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«[TEPEBEPHYTHN» KJIAC SIK IHTEPAKTUBHA MOJIEJIb
OIIAHYBAHHS YCHOI KOMYHIKATUBHOI KOMIETEHIII HA
YPOKAX IHO3EMHOI MOBH

OnaHyBaHHSI 1HO3€MHOI MOBHM Y CEpeIHIi Ta cTapuliii mKodi B LIJIOMY, Ta,
0co0NMMBO, HAOYTTS YCHOI MOBHOI KOMIIETEHI[i, TICHO TIOB’s3aHI 3 TaKUMU
MICUXOJIOTIYHUMHU aCIeKTaMHU, sIK MIJJTITKOBA HEBMEBHEHICTh Y CO01, CTpaX OMHHUCH
HE3pO3yMIINM, HeOaKaHHS BHCIOBIIOBATH CBOIO AYMKY, 00 BOHa MOXXE 3/1aBaTHCh
YYHEB1 30BCIM HEAOPEYHO0, TOIO. [IpakTuKyroui BUMTEN HEPIAKO CTUKAIOTHCA 3
HeOaXaHHAM TIUTITKIB BHUKOHYBAaTH YyCHI 3aBJaHHS, CYTh SKHX TOJIATaE Yy
BUCJIOBJICHHI BJIACHOTO OAQ4eHHS HaBIiTh IMOBCAKACHHUX MpobiieM. Buurtens wacto
CTHUKAETHCS 3 TOTPEOOI0 «PO3TOBOPUTHY YUHS, SIKHH BIAMOBIIa€ OJHOCKIATHUMU Ta
o0ipBaHUMHU peueHHSIMU. OUYEeBUAHO, IO OCOOUCTI MCUXOJOTTUHI TPYAHOIIII OB’ A3aH1
3 BUCTyHaMW Ha MyOJIIKY MO030aBJSIOTh YYHIB I[IHHOI MOYJIMBOCTI NMPaKTHKYBaTH
yCHE MOBJICHHS, IO BKpad HEOOXigHO i1 HAaOyTTS YCHOI KOMYHIKaTUBHOT
KOMIIETEHI]T.

OnuuM 13 cnocoOiB  BUpilIEHHA Ii€el mpoOieMu Moxke OyTH cydacHa
IHTEpaKTUBHA MOJIEJIb HABYAHHS «repeBepHyTUid» kiac. CyThb Takoro HaBYaHHS
MOJISATA€E B TOMY, 1110 YUHI WIy4d HA YPOK BXKE 3HAIOTH TEMY YPOKY, MaJId MOXKIIUBICTh
IPOTJIEAITH MaTepiaiu IeKiIbKOX MalOyTHIX ypOKiB, Ta HAaBITh OMpAIIOBAaTH BIPABU
3a TEMOIO, IIIe¢ JO0 TOr0, K MaJld 3MOTY MOYYTH TMOSCHEHHS HOBOTO MaTepiaiy Bif
BuuTens. B kmaci, yuyHi OpUIUIAIOTH OLbIIe yBardm MPaKTUYHUM 3aBIaHHAM Ta
npoektam [4]. Ilim "ac camoro ypoKy BUYWTEIh BHUKOPHCTOBYE METOJ «B3a€EMHOTO
BUKIIaAaHHS» (Peer instruction), cyTh SKOTO IMOJIATAE B TOMY, IO IiJl 9aC aKTHBHOI
Oecimn y4Hi MalwTh 3MOTY TMEpPEBIPUTH HACKUIBKM J00pe BOHU 3pO3yMLIU
onpaiboBaHU BAOMa matepiai [2, c. 120].

Taka Momenp 3aHATTS «3HIMAE CTPEC» HEOOXITHOCTI IIBHUAKOTO PO3YMIiHHS
HOBOT'O MaTepiary MijJ 9ac ypoKy. YUHI BXKe MOPAILHO MiATOTOBIICHI 10 TEMU YPOKY,
a/pke Maju 3MOTy BHUBYMTH MaTepial y KOMQPOPTHOMY CEpEJOBHINI Ta TEMII,
MpoAyMaTH BIAMOBIAI HAa YCHI 3alUTaHHS, a00 MPOCTO 3aMUCIUTUCH HAJl TEMOIO.
OkpiM TOrO, 3aHATTS MOXYTh HaOyBaTH (QOpMH aKTUBHUX nAe0aTiB, ajKe Y4HI

3aBXKIM MalOTh 3MOTY IMOIIyKaTu Ouiblie 1H(opMallii 3a TeMOw, 3HAWTH I[iKaBi,

268



MO>KJIMBO MPOTUPIUHI (pakTH, Tomo. Bee nie cnpusie npakTUIl TOBOPIHHS Ta HAOYTTA
YCHOT KOMYHIKaTUBHOT KOMIIETEHII{i.

Sk 1 npu OyAb-sAKid MOAEII IHTEPAKTUBHOI'O HABYAHHS, «IIEPEBEPHYTUID) Kiac
32 CBOEIO CYTTIO HE MOXXe OyTH THM, JI¢ IOMIHYIOYY pOJb BUKOHY€ BUMTENb. Taka
MOJIeTIb HaBUaHHS NOTpPeOye TOTOBHOCTI BYHUTENS TMOCTYIMUTHCH IIEHTPATIBHOIO
poJuTt0, OYyTH MaKCUMaJbHO TOJEPAaHTHUM JO0 TOMHUJIOK YYHIB TijJ 4aCc aKTHUBHOI
JUCKYCli, OyTH TOTOBUM J0 PI3HOMAaHITHUX AYMOK, Toio [1, c. 9].

Came uepe3 Taky CIOHTAaHHICTb Ta «TBOpPYMM Oe3naa» y XOAl YpOKy, ines
«TEPEBEPHYTOr0» KJacy MOXE 3JaTHCh 3aHAATO paaukaibHowo. [IpoTe, mepeBaru
TAKOr'0 HaBYaHHS HaJ TpaAuLiiiHUM € oueBUAHUMU. «Hikomy 3 Hac ue (mpaduyitinuil
HACmMaHo84utll ypox) He 1moa00anoch, MU CUAUIM i HyAbryBaiu. | cami BUMTEN LBOTO
HEe NIOONATh. IM 3/1a€ThCs, IO BOHM HAACMNIAIOTH iH(opMarilo y BakyyM. Jlomu
MarTh OyTH akTUBHL» [2, ¢. 121] — Tak BUCIOBIIOETHCS MO0 «IIEPEBEPHYTOTO»
kiacy K. PoOiHCOH, MPOBiTHUI aMePUKAHCHKUI €KCTIEPT 3 MUTaHb OCBITH.

[Hmmit akTop, SAKUN YCKIAIHIOE 3ampOBAHKEHHS MOJIEINI «IIEPEBEPHYTOr0»
KJIaCy € BEJIMKI 3aTpaTH Yacy Ha MiATOTOBKY MaTepiaiiB Ha PI3HOMAHITHUX IHTEPHET-
miaTdopmax, HegocTaTHi HaBUUKH [T, HeOa)kaHHs BUNTENS 3MIHIOBATU CBIM 3BUUHUM
npuHIUI podotu [3].

BucHoBku. [HTepakTHBHA MOJIENh HABYaHHS «IEPEBEPHYTHI» Kilac MOXKe
OyTM HaI3BHYaWHO €(QEKTHBHUM METOJIOM HAOYTTd YCHOI KOMYHIKaTHBHOI
KOMITETEHI[li, 0COOJMBO cepeln MiAIITKIB. Taka MoAeHb HaBYaHHSA JIO3BOJISIE
HiUTITKAaM BimuyTH cebe OUThII BIIEBHEHMMH ITJI Yac ayJAUTOPHUX BIAMOBIICH,
NPOSIBUTH ce0€ Ta BUCTYNUTU y POJ1 aKTUBHOTO €KCIEPTa, a HE TACUBHOTO cllyXaya,
0 BKpail HEOOXITHO JJIS PO3BUTKY YCHHX KOMYHIKaTUBHHMX HaBHUYOK. [IpoTe, Taka
CUCTeMa OpraHizallii HaBYaHHS € Yaco3aTpaTHOIO I BHKJIaJada Ta TOTpedye

BreBHeHUX [T HaBUYOK.
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Inna Onitunuxk (m. Binnuys)

THE ADVANTAGES OF INTEGRATED TEACHING GRAMMAR
AND SPEAKING SKILLS

In the contemporary world of foreign language teaching, most professionals
agree on the point that the structural integration of all language skills in language
teaching has the learning objective of imitating and approaching the native speakers
level [2, p. 62].

Integrated language teaching is usually associated with outgrowths of
communicative teaching. As a result, most current approaches to teaching language
lead students to the ability to communicate effectively and focus on developing
communicative competence [3, p. 22]. The main goal of achieving this result is
to learn how to transfer the knowledge of grammatical concepts from written to oral
language. It complements the point that grammatical elements of language present
a unity of content and expression, or a unity of form and meaning and should be
taught in integration with all language skills, particularly, with speaking.

The integration of speaking skills in teaching grammar as contrasted with
purely teaching grammar, exposes language learners to authentic language and
challenges them to use grammar material naturally in the language practice. In this
way learners gain a real picture of complexity of the English grammar as employed
for communication. Moreover, this approach stresses that English grammar is not just
a set of written rules; instead, grammar becomes a real means of interaction used in
communication among people.

In addition, this approach allows teachers to check students' progress in
acquiring multiple skills simultaneously. Integrating grammar into language
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