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Анотація  

У статті розглядаються перспективи подальшого вдосконалення системи 

освіти щодо розвитку художньої компетентності дітей в умовах воєнного 

стану. Визначено пріоритетні заходи, необхідні для формування художньої 

компетентності дітей, які вже довели свою ефективність в українській та 

зарубіжних системах освіти. У статті також розкрито методи і прийоми, 

необхідні для формування художньої компетентності дітей, які дозволили 

розвинути емоційність і спостережливість дітей, що є основою художньої 

компетентності. Результати сприяють визначенню основних засад 

формування художньої компетентності дітей та описують нові можливості 

для їх реалізації в умовах воєнного стану. Це є необхідною умовою для 

гармонійного розвитку особистості дитини та визначення її моральних 

орієнтирів. Крім того, подано комплекс рекомендацій щодо підвищення 

ефективності розвитку художньої компетентності дітей в умовах воєнного 

стану. Визначено основні закономірності художньої освіти у професійній 

діяльності вихователів і вчителів при роботі з дітьми.  

The article considers the prospects for further improvement of the education 

system regarding the development of artistic competence of children under martial 

law. Priority activities necessary for the formation of children’s artistic competence 

are identified, which have already proved their effectiveness in Ukrainian and 

foreign education systems. The article also reveals the methods and techniques 

necessary for the formation of children’s artistic competence, which allowed 

development of the emotionality and observation of children, which are the basis 

for artistic competence. The results facilitate the identification of the basic 

principles of the formation of artistic competence of children and describe new 



opportunities for their realization under martial law. This is a necessary condition 

for the harmonious development of the child’s personality and determining his/her 

moral guidelines. Moreover, a set of recommendations to improve the 

effectiveness of the development of artistic competence of children under martial 

law is presented. The main patterns of art education in the professional activities of 

educators and teachers when working with children are identified. It is emphasized 

that the involvement of a child in artistic activities stipulates the formation of basic 

skills, namely the ability to show one’s own emotions, aesthetic taste, sense of 

rhythm, the ability to hear others, fine motor skills, and mobility. The main goal of 

developing the artistic competence of children is to create their own picture of the 

world in each particular child and cultivate critical thinking, which protects against 

propaganda and negative information influences that have intensified in the 

conditions of the Russian-Ukrainian war.  

 

 

 

 IntroductionPreschool education in Ukraine is famous for a high level of 

involvement of children in arts. This is confirmed by the approval of the basic 

component of preschool education (BCPE) on January 12, 2021. This state 

standard defines artistic (artistic-productive, musical, and theatrical) 

competence as one of the requirements for learning outcomes (Ministry of 

Education and Science, 2021a). The competences of the child are formed in  the  

educational  space  during  the  performance  of  the  activities  organized  by  

the  teacher. As one of the varieties of competence, the artistic competence 

means the child’s awareness of the forms of arts and the desire to obtain a 

unique result of his/her creative activity (Kolomiiets et al., 2023).It is necessary 

to consider the meaning of the concepts of competence and artistic competence 

in order to understand their specifics and features. The Law of Ukraine No. 

2145-VIII of September 5, 2017 (2017) defines competence as “a dynamic 

combination of knowledge, skills, ways of thinking, views, values, other 

personal qualities, which determines the ability of a person to successfully 

socialize, conduct professional and/or further educational activities.” For the 

effective development of artistic competence of children, it is necessary to 

change not only the legislation but also the role of the teacher. Performing a 

function of facilitator, the teacher will support the child ensuring his/her well-

being and independence. The function of such a teacher is to help the child 

realize his/her artistic potential for creativity (Shevchuk, 2021).Representatives 

of non-governmental organizations and artists, who implement humanitarian  

and  educational  projects,  play  an  important  role  in  ensuring  the 

development  of  artistic  competence  of  children  in  Ukraine.  For  example,  

the  art project “DIM: Children’s Inclusive Media Studio. A Place of Power” 

allowed children with disabilities and victims of the war to use the means of art 

for their creative self-fulfillment. In such a way, it became possible to restore 

and maintain the mental health of children through various forms of art 

(Baranivska, 2024).The conditions of martial law limited the development of 



the artistic competence of children since it became dangerous to gather children 

in groups due to the terrorist nature of the war of the Russian Federation against 

Ukraine. The war kills children and their families; moreover, it hinders their 

education and upbringing because 3790 schools and kindergartens were 

destroyed by bombs and missile strikes (Human Rights Watch, 2023). 

Consequently, developing artistic competence of children in adverse conditions 

of martial law is complicated and demonstrates a range of features.The armed 

aggression of the Russian Federation against Ukraine slowed down the 

education reforms, which, in turn, could ruin the socialization of the Ukrainian 

children. Since 2014 when the annexation of the Crimea occurred and the 

hostilities started in the East of Ukraine, most Ukrainian children could 

continue their studies (except for some residents of the temporary occupied 

territories). A large number of educational institutions moved their activities to 

the territory controlled by the Ukrainian authorities. In contrast, after the launch 

of the full-scale invasion, upbringing and education of children in Ukraine 

became deadly dangerous. Thus, as of December 2022, 13% of students and 3% 

of teachers were forced to move abroad (Kohut et al., 2023).In this regard, the 

following features in the development of artistic competence of children under 

martial law can be distinguished: the imperfection of Ukrainian legislation on 

education, the lack of recommendations for increasing the effectiveness of the 

development of artistic competence of children, and the impact of martial law 

on education (Brovchak et al., 2020). Therefore, it is necessary to establish the 

main regularities of the use of art education tools in the professional activities 

of educators and teachers when working with children and provide 

recommendations for increasing the effectiveness of the cultivation of artistic 

competence of children under martial law.The aim of the study is to develop an 

axiological approach to the development of artistic  competence  of  children  

under  martial  law.  The  research  aim  determines  the  following research 

objectives:• to explain the specifics of children’s artistic competence and its 

development;• to identify priority activities for the formation of artistic 

competence of children;• to analyze methods and techniques of artistic 

competence development;• to define the means of forming the artistic 

competence of children;• to study problems of development of artistic 

competence under martial law;• to provide recommendations to improve the 

effectiveness children’s artistic competence development under martial law.The  

relevance  of  this  study  stems  from  the  crucial  role  of  education  and  

upbringing  in securing children’s future well-being. Given the impact of the 

Russian Federation’s war against Ukraine, new approaches are needed to 

develop and enhance children’s artistic competence. Using such approaches 

will help children to realize creative skills, making their taste more aesthetic 

and refined. The object of the study is improving the education system in the 

context of the development of children’s artistic competence. The subject of the 

research is the principles of applying new approaches to the formation and 

development of children’s artistic competence under martial law.Literature 

ReviewWith the rapid development of all spheres of life, improving the 



education system is especially important. In particular, the development of 

artistic competence of children in the conditions of martial law requires 

knowledge of pedagogy, art history, management, and law. The importance of 

developing a child’s artistic competence is determined by the fact that 

observing art teaches him/her to express himself/herself better, think faster and 

more flexibly, and be successful in learning (Sosiedko, 2019). The development 

of artistic competence of children, the importance of art and its function during 

martial law has been studied by Ukrainian and foreign researchers (Fielding & 

Murcia, 2022; Hoffmann et al., 2021; Smith et al., 2023).In times of martial law 

and post-war reconstruction, cultivating a sense of belonging and pride in one’s 

country helps children develop emotional resilience, perseverance, and  civil  

responsibility  (Ragozina,  2023).  Art  is  a  powerful  tool  for  expressing 

patriotism, healing injuries, and preserving cultural heritage, which makes it a 

valuable tool for education and psychological support during the restoration of 

Ukraine. That is why  the  introduction  of  military-patriotic  education  is  

important  in  modern  realities.  Ukrainian experience shows the importance of 

cultural and educational events for the development of creativity (Bryl & 

Sadivnycha, 2023). In this regard, Smith et al. (2023) performed a study 

intended to reveal the function of Odesa Academic Puppet Theater during the 

war. The study showed the therapeutic effect of art for traumatized children and 

their parents.Moreover,  Zhytnik  (2023)  analyzed  the  results  of  the  

international  research program “Integration and Formation of Universal 

Human Values in Refugee Children from Ukraine in Germany through 

Acquaintance with German Culture.” As a result, the  scholar  establishes  the  

importance  of  developing  new  competencies  and  qualities  in  children  for  

building  intercultural  relations.  Apart  from  that,  Dobrukha  (2024) explored 

the state of non-formal education in Ukraine and identified the specifics of the 

development of artistic competence during COVID-19 and martial 

law.Furthermore,  Kovalchuk  and  Yavorska  (2022)  characterized  the  

components  of artistic  educational  competence.  Similarly,  Bohdanovych  

(2020)  investigated  the formation of the artistic competence of future 

elementary school teachers. Shulha (2024) conducted  a  study  of  the  potential  

of  theatrical  play  for  the  formation  of  artistic  and  creative competence of 

preschool children in the context of the tasks of the state standard of preschool 

education. In addition, a group of Swedish scholars substantiate the need to 

involve teachers in the formation of the artistic competence of children in their 

musical practical activities (Lagerlof & Wallerstedt, 2019). Hoffmann et al. 

(2021) consider art programming  as  one  of  the  most  promising  approaches  

to  learning  creativity  because  it provides meaningful learning through 

enjoyable activities. It involves a course for children, which is aimed at 

developing their creative skills. In addition, the researchers discuss potential 

solutions for long-term creative learning and skills beyond the course.Apart 

from that, Monkeviciene et al. (2020) studied how STEAM education affects all 

competencies of 3- to 6-year-old children, focusing on the artistic competence. 

Moreover, Stephenson (2023) sought to solve several problems in children’s 



perception of learning through dramatic art, namely to link collective creativity, 

dramatic art, well-being, and relational learning to make changes; to create a 

model of inclinations towards creativity and well-being based on empirical 

research of children; and to provide a new methodological approach to 

measuring relational learning through meta-affect. 

Fielding and Murcia (2022) emphasize the growing role of digital 

technology in the development of early childhood creativity. Meanwhile, 

Teshaevich (2022) underlines the importance of children’s literature as an 

artistic tool for the development of professional competence. These views 

underpin the importance of integrating digital innovation and traditional artistic 

forms to enhance children’s creative and cognitive development. By combining 

technology with literature, educators can create a more dynamic and integrated 

approach to cultivating the artistic competence from an early age. Nevertheless, 

it should be noted that approaches to education and upbringing require updating 

for increasing the effectiveness of the development of artistic competence of 

children under martial law.MethodologyThe connection between children’s 

artistic education and aesthetic qualities, creativity, and therapeutic 

effectiveness are key aspects justifying its significance in the modern context. 

The expressive and aesthetic component of artistic education focuses on the 

development of the children’s ability to perceive and create beauty and express 

their thoughts and emotions through artistic forms. At the same time, the 

creative component emphasizes the ability for original thinking and an 

innovative approach, whereas the therapeutic aspect contributes to emotional 

recovery and the formation of psychological stability, especially in conditions 

of stress or trauma. These components have a close relationship,  that  is,  

aesthetic  education  creates  the  basis  for  the  development  of creativity, 

whereas creativity enhances the therapeutic effect, providing children with tools 

for adaptation and self-expression.The historical analysis confirms the 

importance of art education in different contexts. For example, during periods 

of crisis, such as wars or social disasters, art served as a means of maintaining 

the emotional state of children. In camps for immigrants or schools in the 

postwar period, creative classes gave children the opportunity to express fears 

and hopes through drawings, music, or theatrical performances. In such 

circumstances, educators often used methods aimed not only at teaching art but 

also at reducing stress and anxiety.For instance, during World War II, art 

programs were organized in resettlement camps in Europe as a way to support 

the emotional state of children. They painted scenes from everyday life or what 

reflected their dreams, allowing children to express fears and hopes. In post-war 

Japan, artistic education was integrated into school curricula as a way of 

psychological rehabilitation and creating a positive atmosphere for recovery. In 

refugee camps in Syria, art programs are used as a tool for developing resilience 

where  children  overcome  the  consequences  of  traumatic  events  through  

creativity.  These examples demonstrate that art education is a key element in 

supporting personal development, even in critical environments. In modern 

Ukraine, art education has a similar role: it not only supports children in 



difficult times but also provides the basis for the formation of critical thinking, 

emotional stability, and creative potential necessary for the future 

reconstruction of the country (Hoffmann et al., 2021).To achieve the aim and 

objectives of the study, general methods are used, which include  observations,  

interviews,  questionnaires,  analysis  of  documents,  statistical processing  of  

data  (Figure 1). These methods facilitate exploring what programs and 

techniques teachers implement, how children react to creative activities, and 

what effects they have on emotional and cognitive development. The context of 

the study includes children of different ages who have been exposed to 

hostilities, in particular internally displaced persons, educators, and teachers 

working in difficult conditions.As Figure 1 shows, monitoring is used to collect, 

classify, and analyze the specifics of the artistic competence of children. This 

method involves a systematic approach to gathering information about 

children’s abilities, behaviors, and progress in the artistic competence. 

Monitoring enables tracking of changes over time and assessment of the impact  

of  various  interventions  or  educational  programs  aimed  at  enhancing  

artistic  competence. Through this method, data can be continuously updated, 

providing a real-time overview of the effectiveness of pedagogical 

strategies.Moreover, the comparison is applied to compare methods and 

techniques for the formation of artistic competence of children. This method 

means comparing different techniques  used  to  develop  children’s  artistic  

competence.  By  analyzing  various  educational approaches, it is possible to 

identify which techniques are more effective in promoting artistic skills and 

creativity of children. The comparative analysis offers insights into best 

practices, drawing on both Ukrainian and international experiences. Thus, a 

comparison of educational methods from different cultural contexts 

demonstrates innovative approaches that can be adapted to specific conditions 

of martial law where resources and stability are limited.The  abstraction  helps  

single  out  the  main  concepts  and  categories  used  in  the  research. This 

method allows the researcher to step back from specific details and focus on the 

broader ideas that underpin the formation of artistic competence. This method is 

useful in identifying the core elements of artistic competence, such as  

creativity, expression, and technical skill, which can then be analyzed in 

relation to specific educational strategies. Moreover, the analysis and synthesis 

facilitate determining  the  main  stages  and  factors  of  the  cultivation  of  

children’s  artistic  competence. The analysis is used to examine the individual 

components of artistic competence, whereas synthesis brings these elements 

together to form a cohesive picture. These methods work in tandem to explore 

the micro and macro aspects of artistic education, from the development of 

specific skills to the overall impact on children’s creative growth.Furthermore, 

induction is applied to forecast the prospects for further improvement of  the  

education  system  regarding  the  development  of  children’s  artistic  

competence  under martial law. By analyzing current data and trends, it is 

possible to make informed predictions about the likely outcomes of different 

educational interventions. This method is especially valuable in the context of 



martial law, where uncertainty and disruption may affect the availability of 

resources and opportunities for art education. Inductive reasoning  allows  to  

anticipate  challenges  and  suggest  solutions  that  are  adaptable  to  the 

warfare. The research also relies on scientific abstraction, logical reasoning, and 

dialectic methods to support the critical evaluation of data and help in forming 

robust, evidence-based conclusions. By applying logical and dialectic 

reasoning, the research can engage with complex ideas and conflicting 

perspectives.The specification is used to establish the expediency of the 

recommendations to increase the effectiveness of the development of children’s 

artistic competence under martial  law.  This  method  ensures  that  the  

suggested  recommendations  are  feasible  and relevant to the specific context 

of martial law. By testing the recommendations against real-world conditions, it 

is possible to refine them to meet the needs of children and educators better. 

Finally, in addition to these methods, the research incorporates techniques for 

information collection and processing, as well as analytical work to justify the 

findings. These methods ensure that the research is grounded on reliable data 

and that the conclusions drawn are well-supported by 

evidence.ResultsAccording to the BCPE, artistic competence is “the ability to 

realize one’s artistic and aesthetic potential practically to obtain the desired 

result of creative activity on the basis of developed emotions and feelings for 

art forms, to apply art skills in life situations elementary during educational and 

independent activities” (Ministry of Education and Science, 2021b). The artistic 

competence of children contains a range of components (Figure 2).It is 

necessary to explain the significance of these components in the formation of 

artistic competence. The artistic competence requires a complex system of 

knowledge, skills, communication, and a responsible attitude. Within this 

competence, a child must have the following knowledge: 

• possess a system of ideas about the integrity of artistic culture and the 

forms and genres of art to the extent necessary for his/her creative activity;  

possess knowledge of fine and folk decorative and applied art, the content 

of a specific artistic thesaurus, artistic and figurative language of various types 

of art;• know the work of the most famous national and foreign artists; 

• know the best examples of musical, visual, choreographic, theatrical art in 

Ukraine and the world; 

• possess knowledge of the history of world and national art, Ukrainian 

studies, understand the place and role of the Ukrainian national art regarding 

universal values (Polovina & Kondratets, 2019). 

Thus, the musical competence is the ability to understand musical art and 

express oneself creatively through music. This is formed in the process of 

perceiving musical compositions, performing works in accordance with the 

specified song repertoire and creating musical products (the process of musical 

activity) (Spitza & Tarasevych, 2021). The theatrical competence is the child’s 

ability to perceive dramatic art. It helps to form an aesthetic taste, develop 

communicative qualities, educate the will, and cultivate a  positive  emotional  

mood  (Brovchak  et  al.,  2018).  The  combination  of  all  these components  



allows  teachers  to  form  the  artistic  competence  of  the  child  and  acquire  

skills that will help him/her in adult life (Figure 3).All  these  skills  are  

necessary  for  the  child  for  harmonious  development  and ensuring his/her 

well-being throughout life. This will increase the effectiveness of his/her 

interaction within society, especially in the process of post-war reconstruction 

of Ukraine (Brovchak et al., 2024). Therefore, it is important to emphasize the 

importance of acquiring these skills by the child for the state and society. In 

accordance with Article 57 of Law of Ukraine No. 2145-VIII of September 5, 

2017 (2017), children and teachers are guaranteed the organization of the 

educational process in a remote form or in any  other form that is most secure 

for its participants. After the introduction of the martial law regime, the 

educational process is transferred to remote form due to the hostilities that pose 

a danger to the life and health of children and teachers. In such conditions, it is 

extremely difficult to form and develop children’s artistic competence. Table 1 

presents the problems associated with the cultivation of children’s artistic 

competence, together with the proposed solutions identified by the research 

methods used in this study.Given the problems outlined in Table 1, a range of 

recommendations to increase the effectiveness of the development of children’s 

artistic competence under martial law can be provided. First of all, it is 

necessary to define the functions of a particular educational institution and its 

specialization. Moreover, it is important to conduct research on potential threats 

and risks to the development of child’s artistic competence. Apart from that, 

teachers should develop an individual plan of artistic competence for each 

child. Furthermore, it is necessary to hold preliminary consultations with a child 

psychologist and artists. It is also advisable to analyze the features of the 

children’s group in terms of communication and special skills of children. In 

addition, it is critical to consider the feasibility of using different techniques to 

cultivate each child’s artistic competence. Another important aspect is parents’ 

involvement in the process of creativity of their child. Apart from that, teachers 

should adapt artistic activities to children’s individual features.In the absence of 

the necessary funds in the family to develop the child’s artistic competence, 

parents are advised to resort to state institutions, artists, or 

charitablefoundations. This will allow them to form a request about the specific 

creative needs of  their  child  and  realize  it.  These  recommendations  will  

help  teachers  and  parents  of children to understand the importance of artistic 

competence, which will play a positive role in the process of their harmonious 

development and ensuring their future well-being. Furthermore, the book War 

with the Voices of Children is recommended for school-age children and their 

parents. The illustrations have significant artistic value, and the information 

contained in the book is the basis for the formation of the children’s worldview. 

In addition, part of the funds from the sale of copies is promised to be directed 

to psychological assistance to Ukrainian children who suffered from the war  

(Yakovenko, 2024). The next step of the study is to identify the priority 

activities for the formation of children’s artistic competence (Figure 4).These 

actions should be performed by the child exclusively on his/her initiative on the 



basis of his/her experience and creative drives. Pedagogical support should not 

be intrusive, but necessary only for episodic assistance to the child (Kolomiiets 

et al., 2020). In this regard, it is also necessary to mention the conditions for the 

formation of children’s artistic competence because if the child chooses the 

forms of activity at his/her discretion, then the teacher creates the necessary 

conditions. Accordingly, the first condition is the use of measures for the 

development of the child’s emotional sphere. Moreover, the teacher should be 

able to overcome obstacles and problems in a timely manner. It is also 

important for the teacher to encourage children emotionally. Another condition 

is understanding the relationship between the aesthetic and moral development 

of the child. Finally, the teacher should ensure interaction of the child with real 

objects of creativity.The teacher is able to form the artistic competence of the 

child only by fulfilling all these requirements. This requires special knowledge 

and skills. Since the formation and  development  of  the  child’s  artistic  

competence  requires  him/her  to  improve  his/her skills of emotionality and 

observation, the basic methods and techniques that the teacher uses are aimed at 

cultivating these skills. Figure  5  provides  the  verbal  and  empirical methods 

of formation and development of children’s artistic competence.In addition, 

game techniques are also used, which are effective in working with children 

because such techniques concentrate their attention on the necessary objects. 

For the successful development of children’s artistic competence, it is necessary 

to use the following algorithm of classes:1) defining the topic of the lesson;2) 

selecting necessary equipment and materials;3) creating intrigue to motivate 

children;4) providing children with tools to create an artistic image;5) 

identifying techniques to stimulate children to create an image; 6)   choosing 

the most convenient form of displaying children’s works;7) use of emotional-

oriented pedagogical techniques.Consistent  implementation  of  this  algorithm  

can  help  develop  children’s  artistic  competence quickly and effectively. 

Depending on its functions and specialization of educational institutions, the 

necessary set of steps during the execution of the algorithm can change because 

it is determined comprehensively by a matrix of factors.DiscussionMartial  law  

in  Ukraine  has  far-reaching  effects  on  preschool  education.  Teaching art  

to  preschool  children  under  martial  law  requires  a  highly  adaptive  

approach  that  considers the emotional, psychological, and logistical challenges 

unique to the warfare. Art  education  for  young  children  in  these  conditions  

shifts  away  from  conventional  goals like developing artistic skills and 

creativity and instead focuses on emotional expression, providing a sense of 

stability, and offering therapeutic benefits.First of all, children are exposed to 

stress, fear, and trauma. Art can become a vital tool for emotional expression, 

allowing children to visualize and externalize their emotions in a safe, non-

verbal way. Teachers may encourage children to draw what they feel or depict 

their experiences to help them process difficult emotions. Thus, artistic 

activities may become outlets for expressing fear, sadness, or confusion. For 

example, children might draw images related to war, destruction, or sadness, 

instead of developing skills in more traditional artistic forms. Their emotional 



state can dominate their artistic output, which can both hinder and transform 

their creative learning process.Emotional intelligence is a broad concept that 

includes emotional self-regulation, resilience, and the ability to understand and 

manage one’s emotions. It is important that arts education develops these 

components of emotional intelligence rather than just the expression of 

emotions through creativity. The ability to regulate emotional responses in 

social contexts is also crucial (Goleman, 2020). The natural process of self-

expression through art can help children find ways to manage their emotions, 

which is particularly useful for those who have experienced emotional 

trauma.To address this, many preschool institutions may shift to a trauma-

informed approach to  art  education.  Research  in  this  area  suggests  that  

trauma-informed  methods  can  improve the psychological state of children 

who have experienced trauma. For example, studying the use of art therapy in 

the context of military or post-conflict situations indicates a positive effect in 

reducing the symptoms of post-traumatic stress disorder and increasing 

emotional stability. At the same time, the introduction of such methods requires  

trained  specialists  who  can  configure  the  therapeutic  process  correctly  and  

provide a safe environment for children. Hence, educators and art therapists 

should be trained to recognize traumatic signs and work with them in a way that 

does not cause additional emotional trauma.Teachers may prioritize emotional 

expression over technical skill development, recognizing that art can serve as a 

therapeutic tool. Drawing, painting, and sculpting may be used to help children 

process emotions, calm anxiety, and build resilience, rather than focusing on 

mastering artistic techniques. Moreover, teachers may organize group art 

activities where children work together on collages or shared drawings. This 

fosters a sense of community and cooperation, helping children rebuild social 

bonds that might be strained during warfare. Working together can also give 

children a sense of connection, which is vital for their emotional well-

being.Martial law often disrupts supply chains, and art supplies may become 

scarce. Preschools may face difficulties in obtaining basic materials like 

crayons, paints, paper, and clay, limiting the range of activities children can 

engage in. In some cases, educators may need to rely on makeshift or recycled 

materials, such as cardboard, fabric scraps, or natural objects like leaves and 

stones. Although this can stimulate creativity, it may also  restrict  the  variety  

of  artistic  techniques  and  mediums  available  for  children  to  explore. 

Simple tools like pencils, chalk, or even fingers can be used for drawing, and 

teachers may encourage environmental art by having children gather and create 

using materials from their surroundings, such as sand or mud. In addition, 

teachers might focus on simpler techniques like sketching, coloring, or hand-

painting. This ensures that children still have a tactile, creative experience, even 

if they are not developing complex artistic skills.Many Ukrainian families have 

been displaced due to the hostilities, and children may be attending new or 

temporary preschools. For these children, the upheaval in their lives can create 

feelings of insecurity and isolation. Artistic activities might focus on helping 

children regain a sense of stability and identity, rather than advancing technical 



artistic skills. Preschools operating in shelters or makeshift classrooms may 

lack the optimal space, tools, or ambiance necessary for creative work. Space 

might be cramped, and art may need to be done in a more constrained, less 

exploratory way, limiting how children can engage with different materials and 

techniques.In this connection, it is also necessary to mention that teachers 

should be trained in trauma-informed practices, using art as a way to observe 

signs of trauma in children. The  content  of  children’s  drawings  may  provide  

insights  into  their  inner  worlds, showing what is weighing on their minds, 

such as homes being destroyed, soldiers, or fearful situations of the war. Art can 

also serve as a way to monitor children’s emotional recovery over time. Thus, 

as children express their feelings through art, teachers can observe whether their 

images become more positive, indicating emotional healing.Because of wartime 

disruptions, preschools may need to operate in unconventional spaces like 

bomb shelters or outdoor settings. Teachers must be flexible, adapting art 

lessons to whatever space is available. Outdoor art, such as using natural 

materials to make sculptures or painting on walls or the ground, can be 

introduced to engage children’s creativity in less-than-ideal environments. Art 

sessions might be shortened to account for limited attention spans in stressful 

environments, focusing on quick, manageable projects that children can 

complete in a short time.Under  martial  law,  schools  and  teachers  prioritize  

children’s  physical  and psychological safety. As a result, art education may 

take a backseat to more immediate concerns  like  food,  shelter,  and  basic  

education.  Although  some  artistic  activities may continue, they might not be 

as systematic or well-rounded as they would be in normal circumstances. Art 

activities may also be simplified, focusing more on calming, repetitive tasks 

like coloring or basic drawing, which are easy to organize but less enriching 

from a developmental perspective. Despite these challenges, art can become a 

tool for fostering resilience. Some schools might integrate more art therapy or 

structured creative activities that focus on healing, collaboration, and emotional 

expression. Projects could be designed to help children process their 

experiences, create a sense of normalcy, or foster a sense of achievement in 

difficult circumstances. Teachers may create a safe space for art activities, even 

in temporary or makeshift classrooms. This could include using music, dim 

lighting, or calming routines to set the mood for creativity. The goal is to make 

the space feel secure, even when external conditions are stressful.Furthermore, 

establishing routines is crucial for young children to feel safe. Teachers may 

schedule art activities at the same time each day to provide a sense of stability 

and predictability. Knowing that “art time” comes after snack time, for instance, 

can offer comfort and structure in an otherwise unpredictable environment. This 

routine gives children something to look forward to and helps them focus on the 

present moment, providing relief from the stress of external 

circumstances.Martial law may lead to a reduction in staff, as teachers may be 

called to military service or forced to evacuate. In some cases, less experienced 

educators or volunteers may step in, which could affect the quality and 

consistency of artistic instruction. During martial law, teacher training and 



professional development in early childhood art  education  may  be  put  on  

hold.  Teachers  might  not  have  access  to  new  teaching  methods, materials, 

or resources that support the development of children’s artistic competence. 

This can result in a reliance on older methods and less innovation in the 

classroom.In times of national resilience, there is a heightened focus on national 

identity and cultural pride. In preschool art programs, this could manifest in 

projects that emphasize Ukrainian symbols, folklore, and national colors, using 

art as a means to reinforce a collective identity and sense of belonging. Children 

may be encouraged to create works that reflect Ukrainian history, cultural 

traditions, or patriotic themes. This could shape their artistic experience and 

competence in ways that are deeply connected to cultural expression. There 

may also be an increased emphasis on teaching traditional Ukrainian art forms 

as a way of preserving cultural heritage. Teachers might focus on folk art, 

crafts, and other traditional techniques, allowing children to engage with their 

cultural roots. For example, teaching traditional Ukrainian crafts, such as 

petrykivka painting or creating motanka dolls (traditional amulet dolls), can 

also serve as a way to preserve cultural heritage, giving children a connection to 

their history and national identity during a time when it may feel threatened. 

This focus could help offset some of the developmental disruptions by 

anchoring artistic activities in a rich, meaningful cultural context.Martial law 

significantly affects the development of children’s artistic competence by 

shifting the focus of art education toward emotional support, dealing with 

resource constraints, and operating in unstable environments. Although 

traditional markers of artistic competence such as fine motor skills, creativity, 

and understanding of art techniques may suffer, the emphasis on emotional 

expression, resilience, and cultural identity may offer alternative paths for 

children to engage with art. This can foster the development of children’s 

artistic competence, under the circumstances of war and 

displacement.ConclusionsAs a result of the research, the main regularities of 

the use of art education tools in the professional activities of teachers when 

working with children were identified, thus the recommendations for increasing 

effectiveness of the development of children’s artistic competence under 

martial law.The  activities  necessary  for  the  formation  of  children’s  artistic  

competence  were  identified. They proved their effectiveness in both Ukrainian 

and foreign education systems. Moreover, the methods and techniques used for 

the formation of children’s artistic competence were defined. It was established 

that they facilitated developing children’s emotionality and observation skills, 

which is the basis for their artistic competence.Furthermore,  the  basic  

regularities  of  the  use  of  art  education  in  professional activity of preschool 

teachers were defined. It was explained that the involvement of a child in 

artistic activities is a necessary need, which allows him/her to form basic skills 

for adult life, namely emotional intelligence, aesthetic taste, sense of rhythm, 

fine motor skills, and mobility. A number of additional recommendations were 

also provided to improve the development of children’s artistic competence 

under martial law.This research made an attempt to elaborate on the 



development of children’s artistic competence under martial law. However, it 

presents some limitations. Thus, the research was not focused on practical 

measures to develop the artistic competence of children in other military 

conflicts, such as the war in Yugoslavia, the war in Iraq, etc.In this regard, 

further studies should contain clear examples of a direct correlation between the 

successful activities of teachers in war conditions and the development of 

children’s artistic competence. Thus, future research should also create a 

mathematical model of the dependence of the effectiveness of children’s artistic 

competence on teachers’ work. Finally, it is also important to consider the 

similar experience of foreign countries in terms of the realization of children’s 

artistic and aesthetic potential. 
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