above:
READING
multiple choice questions to test comprehension of a text
matching written descriptions with pictures of the items, or procedure, they
describe
transferring written information to charts, graphs, maps, etc. (though special care
has to be taken not to disadvantage non-mathematically minded candidates)
choosing the best summary of a paragraph or a whole text
matching jumbled headings with paragraphs
inserting sentences or parts of the sentences provided by the examiner in the
correct place in the text
LISTENING
completing charts with facts and figures from a listening text
identifying which of a number of objects (pictures on the test paper) is being
described
identifying which (out of two or three speakers) says what
identifying whether speakers are enthusiastic, encouraging, in disagreement, or
amused
following directions on a map and identifying the correct house or place
SPEAKING
an interviewer questioning a candidate about themselves
‘information gap’ activities where a candidate has to find out information either
from an interlocutor or a fellow candidate.
‘decision-making’ activities, such as showing paired candidates ten photos of
people and asking them to put them in order of the best and worst dressed
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using pictures for candidates to compare and contrast, whether they can both
see them or whether (as in many communication games) they have found
similarities and differences without being able to look at each other’s material

role-play activities where candidates perform tasks such as introducing
themselves, or ringing a theatre to book tickets

WRITING
- writing compositions and stories
- ‘transactional letters’ where candidates reply to a job advertisement, or pen a
complaint to a hotel based on information given in the exam paper
- information leaflets about their school or a place in their town
- a set of instructions for some common task
- newspaper articles about a recent event.

4. Writing and scoring tests. Test Design Checklist.

As L. F. Bachman and A. S. Palmer point out, at various times during our
teaching careers we may have to write tests for the students we are teaching, and
mark the tests they have completed for us. These may range from a lesson test at the
end of the week to an achievement test at the end of a term or a year [1].

Writing tests
Before designing a test and then giving it to a group of students, there are a number
of things we need to do:

Assess the test situation: before we start to write the test we have to decide how
much time should be given to the test-taking, when and where it will take place, and
how much time there is for marking.

Decide what to test: we have to list what syllabus items, skills, topics, we want to
include in our test.

Balance the elements: if we are to include direct and indirect test items we have
to make a decision about how many of each we should put in our test. (i.e. MCQS
vs Procedure writing tasks )

Weigh the scores: however well we have balanced the elements in our test, our
perception of our students’ success or failure will depend upon how many marks are
given to each section or sections of the test. If we give two marks for each of our ten
MCQs, but only one mark for each of our ten transformation items, it means that it
1s more important for students to do well in the former than in the latter.

Making the test work: When we write test items the first thing to do is to get
fellow teachers to try them out. Frequently they spot problems which we are not
aware of and/or come up with possible answers and alternatives that we had not
anticipated.

Scoring tests

Test scoring procedure depends on the kind and format of the test item. Fixed
tests items like multiple choice, matching, true/false, etc. are more objective and
easy to score as they are provided with the answer key and assessed according to
the total number of the correct answers/scores got by the testee. Structured, open-
ended or procedure test items like a free composition writing or role-play which are
used for testing productive skills of speaking and writing are evaluated according to
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specific assessment criteria, both qualitative (f . ex. language accuracy,
communicative functions, etc.) and quantitative (size, fluency) .

Test Design Checklist

Instructions

e Are the instructions for each section clear? Do all the items in a section fit the
instructions for that section??

e Are there good examples of how to complete each section (where applicable)?
In structured or open-ended sections, do the instructions indicate the
approximate length of the response that is to be made?

o [f the test time realistic?

Content

o I[s the test adequately covering the instructional objectives for the course?
(Remember that a good test should reveal gaps in the instructor's teaching as
well as in the students' learning.)

o [s the test testing the desired receptive/productive language skills?

Item Format and Layout of the Test

e [s the test as a whole too long or too short? (If too short, it may not be reliable.)

e Have the correct true/false and multiple-choice responses been adequately
randomized so as not to set up a response pattern (e.g., all T/F items should not
be "true" and all M-C items should not have either "b" or "c" as the correct
answer

e Are the item response formats the most appropriate for what you want to test ?

e How good is the layout?

o [s the spacing between and within items adequate?

Scoring

e Have the methods for scoring the test or procedure been adequately
determined?

e Are the items and/or sections weigh appropriately in scoring—i.e., do the most
important objectives weigh more?

Tips for writing good multiple-choice questions [5]:

« Write the stem either as a question or an incomplete statement. Generally
questions are preferable to statements because they make it obvious what the
student is expected to answer.

« State the question or statement positively, avoiding negatives. A negatively
worded question challenges even intelligent readers and students.

o After you’ve crafted the stem, write the correct or best answer. Make it brief
and clear. It shouldn’t be longer than the incorrect options.

« Now write the incorrect answers, known as distractors. Common student
errors make good, plausible distractors. It’s generally best to avoid
humorous options as they are obviously not the right answer so students who
don’t know the material are now guessing between fewer options.

« Include all the words needed to answer the question in the stem. Don’t
repeat words or phrases in the distractors that could be put in the stem.
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o Terms like “all,” “never,” or “always” are more often in the incorrect
options than the correct ones. Test-wise students understand this and use it
to their advantage.

o Check for grammatical consistency between the stem and the options. If an
answer option isn’t grammatically correct, it doesn’t sound right, and most
students won’t select it.

o Generally avoid using “none of the above” and “all of the above”. “All of
the above” is obviously a wrong answer and “none of the above” is very
likely a wrong answer. Most test experts recommend four or five answer
options!

o When the test is complete, mark the right answers so you can be sure they
are randomly distributed among the options. Students quickly learn if, for
example, you tend to use “C” as your correct answer and use that knowledge
when they don’t know the answer.

List of References:

1) Bachman L. F., Palmer A. S. Language Testing in Practice: Designing and
Developing Useful Language Tests. Oxford: Oxford University Press, 1996. 377
C.

2) Brown H. D. Language Assessment: Principles and Classroom Practices. White
Plains, NY: Pearson Education, 2004. 322 p.

3) Harmer J. The Practice of English Language Teaching. 3rd ed. London:
Longman, 2001. 386 p.

4) Hughes A. Testing for Language Teachers. 2nd ed. Cambridge: Cambridge
University Press, 2003. 248 c.

5) Cynthia J. Brame. Writing Good Multiple Choice Test Questions
URL:https://www.cmua.nl/cmua/Onderwijs_files/Writing%20g00d%20MCQ.p
df

Tamina /loszanrox
MISTAKES AND FEEDBACK

One of the things that puzzles many teachers is why students go on making
the same mistakes even when such mistakes have been repeatedly pointed out to
them. Not all mistakes though are the same; sometimes they seem to be deeply
ingrained, at other times students correct themselves with apparent ease.

1. Types of mistakes.

As suggested by Julian Edge, mistakes can be divided into three broad
categories: slips (that is mistakes which students can correct themselves once the
mistake has been pointed out to them), errors (mistakes which they cannot correct
themselves - and which therefore need explanation), and attempts (that is when a
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student tries to say something but does not yet know the correct way of saying it)
(Edge 1989). Of these, it is the category of errors that most concerns teachers [2].
It is now widely accepted that there are two distinct causes for the errors which most
if not all students make at various stages:

LI Interference: students who learn English as a second language already
have a deep knowledge of at least one other language, and where LI and English
come into contact with each other there are often confusions which provoke errors
in a learner’s use of English. This can be at the level of sounds, tense or article usage
and so on. It may, finally, be at the level of word usage where similar sounding words
have slightly different meanings, which are also known as the so-called ‘false
friends’. For example, /ibrerfa in Spanish means ‘bookshop’, not ‘library’, camun
in Russian is not the same as satin in English.

Developmental errors: with foreign language students this accounts for
mistakes like ‘She is more nicer than him’ where the acquisition of more for
comparatives is over-generalised and then mixed up with the rule that the student
has learnt - that comparative adjectives are formed of an adjective + -er. Errors of
this kind are part of a natural acquisition process. When second language learners
make errors, they are demonstrating part of the natural process of language learning.
Errors are part of the students’ interlanguage, that is the version of the language
which a learner has at any one stage of development, and which is continually
reshaped as he or she aims towards full mastery. When responding to errors teachers
should be seen as providing feedback, helping that reshaping process rather than
telling students off because they are wrong.

2. Assessing student performance

As J. Harmer points out, assessment of student performance can come from
the teacher or from the students themselves [3].

Teachers assessing students

Assessment of performance can be explicit when we say ‘That was really
good’, or implicit when, during a language drill for example, we pass on to the next
student without making any comment or correction (there is always the danger,
however, that the student may misunderstand our silence as something else).

Because the assessment we give is either largely positive or somewhat
negative students are likely to receive it in terms of praise or criticism. Indeed, one
of our roles is to encourage students by praising them for work that is well done, just
as it is one of our duties to say when things have not been successful. Yet the value
of this praise and blame is not always quite clear-cut.

While it is true that students respond well to praise, over-complimenting them
on their work - particularly where their own self-evaluation tells them they have not
done well — is likely to prove counter-productive.

What this suggests is that assessment has to be handled with subtlety.
Indiscriminate praise or blame will have little positive effect - indeed it will be
negatively received - but measured approval and disapproval which demonstrates a
teacher’s interest in and attention to a student’s work may well result in continuing
or even increased motivation.
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It is sometimes tempting to concentrate all our feedback on the language
which students use such as incorrect verb tenses, pronunciation, or spelling for
example, and to ignore the content of what they are saying or writing. Yet especially
when we involve them in language production activities this is a mistake. Whenever
we ask students to give opinions or write creatively, whenever we set up a role-play
or involve them in group writing of a report, what they choose to say is just as
valuable as how they choose to say it.

Apart from tests and exams there are a number of ways in which we can assess
our students’ work:

Comments: commenting on student performance happens at various stages
both in and outside the class. Thus we may say good, or nod approvingly, and these
comments (or actions) are a clear sign of a positive assessment. When we wish to
give a negative assessment we might do so by indicating that something has gone
wrong, or by saying things such as ‘That’s not quite right ‘or ‘Your invitation
language was a bit mixed up’. When we make comments about our students’ written
work we can write speaking-like comments at the end of a piece of writing such as
‘You’ve written a very interesting composition’, or ‘Paragraph 2 is confusing
because the sequence of events is not clear’. We can write our comments in note
form in the margins, or use comment symbols.

* Marks and grades: when students are graded on their work they are always
keen to know what grades they have achieved. Awarding a mark of 9/10 for a piece
of writing or giving a B+ assessment for a speaking activity are clear indicators that
students have done well.

When students get good grades their motivation is often positively affected -
provided that the level of challenge for the task was appropriate. Bad grades can be
extremely disheartening. Nor is grading always easy and clear cut. If we want to give
grades, therefore, we need to decide on what basis we are going to do this and be
able to describe this to the students.

When we grade a homework exercise (or a test item) which depends on
multiple choice, sentence fill-ins, or other controlled exercise types, it will be
relatively easy for students to understand how and why they achieved the marks or
grades which we have given them. The same is less obviously true with more
creative activities where we ask students to produce spoken or written language to
perform a task. In such cases our awarding may be somewhat more subjective.
That’s why, it will be helpful if we demonstrate clear criteria for the grading we have
given, either offering some kind of marking scale , or some other written or spoken
explanation of the basis on which we will make our judgement.

Awarding letter grades is potentially awkward if people misunderstand what
letters mean. In some cultures success is only achieved if the grade is ‘A’, whereas
for people in other education systems a ‘B’ indicates a good result.

If we do use marks and grades, however, we can give them after an oral
activity, for a piece of homework, or at the end of a period of time (a week or a
semester).
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* Reports: at the end of a term or year some teachers write reports on their
students’ performance either for the student, the school, or the parents of that student.
Such reports should give a clear indication of how well the student has done in the
recent past and a reasonable assessment of their future prospects.

It is important when writing reports to achieve a balance between positive and
negative feedback, where this is possible. Reports of this kind may lead to future
improvement and progress.

Students assessing themselves

Although, as teachers, we are ideally placed to provide accurate assessments
of student performance, students can also be extremely effective at monitoring and
judging their own language production. They frequently have a very clear idea of
how well they are doing or have done, and if we help them to develop this awareness,
we may greatly enhance learning.

Student self-assessment is bound up with the whole matter of learner
autonomy since if we can encourage them to reflect upon their own learning, we are
equipping them with a powerful tool for future development.

Involving students in assessment of themselves and their peers occurs when
we ask a class’ Do you think that’s right?’ after writing something we heard someone
say up on the board, or asking the class the same question when one of them gives a
response. We can also ask them at the end of an activity how well they think they
have got on - or tell them to add a written comment to a piece of written work they
have completed, giving their own assessment of that work. We might ask them to
give themselves marks or a grade and then see how this tallies with our own.

Where students are involved in their own assessment there is a good chance
that their understanding of the feedback which their teacher gives them will be
greatly enhanced as their own awareness of the learning process increases.

3. Feedback during oral work

Though feedback - both assessment and correction - can be very helpful
during oral work teachers should not deal with all oral production in the same way.
Decisions about how to react to performance will depend upon the stage of the
lesson, the activity, the type of mistake made, and the particular student who is
making that mistake.

Accuracy and fluency

A distinction is often made between accuracy and fluency. We need to decide
whether a particular activity in the classroom is designed to expect the students’
complete accuracy - as in the study of a piece of grammar, a pronunciation exercise,
or some vocabulary work for example - or whether we are asking the students to use
the language as fluently as possible. We need to make a clear difference between
‘non-communicative’ and 'communicative’ activities; whereas the former are
generally intended to ensure correctness, the latter are designed to improve language
fluency.

When students are involved in accuracy work it is part of the teacher’s
function to point out and correct the mistakes the students are making. During
communicative activities, however, it is generally felt that teachers should not

197



interrupt students in mid-flow to point out a grammatical, lexical, or pronunciation

error, since it interrupts the communication and drags an activity back to the study

of language form or precise meaning. Moreover, teacher intervention in such
circumstances can raise stress levels and stop the acquisition process in its tracks.

There are times though, during communicative activities when teachers may want to

offer correction or alternatives because the students’ communication is at risk, or

because this must be just the right moment to draw the students’ attention to a

problem.

Feedback during accuracy work

Correction is usually made up of two distinct stages. In the first, teachers show
students that a mistake has been made, and in the second, if necessary, they help the
students to do something about it. The first set of techniques we need to be aware of,
then, is devoted to showing incorrectness. These techniques are only really
beneficial for what we are assuming to be language slips rather than embedded
errors. The students are being expected to be able to correct themselves once the
problem has been pointed out. If they cannot do this, however, we need to move on
to alternative techniques.

Ways of showing incorrectness:

1) Repeating: here we can ask the student to repeat what they have said, perhaps by
saying Again? which, coupled with intonation and expression, will indicate that
something is not clear.

2) Echoing: here we repeat what the student has said emphasising the part of the
utterance that was wrong, e.g. ‘ Flight 309 GO to Paris ?’ (said with a questioning
intonation).

3) Statement and question: we can simply say ‘That’s not quite right’, or ‘Do
people think that’s correct?’ to indicate that something has not quite worked.

4) Expression: when we know our classes well, a simple facial expression or a
gesture, may be enough to indicate that something does not quite work.

5) Hinting: a quick way of helping students to activate rules they already know is to
give a quiet hint. We might just say the word ‘tense' to make them think that
perhaps they should have used the past simple rather than the present perfect.

6) Reformulation: the teacher repeats what the student has said, reformulating the
sentence, but without making a big issue of it, for example:

Student: 1 would not have arrived late if I heard the alarm clock. Teacher: 1f I had

heard ...

Student: ... if I had heard the alarm clock.

In all the procedures above, teachers hope that students will be able to correct
themselves once the teacher has indicated that something was wrong. However,
where students do not know or understand what the problem is because we are
dealing with an error or an attempt that is beyond the students’ knowledge or
capability, the teacher will want to help the students to get it right.

Getting it right: if the student is unable to correct herself we need to focus
on the correct version in more detail. We can say the correct version emphasising

198



the part where there is a problem (e.g. Flight 309 GOES to Paris) before saying the
sentence normally (e.g. Flight 309goes to Paris), or we can say the incorrect part
correctly (e.g. Not ‘go\ Listen, ‘goes’). If necessary we can explain the grammar We
will then ask the student to repeat the utterance correctly.

Sometimes we ask students to correct each other. We might say ‘Can anyone
help Krystyna?’ Student-to-student correction works well in classes where there is a
genuinely cooperative atmosphere. Nevertheless, it can go horribly wrong where the
error-making individual feels frustrated, thinking that he is the only one who does
not know the grammar or vocabulary.

Feedback during fluency work

The way in which we respond to students when they speak in a fluency activity
will have a significant influence not only on how well they perform at the time but
also on how they behave in fluency activities in the future. We need to respond to
the content not just the language form, but these are things we may well do after the
event, not during it. Our tolerance of error in fluency sessions will be much greater
than it 1s during more controlled sessions.

Gentle correction: if communication breaks down completely during a
fluency activity, we may well have to intervene. If our students cannot think of what
to say, we may want to prompt them forwards. If this is just the right moment to
point out a language feature we may offer a form of correction.

Gentle correction can be offered in a number of ways. We might simply reformulate
what the student has said in the expectation that they will pick up our reformulation,
even though it hardly interrupts their speech, for example:

Student: 1 am not agree with you ...

Teacher: 1 don't agree ...

Student: 1 don't agree with you because I think ...

It is even possible that students can learn something new in this way when
they are making an attempt at some language they are not quite sure of.

We can use a number of other accuracy techniques of showing incorrectness
too, such as echoing and expression. But because we do it gently and because we do
not move on to a ‘getting it right’ stage - our intervention is less disruptive than a
more accuracy- based procedure would be. Over-use of even gentle correction will,
however, be counter-productive.

Recording mistakes: One of the problems of giving feedback after the event
1s that it is easy to forget what students have said. Most teachers, therefore, write
down points they want to refer to later, and some like to use charts or other forms of
categorisation to help them do this, as in the following example:

Grammar Words and phrases | Pronunciation Appropriacy

We can also record students’ language performance on audio or videotape. In
this situation the students might be asked to design their own charts like the one
above so that when they listen or watch they too will be recording more and less
successful language performance in categories which make remembering what they
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heard easier. Another alternative is to divide students into groups and have each
group watch for something different - for example, one group focuses on
pronunciation, a second group listens for the use of appropriate or inappropriate
phrases, while a third looks at the effect of the physical paralinguistic features that
are used.

After the event: We can put some of the mistakes we have recorded up on
the board and ask students firstly if they can recognise the problem, and then whether
they can put it right. Or, as in the example above, we can write both correct and
incorrect words, phrases, or sentences on the board and have the students decide
which is which [3].

4. Feedback on written work

According to B. Byrne and J.Truscott, the way we give feedback on writing
will depend on the kind of writing task the students have undertaken, and the effect
we wish to create. When students do workbook exercises based on controlled testing
activities, we will mark their efforts right or wrong, possibly pencilling in the correct
answer for them to study. However, when we give feedback on more creative or
communicative writing (such as letters, reports, stories, or poems) we should besides
demonstrate our interest in the content of the students’ work [1; 4].

Written feedback techniques

When handing back students’ written work (on paper), or using a computer
‘reviewing program’ to give feedback on word-processed documents, we can use a
number of devices to help them write more successfully in the future:

* Responding: one way of considering feedback is to think of it as
‘responding’ to students’ work rather than assessing or evaluating what they have
done. When we respond, we say how the text appears to us and how successful we
think it has been - and, sometimes, how it could be improved. Such responses are
vital at various stages of the writing process cycle. Sometimes they will be in the
margin of the student’s work or if more extensive may need a separate piece of paper
- or separate computer document.

Another constructive way of responding to students’ written work is to show
alternative ways of writing through reformulation. Instead of providing comments,
we might say ‘I would express this paragraph slightly differently from you’, and then
rewrite it, keeping the original intention as far as possible but avoiding any of the
language or construction problems which the student's original contained. Such
reformulation is extremely useful for students since by comparing their version with
yours they discover a lot about the language.

* Coding: some teachers use codes, and can then put these codes either in the
body of the writing itself, or in a corresponding margin. This makes correction much
neater, less threatening, and considerably more helpful than random marks and
comments. Frequently used symbols of this kind refer to issues such as word order,
spelling, or verb tense as in the following table:

Symbol Meaning Example
S Incorrect spelling I received jour letter.

200



WO Wrong word order We know well this city.
T Wrong tense If he will come, it will be too late.
C Concord. Subject and verb | The news are bad today.
do not agree.
WF Wrong form We want that you come.
S/P Singular or plural form | We need more informations.
wrong
A Something has been left out | They said“was wrong.
[ ] Something is not necessary | It was too much difficult.
M Meaning is not clear Come and rest with us for a week.
NA The usage is not appropriate | He requested me to sit down.
P Punctuation is wrong He asked me what I wanted ?

From Teaching Writing Skills by D Byrne (Pearson Education Ltd)

When we use these codes we mark the place where a mistake has been made
and use one of the symbols in the margin to show what the problem is. The student
1s now 1in a position to correct the mistake.

We can decide on the particular codes and symbols we use with our students,
making sure that they are quite clear about what our symbols mean through
demonstration and example.

Except where students are taking achievement or proficiency tests, written
feedback is designed not just to give an assessment of the students’ work, but also
to help and teach. We give feedback because we want to affect our students’
language use in the future as well as commenting upon its use in the past.

List of References:

Byrne D. Teaching Writing Skills. London: Longman, 1988. 127 p.

. Edge J. Mistakes and Correction. London: Longman, 1989. 96 p.
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TIOJIATOK

I'nazynoea T.B., /loszanwk T.A., Kyoeavcoka O.B., Meavnuywvka O.B.

IIpukjaaau iHTePpAKTUBHUX 3aBIAHb 3 BUKOPUCTAHHAM aBTEHTHYHUX
MarepiajiB Ta aaroputmy poooru 3 IIII TpenaxepamMu st pO3BUTKY BMiHb
AHIJIOMOBHOI YCHOI KOMYHiKamii

ITosicHIOBaJIbHA 3aMUCKA

Jlani maTepiany 3 HaBYAJIHHO-METOJUYHOIO MOCIOHHMKA I PO3BUTKY YMIHB
YCHOI aHTJIOMOBHOI KOMYHIKAIlii MOXYTh OYTH BHUKOPHUCTaHI TpU BHUBYEHHI
mucruiiia “TIpakTuka yCHOTO Ta THCEMHOTO MOBJICHHSI OCHOBHOI 1HO3E€MHOI1
MoBu”, ‘“KomyHiKaTMBHa TrpamaTHKa aHrIiicbkoi MoBu~, “KomyHikaTuBHa
rpamaTtuka B2”.

[HTepec 10 3AaTHOCTI BUKOPUCTOBYBATH 1HO3EMHY MOBY B KOMYHIKaTUBHUX
CUTYyaLIsIX CTPIMKO 3pOCTaB BIPOJOBK OaraThoX pokiB. MoBa — 1ie, IepIl 3a Bce,
3aci0 KOMYyHIKaIlli, B MPOIIEC] SIKOI BUKOHYIOTHCS MEBHI MOBJICHHEBI aKTH. Takum
YUHOM, MOBIII 3/IIMCHIOIOTh IIEBHI KOMYHIKAaTUBHI HaMIpH, HANPHUKIAI, ISIKYIOTh,
POCATh, MPONOHYIOTh 200 K CKapKaTbCs Ha MIOCh, IHILIMMHU CIIOBAMH, PEANI3yIOTh
BIJINIOBIJIHI KOMYHIKaTUBHI (QYyHKI11i. MOBJIEHHEBI aKTH € BaXXJIMBUMHU €JIE€MEHTaMU
KOMYHIKaTUBHOI KOMIIETEHTHOCT1, TOMY Ba)KJIUBO YCBIJOMIIFOBATHU iX CTPYKTYpY 1
JIIHTBICTUYHI OCOOJMBOCTI. Y HaBYaHHI J1aJOTTYHOrO MOBJIEHHS BHUKJIaJgadl 4acTo
MPUITYCKAIOTHCS TTOMUWJIKH, SKIIO 30CEPEKYIOThCS JIMIIE Ha JIEKCHMYHINA Temi. Y
TaKOMY pa3l peani3alis KOMyHIKaTUBHOI (PYHKIIIT 3JIMIIAETHCS 11032 YBaroko.

Komynikamuena ¢ynxkuyina — 1e¢ BUKOPUCTaHHS MOBHM 3 METOIO Tepenadi
IHIIUM  JTIOASM  sIKoich 1HGopmairii abo crnoHykaHHs iX g0 fAiid. B ycHomy
CHUJIKyBaHHI MM  PO3TJSJAEMO  KOMYHIKATUBHY  (DYHKIIIO SIK  4YacTUHY
KOMYHIKaTUBHOI CHUTYyaIlii, SKa BH3HAYa€ TOJIOBHI OOCTAaBUHU CHUIKYBaHHS,
YYaCHHMKIB PO3MOBH, iX KOMYHIKaTHBHI Hamipu. Taka cuTyaliss € CKJIaJHUM
KOMITJIEKCOM, OCKIJIbKM OXOILUTIOE€ HE JIMIIE 30BHINIHI YMOBH, BHYTPIIIHI CTaHU Ta
OCOOMCTICHI XapaKTePUCTUKU CHIBPO3MOBHUKIB, a ¥ TI€BHI JIHTBICTHYHI
ocobnmBocTi. KoHKpeTHa cuTyallisi BIUIMBAa€ Ha BUOIp CMIBPO3MOBHUKAMH MEBHHUX
MOBJIEHHEBUX 3aCO0IB [JIi BUPAXKEHHS AYMOK, TOMY SIKIIO HOCIi MOBHU JIETKO
BUJIIJISIFOTH MOBHI OJMHUIl €THKETY 1 BIAYYBaIOTh JOPEYHICTh iX 3aCTOCYBaHHS
BIJIMOBIJTHO JIO NMEBHUX KOMYHIKQTUBHUX CHUTYyalld, TO y MailOyTHIX BYHUTENIB
1HO3EMHHUX MOB CJiJ LIJIECTIPSIMOBAHO (DOPMYBATH BMIHHS aHAJI3yBaTH CUTYallll0
Ta JgoOupaTd BIAMOBIAHI JIHIBICTUYHI 3aco0M I peaiizailli INEeBHHUX
KOMYHIKaTUBHUX HaMipiB. CoHiOKYyJbTYpPHI BiAMIHHOCTI TakoX BH3HAYalOTh
MOBJICHHEBY MOBEIIHKY Y MEKaX KOMYHIKaTUBHOTO akTy. L{e mosicHioeThCst TUM, 110
HOCIT pI3HUX MOB MArOTh Pi3H1 MiIXO1 Ta MOTHUBH 11010 BUOOPY MOBHUX (hOpM mpu
peaizaii 1HANBIAYaTbHUX KOMYHIKaTUBHUX HaMIpiB. BpaxyBaHHs
COIIOKYJBTYPHUX OCOOJMBOCTEH JO3BOJIUTH 3aMOOITTH HEMOPO3YyMIHHIO B
CHUJIKYBaHHI.
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Cepen ronoBHux (GYHKIINA BUAUISIOTH HACTYIHI: 6UOAUEHHA, NPOXAHHA,
cKapza, KOMnJaiMenm, 3anpouients, 32004, He3200a, GUCI08/1EHHA G0AYHOCHI |
6i0n06i0b HA NOOAKY, GUPAICEHHA ZHIBY | 6UDIUIEHHA KOHPIIKMY, npUGEPHEHHS
yeazu iHwiUX i nepepusanHs poimosu. 331 BUPKCHHS BCIX MUX (DYHKIIH,
ICHYIOTh TI€BHI YCTaJI€HI «alTOPUTMM», «CTpATETrii» CHUIKyBaHHS B pPI3HUX
cutyarisix. lle Tak 3BaHI OJUHUII MOBJIEHHEBOTO €TUKETY — CHUTYyaTHBHO
00yMOBJICHI KOMYHIKaTHBHO-HAMPABIICHI, TEMATHYHO TTOB’s3aH1 Ta B3a€MO3aJIeKH1
B paMKax MIaJIOTIYHUX €IHOCTEH (OpMyNIH CHUIKYBaHHS. 3a3BUYail, CTPYKTypa
MOBJICHHEBOTO aKTy I peamizaiii Oyab-AKoi KOMYHIKaTUBHOI  (DYHKIT
YKpaiHChKOI MOBH 3HAYHO BIJIPI3HAETHCS Bl aHTIIIMCHKOT 3aBJISIKH MIXKKYJIBTYPHUM
BIIMIHHOCTAM. Hanpukian, ais COUIKYyBaHHS YKpPaiHIIIB XapaKTepHE HAJTO MpsiMe
BUPKCHHSI KOMYHIKAaTUBHOI (PYHKIIIT 1 11 aITOPUTM BKJIFOYA€E 3HAUHO MEHIIIE KPOKIB,
aHK QJITOPUTM BUPAKEHHS Ti€l X (YHKIT HOCIEM aHTIIHCBhKOI MOBH. Takum
YUHOM, ICHY€ HeOe3MeKa NepeHocy TpaauIliil peanizalii KOMyHIKATUBHUX HaMIpIB B
piaHI MOB1 Ha 1HO3eMHY. lIpu oMy MoOXKe BIIOYBaTUCh SIK MMO3UTHBHUM, TaK 1
HEraTUBHUM TIEPEHOC 3 YKpPAaiHChbKOI MOBHM Ha aHIJHcbKy. Takuil mporiec
BU3HAYAETHCS, SIK «IIepeada MparMaTiyHoOro 3HaHHS B CUTYAIlisIX MDKKYJIBTYPHOI
KOMyHIKalii». BiamoBiiHO, y HaBYaHHI MJIaJIOTIYHOIO MOBJIEHHS MaHOYyTHIX
YUHTEJIB 1HO3EMHOI MOBH CJIiJT ()OPMYBATH Y HUX YCBIJOMIICHHS BIMIHHOCTEH Y
CTpAaTErisxX CIUIKYBaHHS B PIJHIA Ta 1HO3EMHI MOBax, HaBYaTH iX 3A1MCHIOBATH
KOMYHIKaTUBHY B3a€MOJIII0 3a IMEBHUM AaJTOPUTMOM Ta OOUpaTH CTHIJIICTUYHO
BIJIMOBIIHI ()OPMH Y 3aJIEKHOCTI BiJi KOHTEKCTY PO3MOBHU Ta KOMYHIKATHBHOTO
HaMIpYy.

Ipukiaaam iHTEePAKTUBHMX 3aBJAAHb JJIS1 PO3BUTKY BMiHb aHTJIOMOBHOI YCHOI
KOMYHIKauii 3 BAKOPUCTAHHAM ABTEHTUYHMX BiJle0 maTepiaJiiB

Bineo cepii BBC “English at Work” nyis1 po3nizHaBaHHS Ta pO3yMiHHSA
KOMYHIKATUBHUX QYHKUI/i B YCHOMY MOBJICHHI
Agreeing /Disagreeing
Activity 1: Identifying useful language
a) Put the expressions below into 3 categories. Assign the names for these
categories - ‘Agreement’, ‘Partial agreement’ and ‘Disagreement’.

e [ completely absolutely o [ simply must agree with that.
agree with you. ® [ can agree with that only with

e Well, you could be right. reservations.

e That'’s exactly what I think. e [t is only partly true that...

® [ have my own thoughts e [ am of a different opinion because
about that.

® [ (very much) doubt ® [ cannot share this view.
whether ... ® [ am of the same opinion.

® [t is not as simple as it ® [ agree with you in principle, but...
seems.
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KEYS:
1) Agreement (I completely agree with you, That’s exactly what I think; I simply
must agree with that; I am of the same opinion)
2) Partial agreement (Well, you could be right; I can agree with that only with
reservations, It is only partly true that, I agree with you in principle but..)
3) Disagreement (1 have my own thoughts about that; I (very much) doubt whether;
It’s not as simple as it seems, I am of different opinion because..; I cannot share
this view.)

Activity 2: The brainstorm

Episode 10
Tom, Anna and Denise get together to share their ideas about Tip Top Trading's
upcoming launch, but they can't agree on things! Anna's ideas are met with some
negative comments and she has to learn how to disagree with the other's viewpoint
in a confident but polite manner. Watch the video and write down the phrases she
uses to express her disagreement. Which of the phrases are polite?
Borrowed from: https://www.youtube.com/watch?v=F5h3tLtgVrI

Transcript
Narrator: Welcome! The team at Tip Top Trading are hard at work, making plans for
the launch and presentation of their latest product: the revolutionary, almost real
Imperial Lemon. They are 'brainstorming', sharing ideas on how to make their lemon
a success.
Tom: But it needs to be bright!
Anna: This is much more exciting.
Denise: But having three colours would work better.
Narrator: There is a lot of disagreement going on, which is putting Anna's vocabulary
to the test!
Paul: Right, I'm taking the final decision: the colour scheme will be green and yellow,
so that's that. Now, the first presentation will be to er, Mr, er, Slime.
Anna: Mr Lime.
Paul: Oh, er, Mr Lime - that bit of biscuit looked like an 's' — Mr Lime, thank you
Annabel.
Anna: Anna.
Paul: Mr Lime and his team at Citrus Ventures. Ideas please!
Anna: Why don't we offer Citrus Ventures a special opening offer: 20% off Imperial
Lemon orders made this month.
Paul: Hmm...
Anna: We could even do that for all our regular clients.
Denise: That would be a big risk.
Anna: No.
Denise: If we do that once, all our clients will start asking for 20% off everything.
Anna: No, I disagree.
Denise: We'll be bankrupt!
Anna: No, you're wrong.
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Narrator: Er- Anna, maybe you should find a better way of saying you disagree with
Denise.
Anna: I'm so frustrated! I can't think of the right words.
Narrator: It helps if you try phrases like: Well, I'm not so sure about that... then
explain why. Or start your sentence with 'but' when you want to disagree with what
has just been said. Or, to seem more polite, you can try: I see your point, but actually
I think...
Anna: I'll try.
Narrator: And don't be aggressive Anna - and give your reasons too, or you'll upset
Denise again!
Anna: OK. Well, I'm not so sure about that. I think it will improve our sales of lemons
and make our clients happy. Happy clients will come back to buy more.
Paul: Yes, that's a good point Annabe - Anna.
Tom: But 20% i1s a lot — maybe 5% would be better.
Anna: But if we're going to make a special offer, we should make it so good that
everyone will say yes!
Denise: But people might think there's something wrong with our lemons and that
we're desperate to get rid of them.
Anna: [ see your point, but, if we explain this is just a special offer for special clients,
they'll understand.
Paul: I like that idea. Good: 20% off for all regular clients just for this month. Anna,
you'll be making the presentation to Citrus Ventures, so make sure you include that
offer.
Tom: Uh-huh.
Anna: Yes.
Paul: Right, next, what photos do we have of the lemons...?

Key answers:
Finding the right words to disagree in meetings isn't always easy, but Anna managed
in the end. She started sentences with this short word to show that she was about to
disagree with what had just been said: But...; And used these phrases: I'm not so sure
about that...... I see your point, but actually I think...
Borrowed from https://www.bbc.co.uk/learningenglish/english/features/english-
at-work/10-disagreeing

Activity 3: identifying the Function
a) Watch several episodes taken from popular movies/series. Identify the
phrases that are used to express agreement, partial agreement or disagreement.
Note the phrases and their functions down into the grid.

Episode 1

Episode 2

Episode 3
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Episode 4

Episode 5

Episode 6

Episode 7

Episode 8

Episode 9

KEYS

Episode 1 “..Well, I see your point but ... - partial
agreement!

Episode 2 ...I'm aware you probably don’t share that view...’
- admitting someone’s disagreement!

Episode 3 ‘...No! Exactly the opposite...” - disagreement!

Episode 4 ‘...Okay, you have a point. How about this?’ -
agreement!

Episode 5 “...I beg to differ but...” - disagreement!

Episode 6 “...Yeah, yeah, You could be right...” - partial
agreement!

Episode 7 “...I totally disagree with you!’ - disagreement!

Episode 8 ‘...However, I disagree!’ - disagreement!

Episode 9 ..Well that’s not the case anymore Mom. [ have

other friends... - disagreement!

Retrieved from:
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Wanderlust (2012) - [00:19:45]

The Crown (2016) - SO4E08 [48:1]

Sillicon Valley (2014) - SOSE08 [25:6]

To All the Boys I’ve Loved Before (2018) - [00:32:47]
In the Loop (2009) - [01:06:55]

My All-American (2015) - [00:44:29]

Condor (2018) - SO1E04 [39:2]

The Imitation Game (2014) - [01:11:59]

Mom and Dad (2017) - [00:07:11]

WA R W=

InTepakTHBHI 3aBIaHHS JJI1 AaBTOMATH3AIII BKMBAHHA (DYHKIIOHAJIbHUX
NMOKA3HUKIB
Agreeing — Disagreeing
Activity 1
Activity Type: reading, writing, listening and speaking activity, pair work;
Focus: agreeing and disagreeing So, neither, nor;
Aim: to agree and disagree with positive and negative statements.
Procedure: Give each student a copy of the worksheet. To begin, students complete
the statements on the worksheet with information that is true for them. Next, draw
the students' attention to the language at the bottom of the worksheet. Go through
how to agree and disagree with positive and negative statements using the examples
on the worksheet. Next, in pairs, one student goes first and reads their statements to
their partner, e.g. 'Last weekend, I went to the park'. Their partner listens and reacts
by agreeing or disagreeing with each statement, paying attention to whether the
statement is positive or negative, e.g. 'So did I'. When the student has read out all
their statements, the two students swap roles. At the end of the activity, pairs of
students report back to the class on the things they agreed on.
Card A. Complete the positive and negative statements with information that
is true for you.
1. Last weekend, |
2. My favourite kind of music is

3. I'm not very good at

.......................................................................................................

T T WOULA TTKE L0 et ieieeeeee et e e ee e e teeeeeeeeeaaeeeaes tomorrow.
8. LA e e for
breakfast.


https://getyarn.io/yarn-find?text=%22The%20Crown%20(2016)%20-%20S04E08%2048:1%22
https://getyarn.io/yarn-find?text=%22Silicon%20Valley%20(2014)%20-%20S05E08%20Fifty-One%20Percent%22
https://getyarn.io/yarn-find?text=%22Silicon%20Valley%20(2014)%20-%20S05E08%20Fifty-One%20Percent%22
https://getyarn.io/yarn-find?text=%22Silicon%20Valley%20(2014)%20-%20S05E08%20Fifty-One%20Percent%22

9. I've always wanted to

LR 8 B 1 4L 1 PSPPSR in the
future.

TAT AIAN'.eeiieeee e e yesterday.

LT o7 s DS S U PRRRPPR quite well.

16.1 like watching

L7 THKE £0. it when I'm
on holiday.

I8. T HKE ZOINE £0....uiiieeiiiieeiiie ettt ettt e e e at the
weekend.

19.When I wake up, the first thing I do is

......................................................................................................

Card B. In pairs, practice agreeing and disagreeing to your partner's
statements using the language below.
So ... I and Neither/Nor.... I are used to express agreement to a statement.

So + auxiliary verb + A: T am hungry. B: So am
subject is used to agree L.
with a positive A: I went to class. B: So did
statement. L.
A: I want to eat pizza. B:Sodo I.
Neither / Nor + auxiliary A: I am not hungry. B: Neither
verb + subject is used to am .
agree with a negative A: T didn't go to class. B: Nor did
statement. L.
A: 1 don't want to eat pizza. B: Neither
do L.

Subject + positive or negative auxiliary verb is used to express disagreement.

If the auxiliary verb is positive, A: T am hungry. B: I'm
make the reply negative to not.
disagree. If it's negative, make A: 1 didn't go to class. B: 1
the reply positive. did.
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A: I want to eat pizza. B: 1
don't.
Borrowed from: https://www.teach-this.com/functional-activities-
worksheets/agreeing-disagreeing
Activity 2

Activity Type: writing, listening and speaking activity;
Focus: neither/Nor + auxiliary verb + subject, agreeing;
Aim: to agree with negative statements using neither and nor.
Procedure: Give each student a copy of the worksheet. First, students complete
negative statements on the worksheet with information that is true for them. When
they have finished, go through how to agree with negative statements with the class.
Write the following structure on the board: Neither/Nor + auxiliary verb + subject.
Give the students some agreeable negative statements and ask them to respond, e.g.
Neither am I, Nor would I, Neither did I, etc. Students then go around the classroom
reading their statements to one another, trying to find one person in the class who
agrees with each of their negative statements. When a student agrees with another
student’s statement, the student agreeing responds with an appropriate expression
and the other student writes their name in the second column on the worksheet.
Example: I'm not very interested in politics. B: Neither am 1.
If the student doesn’t agree with the statement, they respond by saying what they
have written for the same prompt, e.g. 'I'm not very interested in football'. When
two students have both found something they agree on, they move on and find new
partners. The activity continues until all the students have completed the second
column on their worksheet. At the end of the activity, have a class feedback
session to see what the students found out.
Card A

Fill in the gaps with information that is true for you.

Negative statements Name

1. I'm not very interested ..........coeeeeviieiieiiiieeciee e

2. 1don"t HKE ..ooeeviieeeieeee e very much.

300 T AN e
yesterday.

4. I'm NOt VETy KEEN ON ...oooevviiiiiiiiieciiie e
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5. When | was a child, I didn't like

0. L WO et e e e e in the future.

7.1don'tusually ......ccocvveviiiiiiiiciiieiieeeee at the weekend.

8. I NAVE NEVET ..o

O, T dIdN't o last weekend.

10. Tcouldn't.....cccuvveeeiiieeiieeeeee e, until [ was a teenager.

L1.1can't Play .oeceeeeeeieeieeeie et

12, Thaven"t SEEI .couenneeeeeee e

Card B. Now, find one person in the class who agrees with each of your negative
statements
Borrowed from: https://www.teach-this.com/images/resources/me-neither.pdf

PoaboBi irpu, siki nepeadavyaTs peaaizalilo NeBHUX KOMYHIKATHBHUX
pyHKIii
Activity 1. Complaining and Apologizing

Activity Type: listening and speaking activity, group work, role-play;
Focus: complaining and apologizing;
Aim: to practice making complaints in a shop.
Procedure: Divide the class into groups of four and then split each group into two
pairs (A and B). Give each pair a corresponding A or B worksheet. Tell the pairs to
keep their worksheet secret. Explain that the worksheet shows products they brought
yesterday, but there is a problem with each item and they have to return each product
to the shop and make a complaint. Write the word 'stereo' on the board. Elicit
possible problems a stereo could have, e.g. The USB port doesn't work. The speakers
are blown, etc. Give the pairs time to think about what problem each item on their
worksheet could have. Next, review expressions for making and dealing with
complaints with the class and write an example dialogue on the board using the
broken stereo as an example.
Example:
A: Hello. How can I help you?

B: I'd like to make a complaint about a stereo I bought yesterday.
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A: What seems to be the problem? Etc.

Tell the students that they are now going to role-play shop complaints about the
products on their worksheet, but they cannot say where they are or what product they
are complaining about. Go back through your example dialogue and change all the
words that talk about the shop or the product, e.g. 'I'd like to make a complaint about
a product I bought yesterday'. Pairs then take it in turns to choose an item at random
from their worksheet and role-play each complaint to another pair. One student plays
the role of the customer and the other plays the role of the shop assistant. The
customer makes a complaint to the shop assistant about the item they brought
yesterday and tries to get an exchange or refund. The customer must do this without
saying what the item is or where he/she bought it.

Example:

1'd like to make a complaint about a product I bought yesterday. The USB port
doesn't work. When I connect a flash drive, it doesn't recognize it, etc.

The other pair listens to the role-play and looks at the shop pictures. Their task is to
decide which shop they are in and what product the complaint is about. When the
role-play is over, the other pair gives their answers and the first pair tells them
whether they are right or wrong. Pairs score one point for choosing the correct shop
and two points if they guess the correct product. This process continues until all the
role-plays have been completed. The pair with the most points at the end of the game
wins.

Borrowed from: https://www.teach-this.com/images/resources/back-to-the-

shop.pdf

Activity 2. Customer Complaint

Activity Type: reading, listening and speaking activity, pair work;
Focus: complaining and apologizing;
Aim: to practice making and dealing with complaints about misleading
advertisements.
Procedure: Divide the students into pairs (Student A and B). Give each student a
corresponding worksheet.Ask the students to highlight the key ideas from the
Fantastic Phones advertisement.Read through the instructions for the first role-play
with the class. Go through the vocabulary on the worksheet and roles the students
play. Write an example dialogue on the board using the useful language from the
worksheet and the students' ideas. When the students are ready, they role-play a
complaint about the misleading advertisement. When they have finished, have the
students highlight the key ideas from the second advertisement and repeat the same
procedure as above. When students have completed both complaints, have pairs

resent their role-plays to the class.

Fantastic Phones Fly to New York with Zoom
All makes and models are half Airways!
price! Fly to the heart of New York.
Quality guaranteed. Tickets cost as little as $20.
Full refund if you're not satisfied. Friendly staff. Trouble-free
Our shop is close to public transport boarding.
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99% of our flights arrive on time.

Student A
A.  You bought a new mobile phone at Fantastic Phones. Complain to
Student B about your experience and the misleading advertisement.
The phone you wanted was not discounted. When you got home, you discovered that
the phone was a fake. When you called the phone shop, they said you couldn't get a
refund because there was no damage to the phone. There was no bus stop near the
shop. You had to walk a mile from the bus stop to get there.
B. You work for Zoom Airways. Deal with Student B's complaint and
apologize.

Useful language:
I’d like to make a complaint.
What's the matter? / What's wrong with it?
I'm sorry to hear that... / I'm sorry about that, but... / I do apologize.
I'm sure that we can sort it out.
Please tell me exactly what the problem is / what happened.
I'd like a refund / to get my money back.
Do you have a receipt?

Student B
A. You work for Fantastic Phones. Deal with Student A's complaint and
apologize.
B.  You took a flight with Zoom Airways. Complain to Student A about your
experience and the misleading advertisement.
The ticket cost $20, but with taxes and extras the final price was $79. The plane took
off one hour late. You landed in an airport that was one hour outside of New York.
It was late and there was no public transport. You had to get a taxi, which cost more
than the flight. The airline staff were rude and there was no space to store your hand
luggage.
Useful language:
I’d like to make a complaint.
What's the matter? / What's wrong with it?
I'm sorry to hear that... / I'm sorry about that, but... / I do apologize.
I'm sure that we can sort it out.
Please tell me exactly what the problem is / what happened.
I'd like a refund / to get my money back.
Do you have a receipt?

Borrowed from: https://www.teach-this.com/functional-activities-
worksheets/complaining-apologizing
Activity3. I can’t get no satisfaction
Activity Type: reading, listening and speaking activity, pair work
Focus: complaining and apologizing
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Aim: to make and deal with complaints in various situations and to score how
satisfied you are with each outcome.

Procedure: Give each student a corresponding set of role cards. As an option, you
may also want to give students a copy of the 'Complaining and Apologizing
Language' worksheet to help scaffold this activity. Tell the students not to show their
cards to their partner. The students then take it in turns to role-play each situation
with one person making the complaint and the other dealing with the complaint and
deciding how to react.The person dealing with the complaint circles the 1 to 5 scale
on their card, depending on how helpful they want to be, one being not at all helpful
and five being very helpful. When the role-play has finished, the student making
the complaint decides how satisfied they are about the outcome and circles the
appropriate number at the bottom of their card. The two students then compare their
numbers to see if they match or not. When the students have finished all the role-
plays, ask them to report back what happened in each situation and how satisfied the
person complaining felt and why.

Self-study guide to using authentic video materials
Procedure:
Stage 1. Play the video, catch the context and meaning (communicative function) of
each expression.
Stage 2. Take video-based notes and arrange them into categories: communicative
strategies, useful language expressions and typical contexts (situations) related to
the processed communicative function(s).
Stage 3. Replay the video, practice your pronunciation focusing on pronunciation
accuracy (distinction, stress, intonation, and rhythm) and fluency (speed of
utterances)
Use imitation “shadowing” technique while repeating after the language coach from
the video.
Stage 4. Think about possible scenarios (speaking situations) for the current
communicative strategies and functions. Role-play the scenarios with a real
conversation partner (group-mate). Alternatively, practice with the help of Open Al
ChatGPT mobile phone audio version.
Stage 5. Ask ChatGPT to evaluate your oral communication skills on the assigned
communicative function(s) against the following scored criteria:
accuracy (grammar and pronunciation) — 5 points
fluency — 5 points
range (communicative strategies and target language expressions) — 5 points
relevance (consistency between utterances of Speaker A and Speaker B) — 5 points.
Stage 5. Work on the areas that need improvement.
Stage 6. Get ready to role-play likely speaking situations incorporating all the
communicative strategies and target language expressions while in class.

Algorithm for using Chat GPT for EL live Conversation Practice:
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1. Create a written prompt for Chat GPT.
Example of a prompt:
Role: Chat Conversation Practice Partner for (indicate your real or imaginary name)
Topic: Travelling
Style: informal, casual
Steps for Chat GPT:
e Initiate with a topic-specific question.
e Wait for (learner’s Name) answer. Ask one question at a time.
e Reply sincerely, with brief follow-ups.
e Encourage (learner’s Name) to keep the conversation going, to share
thoughts and opinions supportively, ask follow-up questions.
e Maintain a balanced conversation.

2. Before switching to the voice chat, ask Chat GPT to respond to your written
instructions with “OK” and wait for you to say the signal phrase “Let’s get started”
before asking the first question.

( the guidelines retrieved from
https://www.youtube.com/watch?v=RZ1 g8NJGLME &t=490)
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