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Abstract. This paper discusses the most common ways of foreign language
proficiency assessment in PBL and their efficiency. It also offers suitable modes or
rubrics for evaluating. To increase the level of knowledge about foreign language
proficiency assessment and achieve the aim of the investigation, observation,
questionnaire and opinion-based research was carried out. First and second year
students majoring in psychology and primary education were interviewed
concerning their experience in peer and self-assessment. PBL usually relies on the
evaluation by tutors, peers and self-assessment. However, most of the studies
found in the literature and the results of our survey on peer assessment prove that
students often feel uncomfortable to provide and receive feedback. Nevertheless,
giving students the opportunity to evaluate and reflect on their own learning is a
key element in PBL.
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bynac HOaisa. OuiHwBaHHSA iHIIOMOBHOI KOMIIETEHTHOCTI CTYAEHTIB Yy

NPo0JIeMHO-OPIEHTOBAHOMY HABYAHHI.
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AHoOTanif. Y cTarTi NpOCTeXYEThCsl €(EKTUBHICTh 3acO0IB OI[IHIOBAHHS
1HIIIOMOBHO1 KOMIIETEHTHOCTI CTYJIEHTIB y MpOOJEMHO-OpIEHTOBHOMY HaBYaHHI
(ITOH) Ta mpomnoHyIOThCA MEBHI KpUTepii ajs ii 3aidcHeHHs. sl morauOneHHs
3HaHb WUIOJ0 OI[IHIOBAHHSA IHIIOMOBHOI KOMIIETEHTHOCTI Ta JOCATHEHHS METU
JOCITIJIKEHHS, aBTOPOM OYyJI0 BUKOPUCTAHO METOJ] CTIOCTEPEKECHHS, aHKETYBAHHS 1
ONMUTYBaHHS. bByllo oONMTaHO CTYAEHTIB NEPIIOro W Jpyroro  Kypey 3i
CHELIaIbHOCTI TICUXOJIOTiSl Ta MOYaTKOBAa OCBITA IMIOAO iX JOCBiMY OI[IHIOBAHHS
OJIHOTPYMHUKIB 1 camooiinku. I[IpoGieMHO-OpieHTOBaHE HaBYaHHsS 3a3BUYai
MOKJIAJTA€EThCSI Ha OLIHKY BHKJIaJadya-HACTaBHUKA, OJHOTPYIMHHUKIB 1 CAMOOI[IHKH.
[Ipote, pochipKeHHS HAYKOBIIB Ta pe3yJbTaTH HAIIOTO  ONUTYBaHHS
HIATBEP/UKYIOTh, 110 CTYJEHTaM 4YacTO HE3PYYHO OLIHIOBAaTH OJHOIPYIHHKIB Ta
OTPUMYBAaTH 3BOPOTHUM 3B's130K. BoaHouac, MOXKIMBICTh OILIHUTH 1 OCMHUCIUTH
BJIACHE HaBYAHHS € KJIIFOUOBUM €JIEMEHTOM y MPOOJIEMHO-OpIEHTOBHOMY HaBYaHHI.
Kniwwuosi cnoea. Illpobnemno-opienmosane naeuanns (IIOH), inwomosHa

KOMNEemeHmHICMb, OYIHIOBAHHA.

byanac HOausi. OuneHnBaHHe WHOSI3BIYHOW KOMIETEHTHOCTH CTY/JA€HTOB B
Npo0.;IeMHO-OPHUEHTHPOBAHOM 00y4Y€eHHH.

AnHoTanusi. B cratee um3ydaercs 3¢G(HEKTUBHOCTH CPEACTB OICHUBAHUS
WHOSI3BIYHOW  KOMIIETGHTHOCTH  CTYJIE€HTOB B  IPOOJEMHO-OPUECHTUPOBAHOM
ooyuennu (IIOH) wu mnpennmaratoTcs OmNpeAeNeHHbIE KPUTEpUU I ee
ocymiecTtBieHus. Jns  yryOneHuss 3HAaHUM 1O OLIGHKE  MHOS3BIYHOM
KOMITETCGHTHOCTH ¥ JIOCTMDKCHHSI IIEJTM UCCIICIOBAHUS, aBTOPOM OBLIT MCIIOJIB30BaH
MeTo/a HabIoeHus, aHKeTupoBaHue U omnpoc. CTyAeHTBhl MEpBOTO M BTOPOTO
Kypca CHeIHaIbHOCTH TICUXOJIOTHS W HavYaJlbHOE O0pa30BaHWE OBUIA OMPOIICHBI
OTHOCUTEJIHHO WX ONBITA OIICHKH OJHOKYPCHHKOB M CaMOOIIeHKU. [IpoGiemHO-
OpUEHTHUPOBaHHOE OO0y4YeHHWE OOBIYHO IMOJIaTaeTcs Ha OIEHKY IPErojlaBaTelis-
HACTaBHHUKA, OJTHOKYPCHUKOB W CaMOOICHKH. OJHAKO, MCCIICIOBAHUS YUYEHBIX H
pE3yNbTaThl HAIIETO OMpOca MOATBEPKIAIOT, YTO CTYACHTaAM YacTO HEyI0O0HO

OLICHMBATh OJHOKYPCHMKOB M TIOJIy4aThb OOpaTHyIO CBsA3b. B TO ke Bpewms,



BO3MOXKHOCTh OLIEHUTh U OCMBICIIUTH COOCTBEHHOE O0yUEHUE SBISETCS KIIOUEBBIM
3JIEMEHTOM B NMPOOJIEMHO-OPUEHTHPOBAHHOE 00yUEHHE.
Kniwueevie cnosa. [Ilpobremno-opuenmuposannoe oobyuenue, UHOA3bIUHAS

KomnemeHmHocnlb, OyeHUsAaHue.

1. Introduction.

The implementation of problem-based learning (PBL) faces many
challenges. Among the most important which need to be discussed and solved is
the question of students’ assessment. Being frequently a shock to students faced
with its unusual procedure, it is often the same ordeal for educators who take the
first steps with this technique. Besides the fundamental challenge of creating a
good problem, educators are faced with the task of deciding how to evaluate the
technique’s effectiveness and how to assess whether students have met the overall
learning objectives for the course. Traditional assessment techniques are not
effective and adequate to measure students’ learning experience. It requires more
complex techniques or approaches. Being the integral part of the whole process,
the assessment is not easy to perform as tutors and students are often inexperienced
and don’t know what and how to do it. It is particularly true when it concerns
assessment of foreign language proficiency. There are still few publications trying
to provide a conceptual and theoretical material of the problem.

This paper aims to discuss the most common ways of foreign language
proficiency assessment in PBL and their efficiency, and offer suitable criteria for
evaluating.

2. Methods.

To increase the level of knowledge about foreign language proficiency
assessment and achieve the above-mentioned aim, observation, questionnaire and
opinion-based research was carried out. First and second year students majoring in
psychology and primary education were interviewed concerning their experience in
peer and self-assessment. So, a triangulation method has helped to obtain more

accurate picture of students’ foreign language proficiency assessment in PBL.



3. The study.

Problem-based learning (PBL) is an approach of teaching students through
analyzing and solving real-life problems related to the course. It has proved to be
an active-learning and a learner-centred approach where problems are used as the
starting point for examining the given information and finding the possible
solution or explanation. However, PBL is not just about problem-solving
processes. Realistic problems are used as a starting point for learning “where
inquiry activities, self-directed learning, information mining, dialogue, and
collaborative problem-solving are incorporated”[11]. Tutors rather facilitate the
process of learning than merely teach. This approach stimulates students to play an
active role in the learning process as compared to the passive information
transmission, typical of traditional teaching methods [10].

The increasing demand of multidisciplinary learning has triggered the
development of PBL which is thought to be the link between theory and practice.
PBL emphasizes real-life competencies. Students learn to ask question and draw
their own conclusions. PBL also helps promote critical thinking. To solve the
problem students collect data, read available online materials, scan the information,
discuss problems in groups and try to figure out the possible ways of solving
problems.

One of the major challenges PBL has to meet is an appropriate assessment
strategy. PBL implementation may not succeed if assessment methods rely solely
on tests results, facts recollection and mistakes correction. Student learning here is
influenced greatly by the assessment methods used.

PBL usually relies on the evaluation by tutors, peers and self-assessment. A
key educational concern is how to assess students comprehensively and fairly
using self assessment, peer assessment and tutor assessment, as these new practices
often make tutors and students anxious [4,5]. This complex process is affected by
personal and interpersonal perceptions, which produces and results from a shared

view of reality [10].



Unfortunately, assessment of foreign language proficiency in PBL is poorly
addressed in the research literature. F.Reynolds stressed that it is common to use
the language as a tool for learning. In PBL a given problem should be solved with
the help of gaining information and discussing it with others. The results are
important and students are evaluated for their engagement in the process. Dealing
with PBL for language acquisition a foreign language becomes the actual subject
of evaluation. This difference has several implications from the point of view of
PBL. Though it has been said that the concepts of PBL can be applied to any
academic discipline, languages obviously constitute a large challenge [7].
Especially it is true about assessing students’ foreign language proficiency.

According to our survey foreign language proficiency is a complex
phenomenon which is an integrated part of specialists’ professional competence.
English is treated as a means of specialists’ training. The knowledge of the
language is not a goal but also a way to succeed in growing into an expert in a
person’s field of interest. At the same time the ambition to become a well-educated
specialist helps students learn English. To be effective, assessment of foreign
language proficiency must recognize the diversity of learners and allow for
differences in styles and rates of learning. To accurately assess English language
learners, variations in students’ English language skills, along with the other
growth and development variations based on their age, must be considered [1].

There exist different definitions of what assessment is. The most obvious
ones are the following [13]:

e The process of gathering and discussing information from multiple and
diverse sources in order to develop a deep understanding of what students know,
understand, and can do with their knowledge as a result of their educational
experiences. (Learner-Centered Assessment on College Campuses: shifting the
focus from teaching to learning by Huba and Freed 2000).

e The systematic basis for making inferences about the learning and
development of students. It is the process of defining, selecting, designing,

collecting, analyzing, interpreting, and using information to increase students’



learning and development. (Assessing Student Learning and Development: A
Guide to the Principles, Goals, and Methods of Determining College Outcomes by
Erwin 1991).

From the above mentioned statements we see that assessment is used mostly
to monitor the students’ progress in learning and state its development. The
National Research Council (NRC) contends that there are 3 guiding principles to
assessment [8]:

— content: assessment reflects what is most important for students to learn;

— learning: assessment enhances learning and supports instructional
practice;

— equity: assessment supports every student’s opportunity to learn [11].

Earl [3] has identified three methods of learning through assessment:
assessment for, assessment of, and assessment as learning.

— Assessment for learning is formative: through feedback the student is
able to identify their current level of knowledge, understanding and skills to enable
identification of additional learning needs.

— Assessment of learning is summative and is generally viewed as the
traditional approach to assessment: it is used to allocate a grade to individual
student work.

— Assessment as learning is the learning achieved whilst undertaking the
activities required when completing the assessment.

It should be also stressed that assessment demonstrates the benefits and
drawbacks of PBL, promotes its implementation. Evaluation is crucial for both the
maintenance of standards and in developing curricula. It is a source of the
information that

o helps identify problems students experience in foreign language
acquisition;

o fosters adjustment of the curricula;

o demonstrates the benefits and drawbacks of PBL;

e contributes to solving existing problems.



4. Results and discussion.

The purpose of foreign language proficiency assessment has undergone
significant changes over the past years. Previously the primary goal of assessment
was to measure student performance in order to assign grades and make
judgmental decisions. This was often done at the expense of recognizing the
individual and the collective potential of students [10]. Nowadays, teachers
recognize assessment as a tool to facilitate learning. Indeed, the stressful ritual of
end-of-course examinations has been losing ground in favour of continual
assessment and its role as part of the learning process [10]. The same happens here
in Ukraine where the recently implemented system of modules allows summing up
students’ score during the term. It is viewed as having positive effect on students’
attitude towards learning process, as not only final interaction with the teacher
during the exam really matters but previous educational experiences also do.

Though PBL is considered to be an efficient method of teaching English for
specific or professional needs, it is used only occasionally by some enthusiasts in
Ukraine. What is more, teachers prefer to use problems for vivid discussions and
do not bother their heads about the evaluation. So, according to our survey, only
some teachers are trying to implement PBL as a teaching approach in higher
educational institutions for teaching English. They admit coming across the
problem of students’ evaluation as it is challenging to create assessment techniques
for PBL. Also they regard assessment of foreign language proficiency in PBL as
confusing and often discouraging for students.

Researchers point out that assessment in PBL should continue the learning
process. It is believed that not only the results of solving a problem should be
evaluated. Many other things are expected to be taken into consideration. Tutors’
assessment of only the results can cause students’ frustration and induce them to
memorization and their passive participation in the educational process. “Whatever
assessment technique is used, it must be viewed by students as an active part of the
learning process, not some ancillary activity. The idealistic goal of the learning

principle is to make it indistinguishable to a visitor as to whether instruction or



assessment is occurring in the classroom [8]. A blend of formative and summative
assessment is viewed as the most preferable to achieve the balance in evaluation
students’ foreign language proficiency nowadays.

It is reasonable to evaluate students' activities in their PBL groups.
Assessment of the group as a whole may be considered useful. Feedback is often
regarded better than a mark or a grade though grades are desirable for students and
can’t be avoided. “The group should be encouraged to reflect on its PBL
performance including its adherence to the process, communication skills, respect
for others, and individual contributions. Peer pressure in the group reduces the
likelihood of students failing to keep up with workload, and the award of a group
mark—added to each individual's assessment schedule— encourages students to
achieve the generic goals associated with PBL™ [14].

Most researchers look upon assessment in PBL as a feedback given by
tutors, peers and students themselves. They believe that evaluation needs to fit the
philosophy of active learning rather than passive reproductive learning. It may be
preferable, and more rigorous, for assessments to follow the PBL philosophy and
to require the individual to analyze a problem, search for and then apply relevant
information [9].

But we agree with R.Waters who noted that “whether or not we consider
“grades” as important, the requirement to report on student’s progress will be
around for quite some time. An effective assessment tool must also provide the
ability to report on student progress in a fair and objective manner” [12]. So, grade
system is widely used to assess students’ perseverance and level of the language
proficiency even if it doesn’t satisfy those who are involved in the process. Grades
for students are very important because they are regarded as a reward for the work,
and they are taken into account before the exam. Students are more motivated to
learn the language and use it because they see that their regular work and
contribution to the solution of the problem is properly assessed.

In traditional form of teaching, the teacher as the most important figure has

the power to check and evaluate students’ knowledge. PBL as student-centered



approach does not only rely on the feedback from the tutor, but peer-assessment
and self-assessment are considered to be important and are treated as the integral
part of the assessment. It is supposed to be the factor that prevents unfair
judgement and stimulates students to learn from their mistakes. Peer
assessment enables students to consider their own work more closely,
highlights what they need to know in the subject, helps them make a
realistic assessment of their own abilities, and provides them with skills that
would be valuable in the future. Furthermore, the peer assessment process
also encourages students to compare and reflect on their own work, which
in turn is an important element of self-directed learning [6].

Still, assessment in PBL causes some anxiety as evaluating students can be
affected by personal and interpersonal impressions. “Although assessment in PBL
tutorials is aimed at making students think freely about their own learning process,
it can be noticed that they still perceived the assessment process as a ranking tool.
This created fear and anxiety despite repeated attempts to stress the long term
commitment to learning rather than an exclusive focus on grades. As far as critical
feedback is concerned, students tended to refer to the attitude of the tutor during
tutorial sessions and the lack of criteria when grades were assigned” [10].

Most of the studies found in the literature on peer assessment demonstrate
that students often feel uncomfortable to provide and receive feedback. The
reasons for it are different. People usually perceive feedback as criticism and avoid
using it. At the same time students try to protect each other against poor grades
[14].

Nevertheless, giving students the opportunity to evaluate and reflect on their
own learning is a key element in PBL. Peer and self-assessment in PBL allows the
students to compare their achievements with the goals which they set for
themselves before the problem started. It allows them to develop the skills to
monitor their own learning outside the academic environment and helps them to

move towards the elusive goal of becoming life-long learners. The ability of PBL



to foster reflection in students is largely a function of the facilitator’s ability to
introduce opportunities for reflection into the PBL experience [11].

The most frequent problem tutors face while implementing PBL in ESP is
students’ communication with each other in their native language. In such a case
the main aim of teaching the language while solving a problem won’t be achieved.
It should be stressed for the students from the very beginning that communicating
in English is the central idea of PBL-based language education, and failing to
fulfill that demand would greatly decrease, if not entirely eliminate, the profits of
using PBL at all [7].

Students should be provided with the criteria by which they evaluate their
fellow students and themselves. According to our observation it is better if not
individual members of the group are assessed by peers but the group as a whole. It
prevents the behavior when students try to protect each other from poor grades.
They feel more relaxed and comfortable evaluating the group’s work than each
member individually. Students will benefit from PBL more if they are presented
with learning objectives and assessment criteria before implementing PBL and
before the assessment phase. It should be clear from the very beginning what they
are assessed for and how.

When assessing English language learners we should note the type of
language the student is using instead of emphasizing the mistakes. Many English
language learners use general vocabulary and simple sentences to communicate.
However, more academic and specialized vocabulary and more complex sentences
are preferable in the classroom setting. Students should be asked to evaluate their
fellow-students according to their attendance, perseverance, listening and
communication skills, ability to gain and scan information, involvement into the
problem-solving.

Here we present a list of criteria which we consider important for students’
foreign language proficiency assessment in PBL.:

1) Language used during the discussion ( native, foreign, both)

2) Involvement into the discussion (active, unenthusiastic, passive)



3) Collaboration (conscious and freewill participation, guided participation,
reluctant to participate)

4) Speaking (fluent, prompted, limited)

5) Listening comprehension (communicating with ease, having some
difficulties in understanding, having extensive difficulties in
understanding )

6) Vocabulary used (professional, mostly general, basic)

7) Ways of obtaining the information (specialized articles in a foreign
language, specialized articles in a native language, hasn’t obtained any
appropriate information)

8) Presentation of the information (clear, understandable, ambiguous)

9) Selected problem-solving strategy (effective, appropriate, inappropriate)

The lower the language proficiency, the more important it is to use
appropriate assessment techniques. These criteria for the assessment of foreign
language proficiency provide opportunities for students to show that not their
mistakes are evaluated. It gives them the feeling of safety and gives them adequate
ideas for reflection and self-assessment. In such a way the philosophy of PBL is
preserved. The environment allows taking risks associated with learning and helps
identify a student’s areas of achievement and weakness. This is assessment as
learning, because it occurs during and at the end of each unit of work.

5. Conclusions.

According to the investigation peer assessment is important for students’ and
helps them grow as life-long learners and fosters their reflection though we have to
admit that for students it is often confusing to assess their fellow-students. If only
start implementing PBL, it proves to be better if not individual members of the
group are assessed by peers but the group as a whole. Students will benefit from
PBL more if they are presented with learning objectives and assessment criteria
before implementing PBL and before the assessment phase. In this article we tried
to present some criteria which can help teachers meet challenges of assessment of

foreign language proficiency in PBL.



References:
1. Assessment Tools & Strategies Language Proficiency Assessment. — 2012. — Retrieved

from: http://www.learnalberta.ca

2. Ballantyne, R., Hughes, K., & Mylonas, A. (2002). Developing Procedures for
Implementing Peer Assessment in Large Classes Using an Action Research Process. Assessment
& Evaluation in Higher Education, 27(5), 427-441.

3. Earl, LM (2003) Assessment as Learning. Thousand Oaks, California; Corwin Press.

4. Etherington, M. B. (2011). Investigative Primary Science: A Problem-based Learning
Approach // Matthew Etherington. — Australian Journal of Teacher Education. — 2011. — 36(9). -
Retrieved from: http://dx.doi.org/10.14221/ajte.2011v36n9.2

5. Falchikov, N. (2005). Improving Assessment Through Student Involvement: Practical

Solutions For Aiding Learning in Higher and Further Education: (London, Routledge).

6. Lew M. Peer Assessment In Problem-Based Learning: Students’ Views / M. Lew,
W.A.M. Alwis, H. Schmidt — Retrieved from: www.iaea.info/documents/paper_2b7122b93.pdf
7. Larsson J. Problem-Based Learning: A Possible Approach to Language Education?/ Jon

Larsson. — Polonia Institute, Jagiellonian University. — March, 2001.

8. Mathematical Sciences Education Board, Measuring What Counts, A Conceptual Guide
for Mathematics Assessment, National Academy Press, 1993.

9. Reynolds, F. (1997). “Studying psychology at degree level: Would problem-based
learning enhance students’ experiences?” Studies in Higher Education, 22 (3), 263-275.

10.  Students and tutors' social representations of assessment in problem-based learning
tutorials supporting change / V.Bollela, M. Gabarra, Caetano da Costa, R. Lima // BMC Medical
Education. — 2009. — Retrieved from: http://www.biomedcentral.com/1472-6920/9/30.

11.  Tan Oon Seng. Problem-based Learning: The Future Frontiers / Tan Oon Seng. -

Retrieved from: https://www.researchgate.net/publication/267702327

12.  Waters R. Assessment and Evaluation in Problem-Based Learning / R. Waters, M.

McCracken — Retrieved from: http://wikifuse.pbworks.com/f/\Waters+McCracken.pdf

13. What Is Assessment? — Retrieved from: http://assessment.uconn.edu/what/index.html.

14, Wood D. ABC of learning and teaching in medicine. Problem Based Leaning / Diana
Wood. // BMJ-2003. — Volume326, 8 February. — C. 328-330.


http://dx.doi.org/10.14221/ajte.2011v36n9.2
http://www.iaea.info/documents/paper_2b7122b93.pdf
http://www.biomedcentral.com/1472-6920/9/30
https://www.researchgate.net/publication/267702327
http://wikifuse.pbworks.com/f/Waters+McCracken.pdf
http://assessment.uconn.edu/what/index.html

